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ABSTRACT
The main aim of this literature review is to produce an analytical approach to theories relating to educational achievement and performance that, meanwhile, establishes ground-breaking aetiologies for a possible decline in such encouraging results.  The provenance of a non-traditional family dynamic is heavily accounted for by other philosophers and psychologists, but this study offers a broad range of versatile scenarios that impact a young person’s social competence and other important multidimensional factors, such as inner conflicts. This literature review constructs itself to adapt to fundamental metaphysical questions that exist from asking if people truly know their own identities; thus, this paper enables a posteriori reasoning to deduce how people’s backgrounds and character values shape their existence and future relationships.  From these issues or resilient factors which will be incorporated throughout the dissertation, recommendations will be evinced to show how progress can be made or if future acknowledgement of the struggles children face in their educational years will need advancing.  Due to the nature of this topic, some fields of enquiry have longer discussions than others as conversations about how certain categories determine or do not determine a child’s education are only just beginning to be brought to the surface with much ethnocentric bias. 
ACRONYM 
EO		Education Otherwise
LA		Local Authority 
EFA                Education for All
MDGs            Millennium Development Goals 
EITC              Earned-income Tax Credit
NCLB             No Child Left Behind
PR                   Parental Responsiblity
1. [bookmark: _Toc514920073]
INTRODUCTION 
[bookmark: _Hlk514714299]“Education is the most powerful weapon which you can use to change the world” (Mandela, 2003 cited in Hughes, 2017, p.157). A quote from Mandela epitomises how education it its purest form can help overcome the peril that the ever-growing unsustainable universe, is accelerating towards. Education is not simply textbooks and exam methods. In essence, it can become a form of ‘critical pedagogy,’ or ‘utopian pedagogy’. Paulo Freire advocated this approach and strived to create an egalitarian society for the poor to engage in survival, and to achieve social justice from a democracy, which could be classified as equal to the classroom learning paradigm (Webb, 2013). It is animated from a constant demand of emancipation from the oppression of harmonised political engagement, which was first peddled as a Marxist approach known as Social Reproduction Theory. This stated some conditions such as manual labour and patriarchal dynamics should not be recalibrated as, despite being in a change of flux, it is a requisite to social formation and the views on liberty (Ferguson, 2016). Referring back to Freire’s desire, he sees recognising a conscious as a critical response - which can be used throughout one’s life course trajectory – as an initial reaction for praxis to take place and therefore, this whole system of reflection is to reduce the stigma that education happens in the primary, secondary and higher fields, and indicate that education happens even when there is a willingness to disenfranchise one’s self from the traditional schooling elements. (Lin, 2012). Education is everywhere and can target rural areas that are exposed to poverty and reach out to those marginalised in an isolated environment; breaking the poverty cycle is further reflected in the Millennium Development Goals (MDGs) and Education for All (EFA). EFA was launched in 1970 to bring inclusion in education to every citizen. A coalition was later formed – consisting of food banks, UNESCO and other government bodies – to publish six ultimate goals to benefit society and aligned them closely with MDGs which most countries on a macro scale, followed; ensuring the potential for the 250 million children that cannot read and write, have equal access through appropriate learning methods, such as: One to One support to begin their aptitude or even the keep their attendance high with comprehensive education becoming free for all (World Bank, 2014). Education inculcates that it can defuse tensions of different generations and lead people towards a path of independence and financial gain (Inamdar, 2017) and this literature review remains focused on the objective to see how a life can transform for better or worse from education, under different influences and behaviours from individuals around them. Are some experiences prone to making people resilient or do people give themselves a self-fulfilling prophecy? 
Additionally, although there is the aforementioned question, the dissertation will explore themes that had a repetitive placement throughout the discourse; these would be: policies and the advantages they provide in safeguarding and supporting children, how the voice of the child has cultivated over time and also how poverty and health interlinks when making decisions and budgeting for children from low income families. Therefore, the findings show, through looking at the breath of academia, that they also have play key factors in how the viewing of parental and family lifestyles have since evolved or posit the need for change. They are located in the results and discussion section of the literature work alongside a conclusion based on a summary of the discussed themes.



2. [bookmark: _Toc514920074]
LITERATURE REVIEW 
2.1. [bookmark: _Toc514920075]Introduction 
It is heavily implied that in a modern society, children are influenced by dyadic interactions from peers to form an exchange process and learn vital information, but it would be a fallacy to assume that the corollaries of children’s responses can be studied holistically; what has not been assimilated indigenously, is still derived from parents or parental figures (Hay, Payne and Chadwick, 2004). This is the classic heredity versus environment debate.  Psychologists have often been viewed as the matrix of the ideology that proclaims children learn their socioemotional development from parenting behaviours (Harris and Pinker, 2011). Nature provides families with a baby and it is in the nurturing roles that can lead that baby to excel even if nature makes some hurdles, juxtaposing this would be if nature’s efforts are condemned because of a shortfall in the nurturing (which is a stereotypical reflex for sociopaths). It is seemingly self-evident that genetic endowment and the way children are raised is what gives children the metamorphosis from a youngster to an accomplished person in their selected field, but this is sometimes unwarranted and, in the cases, explored below, will demonstrate that not everything fits the assumptions and their can be some children who avoid the pitfalls of the stereotype, despite the environment around them (Harris and Pinker, 2011). Moreover, the accuracy of the term ‘family’ is put also put into dispute in interwoven sections of the dissertation. It is in a merger with another term – household - that leaves a definition of family in an epistemic ambivalence. The term was used to describe a set of individuals who may occupy the same address but did not have a blood relation or marital connection; the nineteenth century evolved the term into a singular, often one dimensional, concept of family who were identified as having a kin relationship (Bonvalet and Lelièvre, 2016). The reality is that family is interchangeable, which lead researchers to calculate demographics stochastically and understand the ramifications as to why individuals living arrangements in multiple households may happen as a result of synchronous events; meaning objectives to find out a family’s compositional changes would be answered when understanding how different perspectives on family have changed since centuries have passed (Ryan, Claessens and Markowitz, 2014).

2.2. [bookmark: _Toc514920076]History of Education: Context and Definitions
How education is formalised is almost peripheral in comparison to the after effects or what happens during the extensive academic years.  Regardless of the studying background somebody comes from, it is evident that education affects everybody – although the same impacts are not always universal.  Education correlates to happiness, employment and the successful ability to use interpersonal and intrapersonal skills.  The latter implies something which has only come into researchers focus within the last decade or so and that is, that schooling is more than just attendance and achieving the highest grades for future opulence, but more about the conscious efforts to build a blooming social-emotional development as suggested by Deveci and Nunn (2018). 
Bronfenbrenner’s Ecological Systems Theory – which is social complexity rooted into concentric circles with an infant or baby placed in the centre, known as the mircro-system and surrounding circles enlarging to indicate further social patters -  concurs with these needs and catechises whether education and teaching systems can fill the lacunas of the micro-system (siblings, parents and people who have bonded with an infant from birth). If the lacunas are not bridged this supplies the child with abilities to become defiant and anti-social because primary caregivers have not taught self-discipline or gave them access to correct affirmations (Knowles and Lander, 2011) but implications that schooling and teachers can bestow a primary relationship denies the genuine issues that the last circle of Bronfenbrenner pioneers. Paquette and Ryan (2015) review the chronosystem and deduce there should be a non-circumscribed inclination towards time. The system suggests that a person’s influences throughout life will help them to arrive at a logical reasoning when changes unfold, and this is based on the context of their surroundings however, how are we adult versions to react to challenges when the initial changes (such as adopting educators to provide the mother figure or father figure) are not explained?
A treatise in 1693 by influential theorist and philosopher, John Loke captured ideas concerning children’s rights and their educational involvement. The groundwork embedded his well-known ideology that human’s minds are tabula rasa and that human’s empirical experiences in education are what wavers them to be a virtuous or parlous person because he rejected the idea of a universal assent. If experiences govern individual’s growth and development then he urged parents to let children play to allow them to become susceptible via the method of reflection; calling humans rational creatures was not a fabrication in his mind, but rather, an opportunity as children are mere constitutions who should be allowed education to keep them active and free (Cleverley and Phillips, 1986). The concept that children throughout education need to have a sense of habit formation in the hopes to internalise some explicit behaviours in order for asserting their own independence as adults is limiting. It lacks in external validity because the results for children emphasising their own productivity in interpersonal and intrapersonal development can only be generalised to western societies for Locke’s purposes of tabula rasa (Bukatko and Daehler, 2012).                                         
Jean-Jacques Rousseau, a Genevan philosopher, rejected Locke’s child centredness education stance and began conducting his own emergence theory to awaken adults into realising the power of childhood. This theory came to pass after his disenchantment with the draconian changes of the world. He felt children were being forced to think too dialectically for their ages and should appreciate more of their power from the intrinsic value of being a child before the transition to adulthood begins and Michel Foucault’s writings showcased that power of education was twofold, but also an enigma. Power, he describes, stretches the boundaries of secular buildings, sovereign, authority or material wealth and rather power is subjected to the emphasises of operations on effects, meaning communication in basic form and thus, the ability to be educated (Baker, 1998). A new addition to children’s rights and child centred education was inscribed at the time of the romantic era. Romanticism claimed that childhood should create the best version of somebody, to embark on trials and tribulations later in their life. It should rarely hold any hazardous situations, this is due to children’s abilities to find truth and beauty in the world around them. This implies that if children experience any traumatising instances, this will leave a strain on them seeing the goodness in the purest of things, for example: noting whether there is a point to education (Farenga, 2015) despite this, child labour still occurred during the period of publication, with high stakes being placed on wages rather than a learning out of liberty, environment.
Education developments forecast widely divergent views on how governments should spend taxpayers money and if the public were to glance at how the education system has been ameliorated over the years, then it should begin with the inauguration of The Education Act (1870) that stated education was to be compulsory until thirteen but this was still restrictive to people who had a taste for learning and wished to attend secondary schooling but could not due to economic austerity, which reflected the status quo of the time. There were still objections because at the time people were hostile about the idea of free for all schooling on a mass scale but if comparisons are made to education environments now, the Education and Skills Act (2008) works in unison with the real world, striving to accommodate for how onerous employment sectors are becoming, with degrees almost mandatory (Wood, 2011).
Subsequently, implication that different families or households relate to the categorization of ‘success’ or ‘high achiever’ within the educational field is like measuring epistemology. Thus, dwelling on whether a maintained energy for a triumphant trajectory is achieved is, inconclusive; if someone appears intellectual, it may not be because of a reliance on genetic endowment or a good family upbringing and the decrease in gasps in achievement at the age of sixteen for families with low income recognise this change (Egalite, 2016). Utilising someone’s expectations and somebody’s aspirations are two distinct dichotomies; aspirations reflect an idealistic world and allow for escapism, precluding any socio-economic restrictions, but, expectations are based on fundamental measures that one would value what an individual expects to achieve. Critical analysis has been made as to whether a person’s family will relate to their success and it is argued that children may make a decision on further education based on parent’s experiences at university or a college or they may not have enough access to perform the research they wish to which would alter their behaviour and possible mental health if they feel their peers are progressing and they are not, however, this information is only partial and only accessing a surface level equation as to how children make their predictions for their future careers (Khattab, 2015). Qualifications, also, have not been able to resist the brutality of the real world because qualifications are still determining factors towards income and further opportunities in higher educations, which leaves policy makers attempt to pick at precise faults in the system and look at how inequalities could be reduced (Goodman, Gregg and Washbrook, 2011)
Interestingly enough, there are more papers for how education impacts a society in different countries like Spain, Russia and Canadian that how it impacts a person residing in the United Kingdom (UK). Many would argue this is because Britain can be ignorant of the reverberates the school systems have on young people. While reports on other countries are seemingly glowing with positive reviews on how their education system works, it would seem the UK has many faults and a lack of creative innovations. Also, the research is far more positive with regards to the starting age for education, for instance: in Sweden, children do not attend primary education classes until seven years old (Coughlan, 2008). There is an ethnocentric bias that shows, whilst the U.S and China have showcased a 3% increase in gross domestic product in higher education, whilst in Europe, there is no rapid increase despite reports focusing on primary and secondary education (Aghion et al., 2009). Europe is traditional and that cascades into the curriculum which explains the variable of educational direction. Due to ethnocentrism in the choosing of subjects (white culture and lack of sign language and other opportunities to learn languages) in schools or class debates, it leads students with a pseudo moral reasoning and social perceptions model of behaviour (Zakrisson and Ekehammar, 1998). Their own ethnocentric bias on how Europe view non-intellectuals would also explain the use of more vocational subjects. 

2.3. [bookmark: _Toc514920077]What does the term ‘lifestyle’ mean?
In the context of this dissertation, the term lifestyle is a constructed ideal that remains coherent for the self but potentially emits a less than homogenous nature. Discourse has proven that fundamentally, lifestyle indicates an obligation, either for others or for one’s eudaimonia (Maddox, 1982). Automatically assumed to hold the omnipotence for the rest of someone’s happiness, a lifestyle would suggest someone endeavouring and exhibiting their capacity to develop but rather, can also be antithetical to the concept of eudaimonia (Ryan, Huta and Deci, 2006). In this literature review, lifestyles are examined based on a number of factors: if it leads the child to self-actualisation, a secure and stable home and if the child is in hazardous situation. It is of the upmost importance that the different lifestyles are tailored towards the impact of each child and what works for them may not work universally. 
2.4. [bookmark: _Toc514920078]Traveller Lifestyle 
The nomadic lifestyle is one distinct from other’s in society. There is less inhibition to cultural praxis as travellers voluntarily travel in search for the self-identification. If gypsy travellers in Britain experience education, it would usually be through home school quantities with their lifestyle marginalised by British culture groups who, united, become ethnocentric due to the dearth amount of research into the propaganda of the theme. 

           The advantage of the gypsy language, even though I don't understand it that much, the language is perfect melody. So if you propose the movie the way I do, then the language is just one part of the melody. Orchestrating all inside, and the language is following the meaning of what they say, and it's never the same as written (Kusturica, 1999).


This quote is used to testifying to the notion that gypsies believe their way of life is the way forward and their lingua franca is a more tranquil experience then the attached stigma related to the group. The particular lifestyle is the most isolated within England and Wales and thus forth, do not place much importance on education and learning different languages and dialect, even in a best cast scenario, most tend to stop attending education after the exit at primary schools (Cohen, 2009). 63,000 people in the UK alone identified themselves as part of a travelling community in 2011 and due to this high number, the government set up the Ministerial Working Group as an effective strategy from the results of Equality and Human Rights Commission, working in close partnership with country counsels to achieve 1:1 support or specialised treatments, so that travellers are not afraid to go to school, where hate crimes still persists (Cromarty, 2018). A traveller lifestyles places children’s education in a risk group: a risk group is a natural response to natural hazards but being unable to withstanding insecurities from a modernised perspective. Travellers are too well documented in their lack of ambition and concrete failures, where most decide the next sensible option to cleanse them of the risk society is to home school their children and that can be problematic as it does not give children free will. If they are conditioned or wired to believe in their ethnic groups values, then they will be brainwashed into believing the conventions are natural and not deviating from – what should be – every person’s social norms (Alred, Byram and Fleming, 2002). Promises from the government about inclusive education are upheld in the context of travellers but they do not view education as central to society and therefore there is objective dissonance between those who wish to still integrate in British cultural paradigms. Critically, this group highlights awareness of the lack of equality in the school system and the routine structures of school segregate travellers and reinforce inequalities subconsciously; their transient nature, because of the seasonal offerings of a circus lifestyle, means they will miss extensive period of education due to difference in residential housing, which does not leave the system to be accommodating to their requirements, therefore ancillary needs to be spoken to other educational organisations (this works in conjunction with a Two-Step Flow Theory of mass communication – gaining rights and opinions from higher leaders which are then able to be constructed for the rest of the public). 
Despite most travellers deducing educational relevance, in other countries children’s education is important for travelling minorities. For example: in Germany they have a coined phase, known as interkultuelle erziehung which stresses relevance to teaching aims that are integral to culturally specific identities and the term is even more appropriate because Greece gave gypsies and travellers appellation and that is how gitano and tsigane became to be (Taylor, 2014) and it was only when they became embellished in other populations that a transitional nature was formed. The German term proposed above, is influenced by the foreign aspects to other people’s culture in a day to day lifestyle and the strange is deemed to galvanise (excited by the emic proportions of someone’s native identity) in order to stop limitations of human encounters, since human’s patterns and behaviours are received from sense experience. The term is a subversion as usually, losing heritage can be a social phenomenon to vulnerability (Heaslip, 2015).
Peers relation causes ineluctable sources of antipathy for people who seek pleasure from remaining hostile; sometimes directly used as a misconception for being bellicose. The experience of possible vituperation because of a localism agenda and the brutal endorsement of defamation that occurs when a non-traveller wishes to seek their intentions. It is also noted from Liegeois that children adopt a significant ‘passing’ approach and regress to being guarded with others in other to keep their cultural identity sacred. Some research implicates the magnitude of fanfare as the reason for children’s closed off nature, reinforcing ideals that information remains hidden, it cannot then be spoken of to the social community and they would rather only remain close with gypsy friends (Wilding, n.d.). This showcases that ‘passing’ is contextually relevant to subtle or inner conflicts and this would be unnecessary if barriers to socialisation could be overcome. In the years of 1960 to 1970 middle school’s three tier systematic approach to education gained attraction from people excluding travellers. A model formation of teachers was desired to cater towards those with strong responses towards discipline and ridged pathways for curriculum-based activity. The type of teachers that would be located were found to be in the antagonism between equality and travellers (Hargreaves and Tickle, 1980). Teachers would place emphasis on fixed capabilities as opposed to mixed abilities sets and this would stand in as conflict for the disruption of equilibrium from colonization and finally enrolling somewhere en masse, reducing travellers exercise of contribution (Liégeois, 1998) whereas developmental teaching standards excelled in understanding the needs for dual registration which enabled them to continue with their base at school as long as they reported to a Traveller Education Support Service then travelling would be authorised (The Department for Education and Skills, 2003).
Roma is an independent from gypsies and travellers but their manifestos for life course are still the same and they share neutrality over land and accommodation, whilst experiencing the same degrees of discrimination. Health and education impact young children because other citizens have a likelihood of further life expectancy is whereas Roma travellers have their lifespan cut short between nine to twelve years and a great increase for health services is required (Lane, Spencer and Jones, 2014). If a child has a close relation or is the person who is suffering from a condition, it make them worry about becoming economically active and therefore, lose any motivation or willingness to participate in an educational setting, working on the less skilful jobs such as in agriculture or labour work – however those are also becoming sparse and they will need other avenues of employment; this leads children to have a false sense of family expectancy (to share the same lack of ambition to climb the ladder in other careers; the job roles would be gender specific, for example: girls would follow examples set by the mother and this would be working in the kitchen or any related housewife traits and boys would become the breadwinners (Bhopal and Myers, 2015).
Children who have adapted to an abhorrence for regular housing (mainly through their parents and other people within close proximities - which would imply hypodermic-syringe model has been administered and the intended recipient has subconsciously filtered the impressions of the message into their receptors and managed to come to the acceptance as a result from the sender ((Weimann, 1982)), they begin to experience psychiatric disorders, unable to become versatile in their lifestyle with the mortar and four walls that surround them (Lane, Spencer and Jones, 2014). Devolution is responsible for accepting the need for housing as the sector is in a chronic situation.

2.5. [bookmark: _Toc514920079]Does growing up in a same-sex family have positive or negative effects on the child? A global perspective                                                                                                                                                                   

           "I think every child deserves a family as loving and committed as mine. Because the sense of family comes from the commitment we make to each other to work through the hard times so we can enjoy the good ones. It comes from the love that binds us; that’s what makes a family. ... My family is just as real as yours." (Scott Simon, 2016 as cited in Warner, 2016)


Debates on same-sex couples raising children have becoming increasingly stentorian. Do normal citizens have rights to play God and dictate who should become worthy of being parents? After all, one of the key roles humans play on Earth, is to reproduce and just because technology is advancing to become less stringent for that to involve intercourse, does not mean the sentiment is not the same behind the reasons people want a family. Adoption was the benefactor of which enabled a traditional sense of family parenting, however in the eighties this was not the natural method; the acclaim goes to artificial insemination and people who were raised from adoptive and heterosexual entente began to feel overshadowed in their own homes, giving them a status of invisibility within schools (Weston, 1997). From Weston (1997) clear ontological arguments are made whereby the nonprocreative partner still need to have practice of motherhood which would be done in slight acquiescence as it is still accepting the stereotypical motherhood complex. Moreover, there is still prescribed absorption which entails the need to recognise the nomenclature heterosexually, rather than just letting a child understand they have one set of mothers or father; there is still an ignorant preconception that a child will get confused when interacting with the parents and thus, become strained with friends who speak of ‘mother’ and ‘father’ roles (Luce, 2010).
Legal recognition has since provided same-sex couples to miscellaneous sources for methods of health insurance, finical benefits, an extension in the likelihood of adoption, although Gates (2013) has statistically verified over 200,000 children are now placed in secure same-sex family homes, but on the point of health insurance, there has been overwhelming research to suggest this simultaneously improves children’s emotional well-being in schools and a strive to achieve, all because same-sex parents can now alter care arrangements and the family will not be subjected to a life on the poverty line (Marotz and Kupzyk, 2016).
Elements of a child growing up in a same-sex household will be put up for scrutiny from the child, who cannot simply go home and ask about a residential trip to one of their parents, without checking if they have parental responsibility (PR) first. PR is giving free reign to a guardian which comes with the added constitutions of health requirements, their education and religious values as well as their properties and birth name (Rights of Women, 2017). Before April 2009, this was not a legal binding contract and was seen as trifling, therefore if a homosexual partnership were to dissolve, the person who does not share biological links with the child would have no visitation rights, cleaving all ties and emotional connections. Surprisingly, even though there are many constellations of families, same-sex couples are labelled inadequate to look after a child because individuals possessed the thought that they would release androgynous tendencies if they were to raise male babies (Berk, 2015)
There are stereotypes that children will be bullied within education because they will become de facto members of an LGBT society, rather than pillars of a ‘normal’ community and therefore, they do not like speaking to appropriate adults about home life or how issues for LGBT effects them (Lamme and Lamme, 2002) and being brought up around closeted homosexuals injected them with moral panic at the thought of being harassed in school because they bare witness to the maltreatment of the likeness to the parent in attitude so they worry further about the loss of opportunities and friendly networks (for instance: ability to meet other’s parents and stay at each other’s houses). Modern policies do not omit protection of people of different sexual orientation with the use of the Equality Act (2010) and the Sexual Offences Act (1967) but, it only moderately ceased to treat homosexual acts as an offence, underlying that no affection could be done in public (Kollham and Waites, 2016). This is why some children turn out to be hostile towards others, particularly boys, even if it is not a romantic gesture (Freeman, 1967). Furthermore, there is still the stigma attached to HIV/Aids from a homosexual partnership and that is where boundaries of emotional connection get put in place with more female adults suggesting the worry should not be of upmost concern and it is hypochondria to believe it would be contracted from socialising with those exposed to the possible – although rare – effects (Cahill, Battle and Meyer, 2003).
The Sarandakos (2000) study provided optimal observations and reviewed that attendance in school once people know about the family structure can make suicidal tendencies persist and also, in extreme cases, early pregnancy to prove to one’s self that they have not been objected to the same fate, however most of the time, if education would be a negative outcome to those who have homosexual parents, it would usually be outweighed in the adulthood phase, rather than as a childhood outcome (Marks, 2012).
2.6. [bookmark: _Toc514920080]Broken Nuclear families in conjunction with blended or extended families 
Historically, if a child was genetically born into or raised into a family that was not the stereotypical conjugal family and the 2.4 children, it was an aberration and Robert Wells argues that, extended families should only matter in connection to the quality that a child is receiving and rather than placing all cynosures on whom a person lives with, it should always relate to welfare. Wells also noted that negotiations between the term household and family have resulted in underestimations of the extended family structure and between the preindustrial and Victorian era, extended families were more recurrent than nuclear and this made for easier understanding of family dynamics as individuals were not prone to any nasty utterances (Ruggles, 1987).
[bookmark: _Hlk514714344]Families that have broken down do not always have to correlate with negative experiences. Sometimes a broken filiation is altered to more of a business transaction then out of best interest and devastation. Despite overwhelming evidence of higher educational outcomes of children who reside with both biological parents, under the pretence of a happy marriage, it is suggested that giving an impetus benefit like Earned-income Tax Credit (EITC) will control endogenous variables that subsidize the new family structures (Ginther and Pollak, 2003). On the other hand, if treated like a counterfactual policy decision, if the EITC was removable, other government bodies and educators believe this would be an opportunity for more marriages to commence and therefore, strengthen educational victories for children and the behavioural attitudes of parents, which evidently correlates that these central tendencies contribute to a possible reform in family structure. Nevertheless, these stylized facts – as coined from economics – do not indicate that traditional families and children would not suffer financial difficulty in the future which would contribute to educational decline (Ginther and Pollak, 2003). Manski, Sandefur, McLanahan, and Powers (1992) are critical of these assumptions too and impose that if social scientists are non-partisan in their nature, then they should comprehend that estimations in family dynamics and the indirect impact will be heterogeneous, and Lang and Zagorsky (2001) argue that an absence more severe like parental death would supervene the actions of cognitive assessments rather than a loss of a parent due to unexpected family breakdowns. 
Examining results from America, Canada and Sweden, they notice patterns in ‘the Stepfather Paradox.’ A mother’s role in a child’s life is unprecedented and yet, children perform worse in school if they have a lack of father figure. One type of step-father paradox is absence and attention; even if children are matching half-siblings and not performing to the best of their ability in school, one would identify that they would still surpass levels from single parent mothers, but, this seems a categorical negative. The second type of paradox is known as creation and construction which argue that because father’s have to fight for access more than most mothers would, they incur more judgement and have to explicitly change their lifestyle, which fits in with the sociological perspective that father figures are made and not born, like a natural mother instinct (Ginther and Pollak, 2004). These paradoxes show generalised feedback that men’s involvement in a child’s life disappears after an entry level of a relationship and thus, they can have more freedom to have sexual partners but still not fit with the fatherless paradigm. Having more academia focus on the connection between the binary opposites of hegemonic masculinity and fatherhood: men want to prove their masculinity by being fertile, but they do not wish to stay for the foreseeable childbearing process (Dermott, 2008). Studies also indicate that an advent of a baby is a dimension for monogamy and men are often recalcitrant when offered the chance from a partner. Applying only a priori reasoning to these forward calculations, this is a western view of fatherhood which marginalises men’s progress but nonetheless, the absence of father would credit distress from economic distrain due to a relinquished breadwinner apathy, gun and knife crime and the state of being sexual promiscuous. These activities prescribe education to be a backburner in priorities causing delinquency (Dermott, 2008). 
Substitutions and competitiveness is a further determinant for the possibility of educational plummet. There are notions which implicate stepfamilies being unable to reach the pedestal of the biological family and there is an identity crisis for which role a step parent should take: a friend, a confidante or as an authority figure. This leads to clashes in family dynamics which restrict cognitive abilities. Research intertwines stepfamilies with income dissolvement. There is still a male expectancy to fund their children’s education or aspirations but, they are still more likely to do so with their own offspring, leading to martial tensions as to how to manage equality for their kids and treat them as their own. Offering money to the non-genetically related child in this context could only be seen as a bribe to form a relationship and not necessarily a meaningful tie (Sundström, 2013).
Roots of marital discord is a serious consequence to a child’s development in all aspects of their life. Half of people in Britain are now part of a non-intact family in which a permanent dissolution for marriage is the outcome, all before embarking on adulthood (Sliverman, 2012) with 45% of marriage breakdowns happening at fifteen or lower. Various works from Amato (2002) divulge that networks of family therapy, history, developmental psychology and social policy have all released high profile work in the last decade to emphasis the issues and resilience factors in children that have to work through the possibilities of a lack of parent, additional siblings and family members and also moving geographical locations and because of the continuous and rapid increase of divorce on a macro level, scholars debate whether family breakdown should be a fundamental process that would proffer stability to children in teenage years and to give valuable lessons from erosions of academic flourishment to showcase a work ethic is required in the modern age when exposed to stressful stimuli (symbolic interactionism theory) 

2.7. [bookmark: _Toc514920081]Child Caregivers: Early Influences and the Aftermath 
From analysis of data that was conducted in the year 2014, it was estimated and averaged that there was between 189,000 and 208,000 children being exposed to alcohol dependent adult as a result of sharing residence. Of this figure, 14,000 live with two alcohol dependent adults (Pryce, 2017). It has already been stated that children living in a stable environment need to have self-discipline and have parental figures to look up to, after all it is one of the Maslow’s Hierarchy of Needs. In the second level of the pyramid of needs, safety and security are used to express high importance; it was thought that if an individual’s psychological needs were met, then behavioural patterns would become more fervent and therefore, children would know how to acquire social roles and exhibit ascendancy where relevant (Poston, 2009). Research into child carers with depressed mothers showcases issues of maladaptive thoughts and emotional development in their offspring. Research discussed the rapport with Maslow and how a vicious cycle would commence if warm caregivers were no long eligible to provide stimulation and a reinforce behaviour application, thus leaving children in a nonchalant manner when unveiled to the modern world. Social norms, through the median of psychology and therefore, discussed on impugned websites - would dictate a child’s education begins with the mechanisms of play therapy and what is not obtain throughout this method, a parent would succeed in. This is why a child’s temperament is fragile if there is nobody to regulate emotions and although parents parent differently, there is still ordinances that everybody follows (Murphy, 2014) However, from research on drinking behaviours of adolescents and parents in 2006, it suggests that permissive parents who feel as though their experiences make them less credible; instead of allowing teenagers to discover alcohol as a natural process to growing up and having the benefits of less risky drinking around them, it shows they are more willing to give their child carte blanche, as their rights to forbid limits on amounts of alcohol becomes enfeeble. This process effects children’s proactive attention in education as they become dependent on superabundant measures of alcohol and the consumption takes place over an extensive window of time and if they also have siblings, particularly young ones who need guidance and support with homework, then they are both affected as their intellectual performance will suffer (Vorst et al., 2006). Child caregivers are more common now mental health problems have significantly increased but, Plutarch, Hippocrates and Pythgoras all made notes of the effects of an intrauterine environment and how, if not carefully protected, would damage children later in their lifespan. An experience of excessive pain from the misuse of alcohol or drugs would only navigate a child’s soul into more disturbing occurrences and subject them to a weak mind, which will mirror through their educational achievements (Abel, 2012). Revivals of this thought process lead to doctrines of Neoplatonism and in the traditional texts, the philosophy elaborates on the fate of children within the element of the embryo. There was focus on etymology and how the embryo corresponds to healthy living; allying with the mother and placing blame on a father’s need for desire and pleasure in a drunken state. One would assume a natural course of such behaviour would affect the management of a child’s brain and neuroscience postulates an indelible impression of alcohol will be constructed for a child and in some cases, a lack of functioning which would lead to further disabilities; therefore, the fast pace of the school environment would be deemed too much on someone’s mental state if, they are not well-born (Doxiadis, 2013). Additionally, if said child grows up in an unlikely state of wellness, there might be the possibility of role reversal, whereby the child becomes the parent of the parent. Issues are raised about the practical assistance necessary for the child and how attentions are not made to authority figures sooner, however, when a child witnesses a parent suffer from an episode relating to their mental health condition, it is difficult for the individual to springboard back into society however if they have a close connection to the parent, disadvantages may cease to emerge or only appear sporadically; a broad theory known as Connectedness Theory is reliant on this pattern, as it describes bonds which are already supportive to at least one parent will be enough to moderate other factors (Reupert and Maybery, 2007). Hospitalisation is a key factor that affects education. Reported from children, watching a parent be sectioned or taken to hospital in general is particularly traumatic; they may truant in order to gain access to visiting but more importantly, it leaves them to take care of a younger sibling, especially if a family structure is one of single parents. Thereupon, it effects the ability for rest and recreation which are key for attention span within the education sector as concentration is an important role in the cog of learning. It transmits side effects of fatigue from having domestic and emotional responsibilities (Reupert and Maybery, 2007). A study from Aldridge and Becker (1999) alluded to the outcome of independence from looking after a parent with mental illness, suggesting that there is always opportunity for caring for someone to manifest into being cared for, with family ties annealing given that there is reciprocation. As long as these behaviours of support are encouraged, then a child can learn to adapt to those behaviours and become an active agent to one’s own virtuous standard. This leaves the notion of real world practice to be more superior to theory education and learning to become a better human is education it itself. On the other hand, children should not have to go into school with fears about their home life, it should be a place to switch off from those agitations but, if other friends are not available then support workers are formally put in place to consolidate what is left of any relationships. 
Lastly, the deprivation cycle and family pathology can consequently lead children towards harmful situations, such as drug dealing. This vicious cycle is known as an umbrella term for fatalism. In essence, this brings intergenerational conflicts as this permeates through employment and housing, marital status and access to other funding. If children want to help their ill parents or pay bills then drug dealing permits them access to finical climates they would never have known before and allow them to separate two versions of themselves as two different entities; one who cares for the family and the other who is a breadwinner of sorts, lessening themselves from the impoverished lifestyle (European Monitoring Centre for Drugs and Drug Addiction, 2010). 
2.8. [bookmark: _Toc514920082]Conclusion
This literature view has focused on core correlations between a family’s lifestyle and educational outcomes and while it has been pinpointed that problematic tendencies can only be given a probit estimation due to bivariate statistical analysis and the fact that selection of family structures wavers, it is still clear-cut that parental involvement has some degree in altering a child’s education. Raising standards to compete with other countries like Sweden, Norway and The United States is a benchmark in 2018, to evolve the comprehension of children’s capabilities to learn and if subtracting all the risk factors was realistic, would they still thrive off education? If a school harbours thought of equality then they will change their point of view from thinking a child is demanding, to understanding that different backgrounds come with various entitlements; thus school expansion from newly formed social groups will surely prevail into making the school outstanding. The fragmentation of the family has no end in sight however, reasons behind the circumstantial phenomenon should be a point of focus to minimise unique stresses in a child’s dystopian environment. 
  

3. [bookmark: _Toc514920083]
RESULTS AND DISCUSSION 
3.1. [bookmark: _Toc514920084]Introduction
In this section of the dissertation, analysis of family structure in accordance with the effects and manipulation of childhood experiences in education, are methodically interpreted retrospectively. Looking at the themes of travellers, the history of education and its importance, same-sex families, child carers and broken nuclear families, it was evident that there were underlying themes. This varied from poverty and how that effects the abilities to change their human capital, how the voice of the child has become pivotal and how policies have been implemented but yet, there never seems to be enough field research to answer why so many policies have to be made. It is easy to position one’s self in the shoes of someone who is marginalised in society, for example: someone of African decent, a gay man, a transgender, so why has it taken so many policy overturns to get the world to listen to children’s own desires about their environment (Smart, 2002).
3.2. [bookmark: _Toc514920085]Poverty and Family Income
Due to geographical location, there is little incentive for pupils to perform well in rural or poorer locations so there may need to be assessments in order to make competitive schools with affluence increasing their school intake to the poor. While this does show positive correlations, a quasi-observation shows that teenagers can act as a distraction and even demonstrating deviation from the normal strict policy regime, can increase pupil score levels (Johnes, Johnes and Agasisti, 2017). No theorist or psychologist have reached unanimous decisions when family income is in play because it is clear that upper class families can use their privilege of socioeconomic status and secure the best teachers who only teach gifted and talented pupils. A scan of documents based on the subsequent outcomes of people with low family income would suffice the purpose to say there is still inequalities and there is limited access for the drastic decline in money some student endures. For example, access to tutoring programmes and travelling costs. These require money and for people with higher income that do not have to worry about keeping a sustainable lifestyle afloat and food on the table, would be able to pour all their time, effort and financial earrings into out of school activities to ensure the child gains the best education and the gap between their success and other students is fairly staggering (Ladd, 2002) however, modifications have since been addressed so that there is a clear difference between forced social compliance and necessary improved parental strategies. Social workers are useful in explaining the difference that go hand in hand with family income. It is important that parents are not sullen and point blank refusing to discuss alternate arrangements that somehow transcend to the fear of adverse effects, such as coercive communication, if not compliant to begin with. This is due to social workers wanting to support families in low poverty circumstances being taken as a means of control, rather than a support system (Devine, 2015).
If parents have always had the initiative to go and get employment due to their lack of income, then one would make logical progression to the notion that they would not be able to aid their child in homework or academic hurdles as they were able to leave education at sixteen and did so at the minimum age (Egalite, 2016).
No Child Left Behind – a piece of legislation that was passed in 2002 - tries to bridge gaps whilst still keeping the Elementary and Secondary Education Act 2001 embedded in the core social obligations for schools. NCLB insists on outreaching parents from low income families, or families that cannot speak English as a first language and strive to give them active participation and resources that will help to at least high levels in core subjects, such as: maths and English (Brewster and Railsback, n.d.).

3.3. [bookmark: _Toc514920086]Voice of a Child
Throughout this dissertation, the child’s thought processes and the impact – severe or not – has been core to investigating how family structures operate and if there really is a way to answer the open-ended question of: which family structures are best for the children? The answer could not be absolute and the quantity of ‘best’ or most accurate cannot truly be measured. There is an urgency for more policies, signatories, social worker assessments and even families to listen to the child involved in the scenario and family mediators often insist in cases of family law, that children be given space for metacognition to take place, however scholars believe this idea to be tokenistic and rather than seeking alternatives if the child is stressed or signalling dangerous symptoms from body language, it would be artificial in its intention and not used for empathetic grounds – only being used to tick a box (Smart, 2002). The validity is somewhat problematic, however, there is a model known as the Ideal-Actual Model which can analyse an individual’s interpersonal relationships with blood relatives and measure the permutations of how every person in that individual’s life affects them, but this is generalised orientation and would only present material that is idealistic and not a whole picture, as well as the limitation of the treatment only being specifically catered for, for singular model cases (Coale, 2017).
Arguments have been made that parents need to take a more active role in their child’s development but, when adults were given access to advanced opportunities, for instance, enrolling a child into a higher certified school in a high-poverty to low ratio, academic grades still remained consistently poor, signifying that scenery and money profits were not an incentive enough and thus, children care more about the immediate environment to aid school lifestyle, then a drastic switch altogether.  All school system need to stop finding blame in the parents universally and simply alter the lack of assets instead of using it as an excuse for the short-supply as schools need to remain consistently appropriate with how they treat children. The UN Convention on the Rights, The Children’s Act 1989 and Family Justice Young People’s Board all invest in an ideal situation where the voice of the child becomes their own saviour for academic achievements. When professionals and educators all sacrifice their methodologies to undertake the basic human rights of the child, it is easier to engage in a pseudo learning environment with them and this is valuable for all the children who feel they are at a disadvantage in society but that it is out of their external locus of control (Howe and Covell, 2013).
Educational authority figures also have the power to change a child’s perspective. From 2010 to 2015 a published report signified a change in proposal, these involve non-restrictions in people under ten and if families cannot separate in a smooth manner and have to be instructed to go to court, this report engages with a gaming app that explains step-by-step how the court system works, including a visual and interactive view of the court process (Ministry of Justice, 2015). This process is ultimately digressing them from education days and children may need recovery time after and it is whether the emotional stress of the child outweighs the need to end a marriage distastefully.
Earlier research shows a reason for strain on parental involvement due to attempting to understand a child’s best interest. For example: a child may plead to schools that they want a parent who listens and talks to them and usually, talking is a good method of participation however, from covert observations that parents conversing with teachers act as coefficients for the output of behaviour from a child and, this process of control could damage both academic abilities and dependence on parental figures.  The reasoning behind the hypothesis is because children do not want to converse about their academic progress thus, will act out. Parental involvement for a child’s voice to be heard is also not a linear as it can be reactive; parents wish to be cemented into the child’s life, however some involvement is deemed embarrassing, leaving problems at home to begin before being showcased in the school (Deforges, 2003).

3.4. [bookmark: _Toc514920087]Policies: A Different Strategy?
The Education 2030 framework and the ‘Learning to Realise Education’s Promise’ says that the pinnacle to any research involving education is understanding that, regardless of any exogenous factors, leaving children with the inability to read and write should not be deemed a failure to meet educational targets, but rather a moral negligence, especially as this implies a need for constant public assistance throughout adult life and the unsuccessful applications for employment. This should not be the case when education is a powerful gift that British people can take for granted. Policy makers and governments are more or less duty bound to working on aligning desired achievements for all pupils along with predestined results as schools need more funds beyond what government believes to be outcomes for children; with these policy papers put into context, it exemplifies that finance can finally be based on contingent results (The World Bank Overview, 2018).
 


4. [bookmark: _Toc514920088]
CONCLUSION AND RECOMMENDATIONS 
From the outset of this literature review, it was a valid assumption to suggest caveats were going to be needed and put forward to help young children deal with traumatic life events from home experiences, whilst juggling the schooling environment. It is a positive step that Britain has social welfare systems and teachers who are superlative, who go beyond the realm of student-teacher dynamics to ensure a positive contribution to their life-long learning is being met, but there is more to be done outside of the schooling system, which will in turn make education thrive again. Other pieces of literature and the cinematic universe will inject an attitude so that children understand no certain family structure is doomed to fail due to any particular advantages, nor is it anymore likely to successes from advantages.  Comparisons form paranoia and in a world already filled with deadly attacks, hateful crimes and a struggling society after Brexit, everybody should be appreciative to be surrounded by love and support through any medians they can. Family is what people choose to make of it and having a network that will help train a mind and soul to achieve, that will in turn boost academic levels.
Recommendation 1:
When further research has been accumulated, it should be a given that similarities of structures in parenting are given and not just how differences are formed. This rule is also the same when understanding policy frameworks. Family structure cannot simply be governed by benefits or granting of legal rights. Whilst policy may suggest an effect on the emotional stability of a child, it does not encompass all the factors of family and the influence of other variables in contextual situations.



Recommendation 2:
Promotion of positive mental attitude towards parenting will progress in the digital age and it may be useful to work with the nascent technology to produce a resource for delivery to disseminate the use of parenting programmes and intervention techniques.
Recommendation 3:
With the successful nature of ‘the voice of a child,’ it would seem only mandatory that, in accordance with the Race Relations (Amendment) Act 2000, that there should be an ethos to deliver respect and understanding to the travelling community, whereby a school’s curriculum is dedicated from traveller’s schedule, rather than expecting a change in circumstance from them. Accurate and academic resources should be handed or located in a school’s library, to universally enrich student’s knowledge of the divine culture. Teachers should map out character profiles for individual traveller students to promote enthusiasm and engagement, treating their goals as just as important as other pupils and to achieve this, responsible training should be given to all staff working with said students to suggest compassion for inclusion. 
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Appendix 1  Ethical Approval
APPLICATION FOR ETHICAL APPROVAL

SECTION A: About You (Principal Researcher)

	Full Name:
	Tanya Leigh Trickitt

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	☒	Honorary research fellow:
	☐


	Faculty/School/Centre:
	School of Justice and Social Inclusion

	Campus:
	Carmarthen

	E-mail address:
	1500245@student.uwtsd.ac.uk 

	Contact Telephone Number:
	07840546302

	For students:

	Student Number:
	1500245
	Undergraduate
	☒
	Programme of Study:
	MSOC Social Studies: Additional Needs
	Taught Postgraduate
	☐
	Supervisor:
	Ken Dicks
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other 
Ken Dicks
	☒	29/11/17


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD: Research Ethics & Integrity Code of Practice
	☒
	British Sociological Association
	☒






SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	How does parental and family lifestyle impact upon a children’s education?

	Proposed start date:
	8/12/17
	Proposed end date:
	13/05/2017

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	I want to critically analyse the current research, case studies and literature available corresponding to the question and how family lifestyle correlates with educational outcomes.  This is important in order to establish whether policy is being practised in reality for young children. Past modules I have studied have allowed students to seek what has been put in place for young children’s mental health and how Every Child Matters has been a commodity to establish whether a child is healthy or safe – more importantly, if the answer is no, then why not? I want to divulge further. I want to understand the barriers that are held in a child’s temperament because of the dimensions of parental-child relationships. It will address the stereotypes in education as to why a child may behave poorly in schools and not from the linear divorce and family breakdowns. 
(this box should expand as you type)

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	
Desk-based research.



(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	In the University and desk-based.

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	
N/A
(this box should expand as you type)




SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box

	☐
	☒



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):
	☐
	☒



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	N/A



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 

	





	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☐
	☒

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒   N/A

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	N/A

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	N/A

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Due to the nature of my question, as the person reading and analysing the content I may have to bare witness to particularly harsh and distressing information.  If at any point I feel uncomfortable then the option to seek support from my supervisor, my personal tutor or student services should be provided and used appropriately. As these are issues close to my heart it is important to remain detached to deduce any conflict of interest. 

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	To avoid sensitive information being leaked or viewed by others in the surrounding area I should ensure that a public computer is logged off at any point when not in use.

	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	To minimise the possibilities of avoidable effects and errors throughout my undertaking of a literature review, I will attend supervised dissertation tutorials every other week to make sure my time management is still being kept to a promising level, thus eliminating any unnecessary stress that will prohibit further writing for the next few months.



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	☒
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	
N/A

 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	
N/A

 (this box should expand as you type)

	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
N/A

(this box should expand as you type)






SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☒
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:
	☐
	☒






	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	Not applicable as all information will be from literature review.



(this box should expand as you type)


	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	




(this box should expand as you type)



	List all who will have access to the data generated by the research activity:

	
N/A

(this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	N/A


(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	N/A


(this box should expand as you type)




SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant: 
	Tanya Trickitt
	Date:
	29/11/17



For students:
	Director of Studies/Supervisor:
	Ken Dicks

	Signature:
	


	Date:
	29/11//17



For staff:
	Head of School/Assistant Dean:
	

	Signature:
	


	Date:
	


Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.
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