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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn…
What I have done in this assignment…

	Targed/Target 1
	Reflect fully on the impact of your research on your practice moving forward.
	This is evident in the Conclusion.

	Targed/Target 2
	Proofread your work carefully to ensure clarity of expression.
	This is evident in the transition sentences used in each section.

	Targed/Target 3
	Work on sentence structure to avoid overly long sentences. This may help.
https://academicguides.waldenu.edu/writingcenter/scholarlyvoice/sentencestructure#:~:text=Compound%20sentences%3A%20A%20compound%20sentence,at%20least%20one%20dependent%20clause


	This is evident throughout the sections, with the use of conjunctions and variation in sentence length.



PART B
INTRODUCTION
	With the introduction of the Well-being of Future Generations (Wales) Act (Welsh Government, 2015), the Mind over Matter Report (National Assembly for Wales, 2018) and the Curriculum for Wales Framework (Welsh Government, 2020b), it is suggested that a whole-school approach which cements well-being in a school’s vision, curriculum, and practitioners’ professional development would be helpful in supporting pupils’ well-being (Welsh Government, 2021). This includes producing a School Development Plan (SDP), which is a school’s strategic plan for improvement that outlines its actions to improve pupils’ outcomes (Welsh Government, 2014b). A literature review will first look at the school development process and the chosen aspect of pupil well-being in School X’s SDP on a theoretical level. An examination of the school’s improvement process including well-being in its SDP will break down how it carries out self-evaluation, data analysis, involving stakeholders, strategic planning, and measuring impact. A reflection and evaluation will make practical suggestions on how things could be done differently. After this section, the valuable impact of this research on plans for future professional growth and individual development will be examined.
	As stated in BERA Guidelines on confidentiality and anonymity (British Educational Research Association, 2018, p. 21), the school, its staff members, and the pupils are anonymous. The research took place in a mixed-gender English medium primary school based in the city of Sketty in the local authority of Swansea. There are 475 pupils (Welsh Government, 2022a) organised into 15 classes (Estyn, 2016). The school identified 4.8% of its pupils speak English as an additional language with 19.3% Black, Asian and Minority Ethnic pupils (Welsh Government, 2022a). Nearly one-quarter of its pupils have additional learning needs and very few pupils have an Individual Development Plan (Welsh Government, 2022a). This examination will use education theories, research methods and data analysis as part of the continuous development of professional and personal practice.  
LITERATURE REVIEW
It is argued that school improvement includes reducing the gap in learning outcomes irrespective of a pupil’s background (Brown, 2020; Butler and Schneller, 2012), and supporting pupils’ progression by working towards the four purposes (Welsh Government, 2020a). This involves a framework for improvement that focuses on pupils’ progression and well-being through self-evaluation, widely shared data and information, and accountability (Welsh Government, 2022b; Welsh Government, 2022c). When looking at self-evaluation, Chzhen and Rees (2018) argue that international educational policy is affected by Program for International Student Assessment (PISA) and Donaldson suggests linking curriculum, assessment, and accountability (2015, pp. 17-18). It is argued that the national categorisation system has negatively impacted how schools engage in enquiry (Welsh Government, 2022d). It is stated that ending the national categorisation system allows for self-evaluation in the international school community to become the focus when improving learning outcomes (Senedd Research, 2021). Based on this literature, it could be suggested that this new approach toward accountability could support pupils’ best interests and enable teachers to adjust their strategies to help individual pupil progress. This approach could be useful for stakeholders and their role in school improvement and finding areas to consider in schools to support continuous self-evaluations. Schildkamp et al. (2017) highlight that this could be supported by parents, teachers and pupils collaborating during data collection. Therefore, it can be argued that these three elements of the school improvement framework could provide transparency in the school improvement process and provide support to schools when they are breaking down each aspect of school improvement. 
The school’s improvement process includes pupils’ well-being as a target in the school development plan (SDP). Maslow’s theory on motivation highlights a Hierarchy of Needs (MHoN) (Haque, Haque and Islam, 2014; 1943 cited in Noltemeyer et al., 2021, pp. 25-26), which includes love, safety, and physiological needs or “deficiency needs” that must be satisfied before self-actualisation and esteem or “growth needs” can be taken on; however, the prioritisation of these categories can change and the categories can be returned to after being satisfied. It is argued that learning outcomes can be put in the growth needs section of this hierarchy (Noltemeyer et al., 2012). It can be suggested that this link between deficiency needs and learning outcomes could be helpful for schools in gaining insight into why a pupil may lose motivation in their learning environment if certain needs are not satisfied. This could inform teachers of potential ways to support a pupil’s individual progress and learning outcomes. Kitzman et al. (2010) highlight the importance of improving safety needs and love, which can include an individual’s sense of belonging (Taormina and Gao, 2013). It is suggested that a feeling of belonging and the growth of an individual’s well-being is connected (Arslan et al., 2020) and could positively affect esteem (Ammar, 2022). This link between Maslow’s theory and a pupil’s well-being could also increase their engagement in the classroom (Korpershoek et al., 2020). However, Hofstede (1984) adds that needs in MHoN (1943 cited in Noltemeyer et al., 2021) do not consider the role of cultural context and reflect a Western ideology, and Taormina and Gao (2013) highlight the risk of generalising needs when using this theoretical model. Based on this literature, it could be challenging for pupils whose basic needs are not met to work towards achieving their best progress. Furthermore, it could be challenging for additional learning needs pupils whose learning continuum may not reflect this theoretical approach. 
Given these concerns about the potential gaps in MHoN, it could be useful to look at the role of emotional intelligence, which includes an individual’s ability to monitor their emotions and break them down and use this knowledge to drive how they think and their actions (Salovey and Mayer, 1990), when examining the connection between school improvement and pupil well-being. Ybarra, Kross and Sanchez-Burks (2014, p. 94) argue that emotion control occurs through a “conscious” and “deliberate” process that depends on an individual’s cognitive resources and that an “automatic” process can help when there is a lack of cognitive resources that could negatively affect monitoring emotions during the deliberate process and affect an individual trying to develop the skills they could need to support interacting with others. Furthermore, an individual’s knowledge and understanding of their emotions could be context-specific (Barrett, 2006). This could be useful when supporting pupils who find it difficult to express their emotional state in certain environments. Billings et al. (2014) add it is important to consider that how a child monitors their emotions could be based on what is celebrated in their school and, as a result, this school perspective could potentially change what would have been the child’s response. Similar to the SDP, it is agreed that check-ins offer a useful solution for measuring an individual’s emotional intelligence because individuals recognise emotional expressions (Tracy and Robins, 2008). However, it could be argued that the use of check-ins could also be difficult for additional learning needs pupils or a pupil that finds it difficult to monitor their emotions; and in turn, to use the knowledge gained from these emotions to support their learning process. This could be challenging for teachers to develop a deeper understanding of how a pupil processes problems or tries to solve them. 
DEVELOPING AN ACTION POINT
In addition to pupil well-being being a requirement in a school development plan (SDP) (Welsh Government, 2022c) and part of the school’s planned curriculum and ethos (Deputy Headteacher X, 2023), this area of need was internally developed and identified as a priority after the return to school from Covid. Following the school development planning cycle (Welsh Government, 2014b), the school’s self-evaluation process before the SDP involves working as a learning organisation model (SLO) (Welsh Government, 2018; Deputy Headteacher, 2023) and focussing on section E of the SLO survey including creating systems for collecting and sharing information and learning from this knowledge. Similar to a whole-school approach (Welsh Government, 2021), there are reflective observations between teachers and senior management leaders work together to examine the outcomes of lesson observations and informal drop-ins to help each teacher’s professional developmental needs effectively (Deputy Headteacher X, 2023). It is suggested that staff members’ engaging in continuous learning is key to an effective SLO (Welsh Government, 2018). Based on this literature, this approach would be helpful in supporting the pupils’ well-being because collaborating on school improvement through continuous evaluation would support developing a plan of action for a pupil’s well-being intervention, adjusting to a pupil’s changing disposition towards learning, and supporting them to achieve their best progress.
When looking at engaging with all stakeholders, the school uses My Selfie and regular check-ins for pupils and Audit My Concern to record issues or concerns; it monitors the development of the Health and Well-being area of learning and experience through class observations and whole-school questionnaires on School Life Survey to identify strengths and areas for development; it carries out meetings with the senior management team, teachers, teaching assistants, parents, pupils and governors to self-evaluate the school’s performance; and it analyses results and identifies priorities for school improvement as well as things the school will continue to work on as part of its day-to-day work (Deputy Head Teacher X, 2023). The initial activities put in place to generate data cannot be an add-on but part of the curriculum, and a whole-school document to highlight well-being work across the school is used to monitor progressions across progression steps (School X, 2022-2023). It could be argued that gathering qualitative data in the form of questionnaires could be challenging for pupils who find it difficult to express their views to be involved in the process of decision-making and how decisions affect them. Therefore, finding ways to gather data that best fit a pupil’s learning needs could be considered to ensure their opinion can remain a part of the school improvement process. It is agreed that the link between data use and improving pupils’ learning outcomes (Campbell and Levin, 2009) could contribute to teachers adjusting their classroom instructions based on data and require practitioners to receive support in effective data use (Schildkamp et al., 2017). Mingchu (2008) suggests that this support encourages teachers to use data. Based on this literature, it could be argued that teachers carrying out data analyses could have the most impact on the classroom and drive school improvement targets. It could be suggested that both leadership and critical dialogue between stakeholders to support teachers could be helpful to develop their understanding of data and pinpoint changes that can be made in everyday practice to best support a pupil’s progress.
Furthermore, the third stage of the school development planning cycle applies the strategic planning outlined in School X’s annual SDP and the fourth stage includes reviewing or measuring the impact of the document (Welsh Government, 2014b; School X, 2022-2023). The school aims to focus on Emotion Coaching workshops for parents and carers, which involves emotionally supportive relationships that promote children’s well-being and could enhance adult emotional regulation (Gus et al., 2017). This strategy would be useful for pupils who find it difficult to regulate their feelings and need support to develop their emotional responses. There is also a link between the home learning environment and pupils’ learning outcomes at school (Education Endowment Foundation, 2021). With parents facing different barriers, it is suggested that equating parental engagement with learning with parental involvement with schools is problematic (Kim, 2009; Levine-Rasky, 2009), and based on this wider reading, it could be argued that this could risk limiting providing appropriate support to parents. Estyn (2018) states there is a gap in schools examining the effect of their strategies to engage with parents regarding their child’s well-being. Cooper and Cefai (2013) add the data from these strategies could be challenging to evaluate because it can be based on a practitioner’s interpretation. Based on this literature, it would be useful for staff members to gather qualitative data which could provide information on how certain factors influence the use of data and the effect of this impact in order to incorporate support for potential barriers to sharing information between parents and schools. This could support the senior management team examining the SDP’s success criteria including pupils having a greater understanding of personal well-being and strong relationships between each other and staff and support the next steps including well-being activities having a secure place in the curriculum, developing the Health and Well-being area of learning and experience, and supporting the staff’s professional learning (SDP).  
REFLECTION AND EVALUATION
Given the school’s use of multiple data-collecting resources, one consideration is how teachers break down data about well-being that could be placed in the school development plan. A case study on Llwynypia Primary School suggests that gathering data across the cluster to narrow down targets for a plan of action to support pupils could help to set up a continuous examination of well-being (Estyn, 2012). It is agreed that school leaders should present data to staff members as part of an ongoing school improvement process (Hoogland et al., 2016). It is suggested that “data use-related professional development” could be simplified by starting with a problem recognised by a teacher and then collecting data that presents potential reasons that could have caused the problem (Desimone, 2009 cited in Schildkamp et al., 2017, p. 254). Based on this literature, it could be argued that this approach would contribute to ensuring that data is used to its full potential. It could also be useful for the senior management team in gaining a deeper understanding of how teachers make sense of data and use it in their classrooms.
Another consideration regarding the school’s well-being target in its development plan could be continuing to foster parent-school and school-community relationships by identifying and sharing effective practices and then creating a group that carries out a leadership role of outlining practical suggestions to share with other stakeholders (Public Policy Institute for Wales, 2016). This could include engaging with community partners like local well-being charities and integrating their work into the curriculum to provide pupils with authentic learning experiences that develop the school’s Health and Well-being area for learning and experience and contribute to the growth of future Emotion Coaching workshops for parents and carers. It is stated that schools engaging with their community and having their community introduced to the school’s inner workings could have a positive impact on pupils’ learning outcomes (Welsh Government, 2014a). A case study on Ysgol Bae Baglan highlights introducing a community manager who uses the support of local groups or organisations to encourage the community to use a school’s resources (Estyn, 2020). Similarly, a case study on Ysgol Glan Gele Infants and Nursery School looks at collecting data from staff members engaging with families in family learning programmes carried out by the school (Welsh Government, 2015). Although this raises concerns regarding time and financial restrictions when training staff, Theme 5 of the Family and Community Engagement Toolkit for Schools (Welsh Government, 2015) highlights that schools modelling themselves as community schools could help staff members to recognise that working with their school’s community is a shared effort. This could be useful in understanding all stakeholders’ needs. The impact of consulting and collaborating with parents in meaningful ways (Estyn, 2018) on the school’s future practice could be a positive impact on pupils’ behaviour and attitudes toward learning (Estyn, 2020). Based on this wider reading, this could be helpful in supporting a whole-school approach (Welsh Government, 2021) if the school finds it difficult to engage with families because families would have access to practitioners who could offer appropriate support. This would be helpful when it comes to developing the next steps for learning for pupils, parents and the school. 
CONCLUSION
Based on this examination of the school development process and the school improvement process of pupil well-being, including how the school makes sustained improvements and moves forward with a clear purpose that is shared and understood by all (Deputy Headteacher X, 2023), future practice will involve linking immediate knowledge gained in the classroom with a school’s long-term targets for supporting pupils that impact day-to-day practice; especially as the attitudes and practices of teachers and other practitioners ideally result in improvements in pupil outcomes (Earley and Greany, 2017). Given the connection between school improvement and increased pupil achievement (Campbell and Levin, 2009; Carlson, Borman and Robinson, 2011), it could be suggested that receiving support to effectively use data to improve their practice in order to share and discuss with other stakeholders would be helpful in adapting to pupils’ changing learning needs in the classroom and incorporating data to best support pupils’ learning outcomes. This could involve accessing and breaking down how impact reports are created, including impact reports on pupils receiving intervention being used as evidence of effectiveness and class concern sheets being used to back this up. Similarly, using a whole-school approach (Welsh Government, 2021) and using the school as a learning organisation model (Welsh Government, 2018) that collects and exchanges knowledge for learning including engaging with stakeholders such as parents and families through learning programmes like Emotion Coaching (Gus et al., 2017), which helps develop their confidence to support their children with learning at home (Estyn, 2020), could be useful in gaining deeper insight into both the parent-teacher and school-community relationship and provide an accurate understanding of a pupil’s progress. These actions and research would support the requirement to engage in wider research and research findings in the Leadership strand of the Teaching Standards (Welsh Government, 2019). Following these next steps would contribute to the development of the connection between professional practice and theory. 
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