Section 1
The Welsh Assembly Government (WAG) was the first country in the world to develop its own laws within its Play Policy 2002, therefore valuing children within society and the importance of play in childhood (WAG 2002). For the purpose of this portfolio, one must consider two specific points of the Play Policy which highlight self-directed play and the importance of play to a childs holistic development.
The Welsh Assembly Government believe that;
· Play encompasses children's play which is freely chosen, personally directed and intrinsically motivated. It is performed for no external goal or reward and is a fundamental and integral part of healthy development - not only for individual children, but also for the society in which they live.
· Play is so critically important for all children for the development of their physical, social, mental, emotional and creative skills that society should seek every opportunity to support it and create an   environment that fosters it. Decision making at all levels of Government should include a consideration of the impact of those decisions on children's opportunities to play (WAG, 2002).
Understanding types of play gives us a deeper insight into the complex processes of adaptation. Playworkers used to describe what children were doing under one umbrella of ‘play’, but now because of new research and an understanding of the complexity of play, play itself has begun to be broken down into different sub headings such as rough and tumble, creative, exploratory and sensory (Hughes,2012). One of these sub headings, pretend play, can be characterised by an ‘as if’ stance (Garvey, cited in Angeline et al, 2013). In pretend play a ‘pretence’ is layered over reality (Austin, cited in Angeline et al, 2013). Most early pretend play arises out of everyday events, such as cooking and talking on a mobile phone (Bruce, 2011). When considering the role of the adult in pretend play Edgington (2014) suggests that children set up their own pretend play agendas with resources provided by adults. Provision of natural resources could include sand, water, mud and smaller items such as conkers, leaves, shells, pebbles or bark. A context for these such as camping, picnic or a market stall could also be suggested, or not. According to Ginsburg (2007) when self-directed play evolves this allows children to learn several skills required in later life; how to work in groups, negotiate, resolve conflicts and learn self-advocacy skills. Similarly, through self-directed pretend play, children develop perspective about people, events, social relationships and rules through playing about them (Meckley, cited in Wood 2013). Alternatively, Angeline et al (2013) conclude their evidence in ‘The Impact of Pretend Play on Children's Development’ by arguing that existing evidence does not support strong casual claims about the unique importance of pretend play for development and that much more and better research is essential for its possible role.
Another well researched form of play is physical play. Generally, this refers to forms of play which involve gross motor movements rather than fine or sensory motor movements. The main form of physical play is exercise play, running, jumping, crawling and climbing. However, rough and tumble play involves a more vigorous form of social physical play such as wrestling, kicking, chasing and grappling (Smith,2010). Decreasing levels of physical play have given rise to concerns about increasing levels of obesity in childhood. Physical play may now be seen as part of a health and fitness regime rather than freely chosen self-directed outdoor play with its greater potential for risk, adventure and challenge (Wood,2013). Knight (2013) explains that physical play is extremely important for the healthy development of children and societies. The adventures and risks associated with such activities will be phycological and emotional and that to explore and express oneself involves each of us engaging with our own self-awareness and self-expression. When children personally direct their play, they decide the rules and roles they take within their play and create the worlds they can master. Unscheduled free time should not be seen as non-essential. It is vital for children for their fun and relaxation as well as for their health and well-being. It is part of their work/life balance (Play Wales, 2015).
Theorist Vygotsky viewed the development of children not as an individual process but more as the result of those relationships they develop around them (Macblain, 2014. p 47). Vygotskys Zone of Proximal Development suggests that children learn and develop from observing more able peers and that the social activity experienced by children can be seen as a, ‘bridge’ across which the child moves from lower order to higher order thinking (Macblain, 2014. P 48).  Similarly, The Welsh Foundation Phase Education Framework for 3-7 years maintains that children should move onto their next stage of learning when they are developmentally ready, and at their own pace (WAG, 2015).
Many Theorists throughout history have offered definitions, views and theories about play, what it is and the importance of it to the development of children. Piaget observed children playing and discovered that different types of play appeared at different stages and ages. His theories dominated thought on the nature of children's thinking and learning in the 60’s and 70’s.  Educational pioneers such as Froebel and Montessori recognised that play is an essential medium for the mastery of skills, learning and development and introduced play into education (Kilvington and Wood, 2011). Play for children has been seen as frivolous and nonsensical where as an adult ‘works’ (Brown and Patte, 2013.p 3).  Similarly, Wood (2013) suggests that play can be regarded as deeply serious and purposeful, or trivial and purposeless, characterised by high levels of motivation or perceived as aimlessly messing about. Play helps children to explore the world beyond themselves and what they know. Play opens new possibilities in thinking and develops the emotional intelligence to make relationships manageable. It helps a sense of self and allows relationships to deepen (Bruce, 2011).
It has been suggested that children who approach an activity as play, develop far superior holistic development because they are able to try out a wider array of behaviours with minimal risk of failure. When approaching an activity as play, children are in control of the direction and outcome of their actions and this independence increases confidence and esteem (Brown,2003).  In realising this the Welsh Foundation Phase recognises that children learn through first hand experiential activities and that through their play children practice and consolidate their learning, play with ideas, experiment, take risks, solve problems and make decisions individually, in small and in large groups. This in turn develops a sense of well-being and self-esteem, which is at the core of the Foundation Phase (WAG, 2015). 
Many discussions suggest that childrens play over the years has been freely chosen, personally directed and undertaken for its own sake (Hughes cited in Brown, 2003.p 3) However, as Brown (2003) suggests many practitioners, whether they realize it or not, are merely adults taking over children's lives. Play is vital for a childs holistic development. It encourages a child to develop emotionally, physically, imaginatively and socially. As they continue to master new challenges, this leads to greater confidence and a resilience to face future challenges (Ginsberg, 2007).

























Section 2
When considering play in modern society it is thought that children have far less freedom than their parents did. Adults often talk about ‘playing in the streets together’ or roaming for miles and only returning home for food and sleep (Edgington,2014). Only 30 years ago 40% of the school day was devoted to child-initiated play compared to today, at only 25% (Miller and Almon cited in Brown and Patte, 2013). 
Children need an element of risk in their lives, it is a natural part of growing up and a way for them to learn how to survive and find their way in the world (Bazley, 2018). Louv (cited in Warden, 2015) brought the issue of risk aversion to the media in his work on the social situation which he termed ‘nature deficit disorder’. Today our society has become hypersensitive to physical risk (Warden, 2015). 
Parental fear is often one of the largest barriers to children playing out with their friends, however this culture of fear of risk is also apparent in nursery settings. Amanda Spielman, the Chief Inspector of Schools, said, ‘there is a great deal of concern’ among teachers about children injuring themselves’ and added, ‘it is very important that children can develop physically, explore, do all the things they need to do to test their physical boundaries’ (Turner,2018).
Children can be seriously disadvantaged if they do not learn how to approach and manage physical and emotional risk. They can become timid or reckless or be unable to cope with consequences. Young children need to be able to set and meet their own challenges, become aware of their limits and push their abilities (at their own pace), be prepared to make mistakes and experience the pleasure of feeling capable and competent (White, 2014). By creating the right conditions in the place, and the learner, a deep-level involvement can be experienced. Combined with well-being these are two sets of indicators which should be considered when planning any educational setting. Using Ferre Laevers, ‘The Leuven Scale’, one can denote that high levels of well-being and involvement lead in the end to high levels of child development and deep level learning  (Laevers, cited in Warden, 2015, Early Learning HQ, no date) Some studies support the importance of risky play for children's development, learning, mental health and physical health including physical activity and healthy weights, whilst another study showed that after a 14 week exposure programme to risky play intervention, there was improved risk detection, increased self-esteem, and decreased conflict sensitivity. Experience with risk during childhood is believed to assist with developing risk management strategies and the ability to negotiate decisions about substance use, relationships and sexual behaviour during adolescents (Brussoni et al 2015). 
Young children may not always recognise potential risks or hazards and they rarely act in a wilfully dangerous manner for themselves or for others. Taking risks safely is part of everyday life and contributes to self-efficacy and positive dispositions such as persisting with difficulty, willingness to have a go and learn from errors, mastering physical dexterity and coordination and managing emotions such as fear and anxiety (Wood, 2013).
Because of the belief in children's natural desire and need to take risks, practitioners and playworkers must manage risk in a way that balances benefit with risk. Where benefit seems to outweigh the risk, measures can be put in place to enable the play to happen (Kilvington and Wood, 2011). Knight (2013) discusses this measure as the process of risk assessment. The responsible adult recognises the risk, examines the hazards, balances the likelihood of an accident happening against the severity of the harm that would take place if it did happen, and takes the appropriate action. 
Safety of young children outdoors is paramount, and a culture of ‘risk assessment to enable’ that, permeating every aspect of outdoor provision, is vital for all settings (White, 2014). There also needs to be consideration for children who are wheelchair users (Orr cited in Bruce 2003). The Foundation Phase Curriculum Framework states that settings and schools must work to reduce environmental and social barriers to inclusion and offer opportunities for all children to achieve their potential. Where necessary settings/schools will need to plan and work with specialist services to ensure relevant and accessible learning experiences (2015), also being aware of relevant risk assessments for the inclusive participation of all children.




















Section 3
Risk Assessment:
Details:

	Description
	Following on from the story, ‘Whatever Next’, by Jill Murphy. With 3 children. 3 years of age.
Pretend play, self-directed with resources provided; large boxes, colanders, sheets, drink and a biscuit.

	Department:
	_

	Location:
	Outside in an enclosed grass play area adjoining the playschool. 

	Author:
	Alison Upstill 1806935/EAEE4004

	Line Manager:
	_

	Date:
	May 2019

	Applicable Equipment:
	Suitable footwear ie boots or trainers, jackets if chilly or waterproof clothing, hats if hot, Sun cream possibly if sunny, large boxes, 3 colanders, sheets, 3 drinks and a healthy snack each. ‘Whatever Next’ book.

	Associated Risk Assessment(s):
	Trips, Falls, Faeces on the grass, staples in the boxes, insect bites or stings, rain, sun (unpredictable time of year) choking, bangs, falling twigs from trees, nettles,

	Version:
	

	Review Date:
	June 2019

	Approved by:
	

	Reason for latest update
	




Print name:		__Alison Upstill_________________________________
Signed: 			__Alison Upstill______________________________				
Risk Assessments 		
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Faeces in the grass.
	Adult/child
potential for risk; high
	Pre-check area before the children go out and remove any faeces.
	Be aware whilst outside with the children that some could have been missed. Potential for risk post action; low
	staff
	Just before going out.

	
2
	Uneven ground, branches and shrubs on the ground and at eye level.
	Adult/child
potential for risk;
medium
	Children well supervised, awareness talks. Child ratios adhered to. 2 members of staff, both first aid trained with knowledge of nearest first aid kit.
	Continual reminders.
Potential for risk post action; low
	staff
	Talk before activity and reminders during.

	
3
	Bites and stings from Bee’s, wasp’s and stinging nettles.
	Adult/child
potential for risk;
low
	Nettles to be cleared. Talks about not chasing catching Bee’s/wasp’s, enclosed shoes advised. Model positive approach to insects.
	Be observant and calm
Potential for risk post action; low
	Staff 
	Nettle clearing on a weekly basis. Talks before. Positive approach during.

	
4
	Allergies or children’s existing conditions.
	Adult/child
potential for risk; low
	All staff to be aware of any known allergies or conditions and be aware of treatment required
	Epi pens, or immediate treatment medication to be taken outside. 
Potential for risk post action; low
	Manager and staff
	In reviews, files, before activity.

	
5

	Cuts, grazes and bangs
	Adult/child
Potential for risk;
Medium
	Staff to be first aid trained and aware of first aid procedures.
	First aid kit accessible
	Manager and staff
	Ongoing


	6
	Cuts from staples, resources, cullenders
	Adult/ child
Potential for risk; Low
	Staff carry out safety checks on any equipment on a daily basis and sign check sheet.
	New equipment/resources checked before use
potential for risk post action; Low
	Staff
	Daily checks, and safety check of new equipment.

	7
	Choking hazard
	Child
Potential for risk;
Medium
	Children always to be seated when eating and drinking.
Staff to be first aid trained and observant.
Prepare the children by telling them that we are taking snack outside.
	Carry wipes and anti-bacterial gel.
Potential for risk post action; low
	Staff
	Ongoing.

	8
	Sunburn/Sunstroke
	Adult/child
Potential to risk;
Medium
	Playgroup policy in place for use of sun cream and parental consent given to apply sun cream. A supply of sunhats in the setting.
	Apply sun cream 20 minutes before going outside, explaining the importance in an age-related manner. Also, applies to keeping hats on. Sometimes late May can be quite warm. Take drinks outside to keep the children hydrated. 
Potential for risk post action; low
	Manager and staff
	Sun cream policy actioned on induction. Sun cream applied 20 minutes before outdoor activity if sunny.
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Section 4
It is generally considered that the outdoor environment offers extended scope for risk taking, which is something children do naturally in their play, but remains an area of great concern to adults (Wood, 2013. p 126). When considering planning of the risk assessment in section 3 I wanted it to be an outdoor activity. I also wanted pretend/imaginary play, as this type of play lends itself more freely to self-directed play. However, there can be barriers to this type of play, which I also experience in my work with children with additional needs, such as mobility, global delay, nonverbal. These all need to be taken into consideration when planning a risk assessment.
I chose the activity of replicating/extending the learning from the book ‘Whatever Next’. It can generally be said that when children are bought a Christmas present, they will spend hours playing with the box instead of the actual present. The children and staff were to take colanders, boxes, the story, small snack and a drink to the outdoor grassy area. The children could then play with the boxes, climb in, make dens, fly to the moon, ‘Whatever Next’ came into their imaginations. 
White (2014) suggests that by setting up outdoor provision with an emphasis on spontaneous imaginative play, we lay the ground for children to use their own imagination and creativity. There is a place for planned and pre-constructed themes outdoors, but children do need to be involved in the decision making, in collecting the materials and creating the site. When linking with a book which has been read in class, there is a world of possibilities for this type play to evolve in the outdoor environment.
When considering the elements of my risk assessment, I felt confident as a person who has spent a lot of time in the outdoor environment as a walker, climber, assistant at Forest Schools, that I could make an unbiased judgement as to what was a high, medium and low risk to the children in my charge. Having also had twenty plus years as an early years practitioner I am also aware that these risks may affect children differently depending on development, ability and the child’s personal disposition. Being in an urban setting, there is normally a high risk of animal faeces being present and this check is included in the daily safety checks. The risk of cuts, grazes and bangs from resources not usually used could be quite high and extra care needs to be taken when making sure these injuries could possibly be avoided. Alternatively, cuts and grazes due to trips and falls on uneven ground or concrete cannot be so easily avoided as this could be due to the lack of awareness or development of each individual child.
I believe that the risk assessment I undertook for the activity was appropriate for the level of risks involved. However, I do not think that it was a particularly high-risk taking activity.  There are elements of the risk assessment which involve environmental influences such as branches, bee stings, nettles but there are also personal elements such as allergies and choking hazards.  I have factored in that some risks should be actioned by Management such as training for first aid and policies and procedures for sun cream and medications required.
For most children, putting something in terms of a narrative seems to help them to both understand and to put their own ideas into words. Some stories are perfect for telling and exploring outside; the setting may reflect the context of the story and being outside creates an atmosphere for listening to it and a place for re-enacting it (White,2014). Vygotsky saw learning as a social experience rather than an individual one, however, Vygotsky’s Zone of Proximal Development leads us to a notion of ‘assisted development’. It can be imagined as a shared space in which the student operates with others to tackle tasks. Thus, although scaffolding in the ZPD involves shared and supported activity, its ultimate objective is independence (Wilson and Deveraux, 2014) Piaget argued that teaching should be appropriate to the age of the child as opposed to attempting to accelerate their learning, although he later argued that children develop cognitively at different rates (Macblain,2014). In the context of my risk assessment and activity at the age of 3, a childs, pretend play becomes more imaginative and while the children dress up as a character this enables a child to experiment with the roles and feelings of others in a safe environment (Elklan, 2016) Practitioners need to have a flexible approach to teaching based on the individual development of the child (Rodger,2016).
[bookmark: _GoBack]As a final point I would conclude that rather than seeing health and safety issues such as risk assessments as irritating one might see them as an opportunity to see the positive in the process. By reflecting on the hazards and risks, one can focus on the beneficial outcomes of learning to manage the risks and overcome the hazards (Knight, 2013). Children need practitioners who understand their need for challenge and risk (Edgington,2014) for positive holistic development. The role of the practitioner is to create an appropriate physical and psychological environment for play; to observe children playing and to reflect on this (Kilvington and Wood, 2011). Play remains an ideal venue for parents to engage fully with their child and practitioners can reinforce the importance of this play, although some play must remain completely self-directed with parents either not present or as passive observers because play builds some of the individual asset’s children need to develop and remain resilient (Ginsburg, 2007).
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