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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
[bookmark: _GoBack]1. Introduction 
A critical incident refers to the significance of an event that is interpreted or based on personal values and judgements that allows a particular incident to have significant meaning to the individual (Tripp, 2011). Corresponding to this Farrell (2012) notes in education critical incidents are spontaneous and unplanned events that initiate perceptions about aspects of teaching and learning. It is said that critical incidents in education are essential as it allows practitioners to analyse different aspects within their class to learn and improve on practice (Joshi, 2018). Corbett (2010) believes that these incidents are essential in education as a way of reflecting and identifying helpful strategies or areas of improvement for successful communication. Reflective practice is considered a vital source for both personal development and professional improvement, it allows practitioners to question their teaching methods to improve their own development as well as increasing children’s performance (Mathew, Mathew and Peechattu, 2017).
The focus of this essay will be to analytically evaluate a particular critical incident gathered from four observations conducted in a primary setting. After examining the chosen critical incident and gaining a deepened understanding identification of next teaching steps can be highlighted to benefit best practice. Throughout the essay there will be clear reference to academic literature and relevant research that link with key themes or theories that associate with the incident to support and provide a clear discussion.

2. Observation 
2.1 School and class context 
A primary setting was chosen to conduct four observations over three days to find a critical incident, the setting has approximately 453 pupils between the ages three to eleven with around 9% being eligible for free school meals. The setting is a pioneer school for both ‘new deal’ evolving a national model of professional learning and ‘curriculum’ in developing and piloting the new curriculum for Wales (Estyn, 2016).

The observations took place in a reception class with 29 children, 16 boys and 13 girls, the room is an old-style Victorian class with several bright display boards filled with children’s work linking to the class theme. It is said that displaying children’s work enhances their self-esteem allowing them to feel a sense of pride and belonging in their learning environment (Bucholza and Shefflet, 2009; Recchia and Lee, 2015). Different individual learning areas were devised that incorporated a range of creative stimulating experiences which associates with the Foundation Phase Framework, children can freely enter these areas to explore and develop skills (Welsh Government, 2020). These areas include a role play corner, reading den, creative table, painting and maths area, the class teacher organises each area relevant to letters and numbers being taught that day and provides range of age appropriate play materials to stimulate each area of development.  

There is clear and careful consideration about adhering to ethics guidelines set out by the British Educational Research Association to ensure findings are valid and reliable (BERA, (2018). Any personal information regarding the setting or any children involved in the observations has not been mentioned, instead pseudonym was used to hide participants names to keep their identity anonymous for instance Child A, Teacher 1 and School R.

2.2 Methodology 
A qualitative methodological approach has been adopted as it allows researchers to gather detailed information on personal opinions, contemporary issues, behaviours relationships and emotions (Emmel, 2013). Through using qualitative methods detailed responses can be interpreted to create a clear understanding or explanation to answer complex questions, a given situation or social norm (Keegan, 2009; Page et al, 2012; Carter, 2018). That being said, results or findings can be difficult to replicate from this approach which can cause research to be unreliable and draw misleading conclusions or gaps (Roberts-Holmes, 2018). However, Carter (2018) argues that in research using qualitative methods improves the reliability of findings and gains successful results that can be reiterated to monitor evolving trends.

The research methods clearly associate to the chosen methodological approach, qualitative methods emphasise on descriptive and narrative that can interpret or analyse feelings and perceptions (Kumar, 2014). To gather relevant evidence two research methods were adopted, observations were conducted to provide a systematic account of events, behaviours or routines (Cohen, Manion and Morrison, 2013; Kumar, 2014). The chosen observation style was naturalistic where at a distance spontaneous behaviour and discussions between participants were recorded in their natural environment and normal routine (Mukherji and Albon, 2016; Gross, 2018). This style of observation was appropriate as it promoted validity as the natural behaviours or conversations observed cannot be manipulated (Cooper, 2018). In contrast to this, Morrison et al (2016) notes when using naturalistic observations, the observers’ personal views can alter their focus on what to record which could affect the research reliability. Associating with observer bias where a researcher may report or interpret data different to another researcher based on their feelings or perception which can cause inconclusive results (Martella et al, 2013). It is said using this style of observation provides research with first-hand experience of observing clear social behaviours whilst promoting genuine interactions and reactions to situations (Booren, Downer and Vitiello, 2012). An important awareness needed when using this observation method is how behaviours may alter or change due to participants being conscious of an unfamiliar face watching them so conform to what is perceived as the ‘expectation’ (Hewstone, Stroebe and Jonas, 2016). 

From the observations a non-participant structured case study was devised based on a critical incident, allowed illustration of different aspects from an individual or group with opportunities to track social skills and development growth (Parke, Roisman and Rose, 2019). Case studies fitted the research as it provided great detail with clear and in-depth data that can be easily compared to other research (Baron and McNeal, 2019). Similarly, Scott and Morrison (2007) refers to using case studies generates new concepts and are considered an aid in explaining and comparing different aspects of an individual’s life that relate. Despite this, using a case study within research can be difficult to generalise findings and make a valid representation (Cohen, Manion and Morrison, 2013). It can be considered difficult to replicate as it is based on one person’s perception, the researchers’ own subjective feelings may alter or influence the results (Kumar, 2014; Kaushik, 2018). That aside, Starman (2013) argues that this research method explores real life situations and natural relationships which adds value and simplifies concrete theories. 

3. Critical Incident Linked to Four Purposes 
The critical incident captured was based on classroom engagement during a mathematic session, from the start of the session where the teacher began asking the children to recall the previous numbers learnt before introducing the number three it was noted that Child E was eager to participate and give the answers. During the session there is clear evidence that even though Child E knew the desired answer and wanted to contribute she was not following the classroom rules. The class teacher chose to ignore the inappropriate behaviour and not acknowledge Child E instead focused on promoting positive behaviour allowing Child E to contribute when she demonstrated the desired behaviour. 
There are clear skills Child E demonstrated that refer to Donaldson’s Four Purposes, from the critical incident it is shown that Child E acknowledged what was required for her to participate in the session by altering her behaviour. She did this by taking into account what the teacher was asking each child to demonstrate for instance showing ‘super sitting’ and hands up to answer questions. Therefore, it is evident that Child E is developing key characteristics that connect her to becoming an ethical informed citizen by presenting a clear understanding and consideration on the impact of choosing the correct action (Donaldson, 2015). Another key characteristic within one of the purposes was shown, during the session Child E appeared enthusiastic in wanting to be picked to participate in the task in practicing writing the number on the whiteboard in front of the class. This was shown as Child E responded positively by saying “I can do it” and “me me” whilst also waving to gain the teachers attention. It can be considered that she is developing characteristics in becoming a healthy and confident individual as her confidence in participating in a group situation is growing which will benefit her learning and development (Donaldson, 2015). In addition to this purpose, there is clear connection that Child E demonstrated key skills that will lead her into being an enterprising and creative contributor as she appears to enjoy being part of new opportunities and taking measured risks in her learning environment (Donaldson, 2015).
Even though this critical incident didn’t highlight any characteristics indicating that Child E is developing into becoming an ambitious capable learner there needs to be consideration that these characteristics may be highlighted or enhanced in other learning opportunities. As discussed by the Welsh Government (2020) children can flourish and develop a variety of essential skills in different aspects of their learning, it is essential for practitioners to set a variety of activities that incorporate all areas of the curriculum to underpin and explore new learning experiences. The information collected from the critical incident showed clear links to Donaldson’s Four Purposes which can lead to further questioning from similar research and theory to gain in-depth knowledge. 
4. Literature Review
4.1 Recalling previous information builds new knowledge
The critical incident began with the teacher recalling previous information the children already know before introducing a new number, by asking the children to think about previous numbers learnt the teacher is allowing children to associate prior knowledge with new information for their learning to grow (Darling-Hammond et al, 2019). Liben, Muller and Lerner (2015) refer to recalling information as a source of implanting key information that is stored in children’s memory, the information will develop and strengthen over time as the knowledge matures. Recalling knowledge can boost achievement, research by Towse, Cowan, Horton and Whytock (2008) explain using recall deepens children’s reading, literacy and numeracy skills as it provides opportunities to think about the learning. Similarly, Serret and Gripton (2020) argues it is essential for teachers to focus on ensuring children process and understand the essential information before introducing in depth data to extend the prior knowledge. By allowing time for children to process and develop their own understanding of information it will transfer from their short-term memory into their long-term memory (Rathus, 2013). Oswalt (2020) discusses how when information is stored in a child’s long-term memory their knowledge continues to grow, children begin learning to recognise and recall previous knowledge then reconstruct it to interlink with new information presented. That being said, it is essential for the information in a child’s long-term memory is recalled and used regularly, without sufficient work there is a high chance of it being forgot (Cowan, 2014). It is evident from the critical incident that the teacher understands the importance of recalling previous knowledge, Adams, Nguyen and Cowan (2018) note when information is recalled frequently it becomes fixed firmly into a child’s long-term memory. However, research argues that schools are overloading children and providing too much information with not enough time to process it (Gedge, 2016; Dempster and Robbins, 2017). A document published by the Welsh Government (2020) suggests the stress of a busy curriculum can negatively impact how children learn and hold key information. The school day follows a rigid structure where teachers may overburden children with information that involves all areas of the curriculum to ensure all areas are covered, which can consequently impact on how children store new information (Welsh Government, 2020). Similarly, Rotter (2009) believes teachers present children with never-ending information, whilst teaching new concepts helps develop skills and allows learning to grow the material can only be useful to a child if they are able to effectively be recalled when required. The ability for children to retain and recall information is fundamental to improving memory, it is essential for teachers to implement a variety of strategies that aid children’s memory (Darling-Hammond et al, 2019). When teachers use recall regularly to present new learning children will be able to build and explore new ideas or ways of thinking based on what is already stored in their memory (Wenk, 2017). 

4.2 Promoting positive behaviour enhances learning 
A key strategy used within the classroom to manage behaviour is planned ignoring, it is used to decrease minor behaviours and is most effective to behaviour that link to children needing attention (Bayat, 2019; Garbacz, 2019). Guillen (2017) purposes that by ignoring the undesired behaviour and avoidable attention children will learn the appropriate ways to communicate their needs. Similarly, Bennett (2017) states how teachers need to focus on the positive aspects of behaviour and highlight these so children learn to associate what is expected of them and repeat these behaviours. The critical incident highlighted throughout the session the teacher chose to ignore Child E attention seeking behaviour and reinforced the classroom rules, when Child E was shouting out to answer the question the teacher says to the class “I can hear voices but I want to see hands up”, the teacher then goes on to say “.. your sitting with your hand up, what number comes after two”. Research has shown how positive reinforcement is an effective strategy which has an influential impact on improving children’s behaviour (Diedrich, 2010). Skinners theory discussed how using positive reinforcement allows the focus to be on what a child is doing right rather than focusing on what the child isn’t achieving, by highlighting positive behaviour or creating a repetitive stimulus will increase the desired response (Gordan and Krishanan, 2014). In the critical incident the teacher chose to reinforce positive behaviour by ignoring Child E sitting on her knees staing to the class “I’m looking for someone showing me super sitting”, once Child E altered how she was sitting the teacher rewarded the child by praising how she was showing ‘super sitting’ and ready to engage in the activity. Corresponding to this, Berns (2015) notes for positive reinforcement to be effective praise or rewards must be offered to the child for providing the desired behaviour and to encourage repetition. There are many criticisms of using positive reinforcement, Grille (2020) propose that teachers should not always acknowledge disruptive behaviours positively as children may expect to receive praise or rewards every time they choose to listen or follow instructions. Instead of children understanding that the behaviour is undesirable they can potentially repeat the behaviour to receive praise leading them to believe they will always have their own way (Kostelnik, Gregory, Soderman and Whiren, 2011; Darling-Hammond et al, 2019). Even though positive reinforcement is effective a document by the Welsh Government (2012) explain the importance of not overusing as instead of children acknowledging the need to change behaviours, they may learn to repeat behaviour with an understanding that it will be rewarded. Darling-Hammond et al (2019) describes this as children not making the essential connections in learning how their behaviour or choices can negatively impact on their own and others learning. That being said positive reinforcement is considered a powerful technique that is easy for teachers to adopt to dictate the direction of children’s behaviour and motivation (Diedrich, 2010; Greydanus and Wolraich, 2013).

4.3 Children need to be challenged to grow
During the critical incident it was evident that Child E knew the desired answers and wanted to contribute in the session by trying to catch the teachers attention, after not responding to the behaviours Child E seemed to become distracted by playing with a display and not engaging with the ‘magic pen’ activity. This can suggest she is not being challenged enough, Bhagat, Vyas and Singh (2015) emphasises how challenging children is based on teachers balancing expectations that suit each individual learning style. When teachers create low expectations, some children may be under-challenged in their learning and appear bored or zone out, high expectations can over-challenge a child leaving them feel overwhelmed which can lead them to become easily distracted (Hancock and Zubrick, 2015). Both types of expectations can have a negative impact on children’s behaviour for instance being disruptive, lashing out or withdraw which can obstruct learning (Ofsted, 2014; Hancock and Zubrick, 2015). In addition to this, Light (2018) refers to challenging children as a way of stretching their learning allowing them to independently discover passions and engage in new learning experiences out of their comfort zone which drives success. Without risk or challenge learning can become tedious leaving some children feeling they are not enhancing or enriching established skills and knowledge (Solly, 2014; Hancock and Zubrick, 2015). It is important to note that to challenge children doesn’t involve overloading work instead providing activities that is of interest and stimulating to naturally engage and motivate them (Gregory and Kaufeldt, 2015). According to Darling-Hammond et al (2019), setting challenges needs to include struggle for children to understand that asking questions and making mistakes is a part of their learning journey. Similarly, Pianta and Sheridan (2015) refers to how the use of questioning acts as an effective strategy to challenge children, it allows teachers to understand what children already know whilst identifying any gaps in their learning which enables them to plan and implement activities to help children reach the desired outcome. Even though the critical incident highlighted that the teacher did ask questions, more open-ended questions could have been introduced to invite children’s opinions and deepen their critical thinking skills (Moore and Hansen, 2011). 
In addition to asking questions, creating groups based on ability is another strategy utilised in schools to challenge children’s learning, by implementing these groups teachers can successfully challenge and scaffold children’s learning based on their knowledge (Tomlinson and Moon, 2013). Baker (2018) argues that grouping based on ability has negative consequences, with children feeling pressure to achieve if placed in high ability groups whereas children may feel stereotyped o not being capable to achieve higher than the low ability group they are placed in. In contract, Alderman (2016) states that ability groups provide positive effects on children as teachers are able to differentiate and use specific strategies to suit each group learning needs. Children seek to be challenged in their learning environment it is essential that teachers acknowledge the importance of challenging children and implement it in all aspects of learning that allows children to think, explore and question to enrich all areas of their development (Kostelnik, Whiren and Soderman, 2014; Stead and Kelly, 2015).

5. Reflection, Evaluation and Next Steps 
Observations are considered fundamental in regard to improving teaching and learning (Shevlin and Rose, 2010), observing children underpins an awareness of children’s learning whilst monitoring progress and form areas of improvement (Davies et al, 2019). Machado (2012) suggests without observations it is difficult for teachers to track children’s growth and extend learning. It is important to acknowledge how observing children benefits professional practice by providing teachers with opportunities to enhance their own knowledge, gain a deepened understanding of how children develop and strategies that strengthen learning experiences (Husbands and Pearce, 2012; GOV, 2019). Similarly, Langston (2020) suggests observations improve practice as it provides teachers with first-hand experience on how children develop in all areas. From observations teachers can critical reflect on their own practice and determine if there any areas needed to improve to develop their personal development (Mathew, Mathew and Peechattu, 2017). Critical reflections provide teachers with reasoning or understanding with elements within their classroom whilst improving critical thinking skills (Shandomo, 2010). Walkington and Christensen (2001) refers to critical reflections as a technique that allow teachers to examine their own practice and deliberate the effectiveness of strategies implemented to aid children’s learning. 
To reflect on the critical incident and gain a wider perspective it is essential to adopt a structured and organised approach. The chosen approach to construct the reflection is by Brookfield (2017) who suggests exploring perspectives and identifying next steps through four lenses, the lens of the teacher, pupil, peers or colleagues and the theoretical lens. This approach aids professional practice as it investigates and gains deepened understanding of varied viewpoints which can lead to creating valid representations in society (Nager, 2017).  The critical incident demonstrated elements of the behaviourist approach, throughout the session the teacher chose to ignore distributive behaviour implementing the strategy of reinforcing classroom rules and praising positive behaviour. Evidently this strategy appeared effective as Child E responded well through altering her behaviour and adhering to the teachers commands to contribute to the session. Which demonstrates that Child E is starting to connect how choosing to adapt her behaviour can benefit her own and peers learning experience (Darling-Hammond et al, 2019). By understanding the need to change how to approach being involved in carpet time sessions, it can be said that Child E has an awareness of how her actions could negatively affect the classroom environment and potentially disturbing how others learn. 
After reviewing relevant literature based on positive reinforcement the next step would evidently be for the setting to continue implementing this strategy, Child E responds encouragingly to the teacher recognising when her behaviour alters which can allow the mutual respect and trust to grow between herself and the teacher. If Child E continues to acknowledge the desired behaviours that allow her to interact in her learning environment, she will create a repetitive stimulus and learn to automatically demonstrate these behaviours without being prompted (Gordan and Krishanan, 2014). The use of positive reinforcement can help teachers motivate learning whilst managing children’s behaviour, it creates an inviting learning environment which can encourage children to take part and engage in planned sessions or activities (Welsh Government, 2012). It allows teachers to be understanding and provide empathy to all children, accepting that there could be underlying reasons in why a child may respond in a certain way and mould how children understand different behaviours. By choosing to use positive reinforcement teachers can provide children with reasoning and question about certain behaviours which improves how children communicate with the teacher (Guillen, 2017). It is important to note that positive reinforcement should be implemented throughout the whole school, as children move through the school disruptive behaviours should reduce as children have a clear understanding of the appropriate behaviours expected within the setting (Bennett, 2017). Through teachers adopting similar strategies children’s wellbeing will be enhanced by knowing their behaviour will not be observed negatively or fear of being punished. Instead the setting will attempt to explain and support children in considering the implications of making the wrong choice to aid them in becoming ethical informed citizens (Donaldson, 2015). The understanding of using positive reinforcement enhances professional development as it builds on learning how to deal with undesirable behaviour in a calm manner. However, it is important to recognise in practice the use of negative reinforcement or punishment may be necessary depending on the behaviour presented which will benefit personal development with having a clear understanding on which strategy is appropriate to implement in different situations.
The session was based on the carpet where the teacher introduced the new number to the whole class, there is question to whether this approach was successful as Child E knew the desired answer but appeared easily distracted meaning there is potential that Child E feels under challenged during whole class sessions. If this style of session is repeated regularly it may become tedious to Child E leaving her feel she has no opportunity to deepen skills and take risks in her learning (Solly, 2014). The literature discusses the importance of challenging children’s learning, allowing them to struggle, take risks and make mistakes to enhance their questioning and thinking skills (Darling-Hammond et al, 2019). Despite already having learning groups based on ability in the classroom, a suggestion could be to implement new information for instance numbers or letters in these groups rather than as a whole class. Utilising learning groups will allow Child E and other children to learn at their own pace, smaller groups provide more time to concentrate on supporting and extending skills of the children within that group. Being in smaller learning groups may open more opportunities for Child E to contribute in answering questions and provide desired answers without impacting on her engagement or exhibiting distracted behaviour (Moore and Hansen, 2011). Presenting new information or knowledge in smaller groups simplifies how teachers can assess children’s understanding and highlight areas of improvements. These groups allow teachers to plan appropriate challenge based on relevant knowledge each group has achieved and what they are learning towards (Tomlinson and Moon, 2013). By having a clear understanding of children’s learning, teachers are able to differentiate and alter how they present information to ensure each group learning needs are met meaning children will not feel over or under challenged (Alderman, 2016). Adopting a whole school approach on presenting new information could make monitoring children’s progress clearer and easy to interpret. It is said that children relish being challenged in their learning, by implementing teaching strategies that challenge throughout the setting children will continue to ask questions, take risks and be motivated as they grow (Stead and Kelly, 2015). Consideration of ways to present new information to children boosts professional development as it allows the teacher to be dynamic and versatile in how to present information or plan activities in practice. Also, enhancing personal development with having an awareness and essential knowledge on key strategies that aid how they can support their own practice as well as children’s learning.

6. Conclusion 
To summarise, this essay critically rationalised an incident gathered from an observation demonstrated in a primary setting based on Child E. The critical incident concentrated on Child E’s behaviour and engagement during a mathematics session and the strategies implemented from the teacher to manage undesired behaviours and motivate learning. From the critical incident detailed reflection and two appropriate next steps were explored to benefit best practice following the Brookfields approach regarding the four lenses to ensure the whole setting was considered. It is evident that following Brookfields approach can provide relevant and detailed information, for that it should be continued and utilised in practice for further guidance. The key themes and strategies discussed from relevant theory and literature enhanced both professional and personal development, allowing these skills to be embedded in practice and gain first-hand experience in evaluating the success of each strategy. The knowledge from this essay promoted the skills in becoming a reflective practitioner, recognising the significance of utilising observations and evaluating practice to promote a successful learning environment. Being able to reflect, identify key areas and make suggestions are key characteristics that support professional and personal development, these skills are also considered vital in ensuring professional standards are met to improve practice and evolve learning (Welsh Government, 2020). 
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Appendices
Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

OBSERVATION 1
	Date and time, year group:
28/09/2020          9:45          Reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This observation took place during continious provsion inside the reception classroom, two learning groups were present choosing different areas they want to play in. The session begins with the teacher explaining she will be calling children one at a time to complete a activity at the table and reminding the children of how many can go into each area.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children are sat on the carpet waiting for instructions, the teacher states which two learning groups are going to work outside the classroom and they line up by the door. For the two remaining groups on the carpet the teacher recaps on how many children can enter each area and explains the children must use their ‘indoor voices’.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The environment is based on the letter sound ‘m’ that was introduced to the children. Each area is based on the sound that include mini activites associated with the letter sound for example colourings linked with objects/animals that begin with the letter ‘m’, rainbow writing with paint and creating mouse ears. The children have the opportunity to decide which box they can play with on the carpet. The class decided they wanted to play with lego. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Before the whole class leave the carpet area to start continuous the teacher asks “thumbs up if you understand”, the whole class rise their thumbs which indicates that they understand and are engaged.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Each area has a number on it so children are aware of the how many can play in that certain area. Children independently have to complete the activity of their choice with no adult interaction.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

All of the learning areas link to the letter that they are learning meaning children are constantly reminded of the letter and can be related with first hand experiences.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Whilst playing with lego one child doesn’t seem to want to play or share with the other children and chooses to play on their own.





CRITICAL INCIDENT IDENTIFICATION RECORD

CRITICAL INCIDENT 1
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



28/09/2020
9:45
Reception class observing two four year olds playing with lego on the carpet during continous provision with no adult interaction 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The teacher asks the children “thumbs up if you understand” the class raise their thumbs up, “off you go to choose then” two children bring the lego box to the carpet.  “Let’s build together” one child asks “I don’t need any help” replies Child A, Child A picks up bits of lego and starts putting them together “this wall is not working” she says to herself. She turns a piece of lego upside down “oh that’s why something is stuck” and picks something out “much better” as she puts the piece on top. The child turns to Child A and says “I can help you do that” Child A looks “no thank you, you do your own wall like me” she points to her lego. The child starts building next to Child A, she moves away from the child and carries on builing. Child A looks at the child playing opposite her “your doing it wrong, look at mine” moving closer to the child, “you need these pieces” the child picks up a piece of lego “no that’s mine dont touch” Child A responds taking the lego off the other child. The child looks at Child A’s wall and picks up another piece “no thats mine again” shouts Child A, the child replies “I’m doing it like you” pointing to the wall “stop touching my wall” replies Child A. Child A starts to break her lego up and put it back in the box “I’m going somewhere else”.





























Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

OBSERVATION 2
	Date and time, year group:
28/09/2020            10:30          Reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

A session in the outdoor learning with the the lower ability. The session begins with the TA explaining the four outdoor areas open for children to freely choose and that she will be calling one child at a time to complete a activity based on the letter of the day ‘m’. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The group of children enter the outdoor learning area and all listen to instructions from the TA regarding the session. The group walk around looking at the areas and recalling to the TA how many are allowed in each area. The TA asks the children ‘thumbs up if you understand’ before sending the children off. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The TA explains to the group of children the learning objectives, she also informs the children when she individually calls them for the activity and how it links to the letter they learnt in class. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Two of the four learning areas included tasks linking to the letter ‘m’, chalk to practice writing the letter on the floor as well as foam in a tough spot to form the letter. During the activity the TA asks the children if they remember the rhyme for ‘m’.



	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The children have learning groups based on their ability and the TA sets challenges for the children in the different areas to keep stimulated.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The TA marks the activity following the schools marking criteria to indicate children’s understanding. In addition to this the TA runs throguh the rhyme with each child.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One child is playing with the farm animals, the child then imiitates the TA interacion with him to the other two children in that area.






CRITICAL INCIDENT IDENTIFICATION RECORD

CRITICAL INCIDENT 2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



28/09/2020
10:30
A learning group in the outdoor learning area, three children playing with the animals whilst the TA is calls a child one at a time to complete an activity.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

“.. come and do your activity” the TA shouts, she looks around and shes the child playing with three other child in the farm animals, she walks over “there you are .. come and do your work” she notices Child C lining up the animals “lets count them” the TA asks “ready do it together” “one, two, three ...” the TA and Child C count together. The TA stands up “come on .. lets do this activity” and walks away, Child C looks at the other child “right everyone lets count them together, are you ready, one, two, three ...”.








































Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

OBSERVATION 3
	Date and time, year group:
29/09/2020            9:15        Reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This observation took place during carpet time inside the reception classroom, all the children were sat on the carpet the teacher begins the lesson by recaping the numbers they have already learnt along with the correct rhymes and then goes on to introduce the number three. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children are sat on the carpet listening to the new number being introduced by the teacher, the TA is setting up the outdoor learning area. After revising the previous numbers, the teacher introduces the new number the children learn the rhyme and the number formation to the class. All children seem engaged and eager to learn the new number, the teacher reinforces classroom rules and positive behaviour to stop any interruptions.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Prior to the session the teacher explains the learning objectives and what the children will be learning. The teacher explains each area that is set up for when ‘carpet time’ is finsihed and reminds children about the rules when sitting on the carpet. The purpose of the ‘carpet time’ session was to recall previous numbers one and two then move on to introducing number three.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Before going over a number the teachers asks the children to shout the number out that she points to on the board and use their ‘magic pens’ to write the number formation.


	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

For the purpose of this activity learning groups are not required as it is a whole class session. Some children appear to show better understanding by shouting out or putting their hands up to answer questions.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

During this time the teacher assess whether the whole class know the new number through answering and reciting the rhyme, she picked a few children to come to the front and write the number on the board to check formation which assess individual understanding.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One child seems eager to particapte and provide their input in the session but towards the end becomes disengaged. 




CRITICAL INCIDENT IDENTIFICATION RECORD

CRITICAL INCIDENT 3
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



29/09/2020
9:15
Whole reception class sat on carpet to start a maths session, the teacher asks the children to recall previous numbers learnt before introducing number three. One child  appears eager at the start to particapte but towards the end seems distracted and disengaged. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The session begins “who can remember the numbers we have already learnt?” children begin to raise there hand, Child E waves her hand “.. do you know?” asks the teacher “one and two” replies a child “that’s right well done”. The teacher asks the class “can you all help me? What number comes after two?”, Child E shouts “I’m feeling smart, I know this” the teacher looks around the class Child B again shouts “I know this” “I can hear voices but I want to see hands up” Child E sits on her knees “I know this” “.. your sitting with your hand up what number comes after two?” asks the teacher “three” the child responds. The teacher praises the child by saying “that’s right well done” she continues “so today boys and girls we are going to learn the number three” she picks up a board pen and writes the number three “around the tree, around the tree thats how you make a number .. “ three” replies the class. The teachers picks up a different colour whiteboard pen and repeats “you start at the top, you go around the tree and then around the tree”. Child B starts picking a display “lets all have a go, show me your magic pens in the air ready” the teacher looks to see who is ready “magic pens ready”, Child E still picking the paper off a display. The teacher asks Child E “.. have you got your magic pen” “no” she replies, “do you want to borrow one of mine” the teacher puts her hand in her pocket and hands Child B a ‘magic pen’ “are we ready class? Say the rhyme together ..”. 
After going through the formation using their magic pens the teacher asks “who wants to have a go at writting the number?” some children put their hand up “I can do it” says Child E moving back and forth on her knees “.. come up and have a go”.“Whos next?” ask the teacher Child B raises her hand and waves it to the teacher whilst sat on her knees “me me” she says, the teacher looks around “I’m looking for someone showing me super sitting”, Child E crosses her legs. The teacher choses another child, “last turn before we go do our activities” Child E sits with her legs cross and hand up, “Child E you are showing me super sitting with your hand up would you like a go?” “yes please” replies the child, she goes to the front and writes the number three in the correct format “amazing, well done you” responds the teacher.














Appendix 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

OBSERVATION 4
	Date and time, year group:
30/09/2020            10:05        Reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The session took place in the reception class with two of the learning groups in continious provision. After carpet time the teacher explained that the groups in the classroom can freely choose and she will be calling a children individually to complete a activity based on the letter ‘a’. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Prior to setting the task the teacher reminds the two learning groups about how many are allowed in each area and the importance of using ‘indoor voices’ for children to learn. 
 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The environment is set up based on the letter sound ‘a’ that was introduced to the children. Within these areas include mini activites associated with the letter sound for example colourings linked with objects/animals that begin with the letter ‘a’, rainbow writing with paint and creating ant masks. The teachers gives the children the opportunity to decide which box they can play with on the carpet. The class decided they wanted to play with train set. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

After discussing the structure of the session the teacher asks “thumbs up if you understand”, the whole class rise their thumbs which indicates that they understand and are engaged in their learning.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Within each area a number is on it so children are aware of the how many can play in that certain area. These activities provide independence and choice to each child with no adult interaction.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Each of the learning areas link to the letter ‘a’ which means children are constantly reminded of the letter and can learn through creative first hand experiences.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A child hits another child’s face during a continious session and the teacher deals with the behaviour by giving that child ‘thinking time’.





CRITICAL INCIDENT IDENTIFICATION RECORD

CRITICAL INCIDENT 4
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



30/09/2020
10:05
Two learning groups in the reception classroom with the teacher calling children one at a time to the table to complete a task. Two children are playing during continious provision, one child hits the other in the face.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your esearch.
	


The teacher hears crying and looks over to the creative area “come here both of you” the two children walk over to the table. “What happened?” asks the teacher “.. hit me in the face” replies the child, the teacher looks at Child D “is that true?” Child D nodded. The teacher pulls a chair out from the table “sit by there” Child D sits down looking at the floor, the teacher walks over to the maths area picks up a timer and brings it to the time. The timer is turned and starts, Child D looks at the teacher “once you have had thinking time we will talk about what you did”. Child D is watching the sand go down in the timer, after 2 minutes the teachers looks at the timer gets down on her knees to look at Child D and asks “did you make a good or bad choice? “bad” replies Child D, “why did you make the bad choice?” “because I was angry and wanted the orange card”. The teacher replies “ok so what do you need to do next time?” Child D looks around the class “look at me” the teacher continues “what should you do?” “ask to share or tell you” the teacher replies “that sounds like a good idea, can we try that next time?” “O.K” replies the child. “What is something else you need to do?” asks the teacher, Child D looks over to the child “say sorry to ..” “that would be nice, I will watch you do that” says the teacher, Child D stands up walks back over to the creative area “sorry ..” “it’s O.K” replies the child. Child D continues to play in the creative area.








