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Element 2
 Essay – Explore the wide and complex spectrum of additional needs.
The spectrum of additional needs has changed significantly over the last fifty years. The language and terms now used to explain additional learning needs is complex and descriptive however, it is important to consider that these changes are absolutely needed to ensure that all learners are included, have sustained opportunities and have equality in terms of having the same access to the curriculum that other learners have. Recent changes in legislation in the last twenty to thirty years has supported this view of inclusiveness for all.  (The Additional Learning Needs Code for Wales, 2021) defines an additional learning need as ‘A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision. Weddell, K. (2017) states that ‘A child or young person has (special educational needs) if they have a learning difficulty which calls for special educational provision to be made for him or her’.
The Salamanca Statement (1994) significantly changed the inclusivity around special needs education.  It provided a framework for inclusive education and more importantly education for everyone.  The statement paved the way for the subsequent legislation cementing inclusivity for all and emphasised the fact that no learner should be discriminated against based on a disability or special educational need. Further progression was made to the inclusion agenda with the United Nations Convention on the Rights of Persons with Disabilities (2006).  Ainscow, Slee & Best (2019) p1-6 state that ‘specifically Article 24 which points to ‘the right of persons with disabilities in education’ and the right to ‘an inclusive education system at all levels and lifelong learning’.
 The progression in legislation can be seen as significant given the previous models that were used to define needs of the learner. The Medical model of disability focused on the individual being unable to complete activity due to their medical condition. (Zaks, 2023, p1) states that ‘The medical model of disability describes a widespread approach to disability common since the 1800s, that views disabilities of all sorts as abnormalities that need to be cured or eradicated’.  This model does not support those learners who have additional needs. It also does not allow learners to access the curriculum holistically. (Scope, 2023) states that ‘The Social Model of disability is a way of describing how people are disabled. It differs from the traditional ‘medical model of disability by centring external factors, and not the impaired body, as the cause of disability’. The model itself was adopted by the government’s equalities office for use in all government departments. The Social Model of disability is the model currently adopted within Education to ensure all learners are treated equitably and fairly, regardless of their learning need. The Social Model of Disability removes barriers creating equality for all. By eliminating the barriers, the same opportunities and experiences are open to all learners.   
 Maslow’s Hierarchy of Needs illustrates how we need our basic needs to be met before we can reach out full potential. By changing our legislation, policies and procedures to be more inclusive we are enabling generations of learners to be the best that they can be with the right support and guidance through the education settings. The agenda of inclusion ensures that all learners are presented with same opportunities and can access learning but to do that learners will need to feel safe in that environment and able to learn. Maslow’s theory reinforces this concept that the learner’s basic needs to be met before they can reach their full potential. Education settings provide Additional Learning, Behaviour and Inclusivity policies which provide the frameworks and guidance for integrating the legislation.
 Statistics state that there has been a significant increase in the rise of children presenting with Autistic Spectrum Disorder (ASD) in the last 10 years. (Macintyre, 2015, p11) confirms ‘that ratios for autistic spectrum disorders as changing from 1:1000 children to 1:100 to 1:88 within the last 20 years. The National Autistic Society explains that there are 106,000 children registered in the UK’. With this increase in children presenting with ASD it is vitally important that out policies and legislation remove barriers to having access to the curriculum. Conn & Hutt (2020) state that ‘If the focus on developing a broader approach to teaching and learning, using pedagogy really intelligently, then that can only support young people with additional learning needs….. Pedagogy is at best the heart of the new curriculum and pedagogy, if it’s done properly, should take account of differences in learning’. This demonstrates the significant developments in education making it more inclusive for all learners which must be goal. It is vitally important that we work together and support all our learners and provide an environment that is inclusive and equitable to all and not just the few.
The United Nations Convention on the Rights of the Child (UNCRC) in 1989 again provided further rights for children of all abilities and learning needs. Article 12 of the UNCRC states that ‘Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously’. This illustrates the changing nature and global support for those learners who have difficulties, and it also provides a framework and guidance of governments and educations settings in ensuring that all learners can have the opportunity to learn regardless of any additional needs or special educational needs.
We need to continue to support education settings in moving forwards and ensuring we have the right policies and legislation in place to support those learners with additional needs and those with special education needs. Moving forwards requires us to constantly review and reflect what is working well and what can we do better to ensure that we always create an environment of inclusivity and fairness for all our learners. Conn, C. & Hutt, M. (2020) confirm that ‘The new curriculum is seen as benefiting all learners including those with additional learning needs’. This supports the new curriculum in Wales and its inclusivity for all learners regardless of their learning needs or special educational needs. It is clear from the evidence and legislation that progress is being made but to continue doing the best for our learners we must unequivocally continue moving forwards with reforms and practices that promote and support the inclusivity agenda. 
Breakey, C. (2006) states that ‘Autistic people are not neuro-typical people with something missing something extra added on. They are different. If we are serious about equality and inclusion within any area then we must first of all understand that difference’.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	
• What is important to the learner
To be in a calm and quiet area.
To have access to fidget toys, construction toys for example Lego and Knex and drawing materials. 
Using a calm and quiet time to reflect if the setting is too loud and chaotic. The learner chooses if they wish to wear ear defenders to help them settle in the classroom. We also have agreed with the learner that they can leave the classroom with the Teaching Assistant (TA) should they wish if it is too unsettling.
Independent learning that takes place when completing topic work is aided by the TA supporting the learner to help structure and present visuals of the work.


• What is important for the learner
The learner is full of ideas, and it is important they have an area in the classroom with their drawing materials, construction toys and fidgets. It is important to the learner to know where they are sitting in the classroom and with whom and which TA will be supporting them.
The learner likes building planes, drawing and animating and learning about the World War 1 and World War 2.
Visual timetables for daily activities are always provided on the whiteboard to ensure the learner knows the structure of the day and this is reiterated at the start of the day by the class teacher and the TA working with the learner.
It is important that the learner is given the same opportunities as their peers and has full access to the curriculum and experiences.



• What is working and should be built on
Visual aids to help writing and routines to ensure a safe and secure environment for the learner. Learner expectations to be clarified at transition points throughout the day.
Encouraging the learner to use the outdoor area of the classroom at breaktimes and lunchtimes. The learner does not like to cold, wind or rain and we have encouraged them to take activities outside for 10-15 minutes at a time.
Sensory activities for Numeracy and literacy to continue and build upon the engagement and positive success and progression.
The learner has attended several school trips this half-term and did very well and participated in them well. The learner has the opportunity for a week’s residential course, and we are currently working on providing some information every week so that they can ask questions and see where the residential will be, the accommodation, food, the types of activities that we will be taking part in.




• What is not working and needs to change
Further support needs to be given to aid the learner in developing their handwriting and pencil control.
Further differentiation of the tasks is needed as the current level is not suitable for the learner. Further assessment is needed to ensure the work set is suitable and attainable for the learner to achieve. We need to incorporate further visual aids into tasks to ensure they are manageable enough and that the learner has the best chance of success.
Further support is needed to help the learner engage with their peers in group and independent work.
The learner needs more support when set independent work and we need to provide shorter tasks with visual aids to help the learner understand and complete the task set.
We need to set clear expectations of what the learner is expected to do when given a task and what resources/support will be provided to them.
Transitions throughout the day also need to be incorporated – arriving in the morning, break times and lunch times.
Training is needed for the Class teacher and Teaching Assistant to ensure that they have the updated knowledge, skills and techniques to help the learner.














	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
The learner has a wide vocabulary of knowledge and interest in certain topics which they will engage with when they are happy to do so.
Literacy focus has been to improve handwriting and letter formation using sensory tools to aid engagement.
Numeracy focus has been to build confidence using the four operations (addition, subtraction, multiplication and division) in number. We have also focused on number formation and timetables.

Communication and Interaction
Limited interaction with peers during the school day and at break and lunch times. The learner prefers to be playing on their own in a quite space usually indoors with limited interaction from peers. The learner enjoys and does participate in class discussion. The learner is able to give their opinion when asked a question on a topic for example ‘What do you think will happen next in the story?’. The learner does repeat certain phrases and sentences.


Sensory and/or Physical
Learner enjoys anything tactile and squashable to touch and feel – playdough, blue tac, clay.
Learner has limited attention and prefers to use fidget toys to help during teacher introductions to a task or piece of work. We also use these as a reward to completing work for a set amount of time and then introduce a break 10 minutes before moving onto the next step.


Behaviour, Emotional and social development
The learner finds it difficult to emotionally regulate and can develop ticks when they are finding a situation particularly stressful for example if the classroom noise level starts to increase the ticks below louder and louder. This is also apparent when there is independent learning, and the classroom is busy and more chaotic than normal. We have a quiet area that we can use, and TA support is in place to be able to identify these behaviours and move the learner to a more comfortable setting to reduce stress.
We encouraged the leaner to interact with peers for short periods of time for example during group work, break times and lunch times. The learner has also taken part in the school concert with a short part and attended a school disco and residential which is an incredible achievement. The learner has limited empathy with his peers and adults and finds it difficult to regulate their own behaviour in stressful situations. However, the learner does participate in PE with the rest of his peers and will take part in games and circuits in team activities. 





Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)




	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Developing fine motor skills – Improve handwriting and letter formation.
To form letters, a, b, d , n, m , p, h correctly when independently writing

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· To develop fine motor skills – Improve handwriting and letter formation.

· Support should be 1 to 1 with Teaching Assistant (15-20 minutes per session) twice per week. Teaching Assistant will need to have relevant training in Catch-up interventions.

· Activity should be sensory based using foam, playdough, water beads or modelling clay.

· Activity should include exercises to warm up fine motor skills – dough disco could be used to help and engage the learner.



	No
	Teaching Assistant 

Class Teacher

External course provider for Catch-up intervention programme


	1st September 
2023
	31st October 2023

Review every half-term

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To develop social and communication skills

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	· Support should be weekly – ELSA Teaching Assistant (3 times per week for 20 minutes or when required) Timings and allocation to be decided once intervention has begun.
· Referral required for Speech and Language Therapist to advise on potential activities and resources we can use to help the learner communicate on a day-to-day basis.
· Use Visual Timetables with the learner to help during the transition points during the day (coming into class in the morning, break time, lunchtimes, assemblies and independent learning)
· Teaching Assistant (TA) to work with the learner in group work and provide support in social situations.
· Use sensory circuits with the learner – 3 mornings a week before entering the classroom to reduce transition issues to class and help with concentration 
	No
	ALNCo

Referral to Speech & Language Therapist

Class Teacher

ELSA Teaching Assistant
	1st September 2023
	30th September 2023

Review monthly 

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To continue to improve relationship with peers – to interact with a peer once a day for 10 minutes without involving an adult

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	· Class teacher/Teaching Assistant to supervise interaction with peers.

· Clear expectations are to be given to the learner.

· Consider using a simple reward for interacting in an acceptable manner for example time to play with the Lego or Knex and/or construction toys.

· ELSA Teaching Assistant to review and aid in supporting the classroom-based activities.

· Sensory audit of the classroom to ensure any adjustments that can be made to support the learning environment.


	No
	Class Teacher

ELSA Teaching Assistant

Teaching Assistant - Classroom based
	1st September 2023
	30th September 2023

Review monthly

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	  2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To work more independently in the classroom

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	· Set clear expectation with the learner at the start of each task.

· Provide suitable building blocks for task such as visual aids/pictures. 

· Use of Help desk resources for literacy and numeracy 

· Set out a timed period for work to be complete for example 20 minutes and a 10-minute break where the learner can play with construction toys, draw or listen to a book before resuming work on the set task.
	No
	Class Teacher

Teaching Assistant


	1st September 2023
	31st October 2023

Review every half-term

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
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