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	Cynllun Gweithgaredd 
Activity Plan 

	Gweithgaredd: 
 
Activity: Beach Scavenger hunt.
 

	Nifer o blant: 
 
Number of children: 
 11
	Oed y plant: 
 
Age of children: 4-7
	Nifer o oedolion: 
 
Number of adults: 3

	 Location: 
Local estuary beach
	Amser paratoi: 
 
Preparation time: 15 minutes

	Amser gweithgaredd: 
 
Activity time: 40 minutes

	 Resources: 


· Appropriate clothing
· Wellies
· Scavenger hunt laminated sheets 
· Dry wipe pens to tick off scavenger hunt sheets
· Measuring sticks
· Clipboards
· Bag to carry resources




	
Aim/s of activity: 
The main aim of this activity is for the children to explore their local surroundings, explore the different types of wildlife that live in certain habitats. To boost their knowledge and understanding of the world, and to ensure that children have an understanding and respect for their local community.  
The Scavenger hunt will encourage children to find items on the beach, a seagull, a crab, a smooth stone, a white shell and so on. 
 

	
Links to outcomes: 
 
 This activity will help children develop in several areas of learning as stated in the curriculum for wales (Welsh Government, 2018) and the Foundation Phase curriculum (Welsh Gov, 2015). As stated in the curriculum for Wales children need to be healthy, confident individuals that take part in physical activity and to make measured decisions and to be able to manage risk (Welsh Gov, 2018). This activity will also support outcomes across the four purposes, such as ambitious, capable learners 
 

This activity will link to the foundation phase outcomes (Welsh Gov, 2015) expected in the learning area of knowledge and understanding of the world, children are encouraged to experience the indoor and outdoor environment by exploring and experimenting. Children should also be given opportunities to learn about their locality and be able to identify natural features, such as rivers, beaches as well as local man-made structures such as railway line, bridges and buildings (Welsh Gov, 2015).
We will incorporate mathematic development into this activity, and this will support the Foundation Phase (Welsh Gov, 2015) outcomes for children from Nursery to Year 2 to use mathematical skills to play and during activities.
It will also support the Foundation Phase (Welsh Gov, 2015) outcomes for Nursery and Reception age children to count reliably up to five objects for nursey and up to ten objects for reception, for example. Nursery children will be asked to find five seashells while reception age children will be asked to find 10.

Finding driftwood will also be included into the scavenger hunt, younger children will be asked to find driftwood and group into small and large, while older children in year 1 and 2 will be asked to find driftwood and to measure with the measuring sticks, for example, find driftwood that measures at 1 meter. This also supports the Foundation Phase (Welsh Gov, 2015) outcomes.

	  
Differentiation: 

The environment has been assessed to ensure that children of all abilities can take part and enjoy this activity. The environment has been assessed for its suitability for children who have certain physical disabilities. The sea front has a concrete ramp that takes you directly onto the sand, we would utilise this if we would have a child with a psychical impairment during this activity ensuring that they can have direct access to the beach. The rock pools have already been located during a risk assessment visit and a hand full of them are near to the concrete ramp. If a child that requires the use of a wheelchair is to engage in this activity, the rock pools are near enough to the concrete ramp for staff to navigate the child safely from the ramp to the rock pool, allowing the child to have the same experience are more able bodied children. 
The task will be adapted for children with any additional learning needs and younger children will be provided with simpler scavenger hunt sheets with pictures to aid their understanding. For older and more able and talented children, scavenger hunts will be provided without pictures, and only written prompts or clues. 
 


	 
Health and safety: 
 
A thorough risk assessment on the are will be carried out by a staff member on the environment and the activity prior to the activity commencing, the activity will then be adapted, if the staff member felt this was necessary after the risk assessment, to ensure the health and safety of pupils and practitioners.
 

	 
 	
Role of adult/adults: 
 
During this activity it is the role of the adult(s) is to provide children with the appropriate resources to complete the activity. To ensure that the children are wearing suitable clothing and footwear for the environment. The adult must provide interesting and relevant resources to promote their understanding and provide opportunity for problem solving. The adult will present the activity to the children and introduce them to the resources that are available to them and what they are used for. The adult will allow the children to go ahead with their scavenger hunt, while standing back and observing their engagement. The adult should join in when invited or to help where needed or invited.
 

	The activity: 
 
 
 
The children’s theme this term is at the seaside, we have all been discussing what items we would find at the seaside. As our setting is situated across the road from an estuary with a sandy beach, we are taking the children on a scavenger hunt to have hands on experience of this theme in the natural environment. 
The aim of this activity is to build on children’s previous learning and explore the natural environment, allowing them the opportunity to discover what the beach has to offer regarding wildlife, and resources. The children will be given scavenger hunt sheets suitable for their age and ability. Mathematical concepts will be introduced into the scavenger hunt which will be tailored to the age and the ability of the child to promote their mathematical development. The older and more able and talented children will be encouraged find driftwood the measures 1 meter, and to record the measurements of any driftwood that they find. Younger children and children with additional learning needs will be encouraged to use mathematical concepts that are suitable for their level. Such as, to find five or 10 seashells. To find small and large driftwood and order in size. 
Children will be able to work together to find the items on their scavenger hunt and promote team building skills. Items will be included on the scavenger hunt that can promote further discussion and exploration, such as rock pools. Children will be able to discover the rock pools and list what they found inside, different children might come across different rock pools with different wildlife and plant life inside and this will promote discussion between the children of what they have found, and what other things can also be present in a rock pool. At the end of the scavenger hunt the children will be given the opportunity to build a seaside den out of the items they have found. Using driftwood and other items they have found on the beach children could promote their problem-solving skills to help them build a den that will stand up. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







RISK BENEFIT ASSESSMENT 
 
	Location / Activity: 
	 Beach
	Date: 
	 21/09/2020

	Assessor:   
	 Leah Bonnell
	Review date:   
	 25/09/2020


 
The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances. 
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS. 
 
	ACTIVITY 
	How will young people BENEFIT from this activity? 
	Possible hazards 
	Who is at risk? 
	PRECAUTIONS in place to reduce the risk of injury 
	Overall risk RATING: L/M/H 

	Den building 
	Den building will help build children’s problem-solving abilities. Den building is also a team building activity. Promote children’s gross motor skills.
	Possible tripping hazard over the driftwood, which could result is cuts and grazes. Possible splinter from driftwood.
	Children and adults
	Den building to take place in an open area of the beach, away from large rocks and uneven ground. Remind children to be mindful that they are carrying and manoeuvring around driftwood and to encourage them to be careful and look where they are going.
	Low 

	Rock pools
Uneven ground with large and small rocks.
	Children can gain up-close hands-on experience in exploring the rock pool habitat, discovering what wildlife occurs in this habitat. Gross and fine motor skill development.
	Possible hazards will include, children tripping or slipping. Falls. As a result of any trips or falls children could have cuts or grazes. When there is water in involved with any activity there is always a risk of drowning. 
	Children and adults.
	Area around rock pools kept clear from driftwood or any litter that has been left behind by the water. Ensure edges of the pool is clearly defined.
Children to only explore around the edged or the rock pools, the water will be deeper in the middle. 
Tripping hazards to be removed to ensure surround is clear. 
	 Low

	Scavenger hunt.
	Explore the beach environment, allow them to follow clues and problem solve. Build their mathematical ability by sorting and marking how many times they have found an item on their list.
Gross motor skills development. Boost their wellbeing by learning in the outdoor environment.
Children will learn about high tide and low tide and the importance of keeping safe while at the beach.
	Possible hazards include tripping hazards, which could cause cuts, grazed or injury. 
Rising tide. Drowning. Handling litter that has been left on the beach, including possible broken glass.
 
	Children and adults.
	Area to be combed before session, any tripping hazards removed. Any broken glass removed and disposed of correctly. Staff to check the tide timetable and to ensure that the activity occurs when the tide is out and allow sufficient time before high tide.
	Medium

	Crossing the railway line and crossing the road.
	Children will learn the rules of the road and become confident knowing when it is safe to cross and when it is not. To understand what hazards to look out for. Children will learn 
	Possible hazards include being stuck by oncoming vehicles. 
	 Children and adults.
	Children are reminded of the importance road safety. Children will be walking in pairs with one practitioner at the front, one at the back and another in the middle. When coming to crossing the road the practitioner will stop, check there is no oncoming traffic and remind children to always look both ways before stepping out onto the road. One practitioner will stand in the road while children are crossing to stop any on coming traffic if any appear. When approaching the railway line. Children will again be told of the importance of crossing over a railway safely. As this railway crossing it at a station, we are lucky that it has a bridge to allow the children to safely pass over the railway line. 
	Medium


 
 









	Mater / Nodwedd amgylcheddol Issue / environmental feature 
	Niwed allai ddigwydd 
Damage that could occur 
	Sut i leihau y effaith negyddol  How to lessen negative impact  
	Adnoddau sydd angen  
Resources needed 
	Pwy sy’n gyfrifol 
Who is responsible  

	Scavenger hunt sheets and pens.
 
 
	Litter left on the beach, negative effect on the natural environment. Pose a threat to wildlife in the water.
	Children will be told how we must keep hold of our scavenger hunt sheets and pens. That litter has a negative effect on the environment and sea life if it is to be washed away in the tide. Remind children that we must take away everything that we bring to the beach to lessen any environmental damage. The Education for Sustainable Development and Global Citizenship (Welsh Assembly Government, 2008) tells us that children should be encouraged to care for their environment.
	 Bag or box to collect all the sheets and pens.
	Children and practitioners.

	 Rock pools
 
 
 
 
 
	Damage to wildlife if children or adults are rough or remove things from the rock pool.
	 Children will be encouraged to observe the rock pool and not enter it. The children will be told of the importance to leave any wildlife found in the pools alone. This way we can protect the wildlife in the rock pool and not cause them any harm or distress. 
	 
	Children and practitioner.

	 
Finding litter on the beach while hunting.
 
 
 
 
	Litter can have a damaging effect on our environment and wildlife.
	There is a designated litter picking station already situated at the beach front. We will inform children that if we come across any litter on the beach that we as global citizens should take action and dispose of the litter accordingly to care for the environment, and the use the resources provided at the beach to clear away any litter safely.
	Refuse bags, litter picking grabbers, gloves. Already provided at the litter picking station.
	Children and practitioner.











Task 4

The Beach Scavenger hunt is an outdoor activity that builds on the children’s previous learning as supported by the Foundation Phase framework (Welsh Gov, 2015). The Foundation Phase Framework (Welsh Gov, 2015) also states that we should promote the holistic development of the child and that children learn best through first-hand experiential learning. During this activity children will have direct contact with the natural environment that surrounds them. Froebel (Tovey, 2013) theorised that children learn best through play and first-hand experiences, that through play children will operate at their highest level. Children benefit from numerous positive experiences with the natural environment to develop their understanding of the natural world and understanding who they are (Ernst and Tornabene, 2011).
The local estuary was decided upon as a location for the outdoor activity as it is important for children to learn and explore their local community. Donaldson’s (Welsh Gov, 2018) states that for children to become ethical, informed citizens they must show knowledge of their culture, community and society. Sandra Duncan (no date) wrote that the beauty of nature is a gift to minds, hearts and senses. Children’s social, physical and cognitive development were promoted by experiencing the natural environment (Duncan, no date). As this activity is occurring at the beach with pebbles, sand and large rocks, there will be uneven ground that will allow children to experience and manage risk. It is important for children to experience risk in order for them to become confident and resilient beings, by experiencing risk children can learn how to avoid injury, learning what their bodies are capable of while exploring their environment (Little and Eager, 2010).
The Foundation Phase framework (Welsh Gov, 2015) emphasise the holistic development of the child and the importance of health and wellbeing. This is also supported by the Te Whariki (Lee et al, 2013) curriculum in New Zeland. Te Whariki believe that social, cultural, physical, cognitive and emotional development are interwoven, and that learning, and development should be integrated through tasks such as open-ended exploration and play. Being in the outdoor environment promotes a child’s overall wellbeing, this is supported by Bronfenbrenner bioecological model of development, where a child’s development is shaped by their surrounding environment (Ashiabi and O’neal, 2015). This is also supported by Maynard et al (2013) as she wrote that outdoor environment offers significant freedom to move around freely, experience play on a larger scale and have first-hand experience with the world. Outdoor play is a natural way for children to be physically active and promote their wellbeing as stated by Lovasi et al (2011). This is also supported by Mirrahimi et al (2011) stating that being in the outdoor environment has a positive effect on a child’s academic achievements and boost their social-emotional development. As this activity is located at the local estuary beach it will boost their wellbeing by being in the outdoor environment. It will aid their physical development of gross and fine motor skills by activities such as climbing over rocks, walking, running and jumping across the sand. Also, fine motor skills can be improved during the scavenger hunt by collecting small shells and small pebbles on the beach.
The well-being of future generation (Wales) Act (Commissioner for Wales, 2015) was introduced to make long lasting positive changes to the future generations of Wales. Encouraging public bodies in Wales to consider the long-term implications of their actions and to prevent long standing problems such as health inequalities, poverty and climate change. The wellbeing of future generation Act (Commissioner for Wales, 2015) aim to have a healthier Wales, to have a society where physical and mental well being is promoted and where choices that will benefit future health is better understood, one of the ways this can be done is by having an active nation, this should be started in the early years settings. As by encouraging more outdoor physical activities while children are young, they will be more likely to continue these healthy habits in adulthood (Lu and Montague, 2016). This is also supported by Donaldson (Donaldson, 2015) in the Successful Futures report that Wales is committed to ensuring that school settings are healthy settings, where children’s education will be supported by a holistic approach to health and wellbeing. The Health Child Wales program (Welsh Gov, 2019) state that investing healthy lifestyle into the early years of life has a significant positive impact on a child’s health, social and educational development.

Allowing children to experience the outdoor environment during this activity and come across certain wildlife such as crabs, will allow children to become caring, empathetic and a deeper appreciation towards the wildlife (Arcken, 2015). Teaching them during the activity about how to be environmentally conscious will also enable them to learn traits that will benefit future generations, this is supported by Donaldson (2015) who wrote that children should learn to be ethical, informed citizens who will display their commitment to sustaining the planet. During this activity we encouraged the children to be mindful of their surroundings and the importance ensuring that we take away everything that we brought to the beach. There also came an opportunity to clear away litter someone else has left behind. We spoke to the children beforehand and discussed the importance of reducing plastic pollution on our coastline. As stated in the ESDGC (Welsh Gov, 2008), as a country we should promote an economy that makes the smallest amount of demand on our environment. The National trust (no date) have dedicated promises to nature that we can all make to help the conservation of our natural environment and wildlife. Coastlines and rivers are being damaged by plastic pollution, our seas are home to thousands of species, a haven for wildlife and provide the public with adventure and relaxation (National Trust, no date). During their scavenger hunt some children found some litter that had been left on the beach, we used this opportunity to provide the children with litter picking resources, collected from the litter picking station, and cleaned up the litter together, upholding our promise to nature from the National Trust (no date). This is also supported by the consumption and waste theme of the ESDGC (Welsh Gov, 2008) where children will begin to learn the importance of our impact on the environment, where activities such as recycling can improve our impact on our environment. 
This activity encouraged the children to work together to complete their scavenger hunts and to support each other to erect a den at the end. Working together as a team is a life skill (Smith et al, 2010). By building a den together children can exchange ideas, boost their social development through communication. Allowing children to den build will enable them to see what they can achieve when they work together to achieve the result (Homan, 2019).
While this activity has been facilitated by an adult, we tried to achieve a more self-directed approach by allowing the children to freely explore the environment while doing their scavenger hunts. As practitioners displayed flexibility in straying from the activity, when the children found enjoyment exploring and climbing the rocks. Maynard et al (2013) found that child initiated in natural outdoor spaces amplified the effects of child-initiated learning and reduced underachievement. The Foundation Phase framework (2015) express that there should be a balance between adult-led activities and child-led activities, to promote their development. Even though, we have allowed the children to stray from the activity if they found something interesting at the beach, the activity has been quite structured and in future would benefit from adapting a more self-directed approach. During self-directed play children learn to be creative, use imaginative play and display their knowledge and understanding of the world (Smith et al, 2010). 
Froebel wrote that children extracted the most out of learning by engaging in self-directed play (Hoskins and Smedley, 2019). Which is also supported by Bruner’s (Moyles, 2005) theory that children would display certain behaviours while engaging in self-directed play that they might not feel confident enough to display under an adult-led activity. Steiner’s theory on holistic development states that children are at one with their surroundings, and that many factor contribute to their holistic development (Boyd, 2018), such as Bronfenbrenner’s bioecological model of development, this is where a child is shaped by their surrounding environment (Ashiabi and O’neal, 2015). Boyd (2018) wrote that new approached need to be introduced to begin to move away from a head only focused approach and recognise that creativity and community ethos are beneficial in the 21st century. Boyd (2018) states that early childhood should be unhurried, that a self-directed approach benefits children’s development, that children who are agents of their own learning are able to transform themselves. This is also supported by Montessori who supports self-directed play, where children are constructive for their own development (Lillard, 2013).
A guided time of 40 minutes has been stated on the activity plan. However, to improve this and to offer a more self-directed approach, increasing this, or removing it completely would be beneficial. This would allow the children to carry out the activity until they felt that it had come to a natural close. Allowing children to have unhurried periods during their play promotes creativity and mathematical development, allowing children opportunities to reflect and to revisit the task (Smith et al, 2010).
This activity supports the Foundation Phase framework (Welsh Gov, 2015) outcomes for Nursey to count reliably up to 5 objects and reception age children to count reliably up to 10 objects. Also, the activity supports mathematical measuring outcomes for Nursery age children to sort and compare two objects by size or weight (Welsh Gov, 2015). The den building activity would also support outcomes for children in Reception by allowing them to discuss and compare driftwood into length, longer, shorter, and weight, heavier/lighter (Welsh Gov, 2015). The den building activity would promote Foundation Phase outcomes (Welsh Gov, 2015) in Year 1 and 2 by measuring the driftwood.
While we can reach Foundation Phase (Welsh Gov, 2015) outcomes for children from Nursery to Year 1 discussing temperature, hot/cold, warmer/cooler. To improve further mathematical development during this activity we would bring a thermometer along with us which will allow children to record the temperature, this will support the Foundation Phase learning outcome for Year 2 to record temperature (Welsh Gov, 2015).
As adults will supervise this activity it will allow opportunities for sustain shared thinking during the task. Some prompts could be asking what we think will happen if we add water to the sand, or what do we think will happen if we add or remove this piece of wood from the den. By doing this we allow children to evaluate what they have already learnt and observed and come to a conclusion of what would happen if we added water to the sand, or added or removed the wood from the den. Sustain shared thinking provides children with opportunities to develop their ideas, make connections and explore different concepts (Smith et al, 2010). Having adults over see the activity, enables practitioners to enrich the children’s experience and provide opportunities to further their learning. As supported by Vygotsky’s (Murphy et al, 2015) ‘Zone of proximal development’. Vygotsky wrote that practitioners should work alongside children to extend their learning, that social interactions and working alongside children and other adults was pivotal to child development (Murphy et al, 2015).
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