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There are several various types of play for children to learn, develop their skills and importantly enjoy the experience of play while discovering their own talents and characteristics throughout their early years education. Frobel (undated, cited in Bruce, 2009) stated that the experience of play for children is the highest learning level and should be considered a very spiritual activity for a child. It is an important developing stage of their lives when children begin to understand themselves, others and the world around them. Garvey (1991, cited in Brown, 2014) identified five positive characteristics of play from leading theories including positive effects, freedom of choice, active engagement with others, intrinsic motivation and non-literality.
 Play covers a range of different areas and stages of learning and development including physical, psychological, social, communication, creative, numeracy and literacy. Hughes (Speculations and Possibilities, 2006) revised the specific learning areas of development through play that correspond with the Early Years Foundation Stage (EYFS) he breaks down types of play and how it is included in areas or learning. Areas of play that assist a child’s personal, social and emotional development is activities such as rough and tumble play, communitive and social play, these activities involve children learning to be in each other’s company, engaging and interacting, developing an understanding of other individual’s emotions, creating friendships and begin to become aware of boundaries. There are many stimulating and exciting activates that assist in a child’s physical development, locomotor play involves any kind of music including, running, climbing, walking stretching and dancing. Macblain (How Children Learn, 2014) explains that Maria Montessori (1870-1952) believed that music is an important part of a child’s development, today’s Montessori teachers believe that children they care for should discover their own natural pace to support their creativity and allow them to naturally flourish. 
Explorative play allows children to express their natural curiosity and explore the world around them, it can consist of simple activities like a child’s natural curiosity of discovering how high they can jump, the instinct to explore the environment and examine objects and animals that interest them. Explorative play all so provides children with the opportunity to create and solve their own questions about how things work and connect, wonder and ask what is this for and discover there are limits to how much objects, animals and the world can do. Hughes (1996, cited in Brown 2014) once stated that “Play is a process that is freely chosen, personally directed and intrinsically motivated. That is, children and young people determine and control the content and intent of their play, by following their own instincts, ideas and interests, in their own way for their own reasons.” This statement from Hughes all so supports the activities such as fantasy, imaginative and role play. Fantasy play involves children creating and inventing their own fantasy adventure, imaginative and role play involves children acting out a scene, possibly a person or experience they have been in contact with. Kelly (2016, Earlyearscareers.com) 
There are several benefits to having a home corner in an early year setting to encourage and support child development using everyday items in a familiar home setting to stimulate play and imagination. Home corner play supports and motivates both individual and co-operative play amongst children, a home corner is usually provided in one area of a play room to it does not disrupt other children who are doing other activities. Home corners are usually provided with play furniture such as a pretend kitchen, table and chairs and kitchen gadgets (kettle, toaster, washing machine), these products can motivate children as it is something they have probably seen their parents/carer do in their own home setting. During co-operative play children will often take on different acting roles in the home corner, pretending to do the washing up, make tea and other general household activities. Materials are provided for children to engage in dramatic play such as pretend food dressing up clothes and baby doll accessories to allow children to role play and create their own home adventure. Hohmann and Weikart (2018, The Home Corner) Montessori (no date, cited in Macblain) observed learning not as a task but as the development of young children is being guided by the natural direction that a child already poses within themselves. 
	Outdoor play holds many positive benefits for a child’s learning and development and is crucial to healthy development. Playing outdoors allows children an opportunity to gain another part of their independence as they grow, children have the chance to learn new skills and discover the enjoyment of the exciting transition from indoor to outdoor play. Outdoor play provides children with the motivation to learn to care for their own safety and others, as well as the understanding there are rules to follow to ensure everyone including themselves is safe. For children participating in outdoor play this presents an exciting chance to learn and respect the environment with outdoor activities educating children to respect and care for the nature on their planet. Children all so have the enjoyment of creating their own adventures, explore their environment and answer any questions of curiosity they possibly have for outside settings. Early Years Inter Board Panel (2005).                 Spending time outdoors includes positive benefits to a child’s health by physical exercise through play as well as fresh air, another added benefit is a reduced risk of catching an infectious foreign body and becoming unwell due to the increased space germs are more spread out instead of more compact in a classroom. Aronson (2002, cited in Johnson et al 2005). 
	Goldstein (2012) shares many positive benefits to children during holistic play and the important role it contributes towards not only a child’s development but all so their mental health, strongly supporting both cognitive and emotional growth. Donaldson (no date, cited in Goldstein, 2012) explains that allowing children to develop through play resources presents a child with the universal skill to further expand their creative and imaginative area of development. Goldstein (2012) states that the freedom and opportunity of play promotes joy and boosts a child’s self-esteem, as play is a fun adventure for children and positive emotions of enjoyment contribute to a child’s sense of well-being improving health and the quality of life.
Holistic play vastly increases brain development, creating new neural connections, creating a more intelligent brain that as its growth expands children develop the ability to sense and see the emotions of others and can adapt to a change of situation or surrounding quickly. The Australian Department for Education, Employment and Workplace Relations (DEEWR) as part of the (EYFS) states that adopting a more holistic approach to both teaching and learning observe more connections of the mind, body and spirit. Early childhood practitioners using a holistic approach to their teaching methods pay close attention children’s physical, personal, social, emotional and spiritual well-being including their cognitive aspects or learning. Early Childhood Services (2012).
	Brussoni et al (2015) state that children participating in risky outdoor play has connections to being beneficial to a child’s health and development, however there are all so factors of potential dangers for children. At this present time risky play concerns are considerably lower these days as several injury preventions and safety precautions are in place. Some studies show to support of risky play suggesting that it holds several potential benefits to children’s learning, metal and physical health. Bruce (2012) states that Frobel (1967) explained that the focus of risky play is often on the potential risks of danger to children rather than discovering the correct balance between risk and positive, stimulating development. Frobel recognised the importance and essential positive aspects to risky, adventurous outdoor play and emphasised the importance of first-hand experience is a key benefit to how children learn.  
	In some cases, risky outdoor play has been linked with negative health effects of accidental injury or sometimes even death. Most of outdoor play incidents result in minor injuries which require little or no treatment, research shows that with the correct amount of supervision, with the appropriate adult to child ratio in place injury rates are significantly lower in children aged 0-10. Brussoni et al (2015).  The Health and Safety Executive (HSE, 2012) published an article detailing their support for risky play, however the correct precautions should be taken to ensure the incident of any risk or injury is significantly reduced. The HSE fully support that children should participate in play in various environments, but even the most well- managed, most vigilant play setting can carry many risks including equipment failure, broken objects due to age or vandalism, falling and in some cases hanging. The HSE does not believe that children shouldn’t play in an environment where there are too many precautions in place as there is concern that sterile play environments will not present any challenges or stimulation for children as they develop. Within a play environment if a serious or even mild incident occurs without the correct precautions in place prosecution can be brought to the person/persons reasonable for ensuring appropriate health and safety regulations are in order. The HSE believe it is important to focus on sensible play where risks are managed and controlled as much as possible, not to a point where there is no enjoyment for children but where the possibility of risk to any child is reduced, unlikely to cause any harm within the law of official health and safety regulations.
Tim Gill the director of children’s play council (1991-2004) known today as Play England states that all children have an instinct to explore through their natural curiosity. Children have a strong urge from a young age to discover how things work, test their own abilities and investigate the world they live in. Children free flow play can be very stimulating and empowering for a child, they begin to learn their own sense of responsibility and venturing into a new activity can be challenging for them containing risks that they possibly have not encountered before. All risk cannot be eliminated from risky play without disrupting the natural course and instinct of children’s learning, risk can be minimised and manged if a correct risk assessment is carried out before any activity commences. There shall always be a form of risk which is the normal for children to experience to learn to be aware of risks and dangers through their lives. “Play outdoors teaches young people how to deal with risk and without this they are ill equipped to deal with working life.” Judith Hackitt, (no date) former chair of the Health and Safety Executive (HSE, cited in Gill 1997-2004). 
	Fagen (1981, cited in Santer et al, 2007) suggests that over many countries/cultures children engage in play among themselves with no encouragement, which means there must be a natural play instinct. Garvey (1991, cited in Santer et al ,2007) believes that playing is an important part of humanity’s biological heritage, which she describes as a culture-creating capacity. Garvey recognises that play is a systematic and rule-governed that if observed closely regular patterns can be seen. Solly (2016) states that play is biologically based, providing an evolutionary contribution to vital development to help children to learn to avoid and adapt to dangerous environments, activities and challenges. Children have reported to be at their happiest during play, this allows them to discover their physical limits and develop their perception of their motor skills. 
‘Babies would never learn to crawl, negotiate steps, stand up, or children learn to run, ride a bike and so on without being prepared to take a risk, to tumble and to learn from the consequences. Learning to navigate space, people and objects requires risk and a willingness to try things, have a go and make mistakes.’ Dweck (2011, cited in Solly, 2016). 
	Woodstock CE Primary School (2016-2017) Early years environments aim to offer children a variety of exciting and stimulating activities to help children develop through their foundation skills. Child health and safety is taken very seriously and eliminating potential risks are extremely important, it is vital to address any risks with disrupting the positive benefits of risky play. Risk assessments are carried out on activities the children participate in, this includes areas both in and outdoor, assessments are all so necessary before any parents or children can be allowed access to a new area to avoid any potential incidents. All risk assessment forms are reviewed and updated on a yearly basis to make sure they contain the appropriate up to date information. Risk assessment forms are always updated if there is a significant change to the environment and an assessment is completed immediately if an incident occurs along with an accident form to explain the incident and its outcome. 
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	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Appropriate adult to child ratio to ensure there are enough adult bodies per children 
	Children / Staff 
	As the town is a busy built up area there shall be 1 member of staff per 4 children 
	Ensure children are aware to stay with their adult. 
	Nursery manager 
	Prior to trip 

	
2
	Busy roads, traffic and other pedestrians 
	Children / Staff 
	Ensure that all children/staff are made aware of cars on the road and stay within the safety of traffic lights only crossing when it is appropriate. Ensuring that children walk 2 at a time to make room for other pedestrians. 	Comment by User: 	Comment by User: 
	Discuss with children/staff the importance of road safety. 
	Nursery manager 
	Prior to trip /during trip 

	
3
	Road works, building work (scaffolding/work equipment/building materials.)
	Children / Staff 
	In the event of any building work taking place, a different route shall be established so there is no risk to children/staff 
	Crossing the road only when safe to do so as a group. 
	Nursery manager 
	During trip 

	
4
	Wet or hot weather conditions 
	Children / Staff 
	Parents have been asked to send their children to nursery with coats, hats and sun cream depending on weather conditions. 
	
	Nursery manager 
	Prior to trip 

	
5
	Uneven surfaces / small pavements 
	Children / Staff 
	The children will be walking 2 together to ensure enough space for everyone to walk safely. If any uneven/unsafe surfaces occur children/staff shall cross the road at then next available crossing. 
	
	Nursery manager 
	During trip 




While compiling my risk assessment I discovered that considering all the potential dangers with in the activity I’ve chosen it is all so a fantastic chance to educate young children on road safety from a young age. The idea for my risk assessment came from my previous employment at the Tots Pre-school nursery in Haverfordwest established by Mr and Mrs Francis in 1989, Mrs Francis as the supervisor and proprietor arranges for the children in the highest age group with in the nursery to have small trips in to the local town. The age group were children aged 3-4 so the capabilities to understand simple instruction when out in a public area could be managed by staff. Miss Francis feels it is important for children to get out and see their surroundings as much as possible and would arrange an outing for the children as much as possible providing there were enough staff to supervise the activity. 
	It is of importance that adults empathise that children require play to learn and express themselves and have the confidence to say, “this is what I would like to do” without barriers such as “No you’ll get muddy” or “I don’t think that’s a good idea.” Children do require guidance through risky play but do not want adults to take control over they’re play or direct them what or how they should be playing. “Adults get in the way, spoil everything and just don’t get the point.” (One articulate seven-year-old, 2006, cited in Kilvington and Wood, 2010). I believe in the activity in my risk assessment there are not too many constrictions to a point where the children wouldn’t have fun or find their time out stimulating, the opportunity to learn about road safety and how to look after each other as a group to them is a big responsibility, as children appreciate independence of their own as they develop.


 Brown (2014) explains results by Goodall (1989) with chimpanzees, her findings suggest that young ones sometimes engage in physical playful acts for the simple joy of pleasure and fun. Goodall all so shared that she believed young children need to learn about the environment around them at an early stage of their life while the body is still supple enough to cope with minor falls. This can all be achieved through playful physical activity. As previously mentioned by Goldstein (2012) that play contributes to children’s mental health, cognitive and emotion al development as well as promoting their self-esteem and helping to discover what they would like to do as an individual. Risk is always a possibility throughout our lives during play, our every-day experiences and of course during the activity in my risk assessment, this assignment has really introduced me to just how important these experiences are. As previously mentioned by Garvey (1991 cited in Santer et al, 2007) play is part of our biological heritage, to engage in adventurous play means to take risks, our species had never taken a risk to achieve or discover anything we would not be who we are today. 
Groos (1989, cited in Kilvington and Wood, 2010) “Animals do not play because they are young, but they have their youth because they must play.”
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