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	Targed/Target 1
	Use the Referencing Guidance Handbook available from the library website and follow the Harvard conventions for referencing your work.

	Targed/Target 2
	Make it explicit that you are not using pupils’ real names in your work – use pseudonyms.

	Targed/Target 3
	Continue to proof-read your work thoroughly before submitting to improve punctuation.



Part B 
Title: How a school develops one aspect of its SDP: a report that critically reflects the actions, impact and evidence base. 
This written report will explore one action point from School X's School Development Plan (SDP), it will demonstrate how the target has been addressed and the impact measured within an evidence-based framework. The priority that this report will explore is 'to prepare for the delivery of a transformational new curriculum with a focus on purposes and pedagogy' (Clase Primary School, 2019). As this priority consists of four action points, this report will critically explore one of these, which is: to embed further pedagogy concerning Curriculum for Wales (CFW) in upper Key Stage Two (KS2). Regarding approaches to teaching and learning that develops independence and encourages learners to take responsibility for their learning. 
School X is an English medium school situated 3 miles from the centre of a city in Wales. The local authorities ward information on the area of School X confirms that it is a disadvantaged area with high levels of unemployment, and many of the pupils are living in social housing. The school has approximately 330 pupils aged between 3-11 years old. 57.6% receive free school meals, which is well above Wales average of 18%. The school identifies 50% of pupils as having additional learning needs, which is well above the national average of 21%. Very few pupils come from a minority ethnic background. In addition, very few pupils speak Welsh at home. 
School Development Planning might also be known as a School Improvement Plan (SIP). It is an ongoing process carried out by the school community to give direction to ensure that all pupils receive an equal education in terms of holistic development and academic achievement (Martin, 1999). 
In 2014 the Welsh government published a guidance document on creating an SDP to prepare for it to become a mandatory document in all schools from the 1st of September 2015. Welsh Government (2014) outlined that the SDP must function as a rolling three-year plan, which must first contain clear, detailed priorities, targets, and strategies in years two and three securing the high-level priorities and targets. The Ministry of Education (2001) highlights that to fulfil the strategic intention planned, and it is important to identify clear priorities, targets, and actions. 
When formulating an SDP, the school's information, attainment results, any additional data on the pupil's performance and national priorities are taken into consideration. SDP preparation reveals the schools' abilities and limitations which exposes areas of improvement. A schools SDP's will vary depending on the school, some contain policies, and others are simple and only contain the mandatory requirements. In line with the Welsh Government (2014), every schools SDP is required to include the school's improvement priorities for the current school year and the two proceeding years; 'briefly' outline the schools improvement targets and expected outcomes accompanied by a strategy to meet the targets; evidence of the intentions the school has to address staff's professional development allowing the school to meet the current years targets; information on the actions the school will take with pupils, their families/carers and the wider community in order to meet the school improvement targets for the current year; details of how the school will utilise current staff members and resources (including funding, equipment, schools buildings and grounds) in their best way to meet the current school year targets; propose details of how the school staff and resources anticipated to be available to meet the school improvement targets for the next two school years; and brief declaration indicating the extent to which the previous school year targets were met and how and if the targets were not met to their full potential a brief explanation is required including reasons for that failure. 
The governing body is responsible for the SDP; however, in practice, the headteacher will work closely with the staff, pupils, parents and governing body in producing or revising the SDP and will be accountable for implementing the necessary actions and strategies to generate improvement (Welsh Government, 2016). It is compulsory that the governing body monitor and review the school's progress against the SDP and revise at least annually and post-inspection by Estyn. The whole school should be aware of the SDP, and the Welsh Government (2014) convey that the governing body must provide each member of the governing body and school staff with a copy of the plan. In addition, they must make the plan available to parents/carers and the wider community via the Governors Annual Report. 
The SDP involves the whole school community, such as members of staff, governors, pupils registered at the school and parents/carers during the development, implementation and evaluation of the plan. This is considered a 'successful sustainable school' (Sustainable Schools New South Wales, 2021). Involving the whole school and adopting the 'whole-school approach' ensures that the school community is sharing the same vision and common language and is aware of the planning, monitoring, evaluation, and reviewing process, which is crucial for maximising pupil progress. This is also supported in the document A Whole-School Guide to Curriculum Planning (2020). They also concur that whole school systems ensure that everyone is aware of the objectives and are aware of what they need to do to overcome them. 
The action point that this report is based upon is for the pupils to develop independence and encourage learners to take responsibility for their learning in upper KS2. Hendrik (2016) and the website Rogers (n.d.) consider independence a 'vital' skill for learners to succeed in achieving their full potential. 
Estyn (2018) has recognised on its website Good Practice examples, such as Ysgol Heulfan, which has implemented the foundation phase philosophy in the KS2 setting within their school and pupils 'thrive' through independent discovery and exciting topics. Donaldson (2015) also thinks creating contexts within which learners can demonstrate the ability to learn independently demonstrates good teaching and learning. Staff at Ysgol Heulfan claim that when the school trailed 'learning zones', the pupils were more engaged, motivated, and produced a higher standard of work. Teachers also noticed, pupils became more independent and had more confidence when directing their learning. The learning areas consisted of stimulating activities carefully organised into areas of learning and experience (AoLE) based on recent topics covered, pupils' interests. This enabled pupils to consolidate their skills, knowledge and understanding. 
Independence is embedded within the Curriculum for Wales 2022 and within AoLE's, such as the healthy, confident individuals with the skills and knowledge to live independently. In the report Successful Futures by Grahame Donaldson (2015), he outlines that effective teaching practice is a teacher that can excite and inspire pupils to want to learn independently. 
Independence is beneficial to all pupils during education, as it enables development, it is empowering and good for raising self-esteem when they are not reliant on adults (TheSchoolRun.com, n.d.) However, it is argued by Palincsar and Brown (1986) that independence cannot be taught and only promoted. Independence can be promoted by giving pupils responsibilities such as 'line leader and door holder' (Beattie, 2021). 
Johnson and Johnson (1989) explore the term interdependence rather than independence. They recognised that one's individual goals are affected by the actions of others, making them interdependent. They explain that if an individual does not recognise the effect other actions have had on them, it can lead to the individual not thinking of others well-being or how their well-being affects them. Saggau, Vaugh and Eisenstein (2016) echo that the lack of interdependence can have a negative effect on building positive relationships. In their video with someone buying corn, they emphasise all the other actions that affect the individual being able to purchase corn; however, the individual is oblivious. Interdependent exists within the classroom when a pupil receives scaffolding to learn something new or when a pupil uses resources to work out a question (Jenkins, 1951). 
Kolb (1976) is most famous for his work on experimental theory. He puts forward that knowledge is accomplished by combining theory and application, consisting of problem-solving or creating something. Kolb proposed a four-stage cycle which shows that effective learning occurs when the pupil can perform each stage. The four stages consist of concrete experience, reflective observation, abstract conceptualisation, and active experimentation stage.
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Figure 1: School Development Planning Cycle (Welsh Government, 2014).
School X has followed the development planning cycle guidance, published by the Welsh Government (2014), as seen in figure one and from that have identified three areas of development (See Appendix A). External and internal support and process are in place to ensure that schools improve. Recommendations and reports from Estyn inspections generate areas of improvement and recommendations. Schools are categorised on a green, amber, red system, which determines the amount of support and funding they will receive. External support can be accessed from Estyn, the local authority and schools working together in a consortium. 
Self-evaluation is the process when the school reflects upon their performance to generate areas of improvement (Matchett, n.d.). Self-evaluation is considered to be the core of the SDP because it delivers the actions and targets captured in the SDP (education-ni.gov, 2021). Self-evaluation can pinpoint how well a school is performing, highlight areas of success, reveal what needs improvement, and through discussions and research, it provides a plan on how the improvements will be made. Self-evaluation is an annual process in each school to assess performance. Making it an important skill for the school to acquire (What is self-evaluation? n.d.). Llanrhidian Primary School in South Wales explain that self-evaluation is an embedded feature within their school improvement cycle involving all staff. Effective communication is needed to share areas of development with all stakeholders. There must be clear links made between staff development and school priorities and ensure that the culture consists of high challenge and low threat. Appendix B shows the self-evaluation system that the school continually follows. 
Both Qualitative and Quantitative data can support self-evaluation and measure the impact during the SDP cycle. The Qualitative data from school inspection reports provide external recommendations and findings that can generate an area of improvement or praise the school on an element of effective practice, which could be used to review impact. Information regarding learner's well-being can be used to measure the impact a change in practice has had on them or generate an area of improvement. Qualitative data could also incorporate feedback or comments made by other stakeholders or outside organisations. Quantitative data can also be used for both stage one - self-evaluation or stage four- reviewing impact. The types of sources that provide this type of data are attainment results of learners compared to the national average or results recorded before and after the change in practice. The school banding information or the school's position in the National School Categorisation System might alter after implementing change to meet a target. Evidencing that the change in practice impacts the positioning of the school and, potentially, the broader circumstantial factors such as the socio-economic and pupil enrolment trends (Conroy and Berke, 2004). 
Cook et al. (1999) state that all stakeholders should input when there is a change in practice. This implies that stakeholders should be a part of stages two and three as, during these stages, changes in practice are discussed and applied. The Welsh Government confirm this in the School Development Plan Guidance when they state all school partners and stakeholder should be involved. However, it is not easy to ensure that all stakeholders' viewpoints are discussed. However, this could be due to the lack of time, resulting in stakeholders feeling little or no ownership and making one's voice feeling unheard and not valued (Brighouse and Woods, 2005). Llanrhidian Primary School planned to collect stakeholders' views through a variety of effective ways. These include 'My Voice', an online questionnaire and feedback findings via the school's newsletters. Also, governing body reports the school's Twitter page, and they hold a well-attended 'school development day' for parents and pupils where they offer their views on the school's strengths and weaknesses. Estyn recognises this as good practice, and the school have successfully included all stakeholders in the development process of their SDP. 
A strategic plan effectively organises the school by formulating a shared vision, mission, and values (Zmud, Kuklis, and Kline, 2004). Strategic plans can be defined as a set of decisions about what to do, why, and how to do it De Grauwe, (2008). Strategic planning increases communication and engagement with all stakeholders, and it will be required during stage two of the School Development Planning Cycle (Fig1). Everyone must follow the SDP during the year; otherwise, the final product might not be met. Estyn (2019) support this by using Rhos Street School as an example of good practice by having a child-friendly strategic plan visible so that all stakeholders are aware of their responsibilities, enabling them to meet the final product. 
Measuring the impact of the school's actions to develop their area of improvement happens at stage four of the SDP cycle. The SDP must be reviewed and revised annually to measure the impact of the changes in practice (Welsh Government, 2014). However, SDPs are considered as 'live working documents' that are regularly monitored throughout the development cycle by many schools like Hornsea Nursery School (n.d.) and Rhayader Church School (n.d.) and the Welsh Government (2014). To measure the impact of the change, it will require one to evaluate what has happened by collecting and analysing data. This will determine if the intervention is worth continuing with (Measuring impact, 2021). Formal data could be collected from interviews, and informal data can be gathered through conversations. Research-based evidence can also contribute to the evaluation process, or 'big data' from national statistics will provide evidence to measure the impact of the actions points within the SDP (Kim Schildkamp,2019). 
Estyn (2020) recognise that St Mary's R.C Primary school successfully included all staff in the self-evaluation process by working collaboratively in organised teams evaluating specific areas of development and leading and developing priorities within their SDP. Similarly, School X worked in subject-specific teams during the self-evaluation process and more recently have shifted to working with AoLEs in preparation for the Curriculum for Wales 2022. School X involves all stakeholders during the strategic planning stage by holding an open governor meeting. Parents meet with governors and discuss their opinions on what the school is doing well and what needs improvement. One method to improve would be for School X to send home questionnaires for parents/ carers to complete, providing opportunities for other stakeholders to voice their opinions if they could not make the meetings. School X recognises the importance of pupil's voice and pupils' complete questionnaires, contributing to class discussions on what they think the school is doing well and what it needs to improve. The school council attend meetings with the Senior Lead Team and discuss the points the pupils have raised. The school development plan is on display in the school's reception area so that everyone is aware of the areas of development and what actions are being taken. This is annotated with the evaluation points made by a variety of stakeholders. Demonstrating that the school is formatively assessing the SDP on an ongoing basis enables them to recognise if something is not being addressed early. 
In conclusion, the purpose of this paper was to explore one action point from School X's SDP, demonstrate how the target has been addressed and the impact measured within an evidence-based framework. I have developed a deeper understanding of the SDP planning process and who and what is involved during each stage from completing this assignment. During my future practice, I will have the knowledge and confidence to play a role in the various stages by giving my viewpoint created by data analysis. In addition, I will use self-assessment throughout my practice to ensure that targets are met effectively. 
This assignment has given me the chance to meet a variety of qualified teaching standards (QTS) published by the Welsh Government (2020). These are evaluating the impact of changes in practice, supporting formal leadership roles and exercising cooperative responsibility.
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Appendix B	Llanrhidian’s Self-Evaluation Cycle
(Llanrhidian Primary School, n.d.)
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Figure 1: School development planning cycle
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