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Written Assignment a Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections.
	Target One 
	It would be even better if you could use past tense consistently to report your project. 

	Target Two 
	Use more peer-reviewed journal articles of similar empirical studies in the future.



Introduction  
This report will critically evaluate one strategic target of a School’s Development Plan (SDP). Following BERA guidelines (2024), the school discussed in this report will be referred to as ‘School X’. The strategic target from School X SDP to be critically evaluated was ‘raising pupils’ literacy skills and reading level across the whole school’. However, this report will largely focus on increasing the reading age of pupils within the school. This target was raised after School X evaluating their current performances and its impact on student progression (Demetriou and Kyriakides, 2012). A literacy learning walk took place by the Language, Literacy and communication (LLC) coordinator. From this, they determined that the reading levels were low across the whole school. Due to multiple literacy strategies being implemented across the school providing limited consistency. However, the reading level data was not shared or accessible, so comparisons cannot be made against the national reading level within this report. However, it was concluded that Wales scored significantly lower in the latest PISA reading level tests compared to the average OECD score (Welsh Government, 2023a). 
Policy  
An SDP is a strategic plan created by each school that provides opportunities to self-evaluate the schools’ current performances and student outcomes (Schools That Lead, 2024). In addition, an SDP allows a school to identify and prioritise targets to help improve educational performances and overall attainment, over a set period (Alexander McLeod, 2025). The Welsh government suggest that to allow effective improvement, schools should participate in a four stage processes when designing their SDP. These stages are self- evaluation, strategic planning, making improvements/ actions and reviewing impact (Welsh Government, 2014). It has been highlighted that these four stages provide opportunities to monitor progression through assessing and tracking pupil achievements (Schmoker, 2003). Additionally, Estyn (2019) have implied, for a school to effectively self-evaluation and improve their performances they need to understand what the Curriculum for Wales Frameworks states and act on essential requirements a school should perform (Welsh Government, 2024b). According to Welsh Government (2024b), the main principal of producing an SDP is to ensure that learning outcomes achieve high standards and provide all pupils with outstanding learning experiences. 

Literature Review 
The importance of school improvement is to ensure that schools are effectively following and working on the Welsh National mission of raising standards across all school areas and aspiration for all (Welsh Government, 2023c). SDPs assist with improving teaching across the whole school and support the development of learning outcomes (Estyn, 2018). 
One approach School X took to achieving their aim of raising the reading levels across the whole school was implementation of a new phonics scheme that was highly structured and took a multisensory approach to learning (Monster Phonics, 2025b). It was reported that effective phonics schemes can impact reading development (Education Endowment Foundation, 2025b). Statistics show that schools following the new scheme (Monster Phonics), have seen a twenty-three-month increase of the reading age in a 5-month period (Monster Phonics, 2025a). A recent study by Ofsted (2022), agreed that pupils needed to be exposed to a well-considered reading curriculum that enhances learners’ fluency and ability to recognise different phonetical sounds. 
Furthermore, previous articles have emphasized the importance pupil engagement has on reading (Guthrie and Lutz Klauda, 2014). On the other hand, it could be argued that pupil engagement in reading can be difficult {Guthrie, Alao and Rinehart, 1997). Research alludes that children read when the content of the text interests them (Department of Education, 2012). Suggesting that by ensuring pupils are continuously interested and enjoying their learning experience, it may aid School X in improving pupil engagement to reading (Department of Education, 2022). A challenge School X may encounter could be accessing resources such as books. There could be financial barriers resulting in not having enough variety of books to ensure that all learners interest is being considered. Engaging reading in school is important as literature indicates that many children do not own books at home (National Literacy Trust, 2024), particularly as another study concluded that children reading at home has a significant influence on their reading development (Moon and Wells, 1979).  
In a similar case study, to achieve consistency all staff members were trained and used the same understanding and methods whilst developing pupils reading. School X has taken a corresponding approach by ensuring one strategy is present throughout the whole school. To allow a clearer understanding, inset training was provided to all staff members on the new phonics scheme. One drawback might have been funding issues and the time required to equipped and provide knowledge to all staff members. Additionally, training teachers may result in time away from the classroom (UNESCO, 2025), however the Education Endowment Foundation (2025a) argues that by providing professional training to teachers, allows learners to gain rich and high-quality learning.  

Developing an Action Point 
School X’s Language, Literacy and Communications Coordinator carried out a self- evaluation on pupil’s progress with reading and spelling by monitoring and assessing how well the current phonics schemes were working against how much impact they were having on pupils’ progression. Alongside this, observations and collaboration with schools achieving good practices supported evaluations to be effective (Welsh Government, 2024a). The Welsh Governments statement of wanting to increase reading level across Wales also impacted the decisions of prioritising the target (Welsh Government, 2023b). 
Pupils voice was accounted for throughout the self-evaluation, and this resulted in most pupils speaking highly about their current phonics experiences. However, the available opportunities did not have the desired impact on learner’s progress in some groups of learners. Many reasons were raised such as the inconsistency of the current strategies being utilised. FA further issue that was raised was the current phonics scheme stopping at year 2, meaning there was no continuous support for learners still struggling beyond year two.  
To address the schools target, School X decided to design an action plan to direct and guide them on how they could progress over a one-year period (Estyn , 2016). To help meet their target, they produced main priorities to complete in aiding the target and raising the reading standards. These included implementing a new phonics scheme across the whole school, whilst encouraging learners to read through ensuring classroom novels were chosen to be read for pleasure, and spelling games and activities are available across learning provisions. To effectively implement a new phonics scheme, two full inset days were provided for all members of staff to engage in essential training on how to implement the phonics scheme within the classrooms. Within the training, all staff developed an understanding of the resources available and effective pedagogies to use whilst teaching. Alongside gaining a wider understanding of how to effectively assess pupils within the phonics scheme. 
Being in School X when the implementation of the new phonics scheme was being rolled out, I participated in the informative training and gained opportunities to enhance my professional teaching and pedagogy. This allowed me to support and work towards ‘raising pupils’ literacy skills and reading level, by planning and delivering various phonics sessions. After reading National Literacy Trust (2025), I ensured that phonics was embedded throughout all areas of learning. Moreover, to aid pupil engagement and memorisation, the pedagogies I used in my lessons were songs, rhymes, gestures, pictures and repetition (Palmer and Bayley, 2005). This really benefited pupils to later recall different sounds. 
Due to the School X only applying the new phonics scheme very recently, they do not have the data to measure whether it is effective in their school. Therefore, it is not yet possible to fully evaluate the scheme. However, collect from other successful schools implied that spelling accuracy in pupils has increased by 38% due to implementing the monster phonics scheme (Monster Phonics, 2025a). From this, school X concluded that this would be the best scheme to provide learners with consistency and enjoyment whilst progressing in their reading development. To align with the phonic scheme baseline assessment, frequent assessments will be carried out every six weeks (Monster Phonics, 2021) to monitor development. 

Conclusion 
Although School x is at a relatively early stage of implementing their target, indications are that it is helping the school to raise reading standards and improve teacher’s professional development through focused training on better pedagogies in literacy.
To maintain these improvements the school will have to ensure that the SDP is implemented consistently and time monitoring arrangements effectively to all indications when progress is stalling. This is important to the success of the scheme as there are likely to be challenges such as pupil engagement with reading, training resulting in staff out of classrooms and financial pressures on the provision of books and other resources.
Research and experience have shown that pupil engagement with reading can be maintained through the provision of books and reading material that pupils find exciting and stimulating. Moreover, whilst developing a wider understanding of the purpose of an SDP, it has help develop personal professional teaching practices, through engage and working towards School X’s target. It has also aid personal collaboration skills and ability to improve pedagogies. 
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