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	Target
	What I have done in this assignment...


	Target 1
	Your writing style could be developed in places to increase sophistication to your arguments. 
	I have attempted to maintain sophistication when presenting both sides of the argument. 

	Target 2
	Be wary of punctuation errors.
	I have been mindful of the use of punctuation throughout and have double checked my work.








How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base


Introduction: 

My Professional Teaching Practice 1 (PTE1) experience was in an English medium community school within a Local Authority in South Wales. The school ensures close links with the community as it is located within an urban area. The school currently has 520 pupils ranging from aged 3 to 11 Years, and has 17 classes, accommodating for Nursery through to year 6 (School A prospectus, 2019). According to School A Prospectus (2019), the school have 39 children with Additional Learning Needs (ALN), 26 children who receive Free School Meals (FSM), 3 Looked After Children (LAC), along with 11 children who have English as an Additional Language (EAL).

Within my time on PTE1, I was provided with opportunities to engage with the School Development Plan (SDP) within Bridging 3, as well as speak with key members of staff to gather a clearer insight into how SDPs are made and how they are implemented throughout the school. From this, the topic of Wellbeing has been highlighted as an aspect that the school would like to continue to develop and implement effectively with the support of both pupils and staff. I was extremely fortunate to be a part of the implementation of this target throughout my PTE.


Literature review: 

The Education Reform Act (1988) emphasises a necessity to increase achievement levels of pupils through the implementation of the curriculum, along with the way in which the school takes charge of its own management and priorities (Hargreaves et al, 1989). Within Wales, raising standards and consistently improving the outcomes of all learners is at the heart of education (WG, 2014). This is highlighted within schools through the use of a School Development Plan (SDP). It can be stated by WG (2014) that an SDP is used to set targets that can enhance the opportunities that the learners receive and the outcomes that are a result of these opportunities. 

When schools begin to create their SDP, it is fundamental that stakeholders are involved. Morrison (1991) points out that an SDP encourages effective collaboration between staff, the headteacher and governors when implementing, monitoring and evaluating the aims and targets set for school improvement. This view is supported by literature that reveals how planning the SDP can support teams when setting priorities and goals for the school, developing strategies to enhance improvement and gathering perspectives from staff and stakeholders (Armstrong, 1982; Kotler and Murphy, 1981). However, this can sometimes prove difficult due to staff having a variety of opinions of what is needed to improve the outcomes of learners (Hill, 1989). Subsequently, it is the headteacher who is responsible for implementing the actions and strategies necessary to enhance improvement within the school, but it is the governing body overall who is responsible for the SDP (WG, 2014). My PTE1 school undertook a mixture of both Top-Down and Bottom-Up approaches to implementing the SDP. They allowed and encouraged flexibility from teaching staff and gathered opinions on what they think needs to be focused on as a main target, however, SLT and the governing body held full responsibility of choosing what they collectively believe is an appropriate target to work towards. Thomas and McGarry (1994) point out that using a mixture of both Top-Down and Bottom-Up approaches can allow for greater flexibility and a more wholesome workforce. 

Literature highlights that strategic planning has become a dominant approach to school management when ensuring that improvements are made (Bell, 2002). This view is supported by Quinn (1980) who underlines that strategic planning is the cohesive integration of policies, goals and actions within an organisation. McNamara (2003) indicates that strategic planning is used to identify where the school wants to go to improve, what they need to improve and how they know that they have improved. The SDP includes both qualitative and quantitative data in relation to short-term and long-term targets that the school have adopted in order to work towards improvements (WG, 2014). It can be stated by Kotler and Murphy (1981) that strategic planning maintains a fit between what the school needs to improve internally, along with what the ever-changing society indicates is needed. 

When overlooking the SDP of my PTE1 school, a target that was highlighted was Health and Wellbeing (H&WB). However, it is worth noting that when inspected by Estyn, they received an ‘Excellent’ for their Well-being implementation (Estyn, 2018). Perhaps the school could have chosen a target that they needed to develop further as opposed to implementing a target in which they are already achieving high levels of learning outcomes. In light of this, Wyn et al (2000) expresses how over the last decade, society has focused specifically on improving the wellbeing and mental health of young people. In correspondence to this research, The United Nations Convention on the Rights of the Child (UNCRC) ensures that the child’s wellbeing is at the heart of its articles in terms of ensuring that children have access to health, food, quality of family life, education, and equal opportunities (Unicef, 1990). It is fundamental to acknowledge that children do have a right to good wellbeing through the implementation of these articles at all times (Bradford, 2012). It is essential to ensure that SDPs can enhance the learning outcomes of the children through environmental and societal trends such as wellbeing in order to prepare them for the future (Davies and Ellison, 2003). 

It can be reported that education can often limit perspectives of wellbeing purely on personal development (Ereaut and Whiting, 2008). However, the research of Pollard and Lee (2003) emphasises that there is more to wellbeing than just personal development; we have to take into account physical wellbeing, psychological wellbeing, and social wellbeing. Bradford (2012) points out that physical wellbeing links to the children’s health, their knowledge of healthy eating and their knowledge of staying fit through exercise. Psychological wellbeing links to the children’s mental health, self-esteem and their confidence (Faulconbridge, J, Hunt and Laffan, 2019). Social wellbeing links to the children being able to develop good relationships with others and avoiding violence and disruptive behaviour (Watson et al, 2012). It is critical that all aspects of wellbeing are considered within educational settings in order for the children to receive the best support possible (Anand, Hunter and Smith, 2005). 

Similar to the research of Pollard and Lee (2003), Seligman (2011) created PERMA model which indicates how he believes that there is more than one aspect to wellbeing. He created five areas that establish wellbeing: Positive emotion, Engagement, positive Relationships, Meaning and purpose, and Accomplishment. He concluded that these aspects make up perspectives of what leads to happiness and fulfilment within our lives (Gable and Haidt, 2005).

The new curriculum for Wales encompasses research surrounding the topic of H&WB through an Area of Learning and Experience (AoLE). Donaldson (2015) points out that H&WB is interconnected through various components such as social and emotional wellbeing, mental health, and physical health and development. It is hoped that the new AoLE will enhance understanding of how it is imperative to learning that learners are nourished with good health and wellbeing (WG, 2020). 


Developing an Action Plan:

WG (2014) expresses that a SDP should be a cyclical and live document that is regularly updated in order to display the progress of priorities and targets within the school. They also emphasise that it should contain sufficient detail of the actions and priorities in order for them to be carefully implemented by staff (WG, 2014). When looking at the SDP for my PTE1 school, I acknowledged that the priorities and targets were clearly outlined, with one of the main targets identified as ‘Health and Wellbeing’. With the new curriculum indicating a dire need for more focus on the implementation of H&WB, it is essential that schools follow guidelines and societal influences where necessary in order to provide children with the utmost support when these topics do arise (Hoare, Bott, and Robinson, 2017). The Well-being of Future Generations (Wales) Act (2015) indicates that schools should continue to proactively implement and promote good wellbeing for both pupils and staff. 

When planning a SDP, the school use the School Development Planning Cycle (WG, 2014) to ensure that the appliance of these priorities are being reflected and updated regularly. The school follows the four stage cycle to guarantee that the cyclical process informs improvement where necessary and can help to identify any misconceptions with the priority (WG, 2014). 

When looking at how the school plans to apply the priorities, four aims are identified. These are: “Improve quality of provision for outdoor learning”, “Strengthen provision to improve pupil wellbeing (e.g. mindfulness, growth mindset)”, “To improve the range of pupils’ physical skills, cooperation and thinking skills”, and “Improve whole-school provision within the Healthy Schools programme” (School A, 2019). 

The school corresponds with the School Development Planning Cycle through how they hope to review, evaluate and support the implementation of H&WB. This will be done through self-evaluation. WG (2014) expresses that this involves the school reflecting upon what is already happening within the school and using that as a basis to make strategic decisions to support improvement. Barber (1996) supports this as he believes that effective self-evaluation is key to a school improving in the right ways. For all aims set, the SDP indicates that it will gather feedback through listening to learners. It can be highlighted by Coyle (2012) that listening to learners is crucial in order to understand from their perspective in terms of social, personal and cognitive benefits in line with the school context. However, research reports that the learners opinion and perspective is rarely acknowledged when devising improvements to teaching and learning (Wood, 2003). For this reason, the SDP also specifically includes staff feedback as a means of reviewing and evaluating the effectiveness of the priority. Much literature emphasises that evaluative feedback is imperative to the overall improvement in learning and organisational development throughout the school (Beerens, 2000; Nevo, 1995; Stufflebeam and Shinkfield, 1990). The SDP indicates that data will be gathered through surveys in order to strengthen the provision in place. However, it does not specify the methodology behind the surveys. Research indicates that collecting data through paper surveys can be time consuming (Lefever, Dai, and Matthíasdóttir, 2006). Alternatively, research argues that surveys done through the internet ensures a better response rate (Illieva et al, 2002). 

The SDP indicates that stakeholders will be involved in developing the priority. Keown, Van Eerd, and Irvin (2008) express that involving stakeholders within the SDP is crucial in order to draft goals, priorities and outcomes throughout the process of the planning. However, Wheaton and Sullivan (2014) point out that involving stakeholders requires sufficient time for engagement, some of which may need training to fulfil their role within the SDP. The SDP states that the school hope to involve stakeholders through collaboration with feeder schools in the area. This links specifically to the social constructivist theory of Vygotsky (1978) and how sharing experiences with others provides opportunities for needs to be developed and met. 

The school outlines that ensuring the children have opportunities to enhance their physical, cooperative and thinking skills through PE is a fundamental action that they hope to follow. It can be pointed out by Hills, Dengel and Lubans (2014) that PE is usually degraded as a sufficient importance within schools and it can often be dismissed if other subjects need extra time and attention. It is for this reason that they emphasise that schools must embrace a PE programme that is closely followed throughout the school year regardless of other subjects. Bailey (2006) states that PE, when implemented appropriately, can enhance the children’s H&WB through the development of social and emotional skills, behaviours, self-esteem and cognitive development. 

When evaluating impact of the actions implemented to improve H&WB, the school have used PERMA, as created by Seligman (2011). As previously mentioned, PERMA is made up of five areas that outline wellbeing, and the school uses them to assess the possible impact of other strategies that are being implemented as part of the SDP. However, it would be interesting to identify how the school uses it to assess the level of wellbeing as research suggests that wellbeing is hard to measure due to environmental factors that influence our everyday emotions (Gasper, 2007).


Reflection and Evaluation: 

During my time on PTE1, I have been fortunate to be a part of the implementation of the priority H&WB. The first insight to the target was delivered to all staff during an Inset day with an outside stakeholder who discussed the importance of ensuring that H&WB was being applied and supported within the school. Staff were provided with activities and resources that can be used within the class to engage children in the aspects of H&WB in a variety of ways. Stearns and Glennine (2010) points out that enabling teachers with opportunities to participate in training allows more prospects for positive outcomes within the school. This is further supported by Castro, Kelly and Shih (2010) who highlight that having a variety of strategic options to delivering activities to the children can help to promote resilience in both the learners and the staff. However, It is crucial to note that the outcome of the training is dependent on the ways in which the staff take in the information given and apply that within their classroom (Burton and Bartlett, 2005). 

Within the PTE1 school, a teacher who showed a passion and clear interest in wellbeing became leader of H&WB. During her spare time, she avidly researched the topic of H&WB in order to develop her own knowledge, ready to implement what she found within the school- linking theory with practice. The literature of Corcoran (1995) explores how professional development is underpinned by the balance between teachers pursuing their own interests and the priorities of the school. However, it can be stated that teachers very rarely engage within research due to restraints with time and workload (Wyatt, 2011). Although, it was evident that the school encouraged the teacher to undertake research where possible as what she had implemented thus far had been beneficial to outcomes in the school. 

The teacher created a well-being box for every class in the school and filled it with various activities and resources to promote H&WB. Some resources within the boxes varied for both Foundation Phase (FP) and Key Stage 2 (KS2), such as including a Worry Monster for FP and a worry box for KS2. Every teacher within the school had the opportunity to choose which resources or activities in the box that they wanted to implement within their class to suit the needs of the pupils. Donaldson, Csikszentmihalyi, and Nakamura (2011) outline that psychosocial resources relate to strategies that enlist managing emotions, gathering support, managing stress and taking direct action. Observing the use of the H&WB boxes within placement enabled me to witness the effectiveness of the implementation of the resources when they are used suitably. I found that although the children enjoyed using the resources that the teacher implemented, they were not always given time to use them appropriately due to the demands of the curriculum. Perhaps in the future, the school should provide more time throughout the day for the children to further engage with the resources and henceforth, the teacher will be able to plan appropriately for future provisions to enhance the children’s H&WB. 

Conclusion: 

Throughout sessions in University, Bridging, experience on PTE and further research, I have attained a plethora of knowledge surrounding the topic of SDPs. I understand the essential need for collaboration between staff, pupils, stakeholders and the community in order for effective plans of improvement to be implemented within the school. I recognise the importance of following societal and national guidance, such as the national curriculum and any government documents, when applying priorities that can impact the level of improvement with outcomes of the children. In this case, following documents such as the Wellbeing of Future Generations (Wales) Act (2015) and the UNCRC (Unicef, 1990) closely has benefitted on the priority of H&WB within the school and the ways in which the school acknowledges the crucial need for promoting good H&WB within all aspects of school life. 

Developing my knowledge on SDPs has positively impacted my professional development as I am now aware of what they are, how they work, and why they are so important within schools. Prior to beginning the module, I had a limited idea about SDPs, consequently, I can now implement my attained knowledge further into my PTE and my future career as a teacher. 
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