Student 1601326

The Cambridge Primary Review stated that children’s, ‘opportunities to express themselves creatively had been eroded in the past 20 years...with stifled enjoyment, creativity and imagination in primary education’ (Alexander, 2010, p.99). With Donaldson (2015) asserting this to external forces, and subsequently leaving a void of local creativity and responsiveness to the needs of learners. 
However, with the first curriculum documents to be published in March 2019, ‘Successful Futures’ (2015) intends to bring change, a platform for new expression, engagement and  innovative teaching and creative learning to develop learners prepared for this era. Furthermore, Robinson (2015) argues that the future depends on the creative capabilities of learners as raising academic standards will not suffice; in line with Our National Mission (WAG, 2017a) objectives. 
Wyse and Ferrari (2015), Shaheen (2010) and Craft (1999) all agree that fostering creativity is a life skill, key competency and component of economic prosperity that will create resilience; innovation that will address the demands of a fast-changing world; and with these skills develop characteristics of entrepreneurs (Loughan, 2015). Teachers will have to equip these learners; be themselves innovators, passionate about leading and responding to changing society (Furlong, 2015).
Through research and personal reflection this essay will articulate a definition of creativity and enterprise within an educational context and through discussion critically analyse the benefits, challenges and tensions that exist concerning creativity and innovation. The Entrecomp Framework (Bacigalupo et al, 2016) will be used for personal evaluation focusing on two strands; creativity and risk taking and make future recommendations in order to develop pedagogy and skills within learners.
With Creativity in both thinking and learning established as crucial life skills, there is a need for them to be nurtured and encouraged in education (Dobbins, 2009). However, Ofsted  still found that the definitions of creativity differed ranging from, ‘an innate attribute to an approach and set of skills that could be cultivated’ (2015, p. 7). Furthermore, Leggett (2017) ascertained that mis-interpretation of creativity was a key issue in progression with Runco (2003, 2016)  arguing that its value could be overlooked if the only creativity recognised was that which was seen and tested.
[bookmark: _Hlk536043741]This is imperative, as Kapadia (2015) argues that critical thinking, problem solving, collaboration and imagination through the arts can support creativity, In contrast, however, viewing creativity in this context alone can prevent the foreseen potential across all domains and contexts (Robinson Report, 1999).  In addition, Craft, Jeffrey and Leibling (2001) found that within some schools perceiving creativity which focussed on intellectual aspects and problem-solving left creative learners unable to fulfil their potential. Leadership and stakeholders involved in planning and policy hold the key to making important decisions impacting potential entrepreneurship.
NACCCE (1999)  made distinctions between teaching creatively and teaching for creativity. With emphasis on the teacher using appropriate approaches to engage and interest learners and  the teacher using their own creativity and pedagogy to foster creative thinking within learners (Woods and Jeffrey, 1996 and Davies et al, 2014). Sharp (2004) suggests that the balance of both are equally important,  however, within the new curriculum, learners will begin to move forward, away from pedagogy advancing to Heutagogy as they become more autonomous, knowing how to learn and innovate and acquire competencies and capabilities, enhancing more opportunities for creativity and entrepreneurship to flourish. 
Much research suggests that creativity is understood to be a process or imaginative activity that produces both originality and value (NACCCE, 1999; Wyse and Ferrari, 2014; Robinson, 2015, and Craft, Cremlin and Burnard, 2008). In addition, Fisher and Williams (2006) and Runco (2016)  suggest its value must be personal, offering a sense of self-enlightenment and satisfaction, in comparison to Hewitt and Tarrant (2015) who argue that the ideas that generate value are for someone other than oneself. However, Gardners’ (1999) view argued that truly creative people make an impact on the world.
Many characteristics of creativity and the creative process can be found; from cognitive skills, personality, motivation (Amabile, 1996; Runco, 2003 and Desailly, 2015), imaginative activity and  thinking, (NACCCE, 1999) to innovation, control, relevance, and ownership, (Jeffery and Woods, 2003). In addition ,Wyse and Ferrari (2015) argue that thinking skills relating to reasoning, enquiry and discovery underpin the creative process. Furthermore, it is the bond between divergent and convergent thinking that is the powerful aspect that transpires into creativity (Leggett, 2017 and Robinson, 2015).
An understanding that brings further depth states that the creative process also involves refining, testing and seeing new connections and relationships thus constructing new meaning  (Torrance,1969; Koestler,1964; Oliver, 2006; Pound and Lee, 2015 and Runco, 2003). Both Goleman (2015) and Pink (2006) argue that this combination of unrelated ideas and implementation is the innovative part of the creative process. It is the outcome of wonder,  curiosity and knowledge that produces this outcome according to Tahirsylaj (2012). This therefore suggests that all learners have the potential to be creative; it can be developed and learnt (NACCEE, 1999; Esquivel, 1995 and Blamires and Peterson, 2014). For teachers, research, critical reflection, sharing good practice and careful planning is therefore essential; aspects agreed by Ofsted (2010).
The term innovation, ‘is used as such in sociology, as Entrepreneurship and enterprise, in an economic environment, and in education mostly referred to as creativity (Craft, Jeffrey and Leibling, 2001). However, The Entrecomp Framework defines entrepreneurship as, ‘a transversal competence, which applies to all spheres of life: from nurturing personal development, to actively participating in society’ (Bacigalupo et al, 2016).
Whatever the definition, creativity can be understood to be multi-dimensional, with Khatena (1982) arguing that this consists of the individual, environment and cosmos, whereas, Seelig (2012) indicates that both attitude, imagination and knowledge and resources, culture, and habitat are all equal components interlinked to culture creativity. However, Beghetto and Kaufman (2009) would argue that intrinsic and extrinsic motivation has the most impact to  shape creativity. In comparison, however, Robinson (2015) places more importance on divergent thinking. 
The importance of fostering creative and enterprise skills is imperative in order to thrive in the diversity and challenges of the 21st Century. The new curriculum will develop creative skills through critically evaluating information, making connections, solving complex problems and transferring both knowledge and skills to new situations. This will help children and young people on their journey to become enterprising, creative contributors (Donaldson, 2015) and to equip children to have resilience to thrive and flourish and to develop emotional literacy to have the skills to cope with new situations and challenges (Goleman, 1995). Furthermore, fostering creativity in learners can be advantageous as it establishes understanding, empathy and inventiveness (Pink, 2006), with these skills offering society individuals who are innovative, adaptable and flexible, which are key assets for businesses (Quality Assurance Agency,  2012). In addition, it can also enhance academic performance according to  Geist and Horn (2009) and Sternberg (1999), however Namia, Hossein and Ashouri (2013) disagree.
For teachers, fostering personal creativity will translate into their planning and pedagogy, consequentially creating a resurgence of passion, a sense of resilience, persistence, grit and motivation for those restrained by the curriculum (Dacey and Lennon, 2000). These restraints, due to a sense of conformity established, time restraints and a fear of inspection (Hayes, 2004;  Mishrab and Richardson, 2018; and Dobbins, 2009). However, Jeffery and Wood (2003) state that even in such curriclum practices schools can still foster creativity. This requires a whole school approach and strong leadership  with vision, that welcomes innovation, qualities not always evident from experience. The Welsh Government have allocated funds for teachers to ensure sufficient time for them to understand and interpret the new curriculum, (Williams, 2018) which will support and alleviate much anxiety and prepare teachers to be active agents of change.
The challenge remains, however, that with assessment we are killing creativity (Robinson, 2015; Beghetto, 2005). Objectivity becomes an issue, with an un comparable personal idea or product (Runco, 2003).  However, Ofsted) stated that, ‘Assessment that is used to encourage, guide and evaluate creative learning was highlighted as a priority’ (2015, p. 3). In addition, Beghetto (2005) emphasises the importance of using high-quality feedback; formative assessment to motivate learners in order for their creativity to thrive, a  key message from Donaldson (2015).   
[bookmark: _Hlk535592042]The Entrecomp Framework has been developed as a tool of reference to develop entrepreneurial skills, and in education to support teachers in assessing their current levels of competencies and identify next steps for progression. This is a critical component as OECD (2018) argue that teachers lack of understanding leads to barriers to assessing progress. Synthesising the framework for a classroom context has been challenging as there are many elements to decipher, also acknowledging that it has not been tested in any actual setting thus far (Bacigalupo et al, 2016). It could be used, however, alongside the OECD (2012) ‘The Five Creative Dispositions Model and the current Skills Framework for 3-19 years in Wales (WAG, 2008). 
Schools have the ability to ether foster or hinder an environment of creativity, with the learning environment being essential to support creativity (Mishrab and Richardson, 2018; Beghetto and Kaufman, 2009 and Sternberg, 2010). The role of the teacher in creating an atmosphere in which their own creativity abilities are engaged with passion and fun,  impacts the responsive creative abilities of the learners (Craft and Jeffrey, 2004). Furthermore, creativity is fostered where the conditions are favourable; motivation is high, emotions are stable and inclusion and encouragement (see appendix 1) draw the best from learners (Cowley, 2005 and Craft, Cremlin and Burnard, 2008). A curriculum and pedagogy that fosters play as central to child development and offers opportunity to develop and apply imagination (Fumoto et al, 2012) in which time and resources are provided  as children  have a natural tendency to fantasise and explore their environment (See appendix 2) will also foster creativity (Sharp 2004, Root-Bernstein, 2006). This highlights the teacher’s role as observational and participative, encouraging independence and autonomy and knowing which approach is most appropriate to employ and when. This allows the children to work uninterrupted, making choices spontaneously and independently, all elements that can support creativity (Oliver, 2006). 
On reflection, experience in the classroom has shown evidence that the author has the ability to use personal creativity through her pedagogy to develop the creative skills in learners in a natural way (see appendix 3). However, supporting them to develop their creativity into innovation and enterprise within learners requires further development.
[bookmark: _Hlk536109632]‘Coping with uncertainty, ambiguity and risk;’ (Bacigalupo et al, 2016) is a competence within the Framework, where Level 5 has been attributed to the teacher in, ‘Make decisions dealing with uncertainty, ambiguity and risk’ (see appendix 4). A year four lesson (see appendix 5) undertaken supported an opportunity to foster creativity through a collaborative approach within a rich literacy lesson  which promoted this competency in both teacher and learner.
The teacher modelled divergent and convergent thinking as the learners were asked to spend the first few minutes thinking and sharing ideas on  paper on their tables before discussing their arguments. By hot seating one member from each group representing a person from the production line, questions and arguments were hotly debated as learner’s problem solved to choose which individual deserved to be paid the most and offering reasons for their response. 
The personal reflection (see appendix 6) and teacher observational assessment (see appendix 7)  indicated that the planning had been thoroughly researched utilising appropriate prepared  resources. The physical environment had been organised to ensure all groups had room to collaborate in problem solving and that through the imaginative, positive and persistent attitude the learning had been planned for any eventuality; with the desire to follow the lead of the children in their debate. An important aspect to encouraging creativity supported by Seelig (2012). On reflection, creativity of the teacher was reflected in the ethos of all aspects of the environment, and their approach. 
In fostering creativity within learners,  Csikszentmihalyi (2013), Acar and Ucus  (2018)  believe that talent may be less important than encouragement and that in time, encouragement from adults, children develop creative talents, thus ensuring the pastoral role of the teacher is paramount, ensuring encouragement and patience, supporting the learners to try new things creating a positive mindset (Dweck, 2012). In addition, Craft (2009), and Cremlin, Burnard and craft (2004) agree that through their planning creative teachers afford risk taking, ownership, and autonomy. However, Ofsted (2003) reported that creativity observed in pupils is a willingness to listen, observe and support learners to develop their ideas, and not some new pedagogy.
[bookmark: _Hlk535584353]To foster creativity in learners, the classroom environment must be one that is non-judgemental and allows for opportunities without fear of making mistakes (Craft, 2009 and Fisher and Williams, 2006). Moreover, risk taking is an essential component in order to succeed, as it means refining, testing and evaluating in order to move forwards which also fosters ownership (Hartford, 2011;  Robinson, 2015; Kapadia, 2015; Beghetto, Plucker and Dow, 2004). This may cause the child to become anxious, (Sharp, 2004) so the teacher must therefore know the children in order to know when and how to promote risk, but also culture resilience.
[bookmark: _Hlk535565589]In Estyn’s good practice Ysgol Cynwyd Sant (2016a) encouraged a growth mindset in staff and pupils to remove the fear of being wrong. This is part of the natural ethos that has been taken into all classrooms during teaching practice,  with a natural pastoral role being  foundational to create such a culture. This climate of positive wellbeing generates creative learning on all levels (Barnes, 2015).
This collaborative approach within this active lesson, placed a strong emphasis on open, exploratory space which are essential for enabling creativity (Cremlin, Burnard and Craft 2004; Craft and Jeffrey, 2004 and Blamires and Peterson, 2014). Furthermore, the social constructionist theory would highlight this as a powerful learning environment, (See appendix 8) unlike, De Bono (2015) who argues that creativity need not be a group process, as individuals can be creative on their own which supports Piaget’s theory of independent learning (1952).  However, Jones and Wyse (2004) state that both individual and collaborative learning foster creative autonomous learners of which theorists Montessori (1907) and Emilia (1970) would agree both foster creativity. The teachers role therefore becomes one  of coach, facilitator, acting spontaneously and flowing with the learner’s interests (Sharp, 2004, Acar and Ucus 2018). 
To ensure progression to  level 6 in the framework (see appendix 4) reflection indicates that risk was taken by the teacher to promote active, progressive creativity amongst the learners in an environment that had only been known for a few weeks. However, the strategies used were effective as assessed in the teacher’s formative assessment (appendix 7). In future, the teacher would identify how creativity can be encouraged further in a cross curricular approach, and encouraging persistence allowing the children to continue if they are in flow (Csikszentmihalyi, 1990) instead of having to stop due to curriculum timetable restraints. This would have to be a collaborative approach with staff. Further development of personal pedagogy using other strategies such as De Bono’s thinking hats may also stimulate creative and innovation thinking at depth (Costa, and Kallick, 2008).
Within the Creative competence in The Entrecomp Framework (Bacigalupo et al, 2016), ‘being curious and open’ thread, the teacher has been assessed at level five (see appendix 8). A lesson planned and taught  in a Foundation Phase reception class supported an opportunity in which to foster and develop creativity in mathematics (see appendix 9). The learners were in groups, collaborating and using problem solving skills as detectives on an outdoor shape hunt (appendix 10). The planning included researching how to use the environment to stimulate and create opportunities that, ‘improve the value-creating opportunities’ (Bacigalupo et al, 2016) for the learners to use imagination, collaboration, and thinking skills. Knowledge of  Foundation Phase pedagogy informed the planning as the outdoors was used to extend the learners to use and apply their knowledge in a real-life experiential  context creating an authentic memorable experience, theory supported by Montessori (1907), Piaget (1952) and Dewey (1916).
The Resources provided supported the children in their experience, engaging them in the outdoor space, promoting and fostering their creative development (Davies et al, 2014).
[bookmark: _GoBack]The social context planned by the teacher is important in fostering active learning experiences and opportunities for collaboration and independent play (see appendix 10). In addition, this social constructionist approach (Vygotsky, 1978 and  Bruner, 1957) offers the teacher an understanding of how these opportunities where knowledge is co-constructed and processing and creative skills are acquired (Sternberg, 1999). 
In order to maximise their divergent and convergent thinking, the teacher used an Assessment for Learning strategy; think, pair share, which allowed the learners time to think independently and then share with partners.  Runco (1991), Leggett (2017) and Davies et al (2014)  argue that modelling creativity by thinking divergently can support children to solve problems and evaluate ideas and see creativity can be valued. This was modelled to pairs of children as the teacher moved between the children. The investigative and experimental outdoors environment also gave children sustained periods of time to develop their creative thoughts (Sharp, 2004) (see appendix 11). This creative process needs to be nurtured in an atmosphere, tone and culture that fosters thinking and inspires creativity, which is key to fostering self-belief (Thorne, 2007). This is crucial as some of the children in the class had little self confidence and needed extra support and encouragement to develop creative skills more than others. An important responsibility of the teacher as argued by Sharp (2004). In addition, individual creativity can be hindered by criticism (Craft, Cremlin and Burnard, 2008). On reflection, ensuring all support staff know this is also critical, along with clear understanding for learners of what constitutes peer assessment. 
[bookmark: _Hlk535504481]The use of higher order questioning (Blooms Taxonomy, 1956) and peer assessment during the lesson promoted independent thinking and also supported mathematical reasoning, and conceptual understanding (Driscoll, Lambirth, and Roden, 2015). Ofsted (2015) highlighted that open-ended questions was an effective strategy for teaching and learning whereby teachers promoted creative learning through questioning, challenging ideas, making connections and encouraging critical refection on ideas, actions and results.  However, they also found that occasionally, teachers, ‘failed to grasp that creative learning was not simply a question of allowing pupils to follow their interests; careful planning was needed for enquiry, debate, speculation, experimentation, review and presentation to be productive’ (Ofsted, 2015, p.9). 
[bookmark: _Hlk535505451]To ensure progression and further personal creativity in order to foster it in the classroom, level 6 in the framework (see appendix 8) suggests, ‘combining my understanding of different contexts to transfer knowledge, ideas and solutions across different areas’ (Bacigalupo et al, 2016).  By collaborating with other staff, which is a professional standard in the new framework (WAG, 2017b), sharing resources and looking at best practice, further strategies could be identified to support creative opportunities across the curriculum. Estyn best practice Ysgol Aberystwyth (2016b)  utilise a triad method to  include peer observations in order to refine their practice. This would support development in understanding how to teach enterprise skills and inspire innovation.
To conclude, The Qualifications and Curriculum Authority (QCA, 2005) suggest that the need with creativity is to, ‘find it, promote it, use it.’  The skills within reflect in the pedagogy used to enhance and develop creativity with the learners.
The research has fuelled the desire to ensure that future personal recommendations consist of searching for opportunities for creativity to be unleashed, to take measured risks, try new pedagogical strategies, and to empower the learners to think. ‘outside the box,’ to provide the tools that encourage innovation and enterprise skills amongst learners.
For the profession, OECD (2018)  are currently preparing a Rubric which teachers could use to develop creativity in learners, which will provide them with resources and assessments. This will do doubt give them confidence and a revitalised spirit to embrace the curriculum  inspiring them to foster creativity and innovation as foundational to all that they do.
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Teacher assessment 

Creating an environment that fosters ENGAGEMENT and MOTIVATION
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Teacher assessment

Creating an environment that fosters CURIOSITY
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Key questions 
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APPENDIX 10


A child recognised that the drain was not just circular, but made up of other shapes, making connections. There was a sense of wonder as she began to call her peers with excitement at what she had discovered. The teacher used that as a springboard to ask the children to explore the remainder of the yard to see if they could make further connections. A further challenge was given – to see on their journey home whether they could see any other shapes that fitted together to make another shape.
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S2 - Knowledge and UnderstandingLiz has consistently shown a clear subject knowledge
of both the Foundation Phase and Key Stage 2 curricula and has used this to create
innovative and motivating learning experiences for the children in her care. She is a very
creative individual and supports her planning and teaching with in-depth personal research.

Liz has demonstrated a breadth and diversity in the provision she has given her learners,

using a range of approaches and environments to motivate and engage. For example, in the
Foundation Phase, she made good use of the outdoors during a Shape Detectives task and
produced a super oracy lesson in Key Stage 2 where the children debated the fairness of the
banana trade. Liz has developed effective use of ICT to aid her teaching as well as the
children’s learning, using a range of tools such as QR codes and J2E. Continuing to develop
the range of tools, in particular collaborative tools such as Padelt, should be a target for her

next placement.
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53.3: Teaching: Teaching and Class ManagementExcellent

* Comments and Evidence

+ Targets for improvement and suggested ways forward

As music was playing you began by reading a story aloud this was done in an engaging way. You
kept the children's interest further at the end of the story by reading a letter from Santa that
appeared magically from the book. A discussion followed and the children were praised for
their efforts, thoughts and good behaviour. The activities to be undertaken were then explained
and the children eagerly started on their tasks. During the activities, you supported one group of
pupils outdoors a wonderful activity whilst the other groups engaged in equally exciting tasks
inside, during this time you checked both indoors and outdoors to ensure all participants were

on task. eme

N eahvee VA ahle e sity a lerstanding, Target:
Continue to ensure a variety of opportunities and experiment with implementing the
philosophy.
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§3.1: Teaching: Planning, Expectations and Targets:

Excellent

e S S e e e
The file continues to reflects your meticulous
attention to detail when planning. You include the
LNF when and where appropriate this was observed
today during the introduction - excellent. Today’s
session built upon previous learning with

progression and challenge evident. _
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ly, is when

¢, defined simp
rade, defi s

paid a fair price
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Fairtrade - The Definition. 2
ducers in developing countries are

s in developed coun
sives enough 1o produc
althcare |

ers for them to afford fe' |

work, by compa

pay for product
sentials - like food, education and he

Explain ifthis is fairirade - what is unfair trade — look 8t pOWEE

point slide.

Recap on prior knowledge - journey of a banana — show images

from grower to the seller

Have you ever noticed a fair trade sticker on your banana? They

have a very interesting sory behind them.

We are going to see how the real cost oF a banana is split, and how

Wwe can be good global citizens by making bananas fair.

Class 0 watch 3 minute clip of a Banana farmer.
Utos /ischools fairtrade org.uk/resource/make-bananas-fair-

acfim-f

| Main activities

} | 2 bou ever noticed a Fairirade sicker on your bananas?
| These have a very interesting story behind them,

|
| | In the UK we cat 13 million bananas every day, Big
| Stupermarkets want us to buy bananas from them, so they price
| them as low as they can. That’s good for shoppers, but ean
| mabke life hard for banana workers and farmers. Let’s see how
the real cost of a banana is split, and how we can be good
global neighbours by making bananas fair.

e —

Banana worker
Plantation owner ‘
Shipper

Importer
& Supermarket buyer
Explain to the children that they are going 10 play the role of

one of these people as a group.

Display the Banana Split disgram. Divide pupils into five
groups, one per role, explaining that each has o part i the
banana production process. Give out the ole play cards and
give them a few minutes 0 read-

Split the cost: 2

i 1, tell them that one non -Fairtrade

Seippded fhfaf“f@“fch has to be divided up between their five

iy mf.h;m' o decide how big their share should be. Give
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S2: Knowledge and UnderstandingExcellent

Comments and Evidence

« Targets for improvement and suggested ways forward

The research that had gone into this lesson was clearly detailed and in depth. You demonstrated
a real understanding of Fair Trade and were able to use this to inspire your learners. The role-
play element of your lesson allowed the children to learn in a different way, demonstrating that
you can offer a breadth and diversity in provision. You used your knowledge of your learners
and how they learn best to allow each child to succeed. You created a learning environment
where even the children who find learning challenging were able to shine. Target: continue to
use your creativity to develop stimulating, real-life learning experiences for your learners.

$3.1: Teaching: Planning, Expectations and Targets Excellent
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- rated your

This oracy lesson, based on Fair Trade, was a creative and i“SP'""g.lc,S.SL?: thm:t‘:\‘:l:‘\n«:;ti.;i\y our
learners and allowed them to gain a deep understanding of what Fair Trade means " succéss
impact on real people. You made your learning outcomes clear and referreq to y}?uii'ff iy
criteria throughout the lesson, allowing children to adapt and progress during the ditte -
stages of the task. This was a challenging task in which the children.needed to use a great deal 0
empathy, while listening to each other and formulating their own views. You made effecn\{e use
of your learning space - the hot seating activity gave the discussion a real focus: Target: think

ration and negotiation is a challenge.

about how you would involve children for whom coope

$3.2: Teaching: Monitoring and AssessmentExcellent

« Comments and Evidence

. Targets for improvement and suggested ways forward

Throughout this lesson you demonstrated a real awareness of the children's understanding. You
realised they didn't understand the word 'poverty' and addressed this in a way that allowed
them to think and make links with prior knowledge. You used a range of AfL strategies at
different stages of the lesson, including partner talk, thumbs up, thinking time and hot seating,
which allowed you to monitor understanding as well as allowing the children to monitor their
own success. You used your knowledge of your learners to tailor your questioning accordingly.
This allowed each child to gain a deeper understanding and challenged their thinking. This
week, you have also created an innovative display which incorporates ICT and celebrates the
range of skills the children have developed over the topic. Target: think about giving your less
confident learners prior warning of your question e.g. ask them the question but say that you

will speak to another 2/3 children before coming back to them.
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his placement. You

Any additional commentl have really enjoyed working with you duri
have worked so hard and truly deserve your successes. Y

Wlsh you all the very best for the remainder of your course and for your future career. Any

school would be lucky to have you.
Oral Feedback14 /02 / 2018
Written Feedback15 /02 /2018
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f Trainee: Liz Duquemin [ Date: Dosbarth Taran
i Lo | No of pupils: 20

ars ‘
"Learning objectives/intent WALT Meeting learners’ needs: "
As this is the first teaching activities - observation of children ensuring children are
engaged and listening and on task.
use 2D shapes to muke pictures. TA to have post it notes to record how children managed the tasks — initial
o sort und classify objects using one criterion

as this is a new topic.

ment for learning (strategies

Resources/Key Vocabulary

Introduction/Plenary Main activitie
ok and opportunities) success criteria
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| 9.30-9.40am MONDAY AM CYCLC -Carmen, Hannah, Ria, Sali, 2d shapes, 3D shapes Observation of children ensuring
10 mins approx. Seren How many sides children are engaged and listening and
MONDAY PM SEREN - Elliot, Harlie, Huseyin, How many curves on task.
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| BBC Shapes dvd clip. | TUESDAY AM - SGWAR - Domiric, Jenson, Riley, Think pair share
| William.
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new topic  initial assessments — check
for whether:
“The Children can recognise simple

How do we know?
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| THINK PAIR SHARE 2D shapes.
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§2: Knowledge and UnderstandingExcellent

Comments and Evidence

. Targets for improvement and suggested ways forward . : .
You congtinue to shm‘:/ an increasingly good knowledge and understanding of the rEQLlllrel:en(5
of the Foundation Phase curriculum and in today's shape session, you gave clee'xr exp ar}a llons
using the appropriate mathematical vocabulary. Using ICT as a hook at the beginning of the
session enabled the children to make connections between the 2D shapes and real-life. Well
done for thinking on your feet when the MacBook froze and the children were then asked to
think of the shape of their own front door instead! Da iawn! Plan B can sometimes be more

d the way you gave the children the

effective than Plan A!! The outdoors was used well and I like;
importance of having a clipboard each even though they were exploring with a partner as Shape

Detectives. Target: Use ICT as a recording tool outdoors as a way of enhancing/sharing the

learning.
§3.1: Teaching: Planning, Expectations and TargetsExcellent
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§3.1: Teaching: Planning, Expectations and TargetsExcellent

* Comments and Evidence
Targets for improvement and suggested ways forward

You continue to plan thoroughly as well as alter the plans on reflection if necessary. Today's
session had clear links to the LNF with a focus on listening and oracy, for example you had

planned good opportunities for the children to share their findings with their peers during and
after the shape hunt. This helped to secure the children's engagement as well as enable you to

assess their learning. I liked the way that you offered the children of choice of drawing and/or
s - this showed an excellent ability to set high

writing on their Shape Detective clipboard

Target: Use ICT to cature the children’s
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’as well as they could have. You managed the groups well with clear instruction for both children
and TA on the indoor activity as well as clear guidance for those outside with yourself. Consider
focusing on a smaller group outside, especially when you had a large number of children as you

had today, rather than trying to be there for all. This would ensure excellent effective and
optimum support for all

C B and an a ] dren to a Target: Continue to
praise the children as you are and make more personal use of the Class Dojo reward system for

both green and red points.
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The Cambridge Primary 


Review stated that children’s, ‘opportunities 


to express themselves 


creatively had been eroded in the past 20 years


..


.


with stifled enjoyment


, creativity and 


imagination in primary education


’ (Alexander, 2010


, p.99)


.


 


With Donaldson


 


(2015)


 


asserting 


this 


to 


external forces


, and subsequently leaving 


a 


void of local creativity and responsiveness 


to the needs of learners. 


 


However, with the first curriculum documents to be published in March 2019


, ‘Successful 


Futures’


 


(2015) intends to 


bring change


, a platform for new 


expression


, engagement


 


and 


 


innovative teaching 


and creative learning to develop learners 


prepared for 


this 


era


. 


Furthermore


,


 


Robinson (201


5


)


 


argue


s


 


that the 


future depends on the 


creative capabilities of 


le


arners


 


as raising academic standards 


w


ill


 


not suffice


; 


in line with Our National Mission


 


(W


AG


, 2017


a


) objectives


.


 


 


Wyse


 


and 


Ferrari (2015), Shaheen


 


(2010) and Craft (1999) all agree that fostering creativity is 


a life skil


l, 


key competency


 


and component
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