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1. [bookmark: _Toc194677320][bookmark: _Toc196315921]My Philosophy of Teaching and Learning

Teaching and learning are an ongoing process that shape individuals, communities and societies (Ashwin et al., 2020). For me, teaching is more than simply transmitting knowledge; it’s about creating an environment where students think critically, engage with content, and develop skills and attitude for continuous learning [V1, K1, V3, V4, V2, K2] (Reece and Walker, 2007; Kusumoto, 2018; Vero and Puka, 2018). Learning extends beyond the classroom [V5, V4]; it’s not just about knowledge acquisition but also developing values, skills and attitudes for personal and professional growth [A5, V5] (Reece and Walker, 2007). The Professional Standards Framework (PSF2023) serves as a guiding principle in my work, ensuring that my teaching methods are effective, evidence-based, and inclusive [V1, K1] (Advanced HE, 2023). 
I teach in a diverse setting where students have varied cultural, socio-economic, and academic backgrounds [V1, K1, K2]. Each student brings unique experiences, interests, and abilities that should be valued [V1, K1, A2] (Taras et al., 2024). This diversity enriches learning and challenges me to use inclusive and effective teaching strategies [V1, V2, A2, K1] (Race and Pickford, 2007; Molbaek, 2018). A one size fits all approach is ineffective, teaching should align with students’ needs and learning level [A2, V1, K2] (Rincon-Flores et al., no date). I prioritise a supportive, student-centred environment where everyone feel comfortable sharing ideas and ask questions without fear of mistakes [A4, A2, V1, V2] (Estes Cheryl A., 2004; Rayens and Ellis, 2018; Pandey, 2019). I promote a culture of mutual respect and empathy, encouraging students to appreciate and learn from each other's perspectives and experiences [V5, K2, V2, A2]. I also provide personalised support [A3, A4, K3], including   one-on-one consultations, timely and constructive feedback, and creating peer mentoring opportunities, to help students achieve their academic and personal goals [A4, A2, V1, K1] (Gardner, 2012; Marshall, 2020). 
I emphasise a growth mindset corresponding to the belief that intelligence and abilities develop through effort, perseverance, and learning from mistakes, to create a welcoming, engaging, and supportive learning space [A4, A2, V1, V2, K1, K2] (Robinson C., 2017; A. Buzzetto-Hollywood, C. Mitchell and J. Hill, 2019; Nguyen Doan Hanh, 2020). Using different teaching methods, such as interactive lectures, group discussions, practical activities, and digital tools, help address different learning styles [K4, K2, A1, V3] (Duckworth, 2014). For example, I integrate multimedia for visual learning and collaborative activities to promote teamwork and communication skills [A1, A2, K2, K4, V2, V1] (Bot et al., 2005; Kelly, 2009; Kusumoto, 2018). Learning extend beyond books and lectures to include practical experiences, real-world analysis, and problem-solving opportunities [V3, V4, V5, A5] (Nagel, 1996; Race and Pickford, 2007)This approach helps students connect theory to real-life challenges, supporting their professional and personal growth [V4, A5, A2, A1, K2, K3] (Nagel, 1996; Roberts J. W., 2011).
Understanding how learners acquire knowledge in specific subject areas is fundamental to effective teaching. Continuously researching and staying updated on the latest pedagogical theories and practices is essential for implementing strategies that align with cognitive processes in learning, such as active learning, spaced repetition, and formative assessment [A3, A4, A2, V2] (Sisianu, no date; Gardner, 2012; Race, 2020). My teaching approach is adaptive and tailored to the level of study [K2, K1, V1, A1]. For example, for undergraduate students, I focus on building foundational knowledge and essential skills through structured lessons and group activities [A1, A2, V2, V1, K1, K2] (Race, 2020). For postgraduate, I take a more facilitative role, encouraging independent research, self-learning, advanced critical analysis, and group discussions [K1, K2, V2] (Giuseffi, 2019; Cheng, Hwang and Lai, 2020). This ensures that my teaching remains relevant and challenging across academic level [K2, K1, V1]. Critical evaluation is central to my teaching philosophy; I regularly reflect on my practices, seek feedback from students and colleagues, and engage in professional development [K3, A5, V5] (Belvis et al., 2013). This continuous reflection helps refine my methods and responds to students’ evolving [A5, A1, K3]. Additionally, I encourage self-evaluation and peer review to develop students’ critical thinking and self-assessment skills [K3, A3] (Sisianu, no date; Gardner, 2012; Race, 2020).
In conclusion, teaching and learning are interconnected processes that require a holistic, student-centred approach [A1, K1, K2, K4]. As an educator, I am committed to creating an inclusive and engaging learning environment that encourage critical thinking, collaboration, and a growth mindset. I view teaching not as a one-way transfer of knowledge but as a dynamic process of mutual learning that enriches both students and educators [A5].


2. [bookmark: _Toc194677321][bookmark: _Toc196315922]Reflection on feedback received on the Micro-Teaching session (Appendices E and F)

This reflection considers colleagues feedback on my microteaching aligning with the PSF2023 [K3] (Advanced HE, 2023). It provided a valuable opportunity for improvement [A5, A3], helping me design more structured, interactive, and student-focused sessions [A1, A2, A5, V1, V2, K1, K2] (Sisianu, no date; Reece and Walker, 2007; Doyle and Zakrajsek, 2023). 
One key point was the need for clearer aims and objectives [A2]. While I had them in mind, stating them upfront would provide students a clearer session roadmap [A1, A2]. I think that making more evident how students will apply the knowledge being taught, reinforcing its relevance [A5, K1] (Reece and Walker, 2007). Another suggestion was to have a backup plan when using digital tools [A1, K4]. Technical issues can disrupt engagement, so preparing alternatives (paper-based version or verbal responses) helps ensure a smooth delivery [A1].
Colleagues suggested incorporating more student perspectives to make content relatable [V2, A1], supporting the goal of promoting engagement and interactivity [K4, V3, A1] (Moreillon, 2015; Han, 2021). They also recommended me including more questions to promote two-way communication and check understanding [V2, A1] (Rønsen, no date). I agree that integrating more activities can enhance interaction and active learning (Kusumoto, 2018; Viswanathan R. and Krishnamurthy N., 2023), highlighting the importance of balancing content delivery with participation [V1, V2, A1, A4] (Hunt K. A. et al., 2016). In my session, I included an initial survey to gain students’ entry level knowledge, and a final Q&A for formative assessment [A1, A3, A4, K2] (Gardner, 2012), helping me identifying whether key concepts were understood or if students require further clarifications [A3]. 


3. [bookmark: _Toc194677322][bookmark: _Toc196315923]Intervention cycle: A teaching intervention focused on Experiential learning and reflective practice

1. [bookmark: _Toc196315924]Introduction
I am part of a lecturing team in Digital health and care at the Institute of Management and Health (IMH), teaching to two different pools of students: postgraduate student, level 7 (L7), enrolled in the online-programme MSc in Digital transformation for the health and care professions, undergraduate students, level 5 (L5) and level 6 (L6), studying IMH programmes [V1, K1, K2]. It is working with final year students (L6), that I developed the idea for this teaching intervention strategy [K1, V1]. I have identified two significant challenges impacting the final-year student experience: a perceived state of overwhelm arising from a demanding academic workload across both semesters, along with a limited opportunity to engage in structured practical experiences that directly translate classroom learning into real-world application [V1, K1, K2, A4] (Kelly, 2009; K. Rukhsana, 2010; Gustems-Carnicer, Calderón and Calderón-Garrido, 2019; Córdova Olivera et al., 2023). 
In this report, I will describe and reflect on a teaching intervention cycle strategy aimed at mitigating these challenges by suggesting a possible reorganisation of the final year in accordance with the PSF 2023 guidelines [A1, A5, A4] (Advanced HE, 2023). The core of this intervention strategy involves integrating a dedicated placement experience within the first semester, followed by a focused dissertation project in the second semester [V3, V4, V5, A1, A2, A3, A4, A5, K2] (Kelly, 2009; Ogba et al., 2022). Therefore, this report adopts a prospective approach to reflective practice, rather than retrospectively evaluating a completed intervention (Bolton and Delderfield, 2018). The reflective frameworks Double Diamond Design thinking is used to anticipate potential opportunities, challenges and possible consequences associated with this curricular reorganisation (J. Ball, 2019; L. Fallin, 2022).
By prospectively analysing this strategy, I aim to optimise student learning, well-being and career readiness within the digital health and care sector [A1, A4, A5, V5, K3] (Duckworth, 2014).

2. [bookmark: _Toc196315925]Basis of the teaching intervention: Learning by doing and reflective practice
This teaching intervention is based upon the pedagogical approach of “Learning by doing” which is known to be effective in promoting deeper understanding [A3], skill development [A2] and enhance career readiness [V4] (Gibbs, 1998), and upon the concept of reflective practice which is essential for both, teachers and learners, as it promotes continuous professional development [A5], self-awareness [A3], and deeper learning [A2] (Sisianu, no date; Biggs and Tang, 2011). Experiential learning is a fundamental approach in HE as enables students to reduce the gap between theoretical knowledge and practical application [V3, V4, V5, A1, A4, A5, K2] (Kelly, 2009; Beard and Wilson, 2013). I believe that in the Digital Health and Care department this approach is crucial as students can live practical experiences [V5], develop critical-thinking [V2], problem-solving, and professional skills [A5] to be ready for their careers (Pellegrino and Hilton, 2013; Blyznyuk and Kachak, 2024). 
During my lectures with L6 students, especially for the module “Facilitating change and managing quality outcomes in health ecosystems”, I found myself questioning if the students were able to visualise the topics in the real world, in the real health and care settings [K1, V1, A1, A2, V2]. I found the answers in the outcomes of group activities where students were asked to identify a problem in a ward of a hospital and develop a change management strategy to solve it [A3, K3, V2]. They were not able to do the exercise. So, how can we as teachers promote reflective practice and enhance learners effective practice? This is where this teaching intervention strategy is positioned [A1, V2, K2].
By embedding “Learning by doing” and the “reflective practice” in the teaching [A1], I can effectively enhance student engagement [V2], reduce cognitive overload [A4], ensure that students are not only knowledgeable but also practice-ready [A5, A2, V3, V4, K3, K5] (Bot et al., 2005; Bolton and Delderfield, 2018). To create an effective and student-centred teaching intervention, I will use the double diamond design thinking process which provides a structured approach to understanding, redefining and addressing the challenged faced by L6 students in Digital Health and Care department [A1, K1, K2]. 
This iterative process ensures that this intervention is empathetic [V1], practical [V3] and adaptable [A2] to evolving student needs [A4] (Brown and Funk, 2012; J. Ball, 2019; L. Fallin, 2022; Doyle and Zakrajsek, 2023). 

3. [bookmark: _Toc196315926]Problem Definition: The "Why" 
The first step of this intervention is understanding student difficulties and gaining insights into their experiences [V1, A4] aligning with the “Discover” and “Define” phases of double diamond process (J. Ball, 2019; L. Fallin, 2022). Currently, L6 students must complete a full course load across both semesters while also undertaking dissertation project [A1, K2]. This structure places a significant cognitive load, which can negatively impact their learning performance. Research has consistently shown a strong correlation between cognitive load and learning outcomes, with excessive mental demands reducing the ability to process, retain, and apply new information effectively [A4] (Toh and Tasir, 2024). When students are overwhelmed by complex information or competing tasks, their cognitive resources become strained, leading to difficulties in comprehension, critical thinking, and problem-solving [A4, K1, V1]. As a result, managing cognitive load is essential to creating effective learning environments that enhance retention, engagement, and overall academic success [K1, V1, V2, V3,A1, A4] (Murrell and Claxton, 1987).
The first challenges is L6 students feeling overwhelmed, stressed and unable to focus leading to diminished learning outcomes and well-being [A4] (Koschel, Young and Navalta, 2017; Gustems-Carnicer, Calderón and Calderón-Garrido, 2019). The transition from structured learning (lectures, assignments), to independent learning increases anxiety and distress, reducing their academic performance [K1, V1, A4]. Students rely more on memorisation instead of critical thinking and deep understanding, diminishing the long-term value of their education [K1, K2, V1, A4] (Biswas, Thosar and Srimani, 2024).  Linares et al. (2022) found that anxiety negatively affect performance,  causing academic burnout, low engagement and poor outcomes [V1. A4] (Gázquez Linares et al., 2022). A review of mental health promotion and prevention programmes suggests that skill-oriented interventions with supervised practise enhance social-emotional skills, self-perception, and reduce distress [V5, K2, A5, A1] (Conley, Durlak and Dickson, 2013).
Secondly,  the theory-practice gap; the current curriculum lacks practical experience leading to disengagement and difficulties in applying their knowledge professionally [V4, V5, A5] (Kelly, 2009). This is critical as employers seek graduates with demonstrable real-world skills and experience relevant to the field [A5, K2, V3, V4, V5] (Kelly, 2009; Succi and Canovi, 2020). Worked-based learning (WBL) is recognised as essential for workforce readiness [V4, V5, A1, A5] (Byrom and Aiken, 2014), enhancing both, academic experience and students expectations of education value [V2, V3, V4]. 
This combination of high workload and limited practical experience impacts academic performance, career readiness, and teaching effectiveness leaving graduates feeling underprepared, lacking confidence, and struggling with the gap between theory and practice [V4, A5, A4, K2]. 

4. [bookmark: _Toc196315927]Proposed Intervention: The "What" and "How"
To achieve students satisfaction and teaching quality, I needed a solution that balanced both with minimal disruption for the academic staff and students [A1, V5, K5]. The “Develop” phase of the double diamond process involves brainstorming and experiential learning methods [K1, K2] to address the core issues (Hamer, 2000; J. Ball, 2019; L. Fallin, 2022). This phase applies divergent thinking to explore and understand complex problems [K3, A1] (Runco and Okuda, 1988). The questions that will be addressed in this section are What needs to be done? and How it needs to be done? 
In my L6 teaching, I implemented project-based learning (PBL) using real-world case studies to enhance active learning [K2, A1, A2] (Elliott, 2021; Mughrabi, 2021). While engagement improved, students remained due to workload and lacked opportunities for real-world skill application [V2, V1, K1]. First-hand experience from my final year at the Faculty of Biomedical Engineering in Italy reinforced the importance of hands-on learning.  Bayerlein’s research highlights placements as a key tool for enhancing practical learning [V3, V4, V5, A5] (Bayerlein, 2020), improving efficacy, and reinforcing student learning [A5, V2, V3] (Leary and Sherlock, 2020). In health and care education, studies showed that placements are essential for applying theoretical knowledge in practical settings [K5, A5, V3, V4, V5] (Nyoni, Hugo-Van Dyk and Botma, no date; Owen and Stupans, 2009; Naumann et al., 2021). 
To fully support L6 students, I propose a final-year restructure that integrates project-based, practice and active learning [A1, A2, A3, V3, V5, V4] (Elliott, 2021; Mughrabi, 2021). The first semester will focus on work-integrated learning [A2, V5, V4, V3, K2, A5] through a supervised placement in a relevant environment where students apply their theoretical knowledge [V4,A5], develop professional skills [A2, A5, K3], and build industry contacts [V5, V4] (Murrell and Claxton, 1987; Kelly, 2009; Jackson and Dean, 2023). The second semester will be dedicated to a dissertation based on their work experience [K3, A5, V3], allowing them to focus on high-quality research [K5, K2, A2]. Students will receive supervision and guidance [A4, A3], and additional support through workshops on research methods [A1,A4, K2], writing support services [A4, A2, A5, V5, K2], and one-to-one faculty consultations [A4, A2, V5, K4, V1] (Gardner, 2012; Race, 2020).
The assessment strategy will also align with this structure [A3] (Gardner, 2012; Race, 2020). In the first semester, students will complete a recorded interview simulation as a self-reflection exercise [A3, A5, K4, K1, V1], receiving specific and actionable peer-feedback to enhance self-awareness [A4, A3, V1, K1, K3] (Briceland, Caimano Tackes and Veselov, 2022). They will also present their placement experience [K4, K2, K3], receiving formative feedback from academic supervisors offering guidance on structure, clarity and content through draft reviews and practice runs before submission [A4, A3, K3, V2], and a combination of written and verbal feedback after [A4, A3, K3] (Huma, Ullah and Sarfraz, 2024). Furthermore, the self-assessment will be promoted to induce students to critically evaluate their performance [A3, K3, K1, V1]. Additionally, a supervisor performance review will provide personalised, future-oriented feedback to boost engagement [A3, A4, V5, K3, K4, A5]. In the second semester, dissertation assessment will include comprehensive written feedback on research quality, critical analysis and writing [A3, A4, K3, K1]. Long-term development guidance will help students turn their dissertation into journal paper and apply findings in their careers [A3, A4, A5, V5, K3, K4].
A combination of formative, peer, and self-reflective feedback ensures both, academic and professional growth [A3, A4, K3]. Feedback at key milestones will guide students effectively through their final year. A phased transition will be introduced with clear support including information sessions, career counselling, and placement preparation workshops [A1, A4, V1, V3, V5, K2].

5. [bookmark: _Toc196315928]Rationale: “Why it will work”
The proposed teaching intervention reduce cognitive load [A4, V1, V2] and the theory-practice gap while enhancing engagement [V2], academic performance [A5] and career readiness [V4, V5] (Kelly, 2009; Han, 2021). It mitigates final-year stress by allowing students to focus on placement in semester 1, easing the pressure on dissertation work in semester 2 [A1, A4, V2, K5] (Reece and Walker, 2007). This structured, sequential approach enables students to engage more deeply in each aspects of their studies, mitigating the risk of burnout and enhancing their ability to learn effectively [A2, A4. A5, V1, V2, V3, V5, K1, K2] (Murdoch Eaton and Cottrell, 1999; Jensen et al., 2021). Researches on cognitive load theory (Sweller, 1988) confirms that breaking tasks into smaller units reduces mental strain and improves retention [A2, A4], allowing students to concentrate on each major task individually and with full engagement [V2, V3, V1, K1] (Refat, Kassim and Rahman, 2020). The intervention also bridge the theory-practice gap, particularly in Digital Health and Care at UWTSD [V3, V4, V5]. A structured first-semester placement provides hands-on experience, connecting classroom learning with industry practice [A5, V5, V3, K2] (Race and Pickford, 2007; Ogba et al., 2022). Kolb’s experiential learning cycle (1984) emphasises active participation and reflection to enhance learning [A1, A2, A4] (Murrell and Claxton, 1987). Through real-world application and reflection, students develop problem-solving skills, critical thinking, and professional skills essential for their future [V5, V3, A2, A5, A3, V2, K3, K4, K5] (Mertayasa et al., 2024).
By integrating work experience into the curriculum students gain valuable industry contacts  [A1, V5, V4, V5], key professional competencies [A5], and sector-specific insights [K4, V3, V4, V5] (Jackson and Dean, 2023). Work-integrated learning (WIL) strengthens employability by fostering teamwork, communication, time management, and leadership [A5, V5, V4, K3, K4]. Studies in health and care education confirm that practical placements boost confidence and workforce preparedness [A5, V4, V5, V2] (Gázquez Linares et al., 2022). This intervention ensures students are both knowledgeable and practice-ready, a crucial factor in today’s job market [A5, V5, V4] (K. Desai, 2021).
Reflective practice is central to this approach, promoting deep learning and teaching effectiveness [A1, V2, K2] (Grant et al., 2006; Hume, 2009; Duckworth, 2014). Reflection during placement (reflection-in-action) and dissertation work (reflection-on-action) support self-assessment, skill development, and critical thinking [A1, A2, A3, A5, K3, K5, V4, V5] (Munby, 1989; Flavian, 2016; Annadurai, 2024). This continuous process enhances academic performance and career outcomes [A3, A5, K3, V5, V4] (Gilliam et al., 2018; Marshall, 2020; Briceland, Caimano Tackes and Veselov, 2022). 
Structured support throughout the year further strengthen learning [A4, A3]. Vygotsky’s zone of proximal development (1978) emphasises guided learning, enabling students to tackle complex tasks with appropriate resources and mentorship [A4, A3, A5] (Moll, 1990). This intervention offers  clear, evidence-based solutions to student challenges, improving learning experience and career readiness [A4, A5, V5, V4]. 

6. [bookmark: _Toc196315929]Expected outcomes and metrics: The “How we will measure the success?”
The success of this intervention will be measured through academic and professional development outcomes,  tracked via key performance indicators (KPIs), students feedback, and longitudinal data [K3, A1, A2] (Gardner, 2012; Caruana et al., 2015; Race, 2020; Selviyanti et al., 2021; Huma, Ullah and Sarfraz, 2024).
An increase in student satisfaction is expected due to a more balanced workload, relevant real-world experiences, and continuous support [A4, A3, V5, V4]. Satisfaction will be assess through annual surveys and feedback sessions on curriculum, placements, dissertation support, and career preparedness [A3, A1]. A high rate of placement completion is anticipated, with students gaining industry experiences that enhance practical skills and employability [A5, V5, V3]. Success will be measured by tracking completed placement, supervisor evaluations, and student's performance against learning objectives [A3, K3, K5]. Any issues will be reviewed and addressed [V5, A3, A4, A5] (Gardner, 2012; Race, 2020). Dissertation quality is expected to improve as students apply their academic knowledge in real-world contexts, strengthening research skills [A2, K2, K3, K4, K5]. Assessment will focus on critical analysis, research depth, originality, and overall academic rigor [A3, K5, K3], and the results will be compared with previous cohorts.  Graduate employability should increase due to WIL experience and skill developed with positive placement supervisor feedback on professionalism,  problem-solving, communication, and application of learning [V5, A5, K3, V4, A3]. Graduate employability will be tracked via Alumni follow-up surveys six months post-graduation [A4, A5, V5]. 
By monitoring these outcomes, necessary adjustments can be made to ensure the intervention continues to meet the students, industry, and faculty needs (Race and Pickford, 2007).
 
7. [bookmark: _Toc196315930]Potential challenges and mitigation strategies
This section aligns with the “Deliver” phase of the Double Diamond model, focusing on the implementation plan to ensure successful placement opportunities for students [A1]. A structured approach will be taken to establish partnerships with health and social care organisations, providing meaningful, practical experiences. [V3, V5, A1, A5]. These partnerships will be formalised through agreements that outline expectations, learning outcomes, and necessary support structures [A1, A4, V3, V5]. Additionally, a centralised database of placements will be developed to facilitate effective supervision and mentoring, ensuring students receive guidance throughout their experience [A4, A3] (Bolton and Delderfield, 2018; Gregson et al., 2020). To prepare students for their placements, tailored workshops will be provided on CV building, interview techniques, professional conduct, and workplace expectations [A4, A5, A1]. These sessions will enhance students’ confidence and ensure they are equipped with the skills needed to navigate professional environments [A1, A2, A4, A5, A5, V4, V5] (K. Desai, 2021). Despite these structured efforts, key challenges remain, including securing a sufficient number of placements, maintaining quality and consistency across different organisations, and supporting students as they transition into independent dissertation research [A4, V5, V4, V3, A5]. 
To mitigate these challenges, a proactive strategy will be adopted, involving engagement with a broad network of organisations across the health and social care sectors [A1, V5]. Alternative placement models, such as virtual placements and consultancy-style projects, will be explored to provide more flexible opportunities [A1, V5, K4, A5] (Akos, Leonard and Hutson, 2022; Wood, Zegwaard and Fox-Turnbull, 2022). Students will also be encouraged to take initiative in sourcing placements through career fairs, networking resources, and institutional support services [A4, V5, V3, K4]. Supervisors will be trained to ensure they are well-equipped to mentor students, adhering to UWTSD guidelines [A1, A4, A5, V5, V3] (Student Placements Protocol 2023/24, 2023). A real-time monitoring system will be implemented to track student progress, promptly address issues, and offer additional support where needed [A1, A3, A4, A5, V5]. Additionally, to facilitate a smooth transition into dissertation research, a series of workshops will be conducted on research methods, academic writing, and ethical considerations [A1, A4, A5, K5, V1, V2].  Preparatory modules introduced in earlier academic years will help students build core research skills, including data analysis, critical thinking, and scholarly writing [A1, A2, A5, V1, K1, K2, K5] (Willison, 2012; Kusumoto, 2018; Vero and Puka, 2018; Bezanilla, Galindo-Domínguez and Poblete, 2021). 
These initiatives collectively ensure that students are well-prepared for both their placements and their academic progression.

8. [bookmark: _Toc196315931]Conclusions
The proposed teaching intervention strategy presents a structured and innovative approach to mitigating key challenges faced by L6 students in Digital Health and Care. By integrating WBL in the first semester and a dissertation-focused second semester, the intervention is designed to reduce cognitive overload, enhance engagement, and bridge the theory-practice gap [A1, V2, A5, V3, V4, V5, K1, V1]. The strategic incorporation of experiential learning, reflective practice, and structured academic support ensures that students not only develop theoretical knowledge but also acquire the practical skills necessary for their future careers [K2, A5, A4, A2, V1]. 
This model is supported by established pedagogical frameworks, including Learning by Doing, Double Diamond Design Thinking, and Cognitive Load Theory, which emphasise the importance of hands-on learning, structured problem-solving, and cognitive load management [A1, K1, V1]. By allowing students to immerse themselves in professional settings through placements, they gain valuable insights and practical experience, which in turn enhances their research capabilities for their dissertation projects [K2, K3, A1, A5, V3, V4, V5]. The structured feedback mechanisms, including formative assessments, self-reflective evaluations, and supervisor reviews, further ensure continuous improvement in both academic performance and professional readiness [A3, A4, A5, V4, V5, K3, K5]. 
The expected outcomes of this intervention include improved student satisfaction, enhanced academic performance, and increased employability [V4, A5]. By aligning assessments, learning strategies, and support mechanisms with industry expectations, students are better equipped to transition into the workforce with confidence and competence [A3, V5, V4, K5, K3]. The effectiveness of this approach will be measured through KPIs, including student feedback, placement success rates, dissertation quality, and graduate employment statistics [A2, A3, A5, V4, K3, K5].  
Overall, this intervention represents a forward-thinking approach to curriculum design, aligning with the Professional Standards Framework (PSF 2023) and best practices in higher education. By proactively addressing student challenges and fostering an integrated learning experience, this model enhances the academic journey, promotes professional growth, and ensures that graduates are well-prepared to contribute meaningfully to the digital health and care sector [A4, V3, V4, V5, A5, K3, K5]. Furthermore, this intervention serves as a potential blueprint for future curriculum adaptations, reinforcing the importance of dynamic and responsive educational practices in an evolving professional landscape.


4. [bookmark: _Toc196315932]Reflection on three teaching observations

1. [bookmark: _Toc196315933]Reflection on the observation by Dr Edward Conley (Appendix B)

Reading this feedback has been both affirming and insightful. I’m particularly encouraged to see that my efforts in curriculum design, assessment development, and student engagement have been recognised. It’s reassuring to know that my structured approach to planning, delivery, and feedback is contributing to a positive learning experience [A1, A2, A3] (Estes Cheryl A., 2004). The comments highlighting my digital literacy, use of learning technologies, and the relationship I’ve built with students reinforce my belief in the importance of being adaptable and responsive in both physical and virtual teaching environments [A1, A2, V1, V2, K1, K2, K4].
What stands out to me most is the emphasis on my ability to promote an inclusive and empathetic learning atmosphere [V1, V2, V3]. I’ve always believed that teaching is as much about human connection as it is about content delivery [A4], so it’s rewarding to know that my efforts to support diverse student needs and encourage participation are being noticed [A2].
Throughout this observation, I have gained valuable insights into the importance of continuous professional development in enhancing teaching effectiveness [A5]. My proactive approach to updating course materials, integrating digital tools, and reflecting on student feedback has demonstrated the significance of staying current with educational trends [A1, A2, K2, K4, V2, V1]. My engagement in training sessions and peer collaboration has reinforced my own commitment to professional growth [V2, A5]. This observation has encouraged me to seek further opportunities for training, collaboration, and curriculum innovation to refine my teaching practices and better support student learning [A5, V5, A4].
This observation will also enhance my practice by helping me become more intentional in how I design learning activities and structure assessments [A1]. Knowing that my use of problem-based learning and hands-on strategies [K1, K2] has been effective encourages me to explore deeper and more varied applications of these methods [A5, K4, V3]. I plan to incorporate more real-world case studies and collaborative problem-solving tasks that align closely with learning outcomes, promoting critical thinking and student autonomy [K3, K4, V4, V3, A1, A2].
Furthermore, the recognition of my formative feedback and structured marking practices motivates me to further improve the quality and timeliness of the feedback I provide [A3, K5]. I aim to create even more opportunities for low-stakes, formative assessment so students can engage with feedback as an ongoing learning tool, not just a final judgment [V2, A3, V1, K3].
The emphasis on inclusion and support [V1, V2] will also shape how I approach classroom dynamics and student communication moving forward [V2, A1]. I will continue to diversify the ways I present content and invite participation, ensuring that all students, regardless of background or learning style, feel seen, heard, and empowered to contribute [V1, V2, V3, K1, A1, A2, A3, A4].
Finally, the observation reinforces the importance of collaboration with peers [V5], which I plan to build on by initiating more peer observations and sharing sessions around teaching practices [A5, V5]. These steps will not only help me continue refining my own approach but also contribute to a stronger, more supportive academic community [V4, A5]. Overall, this feedback validates my current teaching strategies while also providing a clear path for enhancement [A5]. 
2. [bookmark: _Toc196315934]Reflection on the observation by Prof Philip Scott (Appendix C)

The observation by Prof Philip Scott has been incredibly helpful in consolidating my strengths and identifying areas for further growth [A5]. I’m pleased that the session was perceived as clear, well-paced, and structured, particularly with the emphasis on learning objectives at both the beginning and end [A1, A2, V1, K1]. This alignment with clear learning goals is something I strive to maintain consistently, and it’s reassuring to see that it contributed to student engagement and understanding [V2, K3, A3].
His feedback confirms the value of combining lecture content with group work [V3, K2], which encouraged students to connect theory to their professional contexts [V4]. I’m especially encouraged to see that the group activities were recognised as promoting critical evaluation and demonstrating application-based learning [K3, K2, V2, V2, A1]. This reinforces my commitment to integrating more active and experiential learning opportunities in future sessions [A1, V3, V4, K3], ensuring that students don’t just absorb content but also learn how to use it meaningfully [K3, V3, V4, A1, A2].
The observation also affirmed that the use of technology supported learning effectively, which is important given the hybrid nature of many learning environments today including the MSc programme I teach at the UWTSD [K4]. Seeing that students felt comfortable asking questions and participating actively suggests that my efforts to build a positive, open classroom atmosphere are having the desired impact [V2, A3, A4, K2].
One key takeaway from this observation is the suggestion to probe and challenge student contributions more deeply [A3]. This is a valuable reminder that while it’s important to create a safe space for participation [V2], it’s equally essential to push students to think more critically and reflectively [K3, K5]. I intend to be more intentional about using follow-up questions that encourage deeper analysis and invite multiple perspectives [A3, A4, V2]. This will help students stretch their thinking while maintaining the trust and relationship we’ve built [K3, A4].
The observation overall reinforces my belief in the importance of continuous refinement [A5]. It motivates me to further experiment with balancing content delivery and student-led inquiry, particularly in how I guide discussions to promote critical engagement [A1, A2, K2, K3].
Furthermore, this feedback contributes to my ongoing professional development [A5]. It reminds me of the importance of adapting and evolving my teaching materials, something I’ve already begun by modifying content from previous years [A1], and encourages me to continue reviewing and updating resources to stay aligned with current practices and student needs [V3, V4].
This experience has enhanced my awareness of how even small adjustments, like slightly increasing the challenge level in group discussions, can make a significant difference in learning outcomes [A2,A3]. It also reinforces my intention to keep exploring diverse teaching strategies, incorporate feedback loops, and seek out further training and peer dialogue to refine my practice [, A3, A5, K5, V5].
Overall, this observation strengthens my confidence in the core elements of my teaching while providing a clear and constructive direction for growth, particularly around questioning techniques and deeper student engagement [A3, V2].



3. [bookmark: _Toc196315935]Reflection about the observation of Prof Philip Scott (Appendix D)

The observed lecture delivered by Prof Philip Scott provided valuable insights to improve my teaching, particularly in the area of time management [A2, A5]. One of the most significant takeaways from the observation is how Philip effectively structured his session, balancing content delivery with student interaction, which allowed for an engaging and focused learning experience [V1, V2, K1, K3, A1, A2]. A critical area for improvement in my teaching is time management [A5]. Philip demonstrated excellent time management throughout his session by carefully balancing content delivery with student engagement [A1, A2, A3, A4, V2, A5]. His careful organisation of group work, class discussion, and the pacing of his lecture ensured that all planned activities were covered within allotted time [A1, V2, V5]. Reflecting on this, I need to prioritise the planning of time for each segment of mu sessions and practice to those timelines [A5, A1, A2, A5, V1, V2]. For example, I could time-box each activity and set clear transitions to stay on track [A1, A5].   
Philip’s ability to set clear learning outcomes from the beginning of the session is a crucial lesson for me [A1, A2, A5] and it’s in agreement with the feedback I received after the micro-teaching session. By establishing a focused agenda, he ensured that each segment had a clear purpose. This is something I can incorporate into my practice by clearly outlining learning objectives at the start and being more intentional about structuring the session to meet those objectives [A1, A2, K2]. Clearer planning will help me manage time more effectively, ensuring each lesson segment remains purposeful and on track [A5, A1]. 
Philip used a diverse range of teaching methods, including a well-organised slide presentation, student interactions, and group work [A1, A2, K2, V2, V5]. This multimodal approach ensured that students were engaged without overwhelming them with too much content at once. I can take this approach to better manage the flow of my sessions and maintain student engagement without running overtime [A1, A2, V1, V2]. For instance, I could integrate more small-group discussions or interactive exercises that align with the core content, allowing for deeper learning without losing track of the session’s pace [A1, A2, A3, K1, K2, V1, V2].
The use of breakout rooms during the online session was an excellent example of maximising technology for both engagement and time efficiency [K4, A3]. By using these rooms, Philip was able to facilitate collaborative activities that kept students engaged while minimising downtime [V2, A1, A2, A3, K4], Breakout rooms will allow me to facilitate group work more efficiently, helping to manage time and ensure that students have meaningful, focused discussions without taking up unnecessary time [A1, A2, A4 V5, K4, A5]. 
This observation has reinforced the importance of clear planning, effective use of teaching strategies, and maintaining control over the session’s timing [A1, A5]. By focusing on structured transitions, using technology effectively, and sticking to time limits for activities, I can improve my time management and enhance my teaching practice [V3, A5].



[bookmark: _Toc196315936]Reflective evaluation of CPD Events

1. [bookmark: _Toc196315937]Student’s mental health and wellbeing

I completed the training “Student’s mental health and wellbeing” in May 2024, gaining insights and strategies to prioritise student well-being [V1, A4] (Fernandez Howse M et al., 2016). The training covered mental health awareness, resilience, supporting distressed students, and handling challenges [A4, V1, V2]. I recognise the importance of applying these insights in teaching and supervision [V1, V2, A1, A4] which align with the PSF 2023 (Advanced HE, 2023).
I am responsible for creating supportive learning environments, and this training deepens my understanding of how mental health directly impacts student engagement, academic performance, and overall success [V1, V2, A1, A4, K1] (Hindman, Grant and Stronge, 2013; Lakkala et al., 2021; Ma, 2021; Prananto et al., 2025). Promoting resilience in students is crucial to ensure students’ equal opportunity to personally and professionally development [V1, V2, A5]. By equipping students with the tools to handle adversity to develop essential skills for both academic and personal success [V1, V2, A4, A5]. 
The section “Common forms of mental health conditions” explained problems like anxiety, depression, and eating disorders, which are increasingly prevalent in students population (Aoun et al., 2019; Eck and Byrd-Bredbenner, 2021). These conditions impact learning, making it essential to understand their spectrum to tailor support effectively  [K1, K2, K3]. Recognising the institutional context and available resources [K3] (University of Wales Trinity Saint David, 2024) and collaborating with universities services, counselling and mental health professionals, ensure the appropriate support [K3, V5, A4]. A deeper understanding enhances communication, fostering a supportive, non-judgmental environment for students to discuss challenges [A2, A4, V1] (Hindman, Grant and Stronge, 2013; Singh and Pallai, 2023). The course emphasises empathy and proactive support, reinforcing respect for all students, regardless of background or challenges [V1, V1] (Singleton J., 2023).  
The training focussed also on providing effective support to students facing difficulties [A4], suggesting practical strategies for engaging with students who may be struggling [V2, A4], like offering a listening ear, knowing when to refer them to professional support [V5, A4], and helping them manage immediate challenges [V1, A4] (Fredricks, Reschly and Christenson, 2019; Watts et al., 2022). Understanding how to respond appropriately to students in distress ensures that I can act with confidence and empathy [V1, A4, A5], with  tailored approaches to individual needs [K4, V5, V1, A4]. Recognising the signs of distress early on and responding effectively is essential for ensuring that students are not left to navigate their challenges alone [V4, A4].
The case study provided real-world example of how to respond effectively in different distressing situations [A4]. This allowed me to think about how I would respond to various scenarios and equipped me with the tools and confidence to take appropriate action when necessary [K5, A4]. It is important to guarantee fairness, inclusivity, and the recognition of student’s diverse needs ensuring that every student is treated with respect, dignity, and understanding, regardless of their mental health challenges [V1, V2, V3, A4] (Voltz et al., 2010; Dunn and Brown, 2021).
With this training, I gained a deeper understanding of how to implement these strategies in my work, promoting a supportive learning environment (Hindman, Grant and Stronge, 2013; Pulos et al., 2024).


2. [bookmark: _Toc196315938]Enhancing student engagement through Vevox

I attended the “Interacting teaching with Vevox: elevate engagement and inclusivity” session in February 2025 as part of my continuous professional development, gaining valuable insights into enhancing student engagement in higher education [A5]. The session reinforced the importance of using digital tools to create inclusive, interactive, and a student-centred learning environment [K4, K1, V1, V2, K2, A1, A2, A5] (Adami and Ga, no date; Miller, 2021; Guberina, 2023). Through the lens of the PSF 2023, this training aligns with key dimensions of professional practice (Advanced HE, 2023).
Respecting and responding to diverse learning [V1] was a central theme throughout the training. Vevox’s ability to facilitate anonymous questions through the Q&A board promotes inclusivity and removes barriers to participation, ensuring that all students have an equal opportunity to engage, regardless of confidence levels or learning preferences [V1, V2, K2, K4, A1] (Shaeffer, 2019; Urban V. and Bucsa R.-C., 2023). These aspects directly support equity in learning and engagement [V2] by offering multiple modes of interaction that cater to different student needs [V1, V2, K1, K2, K4] (Reid, 2005; Pacala, 2024).
The training emphasised evidence-informed approaches [V3] in learning and teaching. By incorporating real-time polling and asynchronous surveys, I can quantify student understanding and adapt my teaching accordingly [K3] promoting a critical evaluation of student responses, allowing for timely feedback and course adjustments [A3, A4, A1, K2]. Additionally, I was able to fully understand how digital tools like Vevox could enhance engagement increasing the effective integration of technology in my teaching practice [K4, K1, K2, V2]. 
Furthermore, the training directly supports and equip educators like me with practical strategies to create more dynamic and interactive learning experiences [A2]. One key example, is the integration of Vevox, which I use to collect both real-time and post-session responses from students [A1, A3] (Gardner, 2012; Race, 2020). This tool not only enhance engagement during sessions but also provides me with valuable insights into student comprehension, allowing me to tailor feedback and adapt my teaching accordingly [A3]. Through this process, I’m able to identify areas where students may need support or clarification, promoting a more responsive and inclusive learning environment [K1, V1, K2, A4]. Additionally participating in the training itself serves an effective learning tool for me, enabling continuous professional growth [A5]. It reflects my commitment to staying informed with new pedagogical technologies and applying them thoughtfully to improve teaching and learning outcomes [A5, A1, A4, V2, V4,K1].
Moving forward, I aim to implement Vevox in my teaching, experimenting with different polling strategies to assess their impact on student engagement [A5, K4, V2, V1, A2, A1]. I will also explore how data from Vevox can inform my teaching practice and share insights with colleagues to foster a collaborative approach to educational innovation [V5). This experience has reinforced the role of digital engagement tools in higher education and has strengthened my ability to create more interactive, student-centred learning environments [V1, V2, K1, K2, K4, A2, A4, A5].






3. [bookmark: _Toc196315939] “4 Listening skills educators need to hone”

I read the article “4 Listening skills educators need to hone” published by Harvard Business Publishing Education on April 2025 (Debra Schifrin, 2025). 
It deeply resonated with me and led to a meaningful shift in the way I approach communication in my teaching practice [V2, V5]. So often, we are trained to focus on presentation, speaking clearly, delivering engaging content, and managing classroom dynamics [A1, A2, V2, K2]. However, effective teaching is as much about listening as it is about speaking [V1, V2, A3, A4] (Hindman, Grant and Stronge, 2013). The article framed listening not just as a skill but as a fundamental tool for promoting trust, empathy, and psychological safety in the classroom [V5, V3, K1, K2, A1, A4] (Hindman, Grant and Stronge, 2013).
The distinction between listening to solve and listening to summarise was particularly impactful. I realised that when I help students overcome challenges [A4], I would often jump straight into offering solutions, p at the cost of truly understanding their concerns [A4. A3, V2, K2]. Since reflecting on this article, I’ve started using more intentional pauses in one-to-one interactions [A2, A4, V1, V2]. Instead of immediately answering their questions, I now fully listen to what students share with me and reflect it back asking, “Did I get that right?”. It’s a small change, but one that has already allowed me to have deeper, more trusting conversations with students [V2, A3, A4].
Another valuable takeaway was the idea of balancing both the relationship and content dimensions of conversations [V1, K1, A2, A3, A4]. In practice, this means to adjust not only to what a student is saying, but how they are feeling and what that tells me about their values [A3, A4, K1, V1, V2]. I’ve noticed that when I acknowledge the emotional weight behind a student’s concern, such as their fears, stability, or self-efficacy, it opens the door to more meaningful support and engagement [V2]. This form of listening has helped me navigate sensitive situations with more empathy and effectiveness [A3, A4] (Brooman, Darwent and Pimor, 2015).
The article reminded me that listening isn’t passive; it’s one of the most active and intentional things we can do as educators [A5]. It’s about being fully present, suspending judgment, and creating the kind of learning environment where students feel genuinely heard and supported. Since applying these techniques into my teaching practice, I’ve noticed stronger relationships with students band a more collaborative classroom culture [V2, V4, K2, A1, A4] (Ghahramani et al., 2022). 
The article also led me to reflect on how these listening techniques apply beyond the classroom, particularly in interactions with colleagues [V5]. In academic environments, I think it's easy to fall into the habit of having transactional conversations, about deadlines, policies, or logistics, without creating enough space for genuine listening [V5]. Applying active listening with colleagues has helped me build stronger professional relationships and promote a more collaborative and supportive work culture [V5] (Kluger and Itzchakov, 2022). Just as I encourage students to embrace feedback and adapt their learning [A3], I aim to do the same in my teaching [A1, A2, K2].
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	Candidate: L. Simona Ferraraccio
	Campus: Swansea Business Campus (SBC)



Table 1: Teaching hours for the L7 MSc Digital Transformation for Health and Care professions
	Date
	Session Details 
	No of Hours
	Practice Advisor’s Signature

	26.09.2024
	MSc course – Module BMDS7008
Online teaching: Introduction to the module and assignment walk through
	2
	

	17.10.2024
	MSc course – Module BMDS7008
Online teaching: Watcher review and student discussion
	1
	

	24.10.2024
	MSc course – Module BMDS7002
Online teaching: Theoretical frameworks and group work and discussion
	2
	

	07.11.2024
	MSc course – Module 7008
Online teaching: Practical application to interoperability, group work and discussion
	1

	

	28.11.2024
	MSc course – Module BMDS7009
Online teaching: Introduction to FITT framework; Introduction to Project, service and programme management.
	3
	

	09.01.2025
	MSc course – Module BMDS7009
Online teaching: transformation in complex environments
	2
	

	30.01.2025
	MSc course – Module BMDS7009
Online teaching: work as imagines and stakeholder map.
	2
	

	13.02.2025
	MSc course – Module BMDS7003
On line teaching: Overview of Mobilising Computable Knowledge (MCBK) and Introduction to taxonomies and ontologies
	2

	

	20.02.2025
	MSc course – Module BMDS7007
Online teaching: guiding group work about digital strategy
	1
	

	13.03.2025
	MSc course – Module BMDS7007
Online teaching: Overview of the NHS Providers guidance; Overview of evaluation tools. Guiding group work and group discussion about evaluation of digital strategies in health and care settings and about the use of tools to critically evaluate Digital Health and Social Care Strategy for Wales.
	2.5
	

	03.04.2025
	MSc course – Module BMDS7007
Online teaching: guiding students presentations. Delivering lectures about stakeholder engagement and reflective writing. Guiding group work and discussion about CWs.
	4
	

	Hours =22.5
	Hours Carried Over= 0
	Total Hours = 22.5
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Table 2: Teaching hours for undergraduate levels in Digital Health and Care

	Date
	Session Details 
	No of Hours
	Practice Advisor’s Signature

	01.10.2024
	L6 course – Module BMHP6026
In person teaching: Introduction to digital transformation in healthcare environments
	4h
	

	08.10.2024
	L6 course – Module BMHP6026
In person teaching: digital health strategy
	4h
	

	15.10.2024
	L6 course – Module BMHP6026
In person teaching: Healthcare data management and regulations
	4h
	

	22.10.2024
	L6 course – Module BMHP6026
In person teaching: Digital innovations in healthcare
	4h
	

	05.11.2024
	L6 course – Module BMHP6026
In person teaching: Applications to public health
	4h
	

	12.11.2024
	L6 course – Module BMHP6026
In person teaching: Impact on community
	4h
	

	19.11.2024
	L6 course – Module BMHP6026
In person teaching: Developing critical analysis of the digital innovations
	4h
	

	26.11.2024
	L6 course – Module BMHP6026
In person teaching: critical evaluation approaches
	4h
	

	27.01.2025
	L5 course – Module BMHP5022
In person teaching: introduction to health economics
	4h
	

	03.02.2025
	L5 course – Module BMHP5022
In person teaching: Universal Health Coverage and Introduction to the NHS funding model
	4h
	

	06.02.2025
	L6 course – Module BMHP6028
In person teaching: types of change and drives to change in healthcare
	4h
	

	10.02.2025
	L5 course – Module BMHP5022
In person teaching: Funding models (Beveridge and Bismarck models)
	4h
	

	13.02.2025
	L6 course – Module BMHP6028
In person: Change models (ADKAR, McKinsey, Kotter change models)
	4h
	

	17.02.2025
	L5 course – Module BMHP5022
In person teaching: Funding models (out-of-pockets, NHI, private insurance model)
	4h
	

	20.02.2025
	L6 course – Module BMHP6028
In person teaching: Change models (PDSA cycle, the Nudge theory and Lewin’s theory)
	4h
	

	03.03.2025
	L5 course – Module BMHP5022
In person teaching: Health outcomes, relevant economic theories and the Barnett formula
	4h
	

	06.03.2025
	L6 course – Module BMHP6028
In person teaching: Behavioural change models and applications in healthcare settings
	4h
	

	10.03.2025
	L5 course – Module BMHP5022
In person teaching: social justice, equity, equality, and efficiency
	4h
	

	13.03.2025
	L6 course – Module BMHP6028
In person teaching: Quality assessment tools in healthcare
	4h
	

	17.03.2025
	L5 course – Module BMHP5022
In person teaching: preparation for in-class debate and workshop
	4h
	

	20.03.2025
	L6 course – Module BMHP6028
In person teaching: Quality outcomes and KPIs
	4h
	

	24.03.2025
	L5 course – Module BMHP5022
In person teaching: and overview of the module in preparation for the in-class debate. Workshop. 
	4h
	

	27.03.2025
	L6 course – Module BMHP6028
In person teaching: overview of writing an essay and discussion of case studies. Workshop.
	4h
	

	31.03.2025
	L5 course – Module BMHP5022
In person teaching: preparation for 1000 words paper assignment. Workshop and drafts discussion for the in-class debate.
	4h
	

	03.04.2025
	L6 course – Module BMHP6028
In person teaching: overview of the module. Workshop and discussion of case studies for the assignment.
	4h
	

	Hours = 100
	Hours Carried Over= 60
	Total Hours = 100
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	Details of the Observation 
	

	Observee

	Dr Simona Ferraraccio

	Practice Advisor / Expert peer observer

	Dr Edward Conley

	Date of the Observation 

	Jan 30 2025 (beginning of observation phase)

	Campus / Location 

	Swansea/online

	Date, Time, Duration

	Jan 30 2025 and similar synchronous sessions between 1300 and 1700 and other sessions as a co-presenter; also observed organisational skills in preparation phases. 

	Subject Speciality 

	Health Informatics/Digital Transformation

	Type of activity 

	Teaching

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert HE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.


[bookmark: _Hlk100153154]
	 Teaching/Support preparation [A1]: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Simona has excellent organisational skills for HE support. She has contributed to curriculum design, structuring course content and learning objectives, plus developed a range of teaching materials and delivery methods. Has been active in assessment design and in creating effective assessments and rubrics to measure learning outcomes. She provides constructive feedback to students; is proficient in use of learning management systems for course materials, assignments, and communications online. Has high digital literacy and uses technology effectively in teaching. Highly engaging with students in virtual environments. Has shown design skills in activities and strategies to keep students involved. Good time management – in planning, grading, and administrative tasks.



	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Simona was diligent in gathering student feedback, analysing outcomes, and adapting their methods to enhance learning. She routinely uses materials and collaborative spaces and experiential learning settings and is informed about educational technologies to contribute to innovative strategies for learning. She has gained much student rapport.


	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Simona is engaging and a student-centred educator. She fosters a positive and inclusive atmosphere, encouraging active participation, sustained attention, and genuine interest in learning. I have noted a very supportive and empathetic approach, highly aware of individual student needs and creating an environment where learners feel valued and motivated.

	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Simona routinely practices formative feedback of good quality to students. Has mastered structured marking, gives clear instructions to students. 

	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	Comments 
K1: adapts teaching by incorporating problem-based discussions
K2: uses a mix of case studies, hands-on activities, and group discussions
K3: takes strong note of student feedback and assessment results to refine teaching for improvement purposes.
K4: uses a range of tools via Teams and Moodle.
K5: aligns expecctions to level 7 specifications and participtes in peer reviews to enhance course effectiveness.

	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
V1: makes efforts to be inclusive for different students with different needs 
V2: Very supportive of different learning styles/personalities.
V3: Updates course materials routinely, has written an academic paper reflecting student feedback.
V4: Attends training classes for academics and for necessary admin.
V5: Strongly collaborative and supportive, highly valued.

	Examples of good practice: 
 Most of the above points. 
Action points: 
It would be constructive to develop some completely new curriculum in line with course updating plans and currency. 

	


For Observee: Write a short statement to address Area of activity [A5]. Describe how this observation will enhance your practice.


	

Observer [image: ]                                                            Date  2nd April 2025 
 
Observee  [image: A close up of a logo

AI-generated content may be incorrect.]                                                Date  3rd April 2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
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	Details of the Observation 
	

	Observee

	Simona Ferraraccio

	Practice Advisor / Expert peer observer

	Philip Scott

	Date of the Observation 

	09/01/2025

	Campus / Location 

	Online

	Date, Time, Duration

	1300-1430

	Subject Speciality 

	Digital health

	Type of activity 

	Lecture and group work

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The lecture and group work were modified versions of last year’s materials.



	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Simona introduced the session and described the content for the day. She spoke at a good pace, not so fast that students could not keep up, nor so slow as to lull them to sleep. Simona clearly emphasised the main points and the significance of the topic (transformation in complex environments). The lecture started and ended with a summary of the learning objectives. Plentiful opportunity for student questions was provided. Students seemed happy to come forward, suggesting that a good rapport was achieved.
In my view the learning objectives were achieved for most students, although one or two were distracted by work issues (if attending online from the workplace).






	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
As above, students were generally well engaged. The group work feedback and discussion showed good participation and application of the topic to their professional roles.









	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Questions about coursework were dealt with well and the class was managed effectively.

	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 
Simona demonstrated knowledge of learning by application (in the group work) and varying approaches to learning (lecture and student discussion). The group work was an example of critical evaluation and the whole online session was an example of good use of technology. The group work also exemplified (by the topic) ways of enhancing services and practice.



	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
Simona demonstrated all of these values in the session.




	Examples of good practice: 
 Use of group work to apply formal learning to the professional environment.
 
 
Action points: 
Sometimes to probe and challenge student comments a little more.

	For Observee

Write a short statement to address Area of activity [A5] .Describe how this observation will enhance your practice.

	

Observer .......Philip Scott...........................                                                  Date  08/04/2025
 
 
Observee  .... [image: A close up of a logo

AI-generated content may be incorrect.].......                                                 Date  09/04/2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
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	Details of the Observation 
	

	Observee

	Simona Ferraraccio

	Practice Advisor / Expert peer observer

	Prof Philip Scott

	Date of the Observation 

	27.03.2025

	Campus / Location 

	Online teaching, MSc 

	Date, Time, Duration

	27.03.2025, 15:00-17:00, 2 hours

	Subject Speciality 

	Research paradigms and qualitative / mixed methods

	Type of activity 

	Online teaching (Year 2)

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
This lecture focused on qualitative research methods for data collection and analysis. As second-year students are required to select an appropriate data collection methodology for their dissertation project plan, Philip, drawing on feedback from previous cohorts, designed and delivered this session to equip them with the necessary tools for success.
He opened the session with a slide outlining the learning outcomes and clearly stated the main objectives of the lecture. Philip carefully planned the session, using accessible language to ensure clarity for all students. The timing was well-structured, allowing for interaction, student engagement, and short breaks, all within the allocated lecture time.

	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Philip demonstrated in-depth expertise in the subject matter, guiding students through the topic from its historical roots to its current applications. His explanations were clear and well-paced, making the content accessible throughout the entire session. The lecture also featured moments of student interaction, during which Philip invited questions and offered clarification. These exchanges were valuable, allowing students to address any uncertainties around qualitative methods, while also enabling Philip to ensure that everyone was keeping up with the material.

	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Philip promoted an engaging and interactive classroom atmosphere by incorporating questions throughout his delivery to maintain students' attention and interest. A particularly valuable element of the session was the group activity he organised, which encouraged students to reflect on the material just presented and discuss their proposed methodologies for their dissertations. Although the dissertation is an individual project, this collaborative exercise gave students the opportunity to exchange perspectives and offer constructive feedback, potentially enhancing their own planning process. Following the group work, Philip facilitated an open discussion to address any concerns or issues that had emerged during the activity.

	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Although formal assessment was not a central focus of this session, Philip made a point of clearly communicating the expectations for the dissertation project. He provided guidance on how qualitative methods should be integrated and justified within students’ individual research contexts. During and after the session, several students approached him with questions about applying different methodologies to their specific dissertation topics. Philip responded thoughtfully, offering constructive and tailored feedback. He not only helped them refine their methodological choices but also encouraged critical thinking by suggesting alternative approaches when appropriate. This personalised support contributed to a deeper understanding of how to align research design with project goals and demonstrated Philip’s commitment to student success.

	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 
Philip used a diverse range of teaching strategies to enhance student engagement and learning throughout the session. He began by delivering core content through a well-structured slide presentation, ensuring key concepts were clearly communicated. This was enriched by regular interaction with students, creating opportunities for them to ask questions and seek clarification in real time.
To further deepen understanding, Philip incorporated a collaborative group activity, which encouraged students to reflect on the material and exchange ideas related to their own dissertation methodology plans. This peer interaction not only promoted active learning but also fostered a supportive environment where students could challenge and build on each other’s perspectives.
Following the group work, Philip facilitated a whole-class discussion, offering feedback tailored to the needs that emerged from group conversations. This blended approach, combining visual aids, direct instruction, dialogue, collaboration, and feedback, ensured that students were not only absorbing information but also actively engaging with it in ways that supported their academic development.

	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
Philip actively promoted student engagement throughout the session. He provided a range of examples to ground the theoretical content in real-world healthcare contexts, and encouraged students to contribute their own examples based on their professional experiences. This approach not only made the material more relatable but also promoted deeper reflection and discussion. Philip responded to each student question thoughtfully, tailoring his feedback to align with individual needs and dissertation topics, thereby ensuring that his guidance was both relevant and practical.

	Examples of good practice: 
· Effective use of technology, it was an online lecture delivered through Teams so the use of breakout rooms was essential to allow group work. 
· Allowing time for individual student support
·  Excellent organisation of the session in terms of content and timing
Action points: 
· Consider adding more textual elements to the slides, as several currently rely solely on visuals. Including a few key terms or phrases would help students better understand and recall the content when reviewing the material independently.

	
Observer  [image: A close up of a logo

AI-generated content may be incorrect.]                                           Date  23.04.2025
 
 
Observee  ......... Philip Scott.............                                                 Date  24.04.2025
 






[bookmark: _Toc196315945]Appendix E: Micro-teaching Presentation slides and lesson plan

Lesson plan and outline: prior to prepare and deliver the power-point presentation for the micro-teaching session, I developed the following lesson plan. 
Introduction (~ 1 minute)
· Brief greeting and overview
· Quick warm-up: give students few mins for answering the question using the QR-code
The Fibonacci Sequence (~ 4 minutes)
· Introduce the historical rabbit problem mentioning some historical origins of the Fibonacci sequence
· Display and explain the recursive formula and show how Fibonacci obtained the sequence: 1, 1, 2, 3, 5, 8...
Fibonacci and the Golden Ratio (~ 4 minutes)
· Explain how the ratio between terms approaches 1.618
· Show visuals and how to obtain them: Fibonacci spiral, golden rectangle
· Brief mention of where the golden ratio appears
Wrap-up (~ 1 minute)
· Key takeaway, summary of the main points of the session
· Offer a thought: ask students to look for Fibonacci in the environment around them and to have a look at more detailed information in the reference provided. 
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[bookmark: _Toc196315946]Appendix F: Micro-teaching recording and feedback

Recording of the micro-teaching session is available at this link: Simona Ferraraccio Micro-teaching session recording. 
The recording contains the 10 mins presentation and the peers’ feedback discussion. The peers who participated to my micro-teaching session and shared their feedback at the end of the session where the Academic Director Digital Health and Care Kalee Thomas and the lecturer in Digital Health and Care Jonathan Wyatt. 
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Key takeaways

* The Fibonacci sequence is a series of numbers
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Fibonacci is everywhere!

In nature
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