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Describe and critically evaluate the philosophical worldview that underpins your research, justifying why it is appropriate. Present a plan for an appropriate data collection process and associated analysis of the data, reflecting on its strengths and limitations. 
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1. Introduction 
My research proposal centres on understanding how schools and educators have navigated the challenges associated with implementing the Curriculum for Wales (CfW). Within this context, my focus is on exploring the perspectives and experiences of Humanities teachers as they engage with curriculum design. By investigating these attitudes, the research aims to contribute to the ongoing development of effective curriculum design. Additionally, by gaining a deeper understanding of Humanities teachers’ experiences, this study seeks to enhance the effectiveness of the curriculum and better support educators as they adapt to these changes. The study will be guided by the following research questions - 
RQ 1. What are humanities teachers’ perceptions of the Curriculum for Wales in relation to the multi – disciplinary and inter disciplinary models?
RQ 2. How do humanities teachers ‘make sense’ of curriculum policy in Wales?
RQ3. What are humanities teachers experiences with curriculum design in Wales?
2. Research Design / Methodology.
2.1 Interpretivism
Interpretivism, as a research paradigm, emphasises understanding the meanings and perspectives individuals attach to their experiences, particularly within complex social contexts such as education (Cohen et al., 2018). In this study, interpretivism is central to exploring teachers' experiences and attitudes toward the Humanities within CfW, especially their understanding of curriculum realisation. Since the process of making sense of a new curriculum is inherently subjective, an interpretivist approach enables the researcher to explore the nuanced and personal ways in which educators engage with curriculum design and implementation (Bryman, 2016).
The strength of interpretivism lies in its capacity to provide rich, detailed insights into how individuals navigate the complexities of educational reform (Maxwell, 2013). It enables a deeper understanding of teachers’ values, beliefs, and practices in relation to CfW, which may not be fully captured through quantitative methods alone. However, a key limitation of interpretivist research is its context-dependent nature, meaning that findings may not be easily generalisable (Denzin & Lincoln, 2018). This presents a potential challenge, as the small number of schools involved in the study will reflect their own unique contexts, although this aligns with the CfW’s emphasis on locally tailored curricula. Despite this limitation, interpretivism remains well-suited to this research, offering valuable insights into the processes behind curriculum realisation within the Humanities AoLE.
[bookmark: _Hlk197002049]2.2 Pragmatism 
This research proposal can also be framed within the paradigm of pragmatism, which prioritises practical solutions and real-world relevance, making it well-suited to investigating curriculum realisation in the context of CfW. Pragmatism emphasises methodological flexibility, supporting the use of both qualitative and quantitative methods to address complex educational challenges (Creswell & Plano Clark, 2018). This allows for a mixed-methods approach that integrates diverse forms of data, providing rich insights into Humanities teachers’ experiences and attitudes towards CfW implementation.
The pragmatic stance is further reinforced by its emphasis on actionable outcomes, aligning closely with the study’s aim to inform curriculum design and educational policy (Biesta, 2010). Its flexibility also allows the researcher to adapt the methodological approach in response to emerging data, thereby ensuring responsiveness to real-world educational contexts.
However, pragmatism presents certain challenges. These include ensuring coherence in the integration of qualitative and quantitative findings and maintaining sufficient theoretical depth (Morgan, 2014). Furthermore, the researcher's positionality as part of the education system may introduce bias, therefore necessitating a careful and reflexive approach throughout the study (Dewey, 1938). Despite these considerations, pragmatism offers a credible and effective research paradigm for this study, supporting the development of relevant, context-driven findings.


2.3 The Abductive Apporach
An abductive research approach is well-suited to this study due to its exploratory nature and its focus on investigating teachers’ attitudes and experiences with CfW, areas that arguably require further research. Abduction enables plausible explanations to emerge by iteratively moving between theoretical frameworks and empirical data (Timmermans & Tavory, 2012). This approach is particularly relevant for examining subjective, context-dependent issues such as teachers’ perceptions of curriculum design within the Humanities. By identifying and interpreting patterns in the data, abduction facilitates a in depth understanding of participants’ viewpoints and the meanings they attribute to their experiences (Reichertz, 2007). This methodological flexibility makes abduction especially valuable in uncovering how teachers make sense of educational reform in real-world contexts.
2.4 The Quantitative Approach
As this study focuses on understanding how teachers interpret and make sense of curriculum design in the Humanities, a qualitative approach is most appropriate. Accordingly, this research will adopt a qualitative methodology as its foundation, enabling an exploration of the complex processes involved in curriculum sense-making and design within the context of the Humanities AoLE.
Qualitative methods are particularly well-suited to uncovering the subjective perspectives, lived experiences, and interpretive understandings of educators engaged in curriculum development and implementation since the publication of Successful Futures (Donaldson, 2015). This approach offers the depth and flexibility necessary to investigate how practitioners conceptualise, negotiate, and enact curricular change in real-world educational settings (Denzin & Lincoln, 2018).
To gain in-depth accounts, semi-structured interviews will be conducted with teachers, senior leaders, and curriculum coordinators. These interviews will provide rich, contextually grounded insights into participants’ professional reasoning, motivations, and the socio-political factors shaping their curriculum-related decisions (Rubin & Rubin, 2012; Kvale & Brinkmann, 2009). This method is especially appropriate for exploring sensitive or complex issues, such as curriculum design, as it encourages reflective, narrative responses that can reveal tensions, contradictions, and assumptions underlying the curriculum realisation process. In alignment with this qualitative perspective, the use of both interviews and open-ended questionnaires will support a comprehensive understanding of the subject matter.
2.5 The Quantitative Approach
Although this research will primarily adopt a qualitative approach, quantitative methods will play a secondary but valuable role. The use of structured questionnaires will enable the collection of numerical data regarding Humanities teachers’ perceptions, preferences, and experiences of CfW. As Bryman (2016) notes, questionnaires are an efficient tool for gathering data from a broad sample. This method will help explore aspects such as curriculum design strategies, perceived learning outcomes, and evaluations of effectiveness (Cohen, Manion, & Morrison, 2007). Quantitative analysis will support the identification of statistical trends and relationships, thereby complementing the qualitative insights and contributing a data-informed perspective to the study of curriculum realisation.
2.6 The Mixed Methods Approach
Given the potential benefits of combining qualitative and quantitative approaches, a mixed methods design is a valid choice for this study. Integrating both data types offers depth and breadth, enabling a more holistic understanding of complex educational issues (Creswell & Plano Clark, 2018). This approach also facilitates triangulation, enhancing validity by corroborating findings across diverse data sources (Teddlie & Tashakkori, 2019). Together the use of qualitative and quantitative methods will allow for a balanced and well-informed interpretation of how educators engage with curriculum reform in Wales, leading to more credible and meaningful conclusions (Creswell & Plano Clark, 2018).
2.7 Positionality 
Positionality plays a significant role in educational research, shaping how researchers frame questions, collect data, and interpret findings (Gergen et al., 2001). In this study, my role as a Lecturer in Education at the University of Wales Trinity Saint David and my involvement in the CfW orientated Camau i’r Dyfodol project position me as an insider within the educational community responsible for implementing and developing CfW. This status provides valuable access and contextual insight into Humanities curriculum development, which will enrich the data collected (McNiff, 2016). However, it also presents potential risks of bias, as my interpretations may be shaped by prior knowledge or empathetic identification with participants (Kvale & Brinkmann, 2009).
My previous engagement in CfW development through a pioneer school role further complicates this positionality. While this experience strengthens my contextual understanding, it may also lead to empathetic bias—manifesting in the under- or over-emphasis of teacher perspectives. To address this self-awareness and critical reflection will help identify and manage the influence of personal experience on the research process (Finlay, 2002).
When considering positionality, power dynamics must also be considered. A researcher’s position within knowledge hierarchies can influence participant responses, particularly when they are perceived as an authority figure (Bourdieu, 1990). This may affect the authenticity of responses (Cohen et al., 2018).
By actively acknowledging and managing my positionality, I will aim to mitigate these challenges through strategies such as peer debriefing and triangulation (Patton, 2015), thereby supporting balanced interpretation and enhancing the validity of the research.

3. Research Methods / Tools.
This research will incorporate two main instruments—questionnaires and semi-structured interviews—within a case study approach. This aligns with Creswell & Plano Clark’s (2018) recommendation to use multiple tools to capture complex educational issues.
3.1 Case Studies
In this study, case studies provide a valuable method for exploring complex educational issues within real-world contexts, such as schools or classrooms. They are particularly effective for examining processes like curriculum design, implementation, or pedagogical innovation, where context significantly influences practice (Yin, 2018). Case study methodology supports the use of multiple data sources—including interviews, observations, and surveys—facilitating triangulation and enhancing the trustworthiness of findings (Cohen et al., 2018). This approach enables a rich, detailed understanding of experiences, practices, and institutional dynamics, making it well-suited for investigating how policies like the Curriculum for Wales are interpreted and enacted in diverse settings (Simons, 2009). While case studies may limit the generalisability of findings, they offer valuable, context-specific insights that can inform practice in comparable educational environments (Bassey, 1999).
3.2 Questionnaires
Questionnaires will be used in the initial phase of this study to gather broad-ranging data from Humanities teachers and leaders across Wales. These will explore participants' philosophical orientations, perceptions and experiences of curriculum reform, and their interpretations of government guidance. This method aligns with the view that qualitative questionnaires can reveal patterns and divergences in responses, helping to identify common concerns, points of consensus, or areas of uncertainty (Cohen, Manion & Morrison, 2007).
Questionnaires offer scalability and standardisation, making them particularly effective for accessing geographically dispersed participants (Bryman, 2016). Wellington (2015) also suggests that standardised formats enhance comparability, which is especially valuable in this study’s aim to compare responses across diverse school settings.
However, while standardisation ensures consistency, it also presents challenges. Cohen et al., (2018) and Bell (2010) note that respondents may tailor answers to align with perceived professional norms, introducing response bias and affecting the validity of the findings. To mitigate this, questionnaires will include both closed and open-ended items, allowing for quantitative analysis alongside limited qualitative insight (Punch, 2009). To enhance structure and coherence, Youngman’s (1982) taxonomy will guide the construction of a balanced range of question types.
The inclusion of open-ended items is especially important when researching complex reforms such as curriculum realisation, as they provide space for contextualised responses and deeper rationale (McNiff, 2016). However, Creswell & Creswell (2017) highlight that questionnaires lack flexibility: once distributed, questions cannot be adapted based on participant responses. Additionally, low response rates, a common challenge in educational research (Wellington, 2015; Cohen et al., 2018), may impact the representativeness of the data and introduce sampling bias.
3.3 Semi Structured interviews
To mitigate the limitations of questionnaires and to gain a deeper understanding of Humanities teachers’ sense-making processes, this study will incorporate semi-structured interviews and focus groups following the initial survey phase. Interviews will enable a more detailed exploration of participant perspectives and reasoning. They are particularly effective for uncovering the meanings individuals attach to their experiences, especially within dynamic and evolving policy contexts such as curriculum reform (Denzin & Lincoln, 2018). In my context of education-based research, interviews are recognised for their capacity to reveal the complex realities of professional practice (Menter et al., 2011; Daly & Milton, 2017).
Cohen et al. (2018) highlight the value of interviews in investigating teacher agency, this point is developed by Priestley & Biesta (2017) and Robinson (2015) who argue that interviews help uncover the underlying values, assumptions, and tensions that shape teachers’ curriculum decisions. The semi-structured format provides flexibility, allowing the researcher to follow up on emergent themes and probe deeper into participant responses (Rubin & Rubin, 2012). This structure also encourages participant ownership of the conversation, which may increase engagement and yield richer insights into curriculum design practices within the Humanities (Gubrium & Holstein, 2009).
Despite their strengths, interviews carry potential limitations. Researcher bias may influence how questions are posed or interpreted, particularly when power dynamics or insider knowledge shape the interaction (Bell, 2010; Thomas, 2017). To mitigate this, a consistent interview protocol will be employed, and reflexive practices will be used throughout the process to enhance reliability and reduce the influence of bias (McNiff, 2016). Additionally, interviewer skill can significantly affect the depth and consistency of data gathered, as noted by Denscombe (2014), making preparation and training essential.
3.3 Intended Sample
Given the high level of engagement required from Humanities AoLEs, convenience sampling arguably presents a practical and accessible option for this research. It facilitates swift recruitment, especially in educational contexts where time and resources are often constrained (Babbie, 2016). My established professional relationships with schools across Wales further support the identification of potential case studies. However, convenience sampling has recognised limitations. Bryman (2016) notes that it may introduce sampling bias, as participants are selected based on ease of access rather than representativeness. Furthermore, self-selection bias is a potential issue, as those who volunteer may differ significantly in views or experiences from those who opt out (Cohen et al., 2018; Neuman, 2014). This may affect the reliability and generalisability of the findings.
Another concern is that convenience sampling may overlook underrepresented voices within the Humanities AoLE, leading to a narrower range of perspectives (Creswell & Creswell, 2018). While useful for efficient data collection, Denscombe (2010) stresses the importance of aligning sampling strategies with the research’s objectives and methodological rigour.
To mitigate these issues, purposive sampling may also be employed. This approach enables the deliberate selection of participants based on their expertise and relevance to the research focus, such as educators actively involved in Humanities curriculum design (Denscombe, 2010). Patton (2015) advocates purposive sampling for generating rich, context-specific insights. Its emphasis on depth rather than breadth (Bernard, 2018) aligns with the study’s qualitative orientation. Additionally, my professional networks may support the identification of informed participants. However, purposive sampling also carries risks, as the researcher’s judgement in participant selection can introduce bias (Creswell & Creswell, 2018), particularly given my insider positionality.

3.4 Ethical Considerations
This research will adhere to the ethical guidelines established by the University of Wales Trinity Saint David (UWTSD) and the British Educational Research Association (BERA, 2024), with particular emphasis on informed consent, participant autonomy, and well-being. The mixed methods design, particularly the qualitative elements such as interviews and focus groups, necessitates careful ethical consideration due to the personal and professional nature of the data collected. Qualitative educational research often involves ethical complexities, including emotional vulnerability and imbalances in power relations (Punch 2009; Menter et al. 2011). Bell (2010) further cautions that research can unintentionally intrude upon participants' professional identities, particularly within sensitive contexts such as curriculum reform.
The transformative scope of CfW, which promotes teacher agency and school-level autonomy (Donaldson, 2015), may heighten stress and uncertainty among educators—pressures that are often intensified by external factors such as accountability measures and funding constraints (Sibieta, 2020; Daly & Milton, 2017). Ethical reflexivity will therefore be essential, requiring the researcher to remain attuned to participants’ professional and emotional contexts throughout the study.
Informed consent will be treated as an ongoing and iterative process. Participants will receive detailed information sheets outlining the purpose, procedures, and voluntary nature of the study. They will retain the right to withdraw at any point and be offered flexible interview arrangements, including online options, to support accessibility and comfort (Cohen, et al., 2018; McNiff, 2016). Anonymity and confidentiality will be safeguarded through the use of pseudonyms and secure data storage, in accordance with GDPR and institutional protocols (Wellington, 2015).
Furthermore, participants will be encouraged to ask questions and engage in pre-consent dialogue, ensuring transparency and respect for their agency (Thomas, 2017; BERA, 2024). These ethical practices will help to foster trust, minimise risk, and honour the contributions of educators participating in the study.

4. Data Presentation and Analysis Method(s)
Content analysis presents a suitable and systematic method for examining textual data to identify patterns, themes, and meanings, particularly when addressing complex educational phenomena such as curriculum design in the Humanities. It will serve as a key analytic approach in this study, applied to qualitative data derived from semi-structured interviews, questionnaires, and case study documentation.
In case study research, which involves the in-depth examination of specific schools or classrooms, content analysis facilitates the synthesis of multiple data sources, such as interview transcripts, institutional documents, and observations, thereby providing a holistic understanding of how curriculum reforms are interpreted and enacted in diverse contexts (Yin, 2018). Semi-structured interviews within this context are expected to produce rich, open-ended data reflecting participants’ insights into curriculum implementation, associated challenges, and adopted strategies (Cohen et al., 2018). Content analysis will enable the organisation and interpretation of these data, helping to identify recurring themes such as teacher agency, curriculum flexibility, and interdisciplinary practice. This thematic categorisation will illuminate how educators navigate the realities of curriculum reform in the Humanities (Rubin & Rubin, 2012). Nonetheless, as Bryman (2016) notes, rigorous coding is essential to ensure reliability and objectivity in the analytic process.
In relation to questionnaire data, particularly open-ended responses exploring educators’ views on Humanities curriculum reform, content analysis will enable the categorisation of responses to uncover perceived strengths, limitations, and underlying rationales. Although challenges such as response bias or lack of elaboration may arise, the qualitative depth gained through content analysis provides a valuable complement to quantitative findings (Bryman, 2016).
The analysis of semi-structured interview transcripts will generate a substantial and diverse range of qualitative data. Thematic analysis, guided by Braun & Clarke’s (2006) framework, will be used to systematically code the data and identify significant patterns across participants’ accounts. This method supports the development of themes related to teachers’ educational philosophies, interpretations of curriculum models, and their experiences with CfW, including both supportive and critical perspectives. Coding forms the foundation of meaningful interpretation in qualitative research (Richards & Morse, 2007). However, it must be noted that coding remains an interpretive act, and not all segments of text may align neatly with pre-established codes or themes (Cohen et al., 2007).
To address this, care will be taken to preserve the context and integrity of selected quotes, ensuring that excerpts from both interviews and questionnaire responses are representative of broader participant perspectives. Additionally, the constant comparative method (Thomas, 2017) will be employed to further support theme development by examining similarities and differences across responses. This iterative process involves comparing data units, ranging from individual phrases to longer narrative, to identify commonalities, contradictions, and evolving patterns. This technique will be vital in capturing the complexities of teachers’ sense-making processes and curriculum realisation within the Humanities.

5. Conclusions. 
The data collection methods outline for this research are generally robust, though not without limitations. Semi-structured interviews offer consistency through the use of a guiding framework while also allowing flexibility to explore emerging themes. However, their reliability may be affected by interviewer bias and variation in questioning techniques (Cohen et al., 2018). Questionnaires, similarly, provide standardisation across participants, which supports reliability, yet may be susceptible to response biases such as social desirability, potentially compromising data accuracy (Bryman, 2016). The integration of case studies, however, contributes to triangulation, which enhances reliability by cross-validating data across different sources and contexts (Yin, 2018).
In terms of validity, the mixed methods approach adopted in this study will strengthen the credibility of findings. Semi-structured interviews will be particularly effective for capturing the depth and nuance of teachers’ experiences and professional reasoning in relation to curriculum sense-making and design (Menter et al., 2011). The inclusion of open-ended questions in both interviews and questionnaires will further enable participants to articulate detailed responses, which enhances the internal validity of the data collected (Cohen et al., 2018). While researcher bias and interpretive subjectivity are potential risks, they will be addressed through reflexivity and triangulation, which will collectively support a more balanced and credible analysis (Patton, 2015).
Generalisability, however, presents a recognised limitation. The use of convenience and purposive sampling, while practical and contextually appropriate, may not produce a sample fully representative of all Humanities teachers across Wales. Consequently, the findings will be more context-specific, particularly applicable to the participating schools. Nevertheless, the insights derived are likely to hold relevance for similar educational settings undergoing curriculum reform, thereby offering transferable lessons (Creswell & Creswell, 2018). Despite these limitations, the combined use of multiple methods and the generation of rich, context-sensitive data promise to make a meaningful contribution to understanding curriculum design and realisation within the Humanities AoLE (Creswell & Plano Clark, 2018).
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