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Targets

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Avoid writing in the first person
	Avoided writing in the first person until areas where it is appropriate. 

	Targed/Target 2
	Showing awareness to problems in research. As you progress you should try to provide an answer or solution.
	Aimed to provide an answer or an example of good practice. 

	Targed/Target 3
	Indicate what further work you would undertake in this field. 
	Indicated how I would use this experience in the future. 




















This assignment aims to critically reflect upon and explore the process in which a school develops their school development plan (SDP) including methods such as self-evaluation, data analysis, stakeholder’s involvement, strategic planning, and the impact such plans have on the ever-evolving school environment. To best investigate such a process, there will be a detailed enquiry into one aspect of the SDP, the chosen target was to develop and embed high quality assessment and progression techniques for all learners to fulfil their potential. The plan has then focused on developing the quality of verbal and written feedback from teachers and other practitioners. 
The school in question is based in a county borough in the south-east of Wales. Estyn (2019) reported that the school has 448 pupils aged from 3-11, 164 of which transitioned to the school after the closure of another in the area. The average quantity of pupils that were eligible for free school meals was approximately 38% which is higher than the 18% average in Wales. 36% of the pupils in the school have been recognised as having an additional learning need, which again is above the Welsh average of 21%. Nineteen pupils enrolled at the school are in the care of the local authority and nearly all pupils are of white British background and come from homes where English is the main language spoken. The school is said to be a successful learning community and reviews its performance frequently and with great validity.
The Welsh Government (2014) states that the school's strategic strategy for development is called the school development plan (SDP). It outlines the steps a school will take to enhance student outcomes. An SDP will include the school's improvement priorities as well as short- and long-term goals. It will be based on the regular self-evaluation of a school's own performance and historical information. The school's priorities will include how it is tackling national priorities such as  improving educational standards regarding literacy and numeracy and minimising the effects of poverty on educational attainment. Woods and Brighhouse (2013) define the process as a coordinated initiative that is systematic and ongoing with the purpose of improving student outcomes and educational goals while strengthening the school's ability to implement and maintain future improvements. The SDP will outline the overall improvement strategy for the three years to come in sufficient detail to allow for the identification and implementation of activities to address the priorities for the current school year as well as high level priorities and targets for years two and three. It is an active document that needs to be updated frequently to reflect how well the school is doing at achieving its priorities while also considering the most recent performance statistics.
The SDP need not be overly detailed to serve its main goal; rather, it should be widely available and utilised as a common reference point by all employees and governors when reflecting on and improving their work. The process itself has been susceptible to criticisms over the decades for example, Macbeath (2001) stated that the process has been labelled as self-referring and the language being impenetrable. Despite criticisms, the method has also expanded its thinking and become more sophisticated and complex. Macbeath also catalogues the lessons learned by researchers, such as schools can make a difference, and for many young people, attending a successful school as opposed to one that is not is a key factor in determining their chances in life. Another lesson was even though schools themselves can have an impact, there are more profound consequences at the departmental and classroom levels, which is indicative of its multifaceted nature. Dunaway, Kim et al. (A, 2012) highlights the review of their literature has revealed the requirement or the strong recommendation that schools use and implement such a plan.  
Black and Wiliam (1998) defines assessment as the broad term to refer to all the teacher-led and student-led activities that generate data that may be used to inform changes to teaching and learning activities and that feedback for any student should focus on the unique aspects of their work, offer suggestions for how they can do better, and avoid making comparisons to other students.  Black and Wiliam also state when a pupil is attempting to learn, feedback on that effort consists of three components, acceptance of the desired goal, proof of current position, and some comprehension of how to bridge the gap between the two. Anyone who wants to improve learning must at least have a basic understanding of all three. When the data is really used to change the way that students are being taught to match their requirements, this evaluation is transformed into formative assessment.
Hargreaves (2013) completed an inquiry into children’s experiences with teacher feedback and found that the children felt the learning was disturbed by excessive direction but that they felt it was beneficial when teacher’s feedback was substantial but not taxing in detail. Brooks, Burton et al. (2021) express that despite the feedback's generally significant positive impacts, its surprising variability is a key cause for concern. The goal of prior study has been to pinpoint the elements that either increase or decrease feedback efficacy. For instance, the focus and content of the feedback message, the circumstances in which it is delivered (such as the timing and the environment of the classroom), and individual student variables like interpretation, perception, and willingness to act on it all affect how effective the feedback message is for student learning.
Overall and Sangster (2006) state that a leader’s philosophy, perspectives on teaching, learning, and evaluation must be clear and clearly communicated if they want to get the most out of the staff in the learning organisation.  The head teacher, deputy head, teachers, teaching assistants, and trainees all organising their work as co-workers frequently and discussing their learning strategies during staff meetings is a great method to use, and it benefits many facets of school and classroom life. 
According to Laveault and Allal (2016) It appears that the potential benefits of AFL have not been fully appreciated by instructors and students, and that expectations have not been fully satisfied. Despite this, there is a wealth of professional expertise, evaluative research, and empirical studies to consider pinpointing the variables that are most likely to change. 
O’Brien, McNamara et al (2019) describes school self-evaluation (SSE) as an internal procedure that strives to ensure quality, enhance the teaching-learning process, and boost academic success. In the literature, several concepts, SSE is synonymous with internal valuation, data influenced verdicts, self-review, and internal obligation. The goal of self-evaluation as a spectrum with teacher professional growth at one end and accountability at the other. SSE's participatory aspect makes it possible to produce a variety of process outcomes, fosters improvement commitment among all involved, and gives stakeholders a voice. SSE often entails data collection as part of an improvement cycle so that the school may assess its performance regarding a certain area, identify its strengths, and pinpoint areas that need improvement. 
The school’s SDP begins with an in-depth self-evaluation on each target area, exploring what is working well and what they would need to do to improve as well as inviting the learners to give their input. The SSE has stated that the quality of teacher feedback to pupils is developing, and pupils are responding to feedback to move learning forward and that to improve they must Implement curriculum and assessment plans, legally adopt policy with the governing body, and maintain oversight. Estyn (2022) released recommendations to move forward with such a target, they advised the school to prioritise assessment methods that deepen teachers' comprehension of students' learning and progress, develop teachers' and leaders' understanding of effective classroom formative assessment practice, ensure that teachers use assessment information to modify their instruction to support and challenge all students appropriately, and embed systematic opportunities for students to develop their skills in evaluating and improving their own. 
O'Brien, McNamara et al. (2022) also found the need for teachers to become data literate has increased due to a growing emphasis on the use of evidence as a foundation for school improvement processes like school self-evaluation (SSE). The capacity to conduct self-evaluation through the gathering and analysis of data has not traditionally been emphasised as a necessary skill for a trained teacher. However, several recent studies have emphasised the significance of preparing preservice teachers to use data at an early stage in their careers to improve teaching and learning. The school has utilised surveys and uses the data to inform their practice. For example, the pupil voice survey in 2022 revealed 55.64% of learners believe adults listen to and value their opinions and 64.63% of learners believe ‘Adults take time to help them’. The schools as learning organisations survey from the Welsh Government (2022) also allowed the school to discover they scored 2 below (4.5) and felt they need to involve parents and outside agencies to contribute and shape the school vision in order to achieve success during this phase of their SDP. 
Böse and Brauckmann-Sajkiewicz (2021) have highlighted the need to critically consider the circumstances that can enable school improvement because, in the end, the question of how schools can become effective always arises. From the top to the bottom head teachers are now held more accountable for the performance of their schools and have been given more autonomy as leaders to address the challenges that schools face. 
Voort and Wood (2014) state that the involvement of the school management team is imperative to ensure responsibility and accountability across the school by adhering to the comprehensive planning to improve the school, using data to understand situations, identifying root causes of problems, proposing solutions, and validating accomplishments by monitoring based on a clear set of indicators alongside the head teachers.
The school has utilised their senior leadership team in detail throughout the SDP and have appointed a member of the governing body to oversee and incorporate a different outlook for some targets set in the SDP. Some targets are to be led by support staff and teachers; some are to be led by senior leaders alone, but everyone tied to the organisation has some level of responsibility in achieving the targets in the SDP. O’Brien, McNamara et al (2022) conducted a study that explored the involvement of students as co-researchers in a self-evaluation process and according to the results, both the students and teachers who participated enjoyed having students serve on the SSE team. The school in theory gives students ample time to express their opinions and to become involved in their school’s development. 
Davies, Ellison et al (2003) describe a strategic aim is a process of navigating turbulence by having a clear, gut-level understanding that comes from the organisation's leadership and directs its actions. They suggest that a school dealing with a longer time horizon, or an unpredictably changing environment should foster among all of its staff a shared strategic goal based on the school's core principles. and aspirations, which all staff can define and to which they can align themselves. As a result, when confronted with untested circumstances, staff can use that shared understanding as a point of reference.
Demir, Kim et al (2019) found that guidelines are needed for schools to properly develop and execute SIPs. Uncertainty about strategic directions, collaborative structures, and job-related functions is a common feeling for participants in organisational transformation. People who are chosen to participate in SIPs in schools may not always understand why they are doing so, who they are working with, or what exact steps they should be taking. Such ambiguity and inexperience cause the process of collaboration and improvement to lack clarity and efficacy. 
The school has avoided such confusion by designating lead staff to each target and delegating actions to teachers and support staff alike. The senior leadership team has also ensured staff have been given the resources that will enable them to carry out action plans and successfully complete actions throughout the year. 
Fernandez (2011) contend that constantly updating management or strategic plans can be a waste of time and money, and that there is scant empirical support for the effectiveness of such novel public management practises. Furthermore, they asserted that planning demands frequently overburden teachers and administrators. Only five of the 15 research they examined revealed a statistically significant link between formal planning and enhanced performance. Meyers and VanGronigen (2021) found although there were no explicitly stated connection between the root cause and priority in the SDP within the study, they are distantly related and may even be aligned. Therefore, any claim that better teacher data utilisation will lead to more uniform instruction across disciplines would be very speculative. In terms of impact, the school has taken measurable steps to success and documented such actions in the progress against actions section of the SDP. The school has documented that 42.86% of classes showed improvement in the implementation of assessment for learning in Spring term monitoring, 64.29% of classes have displayed high standards of Universal and targeted provision across the Spring term. 57.14% of classes displayed high standards of pedagogy in the Spring term. 100% of teachers developed action plans for the spring term identifying individual learner needs to develop attainment.
Dunaway, Kim et al (B, 2012) found their literature study indicated that a SDP's effectiveness has not been regularly evaluated. Although they are supposed to happen under federal and most state regulations, impact or effectiveness reviews do not happen frequently. As a result, even though state laws frequently serve to sanction expectations, the SDP is frequently referred to as a public document of accountability. The school however uses the document as it should be and keeps the document up to date wherever possible, whether that’s adding data, including information of actions completed or actions that are still outstanding. 
The school in question established an in-depth development plan that has encapsulated the need for developing areas within the school such as the physical environment and the quality of teaching and leadership. The school has taken into consideration the need for a strategic plan that not only holds all levels of staff accountable but guides them step by step to achieve the targets they have set out in the SDP. The school has also used a success criteria that strategically maps out the next steps for success in terms of implementing assessment tools in the classroom. The school has also utilised resources available to them, mainly enabling teacher release for a phase leader position and the pupil deprivation grant (Welsh Government, 2015). The document has lived up to its ‘live’ status as many amendments have been made since its publication with new steps to success if targets have been met. In terms of recommendations, I would suggest that data that has been extracted from lesson observations, book scrutiny and weekly phase meetings and its origins be displayed clearly, the validity of such results and the correlation between the numerical data and the plan’s actions is questionable if the data’s origin is not known. This would be an unfortunate flaw should the SDP come under scrutiny. 
In conclusion, this assignment has been deeply theoretical and critical of the school’s process of developing a plan to enhance learning using the quality of feedback. I feel that I will take the critical and strategic approach to reflection and self-evaluation during my career to enable me to become research led practitioner and enable high quality teaching experiences within my classroom. 
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