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[footnoteRef:2]“A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident”.  [2:  ] 

 
The term critical incident is stated by Tripp (1993, p.24-25) as “some event or situation which is marked a significant turning-point or change in life. "This big moment or significant event can happen at any time. With regards to a critical incident in the professional practice these occur in a different way. As described by Richards and Farell (2010, p.13) “it occurs during a lesson and serves to trigger insights about some aspects of teaching and learning”.  These ideas and definitions raise a focus on key aspects that happen within a classroom either by the pupil or teacher. It is categorised as ‘critical’ because teachers can use what they found out, change or learn from it, as a way of reflecting on it. Teachers have the opportunity “to learn more about their teaching, their learners and themselves”. (Richards and Farell 2005, p.114)  
 
In this study there will be a focus on how the teacher used an assessment for learning (AfL) strategy to engage, activate and develop pupils’ knowledge and understanding within a lesson. The critical evaluation observed from the study, will identify the next teaching and learning steps of a group of learners based on the process by using a success criteria. 

The critical evaluation took place in an educational setting that had opened when a few schools within the area had closed. Currently there are just under 140 pupils who attend, all between the ages of 3 – 11 years old.  The setting has been given ‘green’ under the ‘National School Categorisation System’ showing it is a highly effective well managed school with the pupils performing well and high levels of support given. The percentage of pupils who have free school meals is small, the number of pupils who have additional learning needs is also low and is lower than the average in Wales. In the last Estyn inspection report, the setting received a ‘good'. There are six classes within the school and four of those are mixed year groups with children learning within the Foundation Phase and KS1, each class containing 20-25 pupils. The schools mission statement is “Enjoy, Explore, Achieve.” (School prospectus 2017, p3).  The observation took place in a mixed ability year 6 class with an equal split of boys to girls. There is one teacher and one teaching assistant in the class and children sit well structured into rows. 

In this study the research used a qualitative approach. This is unstructured and takes place in a natural setting. Research itself is used in different ways, for different reasons, and takes place in all organisations. As quoted by Kumar (2014, p.2) “Research is not only a set of skills, but also a way of thinking.” It is used to improve knowledge and practice skills for the pupil, but it can also be used to enhance professional development for the teacher. It looks at what is or is not working, how it can be changed and improved. As briefly mentioned, qualitative is one type of research; there is also quantitative research. This is focused on data collection and measuring parameters within a controlled environment. Quantitative research was not used within this study; because of the controlled characteristic this method uses to collect data, also It would have been difficult to collect sufficient data and produce any useful information gathered due to the limited time frame allowed for the observation.  A quantitative approach would be a much more difficult approach here as there are too many uncontrolled variables to measure and any conclusions would be made on too many assumptions. In a classroom setting on a day to day basis things do not always go to plan; there needs to be flexibility not only with regards to the way the day will go but also to how the children learn. Whereas qualitative research is unstructured, and it is better suited to this study. In this type of research lies the case study method and observation; quoted by Cohen, Manion and Morriston (2001, p.185) “the purpose of such observation is to probe deeply and analyse intensively...” This is linked closely to a critical incident as observation investigates why something is the way it is, how that has happened, and what has been put into place for that to happen that way.  

Case studies are regularly used in educational research. There are advantages to using this method as they can give in-depth descriptive experiences. They enable the researcher and the readers the opportunity to be a part of what has been observed. And because of the detail presented it allows the researcher to judge the study themselves. The research can also help give an insight into other cases or situations because of the wide spectrum of information taken, it does not have to focus on one-point as other points can be seen within it. "Case study research provides great strength and allows investigation to retain a holistic view of real-life events." Yin (2009) This technique not only helps the researcher come to conclusions about the topic but can help the teacher evaluate and reflect on what has happened helping them to improve something in order to help the pupils further.  Case studies also have weaknesses when used. For example it is important that the observer is not biased towards the study or depending on when the observation takes place can determine the results. As there can be something that has happened that can change an individual or group of children's behaviours, either personal home life or something that has happened within the class itself, this can hinder results and reliability. But also having an observer in the classroom can also change the way children act and behave as they maybe seen as having an influence on the children’s emotions or engagement to learning. In this case the researcher " becomes part of the research itself," Garger (2013) instead of observing from a distance they are involved. So, it's important to be aware of what is going on, with any research method used each has its advantages and disadvantages connected with them.  

The critical incident in the focus of this case study was based on a teacher using AfL with a group of learners using a well-structured success criteria that was known in this setting as ‘remember to’. This critical incident took place in a Maths lesson in a Year 6 class, where there was mixed ability and an even split of boys to girls. The lesson focus was ‘standard written method' and this was an introductory lesson with the aim of teaching the pupils how to do a maths method showing their workings instead of a continuation of the previous lesson which was mental arithmetic. The teacher demonstrated an example of a question using the interactive whiteboard, asking the pupils “how do I answer this question? What do I do first?” Pupils gave feedback and the teacher worked with the class to complete it, giving detail to each key point when answering it. He then put another question on the board and asked a pupil to come to the front of the class and teach the class how to answer it. Within this there is already different strategies being observed and implemented by the teacher, but the next element is what the critical incident is aimed at. When the pupil is teaching to her peers, the teacher is stopping them at key points, questioning them, “is this an important step?” and “do we need to include this for...?”. From this he writes under the ‘remember to’ heading what the children choose to be included when answering a ‘standard written method’ question. After giving the pupils work to complete throughout the lesson the teacher refers to the ‘remember to’, ensuring the pupils are following the success criteria.  

The ‘remember to’ strategy implemented in this incident is a type of success criteria that teachers use as a way of encouraging learners to push themselves to complete all areas and it helps to make them familiar with what is expected of them in the lesson. It is defined as a "list of features that a teacher wants the children to include in their work during the course of a lesson.” (School Run,2020) This definition is very clear about what it is and briefly explains what it is for; the AfL strategy is not used within every lesson and is aimed more towards literacy tasks than numeracy. But as seen in this incident it was implemented in a numeracy lesson, after the teacher had demonstrated how to answer the question the ‘remember to’ left on the board throughout the lesson for the children to check back and help them think what needs to be included when answering the question. In the curriculum when teaching pupils, teachers need to use tools to help ensure the learners not only know but understand what it is they are being taught. A success criteria is one of those tools that is used to help focus their learning and models what they need in order to achieve.  Professor Graham Donaldson proposed recommendations when conducting a review on the curriculum for Wales in 2014. In this report ’Successful Futures’ published in 2015, he focused on strengthening the curriculum and ensuring all the children have all they need for their future lives as quoted from the report, “to grow as a capable, healthy, well-rounded individual who can thrive in the face of unknown future challenges. (Successful Futures, 2015)  

In the report Donaldson presents four purposes that he believes should be included and each has key features that can be seen throughout the curriculum and everyday practice. The AfL strategy used in the critical incident can be linked with all four purposes of Donaldson’s report. The first purpose sets out to create ‘ambitious capable learners’ and this is connected most to this study, as the principles set within it all can be associated with the AfL strategy. Learners can build up knowledge, apply that knowledge in all contexts and connect the knowledge explaining ideas they are learning about. They can set themselves challenges and try to reach higher standards because the AfL method enables the learners to see what and how they are learning, which in turn can allow them to build, increase and interpret the skills they need throughout their everyday lives. The other three purposes, ‘enterprising, creative contributors’, ‘ethnical, informed citizens’, and ‘healthy, confident individuals’, all have strands of the AfL strategy as they look at taking risks, being able to evaluate the evidence and overcoming challenges.  
 
As mentioned, and stated throughout this study, the critical incident presented is an AfL strategy focused on a success criteria. It is important for teachers to have a range of strategies in the classroom that help guide, engage and expand the children's understanding of what it is they are learning putting them at the centre. This was a view connected to the Progressive Education Association held during the 1920s. These were a group of teachers who were developmentalists; they used scientific data to understand and explore the nature of learning and development. They pushed for a curriculum that centred around the child. John Dewey was a member of the association and believed children should learn through doing. He went onto develop this view, he described that the purpose of education is "to prepare students to be critical thinkers." Dewey (1916) Critical thinking is a phrase that varies with regards to definitions. (Lai 2011) describes it as "reflective and reasonable thinking that is focused on deciding what to believe or do." The Foundation for Critical thinking defines it "the thinker improves the quality of his or her thinking by skilfully analysing, assessing and reconstructing it," (Paul and Elder, 2006) Both connect to the individual's ability to assess themselves with what they are doing, changing and improving the deeper they think. The Foundation for Critical Thinking expands the definition by further explaining, "critical thinking is self-directed, self-disciplined, self-monitored and self-corrective thinking." (Paul and Elder 2008, p.41) Again the focus is on the individual from the individual's personal views, evaluating and reflecting on what they are doing or have done. This self-assessment is associated with the AfL strategy seen within the critical incident; the 'remember to' is method used as a way for learners to self-assess and check their work or if they need prompting on what to do next. It enables them to engage in reflective thinking. 

In the classroom pupils self-assess the work they have completed at the end of each lesson or topic, it is important for learners to evaluate how well they thought they did. Self-assessment is used within all educational settings as a way not only for the learners to judge their work but can also help the teacher to see what the pupils have understood. Brown and Harris (2013) see it as a "descriptive and evaluative act carried out by the student concerning his or her own work and academic abilities." The success criteria is a tool that allows children to accomplish this; it develops the skills linked to critical thinking and ensures the pupils are becoming reflective. “Self-assessment tasks are an effective way of achieving this, as they are activities that encourage reflection on learning process." Nicol and Macfarlane-Dick (2006, p.207) As mentioned earlier, self-assessment is completed either at the end of each lesson or end of a topic. This type of assessment this formative, it is also known as assessment for learning which stated in the name is an ongoing process that happens throughout learning. Unlike Summative assessment, which is leading up to a test, it is a formal way that learners are examined and measured on performance. "The aim of formative assessment is primarily to educate and improve student's performance," Wiggins (1998) These are methods that are used to give either the teacher or the pupils feedback in order to improve their learning. John Dewey's view of learning through doing is linked to the constructivist theorist Piaget who believed "people learn through an interaction between thinking and experience." Pollard (2014) The role of the experience was a key aspect for children to learn he describes them as 'active scientists' who" play and practical experimentation have a crucial role." Piaget (1951) like Dewey, he places the emphasis of the learner being at the centre of learning and having an active role in what they learn individually and how themselves are vital in what and the way they learn.  They both see children as "active learners who require freedom from adult authority to explore ideas independently and make sense of their world." Ryan (2005, p.99) This relates to the assessment for learning model as learners not only need to be involved in the learning process, they also need to in the assessment.   

These depictions of how children learn is focused on the pupil's independent role rather than a social context of the learning process. This is a theory which Vygotsky developed further. He took the influences of Piaget work and enhanced it, as he believed "Knowledge is not simply constructed, it is co-constructed." Vygotsky (1978) The process of learning takes part when learners are working together and expressing knowledge between each other. It is not just independently but collaboratively that ensures children gain understanding and share experiences.  This theory is known as social constructivist where the constructivist view of learner activity remains at the centre but there is a social context involved. The social constructivist has been influential and continues to grow as it can be seen as an assisted way of learning within the classroom. This is seen through peer assessment whereas mentioned above self-assessment is completed by the learner independently, peer assessment allows the involvement of other learners and is a type of feedback. Deakin- Crick et al (2005, p.3) states peers assess each other "through reflection on the goals and what it means to achieve them," This way of learning allows learners to take ownership, develop further skills from their peers as well as share knowledge with each other.  
However, researchers question the use of self-assessment as a strategy to use within learning because it can be unguided, pupils have no direction, and it maybe subjective of the pupil's personal views. It is described as by Colliver et all (2005) as the "guess your grade" perspective. It can also be difficult for learners to express personal views about the work, not being able to reflect on the work. Some learners can focus on the negatives more than the positives and children can find it hard to take criticism which can be detrimental towards their emotional wellbeing.  Boud (1999) adds a further argument against peer assessment stating "it should commonly involve peers, teachers and other sources of information," It is not something individual or an isolated characteristic. Boud's view steering towards the AfL strategy of peer assessment, identifying the need of others to contribute to the assessment.  Nevertheless, peer assessment is also questioned by researchers on its use as depending on the learner's opinion of the person they are assessing can influence the type of feedback that is given. Wragg (2001, p.67) states that children in primary school "may be harsh or even unfair in their appraisal of what they see as 'competitors." Pupils can also struggle to understand how or where within the work the judgement and some "find it difficult to be critical of their peers." Topping et al (2000) 

Self and Peer assessment each have strengths and weaknesses of using them within the classroom, but they are more beneficial for the learners, it is a skill which they develop and practice.  As Boud argues it is a holistic approach which requires the learners, peers, teachers and relating information all collaborating. This source of information mentioned is associated with the success criteria. The success criteria are a tool the teacher uses in the critical incident to identify the learners understanding of the 'standard written method'. A success criteria enables a framework for self-assessment and feedback, in the critical incident the teacher questions the learners on what should be included, co-constructing key features that need to be included. It is described by Donohue (2009, p.10) as "the backbone for their work". The AfL method of using a success criteria enables teachers to work with pupils, pupils to work with each other and reflect on the goals of the work. They can evaluate the success achieved and look at how to work on areas that need to be improved. 
 
"Reflecting on our own thinking and practices helps us to understand the complexity of the classroom choices and decisions that are faced every day." Pollard (2014, p.23) The role of reflection within the classroom is a feature that occurs for both the teacher and learner. Teachers use strategies throughout lessons as a way of checking the progress of the pupils understanding and this was seen within the critical incident. The teacher asked the pupils questions "how do I answer this question... what do I do first?" questioning the pupil's knowledge of standard written method to see if they were able answer the sum he presented to them. As the teacher continues with another example, he asks another pupil to 'teach' her peers providing another strategy to encourage learning in the classroom. When he comes to writing under the 'remember to' he is scaffolding the pupils’ learning, again questioning the pupils during key points of the exercise by saying " do I need to include this when...?". This allows the pupils to answer and teach her peers.  The teacher is providing the guide and list of features needed as well as working with pupils to enable they know how to reach the end goal. And as the lesson continues and pupils are on task the teacher refers to the success criteria asking pupils to check if they are following all steps when answering the questions. At this point pupils are reflecting on the work they have completed to see whether they are following the criteria and it is important for the teacher to encourage the pupils to look back over and evaluate the work.   

Reflection is a process that everyone experiences differently within education. It is a process that teachers and pupils need to participate in. From the critical incident the use of AfL strategies are tools that I believe are important and the teacher used this appropriately as a way of analysing the children's ability to successfully use the 'standard written method'. He used open and ended questions to activate the pupils thinking skills and used the 'remember to' not only as a criteria of how to complete the work but used the pupils understanding of their knowledge on what they needed to do. Working together I feel this a key aspect of AfL. It takes away the traditional teacher view of giving out success criteria already produced, instead he works with the children to set out the features needed when answering a sum, using their input to create it. I feel that is important to collaboratively work with the learners in the classroom as it creates positive practices and the feedback given can build on the pupil's knowledge and understanding. The pupils feel supported and are involved in their learning process; instead of being teacher centred it is child centred. It links back to the view of Dewey who pushed on a curriculum that centred around the child with the notion of reflection working within that. As a way forward to progress further and develop the use of the success criteria used in the classroom. The children would look over the and self -assess on how they felt the task went, pass it to a peer and ask them to peer assess the work also to further encourage children to evaluate and reflect on the work. It is important for me to promote this assessment for learning strategy in the classroom as it can help me see if the way I am teaching them is fulfilling the needs of the learner. It can also help me to develop my professional practice to include methods within the lessons that can support and challenge moving the learner in the right direction.  One thing the teacher needs to reflect on is that introducing a new AFL strategy requires time to teach the learners the use and not just the application. A positive or negative reflection of the first attempt should never result in a complete adoption of the method or a complete abandonment of the strategy.   
The case study research observed from the critical incident seen as an AfL strategy. Throughout the study it has been stated how assessment within the classroom is an important aspect that helps to improve pupils learning. As society changes the way that child learn has also changed and it has developed and focuses on the importance of learners being fully prepared for the future. The curriculum within the educational system undergoes changes and looks what has worked and what needs to be improved. Reflection plays it part in this also, teachers use and develop strategies to ensure the learners are making progress.  

To conclude, the critical incident highlighted in this study saw how a teacher used an AfL strategy within the lesson. The learners were supported and guided with the use of a success criteria which the class worked collaboratively to complete. It is essential for pupils to learn using different tools that the teacher can implement to help them progress and use within a variety of contexts. Just as the learner reflects on their work, a teacher also must do this to identify any barriers to learning the pupils may have and ways of overcoming them. As quoted in the Curriculum for Wales (2020) "assessment is key to supporting 'deep learning' and should be used to identify whether learners need to consolidate their learning, whether further support is needed and the next steps for learner progress." This was put into practice in the critical incident and continued to be developed as teachers need to educate pupils using different strategies innovatively to help learning move forward. 
 































Appendices 1 OBSERVATION / FIELD NOTES 
	30-09-2020, 9.00am, Year 6, Wet Weather


	Lesson details:
Indoor, Morning
Mixed ability B:10 G:11 (1TA working between 2 Year 6 classes)
English Lesson - Topic - Robin Hood parody - working in groups to create their own Robin Hood Parody of another scene. 
Had been introduced to the story a few days earlier and had worked in groups to read and choose a scene from the story.


	Classroom culture
Positive classroom vibe, with the children happy and engaged in learning.
Teacher created a calm and ‘mellow’ environment, he was funny and approachable and the children were happy to ask either him or the TA for help.
Children worked well in groups and when asked to ‘stop’ the children listened well.


	Objectives
The children had a story book and exercise book, the exercise book contained activities to complete. The Robin hood parody work had a success criteria that the children needed to follow, when choosing scenes and characters.
This was a clear objective for the children and they all had access to it throughout the lesson.  


	Direction
The teacher stopped the children numerous times in the lesson and asked each group questions linked to the success criteria to ensure they were including everything they needed and showed understanding of the task. Giving clear instructions and giving the children time to complete each objective.


	Access and challenge
All children took part in this lesson, working in groups where they were sitting. The children were placed in the same groups that they sat in to work for every lesson.
Teacher communicated language techniques for speaking clearly and the way to express emotions. 
After acting the children had to write a script in their books working together and then practice ready to perform in front of the class to be recorded. 


	Assessment
When the teacher stopped the children in the lesson, he would try to activate prior knowledge asking the children “do you remember when robin hood…” “How did he act in this scene?” 


	Specifics / Critical Incident 
When the children are performing in front of the class, in one group the boy forgets half his line in the scene and the rest of the group are whispering his words, the boy goes shy red faced and looks upset. When they have finished the scene the teacher turns this into a positive as all the children in the group are negatively speaking to the boy in the group. The teacher focuses on how everyone working in a group for a scene has to work together and when one is struggling someone should step in and help. He gives the boy praise for trying, and how it is okay to forget.




CRITICAL INCIDENT IDENTIFICATION RECORD (1)

	What happened?
	
Children had been introduced to the story of robin hood a few days before.
They were working in groups to choose a scene, write it out each having one sentence to learn and they would then perform it in front of the class after practicing.
During the performance of one group, one of the boys started to say his line and then forgot the rest of it, the rest of the group were whispering as they all knew his line but no one would say it for him. At this point the scene had finished and the boy had gone all red faced, could see he was upset and the other children giving him grief for forgetting his line. The teacher turned this around, saying “you are all working as a team…. if one forgots you must all try and step in and help each other out.”
In my opinion this was critical as the teacher picked up on how the children were behaving towards a pupil who had forgotten his lines, he put the aim on how when in a group you all have a responsibility to ensure all group work is done. This from choosing the scene, working together to write out the script, and having each other's ‘backs’ throughout. The teacher emphasised this importance of supporting each other when working in a group. 
This approach links to the 12 pedagogical principles, it supports social, emotional development and positive relationships and encourages collaboration.
The task itself was a good way of developing oracy, reading and writing skills, and the children were exploring issues of themes through role play.
The approach the teacher used is a good way of turning the pupils' attention away from the negative view they started to have against the pupil who forgot his line, instead it helped steer the pupils on how working as a team and supporting each other is at the centre. 
It also links into Vygotsky’s sociocultural theories of learning, collaborative learning can be an effective strategy within the classroom to help further pupils' knowledge and understanding.







Appendices 2 OBSERVATION / FIELD NOTES
	30-09-2020, 11am, Year 6, Wet Weather


	Lesson details:
Morning, Lesson After Break
Maths - New Topic - Standard Written Method
Children had previously worked on mental addition now the focus was to work out the answers using a written method.


	Classroom culture
Children did not seem as positive when Maths was mentioned. As the work they did in the morning.
Children had not been out to play due to the weather and seemed less engaged.


	Objectives
Teacher worked with the whole class to start the lesson, writing an example on the board and asking the children questions on how they thought they would answer the question.
Each step for working out the method was explained to the children and questioned to ensure the children understood what they were learning.


	Direction
‘Remember to’ is a strategy used in the classroom as a success criteria. After the teacher showed an example, he asked a pupil to ‘teach’ the rest of the class how to complete the sum. At each step of the method he stopped and questioned why they had done it that way and what to do next? All the children were engaged, the teacher asked different pupils each time. And then asking the children what they thought would be important to include when working on the sums.



	Access and challenge
Not all the children had the same given as the class was mixed ability, 2 types of worksheets given. More able pupils had to read through information and pick out the sums , whereas the others had the sums provided and they worked out the answer.




	Assessment
With this method the pupils had to use counting throughout this task as they were adding up numbers. As mentioned there were 2 types of worksheet: the harder sheet needed the children to take key information from the text to find and work out the sums. 
Constant encouragement from the teacher, stopping the lesson a few times to redirect the children to board to ensure they are following the ‘remember to’.


	Specifics / Critical Incidents
 
Working with the class to explain how to do standard written method, giving an example, working through it with the children. Asking a child to have ownership over their own learning by teaching the rest of class. this then leading on to creating the success criteria with the children asking them what should be included in the ‘remember to’. Having the children involved in this enabled them be more involved and using their own words to help them learn and show understanding.





CRITICAL INCIDENT IDENTIFICATION RECORD (2)

	What happened?
	

Teacher started off the lesson, putting a sum on the board, and introducing the lesson to inform the pupils what they would be doing in Maths today.
He then asked the pupil to come up to the board and try and answer it. The pupil incorrectly set out the sum causing the answer to be wrong because the columns were not properly aligned. 
The teacher asked a lot of questions to the pupils in class, “what had gone wrong and how to fix it?”
He then put another example on the board and showed the children how to do correctly. In the next example he asked another pupil to come up to the board to answer the question, and at each key point  of answering he asked the children questions such as “why is that important. 
Within the classroom on the right side of the board is the heading ‘remember to’ this success criteria is always on the board for the pupils to see.
During each stage of the sum the teacher went over to the white board and wrote down what to remember when answering the sum, questioning the children “do you think that's important to remember?”
In the last example the teacher put on the board he answered the sum incorrectly and asked the pupils why they thought it was right or wrong. And they would refer to the ‘remember to’ explaining a step the teacher did wrong. 
When the work was given out to the pupils the teacher kept stopping the class redirecting them to the ‘remember to’ enforces the success criteria.
This strategy used in the classroom is an effective way of ensuring the pupils know what they are doing and how to get there. Following this is a way pupils can assess and improve their own learning independently, looking at each point they need to achieve and following a way to get there.







Appendices 3 OBSERVATION / FIELD NOTES 

	30-09-2020, 1.15pm, Reception Class, Wet Weather


	Lesson details: 
Indoors 
Afternoon Study
Mixed ability B:7 G:12 (1TA in the class)
Carpet session Working in pairs, finding coins described by the teacher. 

	Classroom culture
Children were happy and excited, learning to sit nicely on the carpet was a new experience in the classroom which was trying to be progressed. Teacher was positive and gave lots of praise to all the children throughout the session.

	Objectives
The teacher explained to the children what they were going to be doing whilst on the carpet with clear simple instructions. The children were working in pairs and had to discuss which coin the teacher was explaining. Not all the children were engaged as some were excited by the pot of coins, but the teacher kept looking around at each child and maintained eye contact encouraging all to listen, giving lots of praise.


	Direction
When the teacher had chosen a coin she gave them 3 clues on what the coin looked like describing size, describing colour and shape. She asked the children to talk to each other to find the coin. The teacher recapped the clues for the children then asked them to put the coin they had chosen on the carpet and revealed what it was. 


	Access and challenge
All children were taking part in the lesson, it was challenging for all as identifying coins was a new skill being developed. Every time a new coin was described different clues were given and the teacher emphasised the 3 clues going around the carpet to check each pair are working together and discuss which coin it could be, and when they had chosen the teacher recapped on the clues asking “is it a big coin” or “what colour is that” so the children had to double check if it matched the clues.


	Assessment
Counting was a skill the children in class were starting to develop and counting up in 1s was seen at the start of the session to ensure the children had remembered their numbers up to 10.
Working in pairs was a new way of working for the children and at the end of the session the teacher went around the room and asked each pair “did you work well as a pair?” introducing the children to self assessment asking them to judge how they feel it went.


	Specifics / Critical Incidents
Pairs work on the carpet, working together to find the coin the teacher was describing. The teacher gave clear instructions on what the coin looked like, engaging all children, always referring to what it is they needed to find from the coin pot. Developing the ability to work with a partner. 





CRITICAL INCIDENT IDENTIFICATION RECORD (3)

	What happened?
	The pupils sat around the sides of the carpet with the teacher. The pupils were told the focus of this session was to find the coin the teacher was describing whilst working in pairs. Each pair of children were given a pot of coin, they were told to sit and listen while the teacher chose a coin to describe. 
The teacher used clear and basic instructions when giving 3 clues for each coin, describing the size, colour and shape.These clues she said more than once to the children going around engaging, ensuring all children were listening to what was being said. Then told the children to work together in pairs to discuss which coin they thought it was.
The teacher went around the pairs checking they were working together, asking questions “why do you think it's that coin?” The children then put the coins they chose on the carpet and recapped on the clues to see if they matched the clues. Then she showed the class coin.
At the end she went around each pair and asked the children “did you work well as a partner?” The children then assessed how they had worked together.
Working in pairs was a new way of working that had not long been introduced, the teacher enforces throughout the carpet session the importance of working together, sharing ideas and discussion. This is a strategy the children are developing. It is encouraging collaboration and starts to provide them with an understanding of teamwork, and how sharing information can expand knowledge.
It is an effective way to encourage children to work with others, and starts to develop children's listening and problem solving skills, they need to discuss and think about what the teacher has described and what their partner thinks the coin is. And at the end asking the children how they felt they worked as a pair deepens thinking and starts to implement reflection which they will learn to do in other areas.







Appendices 4  OBSERVATION / FIELD NOTES (4)

	30-09-2020, Afternoon Session Reception Class, Wet Weather


	Lesson details: The children had been placed into colour groups, and they knew which colour group they were in. So after the carpet session they went off into their groups, 1 group worked with the teacher, another group worked with the teachers assistant and the others groups had the choice to play with different activities that were around the room. and after 10 -15 minutes they would swap so each group had free time and time working with the teacher or teacher assistant. The table task was continuing with the carpet session work working in pairs, choosing coins matching the price tag. 


	Classroom culture
Children were happy to have time off the carpet to move around. Children worked well at the tables with staff and those around the classroom had access to a lot of different things such as painting, home area, blocks, outside area. Children did well to get on with these activities independently while the teachers worked with the children on the tables.

	Objectives: The children that were free to choose their own activities were given free rein on what they wanted to do, and those at the table were recapping what they had done on the carpet. Children had clear instructions on how to spend the rest of the afternoon, with them knowing if they were not working with the teacher then they would have free time and they understood when their groups colour was called they had to swap over. 

	Direction
Children choose activities independently and worked well during the free play activities, when working with the teachers the children focused on developing counting skills. They were thinking and choosing coins they had seen from the price tags the teacher had shown and described.


	Access and challenge
The task with the teacher was challenging as the children had to use prior knowledge of matching numbers and saying whether it was ‘p’ or ‘£’ when finding the money. The price tag started at 1p and went up to 20p. The activities around the room varied, focusing on developing different skills, role play was in the home corner, drawing using stencils, playing outside, painting, building blocks. 


	Assessment:
The children are engaged in the task with the teacher and always enforces the importance of working together when choosing the right coin. She asks questions like “why did you choose that one?” “what number is this?” and like on the carpet asks the children at the end of the task if they thought they worked well in a pair further developing self assessment.


	Specifics / Critical Incidents
When it was time for the children to finish what they were doing and tidy up the teacher put on music. As soon as this was put on the children started to tidy up. They knew what the song was associated with and what to do when it was played. When I asked one child “What does this song mean?” and he answered “this is the tidy up song”. It was a tool the teacher used instead of shouting ‘tidy up’, it worked well as the children followed it well.








CRITICAL INCIDENT IDENTIFICATION RECORD (4)

	What happened?
	After the carpet session, the children went off in there coloured groups either have free play with different activities that were on offer or they would be working continuing to develop number skills with the teacher and teacher assistant.
Those at the table were carrying on working in pairs, the teacher showed a price tag the children discussed in pairs which coin matched the tag.
Around the room children were able to choose and do a range of activities such as painting,  role play in the home corner, building with blocks, or they could go and play outside.
Then after some time they would swap around, so those who had worked with the teachers would go off and do activities and others would come to the table to work.
Towards the end of the day a song was played and the children knew it was time to tidy up.
I asked one of the boys “what does this song mean?”. He answered, it's the tidy up song, we all must tidy up before the song ends.”  
This was a strategy the teacher used to enforce when it was time to tidy up instead of shouting it out numerous times to ensure everyone heard, the song was played and they all knew what to do.
Using music helps children to associate certain elements with everyday tasks and can give more meaning to it. The music was happy and created a positive connection to tidying up, it helps them learn though the routine and what time of day it is.
Music can be used in different ways in class with different activities to help them remember and can enhance language and concentration.



























Appendices 5
Photo of ‘Remember to’ AfL Strategy used within the critical incident.
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Appendices 6
Handwritten notes from Observation Day
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