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Reflective Journal- SKIP 
This Reflective Journal was created as a result of a series of SKIP sessions held at Ysgol Bryn Teg Community Primary School. With almost 270 students enrolled, Ysgol Bryn Teg is a large school. Our school is in Llwynhendy, a tiny community in the Llanelli district, and has a modern structure with a large playground and sports hall. Both of these locations are used for SKIP sessions. For the past five years, I've worked at Ysgol Bryn Teg as a Year 1 teacher. The school is located in deprived area of Llanelli and has a current FSM of 43%. The current Year 1 cohort is evenly split between girls and boys, with a total of 28 students with a variety of needs. COVID has resulted in a decrease in sporting activities at the school over the last few years, which has proven to be difficult in a variety of ways. As a school, we've noted that the prolonged 'lockdowns' have damaged the children's view and attitude toward learning, as well as their physical activity and overall welfare. The children have been confined to their home environment for the duration of the lockdown, which has had a significant impact on the Year 1 cohort's Fundamental Motor Skills (FMS). As Ayres states ‘Most of the activity in the first 7 years of life is one process; the process of organising the sensations on the nervous system’ Ayres, 2005, p13. 
Even though there are some available, many of the children do not participate in after-school physical activities. Many of the students who returned following the lockdowns required opportunities to be as physically active as possible, therefore the school has and continues to provide numerous opportunities for children to learn in an outside setting, particularly since COVID. Many of the children have struggled to concentrate and access information during class time and have relied on numerous opportunities to study and improve abilities in the outdoor environment. 
It is apparent that the majority of the children spend a lot of their spare time on devices and not outdoors in the fresh air climbing and exercising, and COVID didn’t help with this current situation we have found ourselves in. Every child should have the instinctive desire to play and test their physical limitations for this is how they grow and develop. Ayres supports this “Within every child, there is a great inner drive to develop sensory integration. “Ayres, J.A. 2005:15). Ayres states that “Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions. It is fun to integrate sensations and form adaptive responses”. Ayres, J.A. 2005:14). Goddard Blythe also agrees with this statement as he suggests that ‘movement is an essential ingredient for child’s development and capacity to learn, but children of today have less opportunities in their daily lives than any other generations’ (Goddard Blythe, The Well Balanced Child, 2005:130). 
Many of the parents are afraid of the unknown or concerned for their safety, many children today do not play in the street with older siblings, friends, or neighbours. Children are wired to run and move, and they are naturally curious people who need to be challenged and kept physically active. To reference ‘The Positive Spiral of Engagement’ Stodden et al (2008); pupils simply have not been provided with enough opportunities to be at the correct level of physical competence for their age. Therefore, it became clear to me that it was vital for physical literacy to be embedded in all areas of learning. I was keen to observe the impact SKIP sessions would have on not only pupils’ physical development but their behaviour and emotional wellbeing within the classroom. 
We were all really excited to see what the results would be for our students at Ysgol Bryn Teg, and to see if the SKIP sessions would have a positive impact on their physical literacy, gross development, and overall well-being. “When a child moves and improves their movement skills, their brain develops more connections (dense neural networks) and when a child moves, they learn to process information more quickly and efficiently and have better attention”. (SKIP Cymru,2016). Through teaching the children these critical and important skills over a series of sessions we are hoping to see the benefits in all areas of their lives both in and out of the classroom. Following the baseline assessments, it was obvious that many of the children lacked adequate catching abilities and were unable to maintain a solid balance for an extended period of time. It was apparent that something needed to be done to support these children and encourage them to be ‘ambitious, capable learners’ (Successful Futures, 2015). Seefeldt indicates “there might be a “critical threshold” of motor skill competence, above which children will be active and successfully apply Fundamental Motor Skill competence for lifetime physical activities, but below which they would be less successful and ultimately drop out of physical activities at higher rates” (Stodden et al, 2008: 294).  It was therefore crucial to develop these skills during the earlier part of the Foundation Phase (Fph) when the children were less aware of what others are able to achieve.
Due to schedule constraints, I was only able to fit in one SKIP session per week. During this time, I would teach the children the skills we were working on and then give them opportunities to practise and develop these specific skills during playtimes, challenge times, and dinner plays. I enjoyed using the warm-up practises taught during the SKIP training workshops in Carmarthen; these sessions were crucial in my growth as well, as they allowed me to use others’ ideas to improve on my teaching and it was clear to see that the children were enjoying practising other warm-up games too. I discovered that the activities we performed could be used for a variety of purposes other than simply warming up our muscles. I was able to incorporate prepositions into these activities to assist our maths lessons, as well as storytelling with our bodies moving in tune to what the story was about, which helped to establish a movement vocabulary and support body awareness. Children enjoyed using different movement concepts and levels during the warm-up activities and these also further improved their listening skills which is an essential skills to have. 
Most children were able to catch a ball successfully during the first session, but they were not proficient catchers and were classified as Stage 2 catchers (Huggers) or Stage 3 catchers (Scooping). We used a lot of practise sessions in which the children first tracked the ball before moving on to trying to catch it. We set up a garden for those who were ready and were Stage 3 catchers, where the children were shown how to throw to the 'x zone,' and the throwers had to tell to the catchers, 'Hands ready.' This method worked for the majority, but we still had those who struggled, so we adjusted the size of the ball to a larger one. As the sessions progressed, I noticed the constraints highlighted in Newell’s model in terms of understanding that “The individual is always undergoing age related change. This constantly changes the interaction with the environment and task and subsequently changes the way individuals move.” (Haywood and Gethell, 2014 :6) (See figure 2).
Figure 2- Newell’s Model of Constraints 
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It was paramount that I observed the children in order to effectively plan for pupils to progress in their gross motor skills. I needed to “design developmentally appropriate movement experiences for the children’. (Gallahue, Ozman and Goodway, 2012: 247). By session 3 children knew and understood that they needed to change the ball to a smaller ball if they were having many successful catches and also knew that they could increase the distance between them and the thrower, retrospectively the children who were not successful knew that they needed to change their ball to a larger ball and decrease the distance from the thrower. As the series of sessions increased so did the stages of catchers within our classroom. Gallahue et al state that “Developing basic competence in locomotive skills is essential for the engagement in meaningful physical activity for health and to move effectively in various games, and dances.”  (Gallahue, Ozman and Goodway, 2012: 247). Children were enjoying these sessions and it was evident that it was having a positive impact on their well-being and a love of movement. 
When we got to session 6, the children were able to set up their own catching gardens, and my TA would keep an eye on them to make sure they were catching correctly. We would present new skills for the children to practise and reinforce as the sessions progressed. We introduced throwing as a skill and looked at the levels at which the children were throwing during session 6. Following our initial observations, we discovered that many of the children were either Stage 1 or Stage 2 throwers. We chose to play a battleships game with cones so that the kids could practise these skills in a fun and engaging fashion while still remembering to concentrate on the new skill that had been taught. To ensure children had many chances to practise this new skill I taught it initially to a group of 8 children to ensure they were kept engaged and were able to have many successful attempts at throwing.  Many of the children understood the rules of the game and were able to complete the task without support, many of them were able to change the constraints to further challenge themselves. We quickly developed our throwing technique and were aiming at a large picture of a Dragon on the wall. It was paramount that I was able to show the children what a proficient thrower looked like in order for them to develop their skills correctly. The majority of the pupils were throwing short so we quickly rectified this by moving the rubber strips so that children were closer to the wall to ensure they were successful with their catches. After this constraint was changed most of the children were having many successful attempts at throwing the bean bag at the Dragon. Few of the children were then further challenged with trying to aim for the Dragons head and one of them was successful in this task. 

It was apparent that the children's ability to develop their throwing and catching techniques was improving as a result of the specific skills that were being taught. I'm going to make sure that this continues until the end of the summer term so that the children can work on their kicking skills. I've noticed a significant growth in the children's physical literacy skills, which has allowed them to apply these skills in other areas of their learning in the classroom. I have since assessed the children again using the assessment grids created by Gallahue, Ozmun and Goodway (2012) and most of the children have moved up one stage from catching and throwing as it stands. Hopefully with the continuation of SKIP being delivered in school I would hope that children would reach KS2 being proficient in these skills to ensure they are then able to transfer them to other physical activities. Now that the restrictions have been lifted, I'd like to continue teaching these skills in after-school clubs throughout the school year in order to embed these important life skills and to ensure that children have positive experiences with physical activities in order to improve their attitudes toward being active and physical. 
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