
Contents:
AI Declaration: Page 1
Personal Development Plan: Pages 2 – 4
Reflective Practice Poster: Page 5
Essay: Pages 6 – 8
Reference List: Pages 9 - 11


AI Acknowledgement Format of AI Use
I acknowledge the use of Microsoft 365 Copilot on the 24th October 2026 to aid in finding relevant academic journals.
· Can you find me academic journal articles from the last 10 years on the importance of multi-agency communication in education in the UK, please?
· Can you find me three academic journal articles on how multiple agency communication failed in the case of Victoria Climbie please?
I can confirm I have not presented any AI generated text as my own work. I can confirm I have copies of my drafts, notes and any other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.







Personal Development Plan
The thinking, knowledge, skills and behaviours that I will change and develop in order to achieve my vision and goals, adhere to my values and become as resilient as possible
	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	Succeed in applying for a Primary PGCE course in order to further my career, as it is the next logical step to becoming a teacher after I complete my degree.
	When I receive an offer of a place on a PGCE course. Along the way I will begin to see progress towards this goal by achieving high marks in my degree module and beginning applications to PGCE courses.
	I will commit to my studies putting in a consistent high quality of effort. 
I will seek advice from the university and my tutors on the application process and what skills would be sought after to include in my CV.
The requirements to achieve this goal is graduate with good grades at BA(Hons) level and to pass an interview.
	I should know by May/June 2028. It will take me 2 years to complete my degree and receive an official position on a course.
	This will help me move towards my long-term goal of becoming a teacher for children with additional learning needs.
	

	2
	I want to begin learning Welsh as it has been a goal of mine for many years and having knowledge of the Welsh language is vital to becoming a teacher in Wales.
	I will have accomplished this task upon a completion of a Dysgu Cymraeg course and I will hopefully feel an increased confidence in my use of the Welsh language.
	I will look online and apply for a course suitable to my current knowledge of the Welsh language.
I will designate time in my schedule to study Welsh.
I will try and use more incidental Welsh in my everyday life to increase my confidence.
	Depends on the length of my chosen course. I would like to achieve this goal before next year, perhaps by attending summer classes to not overwhelm my current workload.
	I will be learning a new language which is an important skill.
It will offer me the chance to promote the Welsh language through more regular and confident use.
	

	3
	To take up a mind/body activity such as yoga to aid with my mental health and maintain fitness with low intensity exercise.
	I will have consolidated regular yoga sessions into my weekly schedule.
I will have a more consistent work/life balance.
I will be more rested and able to focus on and tackle tasks.
	I will commit to regular sessions to promote consistency and find an appropriate difficulty level so as not to overexert myself straight away.
I will look online for yoga videos for beginners, and I will also enquire about yoga classes at my local gym.
	I am going to begin working on this goal immediately to see the positive effects sooner.
I will be consistent with the yoga sessions within 6 months.
	This will help me to achieve a more balanced lifestyle with gentle exercise alongside work and studying.
This will aid with my mental and physical health allowing me to relax, reset and approach tasks with a positive mindset.
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In this essay, the concept of what constitutes a professional in Early Years practice will be established and the importance of communication and relationships with children, families and across agencies will be discussed.
As Gasper (2015) believes, a professional is usually someone qualified with quantified expertise however, Early Years practitioners are valued more highly for the qualities which they demonstrate in their practice. This is further exemplified by (Powell, 2010) who states that there is no defined legal standards that must be maintained for professional practitioners. The practice of reflection is acknowledged by Dobson (2020) as being a cornerstone to a successful professional practitioner, as they need to be constantly challenging and adapting to the evolving needs in Early Years practice.
However, Brock (2012) presents seven factors, garnered through a study of professional practitioners, relevant to being an Early Years professional: Knowledge, qualifications, skills, autonomy, values, ethics and rewards. Although, what is quintessential is that the needs of children are at the heart of every professional practitioner within education.
According to the United Nations Convention on the Rights of a Child (UNCRC) Article 12, a child who is able to express views has a right to voice them and has a right to be heard too. This is vital in the education and care of young people, as Leeson (2009) states, and professionals should actively interact with children in order to better grasp how to support them with their emotional and physical needs.
Unfortunately, Leeson (2009) also recognises that while the aim is for practitioners and learners to collaborate and work together, the reality is that there are holes in the skills of professionals to always communicate effectively with young people. She emphasises that this is especially challenging when learners communicate with silence and tests the ability of the practitioner to determine what is and what is not being said. 
Furthering on from the voice of children, it is also important to consider the perspective of parents and the importance on collaboration and cooperation with them when it comes to the learner’s individual needs. Data shows that children develop best when there is good communication between parents and practitioners and that professionals should utilise their reflective practice to collaborate effectively with them and their children (Solvason, 2023).
Although, Solvason (2023) goes on to establish that, once again, the realities of communication between professionals and parents are far from what would be ideal. She notes that the opinions of parents can be ignored and that they can be treated unfairly as though their knowledge would not be beneficial to their children’s education and care. Furthermore, it is established that parents can be considered unwilling to collaborate due to struggling with the emotional burden of working with multiple professionals and not given the time to process and contribute to the conversation around their child’s needs.
As Gasper (2015) says, multi-agency communication and collaboration is vital to quickly and positively supporting children and their families. In addition, Baginsky and Manthorpe (2021) and Driscoll (2020) all acknowledge that multi-agency cooperation and communication is essential to effective safeguarding and child protection, this was made especially clear during Covid where communication between services greatly improved. 
While multi-agency cooperation and collaboration is established as a vital part of safeguarding it is also a complex system (Dixon et al, 2022). While all services are working towards the same goal of child protection, they each have different systems in place and a lack of understanding and effective communication can slow the safeguarding process. Furthermore, Tyldesley-Marshall et al (2025) comment that a lot of cross-agency work is repeated by the different services and that by reducing the duplication of work the system may speed up.
Unfortunately, where there have been severe cases of failures in safeguarding a lack of multi-agency communication is often involved (Dixon et al, 2022). This is clearly evidenced in the death of Victoria Climbie who according to the BBC (2001) passed away in February 2000 due to abuse, neglect and the failure of professionals to communicate and keep her safe.
As Johnson and Petrie (2004) point out, Victoria was known to many professionals and services who went on to fail to protect her from death. They reiterate numerous times that lack of communication and poor relationships across the various agencies were reasons discovered by the Laming Inquiry for her untimely demise. This is just one example of a child who was let down due to the dysfunctional relationship between each of the social and healthcare services and evidence for why multi-agency cooperation is vital to the individual and inclusive needs of children.
In conclusion a professional within the space of early years has no concrete definition, except that they are compassionate, reflective practitioners who are held to a collective standard. It is established that communication with children and parents can widely benefit a child’s individual needs however, it is also recognised that while collaboration is the ideal, there are often gaps and oversight that hinder this relationship between professionals and families. Furthermore, the importance of multi-agency communication was discussed and its benefits when sharing information goes smoothly. It was also pointed out though, that some of the biggest cases of failure in safeguarding were due to a break down in communication between agencies and that was examined in closer detail through the case of Victoria Climbie.
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