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Target
	
What I have done in this assignment...


	
Target 1
	Be more critical of literature by reading more widely and considering subtle differences in view

	[bookmark: _GoBack]I completed more research and looked into being more critical between theories and authors in this assignment.

	
Target 2
	Consider alternative perspectives for what you read and what you find

	I researched different perspectives of the focuses of the essay to put into my assignment.

	
Target 3
	Use accurate and clear sentence structure, checking spelling and ensuring correct use of the possessive apostrophe


	I made sure I had time to proofread the essay multiple times before submission, checking for spelling and grammar errors.









Introduction
The School Improvement Plan (SIP) is one of the most important documents in a school setting. It is designed to be able to bring all the school priorities into focus in a simple and efficient way. School improvements are extremely important in the everyday running of a school seeing as improvements for the whole school will improve the outcomes for each individual pupil. The Welsh Government (2014) describe an effective School Improvement Plan as an individual journey for the school depending entirely on what is appropriate for them.

For the purpose of this essay I will be focusing on one aspect of my chosen school’s Improvement plan and critically reflecting upon the actions that were decided upon by the school and the following impact. In other words, focusing on how the target was decided upon, has been addressed and finally how the impact is measured by the school. My chosen school accommodates pupils between the ages of 11-18 in a coastal town in South Wales. This school is an English medium mixed school with approximately 1,200 pupils on roll (Wales Online, 2019). The school has a percentage of 7.7% of pupils who are eligible for Free School Meals (FSM) compared to the National Average which is 16% (My Local School, 2018).

One of my chosen school’s targets is to maintain or improve the current high standards across all measures. Within this main target there are different priorities. For the purpose of this essay I will be focusing on how the school monitors the progress of identified groups, one of these being boys’ progression in education. 

Literature Review
To deepen my understanding of the aspects of the SIP and Boys Progression in education, it is important to reflect on relevant literature. The process of School Improvement Planning and how to tackle Boys Underachievement will also be considered in this review. 

The School Improvement Process is based on approaching educational change with a specific focus on the learning of the students. Hopkins (2005) describes his vision for School Improvement as being a moral and worthwhile purpose. As well as helping to contribute to social justice and reform in the education system. Hopkins (2005) feels it is the school’s purpose to provide school improvements which will help to facilitate changes within the organisation of the school, teaching methods and curriculum for the learners leading to a positive impact on their learning. A School Improvement Process is created by following three different phases. These phases are planning, implementation and institutionalization (Beach and Lindahl, 2013). To simplify these phases, they should be completed in a linear process. This is because often schools may have multiple solutions for the process so need to be flexible throughout. For the Improvement Process to be successful in schools there needs to be an overlap between the different phases as schools, on occasion, can return back to planning phase after beginning the implementation as a result of feedback that may have been given (Beach and Lindahl, 2013). This also means there is no direct separation between each of the three phases (SEE APPENDIX 1).

There are many different methods of planning for the School Improvement Planning Process and these are categorized into three different models depending on the schools’ process of choice. These are incremental, improvement and rational (Beach and Lindahl, 2007). Incremental planning is often defined as minimizing the decisions and information needed. A positive of this is that it is said that the process requires little time and resources. However, a disadvantage is that it is unable to produce large changes so for a School Improvement Plan would not be the best choice (Beach and Lindahl, 2007). The next model is Improvement al planning which is referred to by Clark (1981) as goal-free. On the other hand, he also describes this method as being very deceptive for leadership as it is less structured for schools which some Senior Leadership Teams may struggle with implementing. Rational planning is where schools have more than one goal. This model is often seen as the most straightforward process at a first glance, when in fact it is actually a complex method which is based on a school’s strengths and weaknesses and its changing environment (Beach and Lindahl, 2007). 

Dalin and Rust (1996) explain that in order to be an effective school and implement the SIP successfully, the institution must be willing to change to suit the needs of the pupils. This suggests that changes are essential in a school environment for stability and to uphold its reputation. Dalin and Rust (1996) conclude by describing an effective School Improvement Plan as all involved (teachers, learners, senior leadership) being able to plan their individual educational future. 

One of the biggest issues in education is the gender gap specifically when discussing underachievement and progression for boys. According to Clarke and Burke (2012) the biggest issue with boy’s underachievement and progression is their literacy skills. In their summary of findings Clarke and Burke (2012) state how 76% of boys did not do as well as girls in reading in school. However, there are a variety of reasons to why this gender gap in literacy has been formed. Martino (1999) describes one of the main reasons that boy’s literacy skills are an issue is that boys prefer to “act cool” and in comparison, being smart in school is more acceptable for girls. Similar to this idea Clarke and Burke (2012) also believe that boys think that reading is not cool. Alternatively, being cool is not the only reason why boys may fall behind in literacy. Moss and Washbrook (2016) argue how another issue could be the home environment. Boys who are raised in a good home environment are more likely to shine through education and in their chosen subjects at GCSE and A Level. People in education believe that the gender gap would close if there were to be a stronger focus on the child’s improvement and home life (Moss and Washbrook, 2016). 

To try and tackle boy’s underachievement and progression in school Hillman and Robinson (2016) state that people need to recognise the actual problem and not everyone is convinced by this. In their report Hillman and Robinson (2016) state that the Department for Education has said that it will no longer focuses on underachievement for boys or fund initiatives that may help to support this. Instead it will focus on ensuring all learners achieve in school no matter what their gender. Taking away support for boys alone could be one of the biggest issues with the gender gap in education, especially when Clarke and Burke (2012) suggest certain strategies to close the gap in the genders such as specific reading themes, buying specific learning equipment for boys and staff training. Unfortunately, these strategies cost money which the Department for Education does not have or can no longer fund.

Developing an Action Point
The planning cycle for my chosen school operates from September to the following September. Throughout the year, draft versions are created during the summer term before being finalised by results in August. Different outcomes may influence changes or priorities for the school. This is similar to Beach and Lindahl (2013) theory of making sure that School Improvement Plans are flexible in order to be more effective for the school. The school makes it clear that their Improvement Plan is not a static document and will respond to change when implementation is involved. For this, the plan needs to be constantly monitored and revised through termly meetings with the Governing Body and teachers. 

Schools are constantly looking for areas of improvement that can be made using the self-evaluation approach. Within the School Improvement Plan, it is stated that self-evaluation is the approach that the school has taken when identifying what they would choose to implement, in this case, boy’s progression. The General Teaching Council for Scotland (n.d.) describe the self-evaluative approach as being present at various points in the professional learning journey. Self-evaluation is able to support schools in considering progression, improvement and understanding professional practices and learning (The General Teaching Council for Scotland, n.d.). Therefore, an advantage to this approach is that it enables schools to critically reflect upon their own practice and their schools. According to Devos and Verhoeven (2003) all schools initially have a problem with self-evaluation, one of the issues being blind spots. It Is discussed by Devos and Verhoeven (2003) that the self-evaluative approach can be extremely useful for schools if external authorities are involved . This is a positive reflection on my chosen school as they have external parties and groups such as the Governing Body supporting them in their evaluation therefore making sure there is no blind spots in their School Improvement Plan. On the other hand, a disadvantage to this approach is that some believe that self-evaluation can negatively impact teachers due to an extra workload and lack of support (McNamara et al, 2011). In their research McNamara et al., (2011) state that teachers are not trained to be researchers, so therefore may struggle with having the knowledge of how to self-evaluate their own teaching practise or departments. However, it can be argued that teachers have an in-depth knowledge of research as Initial Teacher Education in Wales provides the skills needed to research independently and effectively (Welsh Government, 2018). Using self-evaluation efficiently enabled my chosen school to see that boys were underachieving compared to girls and allowed them to make clear decisions on how they would improve this for the future. 

Once my chosen school had used the self-evaluative approach to decide upon what they would try to implement in the school, the next stage was to collect and analyse data to see if there were improvements. Using data enables schools to see the impact of their implementation and can also show schools if they have accomplished their goals. According to Johnson (1997) data collection is mainly used in school to assess individual student performance. However, schools normally only assess in literacy and math rather than other elements and skills which could massively affect the results, therefore impacting the data. Data is often broken down easily by different aspects such as gender and grades (Johnson, 1997). Using data for the school would make it easy and time efficient for teachers to check the progress that boys had made or if they were still underachieving compared to girls. Some researchers suggest that schools should make better use of existing data that has already been collected rather than collecting new data (Johnson, 1997). For example, using a systematic analysis of data can help to reveal patterns that were previously unseen rather than inventive data which effectively requires more of an effort, which may put extra stress on teaching staff (Johnson, 1997). The school’s choice of using systematic analysis of data is beneficial as they are able to check previous year’s results against what interventions and implementations have taken place to support boys’ progression, afterwards, comparing them all to see if this is changing or effecting GCSE results. Having said that, Sanders (2008) states that schools should participate in the challenge of finding organisations that help schools by giving them critical feedback on their data which could be extremely useful. According to the School Improvement Plan, the school have not made it clear if they have any involvement in an outside organisation who provide help with data. This could be something that the school may potentially decide to reflect upon and implement as it might positively impact their School Improvement Plan. 

Reflection and Evaluation
To help with boy’s progression and their underachievement, the school has several interventions that take place. These are mainly to support the boys with literacy skills as according to Clarke and Burke (2012) literacy (reading and writing) is the main skill that boys lack during their time in education, specifically at GCSE level. Literacy is crucial for learners to help them enhance their skills and access different subjects. In discussing the literacy interventions with staff, they stated that they saw a huge improvement with the development of multiple literacy skills, but especially essay writing, which would support the boys in their GCSE written exams. According to Sharp et al., (2015) interventions are extremely successful in schools when learners who have similar needs or skills are withdrawn from lessons that are not a part of the core curriculum and are instead involved in literacy interventions taught by a trained TA. This is one of the things my school does to support boy’s progression and both teachers and the pupils involved state they find the programme to be very successful. Furthermore, by taking full advantage of these literacy interventions to support them in school with exams, it will also develop the boys’ skills in helping them to get a job when they leave school. 

When reflecting upon what the school already does to support boy’s progression, I decided to research into other aspects that the school could benefit from doing following Beach and Lindahl’s (2013) idea of overlapping the different planning phases. Therefore, offering ideas for improvement means the school could add this into their School Improvement Plan without an issue. Parental involvement is something that could beneficially impact boy’s literacy skills and results but according to the School Improvement Plan there is nothing like this implemented at this time. Sharp et al.,(2015) describe less successful schools as providing homework through using schoolbooks, making sure there is space for teachers to mark it and for parents to be able to comment on their child’s progress. However not many parents leave comments in their child’s schoolbooks, so the school would need to discuss this option with parents. Alternatively, Sharp et al., (2015) states that to be extra successful in involving parents in their children’s education, schools should run parent courses which discuss the importance of learning, showing them the curriculum and helping parents to know exactly how to support their children. This is similar to Moss and Washbrook (2016) argument mentioned previously about how boys who are raised in a good home environment are more likely to shine through education at GCSE and A Level. Moss and Washbrook (2016) support the idea of parental involvement believing a strong focus should be put on the child’s home life.

Conclusion
In conclusion, researching and understanding what the School Improvement Plan is and how schools create and implement their chosen points has developed my knowledge while writing this essay. The School Improvement Plan is an important procedure that must be completed by schools as they need to be constantly looking for areas of improvement that can be made to benefit the pupils and their staff. Through researching the School Improvement Process there are many ways that a school can form its action plan, such as the self-evaluative approach. For some schools, data collection and analysis are also extremely important to check progression on their actions and see if any improvements have been made. 

After completing this assignment, I will use my knowledge of the importance of a School Improvement Plan to help with enhancing my future teaching practice. After completing all the research for this assignment, I know that many boys in education need extra support with their literacy skills. Therefore, in my future teaching role I will continue to make sure that boys will have all the support that they need when partaking in my subject at GCSE and A Level. As well as still supporting girls if extra help is needed. Through researching I now understand the importance of checking data to see the results of what works and what doesn’t in my classroom and will continue to self-evaluate my own practice. I hope to do this by checking with pupils at the end of lesson to see if they have fully understood and gained knowledge from the lesson.
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Figure 1 – School Improvement Plan model (Beach and Lindahl, 2013)
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