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Section 1- Compare and Contrast

[bookmark: OLE_LINK5]Curriculum for Wales intends to assist each school in creating its own curriculum, allowing children to progress towards the curriculum's four goals, which serve as the foundation and goal for all children and youth in Wales. The four goals are the same goal and vision for all children and youth. By achieving these, we raise the bar for everyone, advance personal and societal well-being, challenge ignorance and disinformation, and encourage civic and critical involvement explains Hwb (2024). Furthermore, there are numerous advantages to following this play-based approach, including consistency. Curriculum for Wales is for children ages three to sixteen. This will guarantee that all schools and environments cover the same fundamentals and that children throughout Wales receive education in a consistent manner. While both the Foundation Phase and Curriculum for Wales aim to provide a broad and balanced education, they differ significantly in their approach to learning and assessment. Since its introduction in September 2010, the Foundation Phase has been the mandatory curriculum for all children in Wales aged three to seven. It makes studying more fun and efficient while also encouraging children to be inventive and creative. The vision for children and young people serves as the larger framework for the Welsh Government's approach to education and lifelong learning, Hwb (2024)

[bookmark: OLE_LINK1]One difference that stands out clearly is the age difference in both frameworks. The Foundation Phase's framework is based on seven areas of learning, and it specifically serves children ages three to seven, including those in nursery and early school Welsh Government (2015). These seven areas of learning are communication and language, personal, social and emotional development, physical development, literacy, mathematics, understanding the world and expressive arts, GOV (no date) However, in contrast Curriculum for Wales covers a much broader age range from 3 to 16 years and is organized around six areas of learning and experience (AoLEs) this is also explained by Hwb (2024). The six areas of learning and experience that curriculum for Wales are expressive arts, health and well-being, humanities, languages, literacy and communication, mathematics and numeracy and science and technology, Education Wales (2020). Although these are similar, they are also very different. 

The Foundation Phase Profile is a summative evaluation method that builds a comprehensive picture of children's growth and skills in important areas through formative assessments and observations. Instead of concentrating on Foundation Phase results, formative assessment must highlight children's accomplishments in relation to academic skills and specifics about how they can improve. Practitioners and children will need to understand specific skills and, if applicable, the related success criteria. Practitioners are able to determine each child's current position, design and set steps within skills, and determine when those steps have been completed, this was explained by the Welsh Government (2017). Moreover, Welsh Government (no date) presents a progression-based strategy. It includes a greater variety of techniques, including reflective exercises, peer review, and self-evaluation, but it is still formative. Children are encouraged to actively participate in their own education, and assessments are connected to developmental stages rather than set age expectations. Schools are more in charge of how assessments are utilised, but they also have more freedom.





The foundation stage is more "hands on" which means children embrace learning through play, highlights the educational values of this play-based approach. The pedagogical foundations of the Foundation Phase are greatly influenced by educational theories that emphasise the importance of play, social interaction, and exploration in learning, such as Piaget and Vygotsky. With plenty of opportunities for hands-on activities and exploration, the emphasis is on child centred learning. Although they had distinct approaches, Vygotsky and Piaget shared an interest in comprehending children's cognitive development. Piaget concentrated more on how each child builds knowledge from their experiences with the outside world. Vygotsky placed a strong emphasis on how development occurs in social and cultural contexts. Piaget suggested universal stages, whereas Vygotsky believed that development was a continuous process that was greatly impacted by social influences, Simply Psychology (2024). Although it builds on many of the Foundation Phase's pedagogical advantages, the Curriculum for Wales uses a more adaptable, progression-based approach. In order to encourage investigation and practical application, learning should be integrated, comprehensive, and culturally relevant. Hwb (2020) supports the curriculum's four primary objectives, which identify the characteristics of the ideal student: ambitious, capable learners, entrepreneurial, creative contributors, moral, knowledgeable citizens, and healthy, self-assured persons.

In addition to these differences, these two frameworks share a lot of similarity. Both frameworks vary from strict, standardised educational approaches by placing a priority on the needs, interests, and health of each of their pupils. 
The Foundation Phase's and the Curriculum for Wales emphasis on holistic development is another significant area of agreement. Both acknowledge that education should promote emotional, social, physical, and cultural development in addition to academic achievement. By combining reading and numeracy with areas like physical development, creative development, and personal and social education, the Foundation Phase Framework supports the development of the "whole child" Welsh Government, (2015). Similar to this, the Curriculum for Wales is organised around four goals that are intended to help students become ambitious, self-assured, creative, and healthy individuals Hwb (2024). The holistic principles that were initially presented in the Foundation Phase are expanded upon and continued in these goals. Because these qualities are crucial for success in life beyond school, all curricula consequently give equal weight to well-being, values, creativity, and teamwork. By extending this perspective to all pupils between the ages of three and sixteen, the Curriculum for Wales encourages educators to view social, emotional, and developmental components of learning as being just as crucial to academic success. This mutual dedication guarantees that both frameworks are based on inclusive practices and intended to develop each child's potential, this can be declared by Hwb (2024). 

The foundation phase and the Welsh curriculum both emphasise the value of play, which is another significant resemblance between the two. Play is an essential tool for fostering children's cognitive, social, and emotional development and is a key part of both the Foundation Phase and the Curriculum for Wales. Children learn best through play, which is not just an enjoyable pastime in the Foundation Phase.  The curriculum encourages a play-based, developmentally appropriate approach that gives children the chance to experiment, explore, and participate in practical activities that help them develop their core literacy, numeracy, communication, and social skills (Welsh Government, 2015).
With its focus on experiential and active learning, the Curriculum for Wales upholds and expands upon the importance of play in the early years. Play is still valued as a way to explore the six Areas of Learning and Experience (AoLEs) in the early phases of this curriculum. The framework encourages inquiry-based learning, teamwork, and creativity—all of which are frequently made possible by imaginative, playful activities, especially during the early school years (Hwb 2024).

Based on a learner-centred, practical philosophy, the Foundation Phase and the Curriculum for Wales have a number of important resembles in the way they teach. Both curricula are based on the idea that meaningful experiences, active participation, and exploration are the greatest ways for children to learn. According to the Welsh Government (2015), the Foundation Phase encourages play-based, experiential learning, by child driven activities that foster independence and curiosity. This method encourages the learner's cognitive, emotional, physical, and social growth. In a comparable way, the Curriculum for Wales expands on this by supporting relevant, engaging, and authentic inquiry-based learning. Despite covering a wider age range (3–16), it upholds the idea that pupils learn best when they actively participate in the process. It encourages students to investigate and ask questions rather than just passively absorbing material, and it places a same emphasis on group learning, problem-solving, and reflection as the Foundation Phase (Hwb 2024). 

In Conclusion, the Curriculum for Wales and the Foundation Phase both emphasise active, immersive learning and formative assessment as part of a learner-centred, holistic approach to education. The Curriculum for Wales utilises a progression-based framework to apply these ideas to all school years, whilst the Foundation Phase concentrates on early development through play-based learning. Both seek to create competent, self-assured students and represent a common educational vision for Wales, despite their structural disparities. Building on the Foundation Phase's strengths, the Curriculum for Wales provides a more individualised and ongoing learning experience that prepares pupils for life after school.

Section 2- The Unique Child

The education endowment foundation (2025) explain that the term ‘unique child means that understanding that every child is different. They grow and learn at their own pace and in their own way. It is important as a practitioner to understand this well enough to be able to proceed in the early year’s settings. The ‘unique child’ falls under 1 of 4 early years principes, Birth to 5 matters explain (no date) that Practitioners should observe and understand each child’s development and learning, assess their progress, and plan the next steps to support their growth. It is important to help babies and children develop a positive sense of their own identity and culture, while also identifying any need for extra support. Keeping children safe is a key priority, and all children and families should be valued and respected equally. By understanding the ‘unique child’ vital to promoting their growth and health. In order to support children's overall development, it enables practitioners to customise learning experiences, encourage inclusivity, and assist children in creating a good sense of self. 

The primary goals of assessment in the early years are to enhance children's learning and development and to help practitioners plan and carry out successful teaching and learning activities. It assists in determining a child's areas of strength, development, and possible additional learning needs this can be backed up by EY works (2023) who continue to explain that a key element of early childhood education, assessment is essential to comprehending and promoting a child's growth in these early years. It gives teachers important information about a child's development, areas of strength, and areas that require more care. One of the most important aspects of working in an Early Years environment is evaluating children's progress. Every new step, term, or finding has the potential to be noteworthy, and it can be challenging to determine which observations require formal documentation and which do not. The idea of assessment can occasionally be intimidating, leading to concerns regarding its goal and the most effective ways to carry it out. 
Assessments for the Foundation Phase are determined by a child's developmental stage rather than their age, which means since children learn and develop at varying speeds, practitioners concentrate on each child's unique progress and talents. As a crucial component of understanding and promoting children's development, observation-based evaluation is highly valued in the Foundation Phase Framework. The Welsh Government         (2022) discloses that although observations are highly encouraged, it might not accurately reflect each child's progress, especially for those with special needs or learning preferences. In particular, the Foundation phase profile statements may be very broad and ambiguous, which could reduce its ability to pinpoint developmental problems in specific children, Furthermore, Welsh Government (2022) state that Practitioners in many schools reported that in order to assess specific skills that were more difficult to observe during play, they frequently had to design unique tasks, which occasionally required sitting at a desk. Due to the disturbance of their routine, children with different learning requirements, such autism, may find this particularly upsetting. According to Special Learning (2025), children with autism will develop a strong attachment to and serious dedication to routines. The behaviour of the child can be affected significantly if there is an abrupt shift in the routine or if one is interrupted. If a child reacts negatively to a change in routine, the evaluation will not be correct for that child, and as a result, the child is unlikely to meet the expectations that are needed. 

On the other hand, Curriculum for Wales focusses on the children’s age, Central South consortium (2022) state that assessment is essential to allowing each child to advance at a suitable rate and guaranteeing that they receive the right kind of assistance and challenge for their age. The Curriculum for Wales demonstrates the skills that a child should have during the early years. As an example, it states that a child in year 1 should be able to use a range of questions, such as who, what, when, etc., as well as alliteration and create poetry or rhymes. However, certain children will be unable to live up to these standards for various reasons, like culture. Unfortunately, if a child with EAL was assessed, their lack of understanding would prevent them from meeting these standards. LCPS (2022) explain that children from diverse backgrounds and cultures tend to be left out from school due of the curriculum's strong stereotypes. It is unnatural with the culture they have become used to and adapted into. For this reason, it is essential to create a curriculum that incorporates a range of perspectives. Another disadvantage of these age-based assessments is that evaluating the oldest child in the class may differ significantly from evaluating the youngest. Since the two children are in the same year group but on different sides of the year, their assessment is likely to impact them because they are expected to perform at the same level while being 11 months apart in age. This can be supported by Prospero Teaching (2023) as they state that the reality that children, even those who are exactly the same age, develop at various rates presents a significant challenge when it comes to using age related expectations (AREs). Even though they are progressing at their own rate, this may result in some children being evaluated as not matching the expectations for their age. Additionally, students in a typical classroom may be as much as 11 months different in age. This implies that the expectations may cause issues, particularly for the younger year groups.
According to Twinkl (2025), a child's learning journey may be a useful assessment to document. Documents that contain a child's artwork, such as pictures, activity sheets, and artwork, are called learning journeys. Every child should be watched, and teachers should record any talks that children have and compare their observations to the EYFS curriculum's guidelines. Moreover, building a unique picture of each child's knowledge, emotions, and abilities as well as their individual interests and learning preferences is the aim of a learning journey. Planning relevant and inspiring learning activities and identifying learning goals may then be done with this image. It will be easier to determine which evidence has to be focused on an observation if you keep note of when statements are accomplished, Early Learning HQ (no date). 
Furthermore, communication is not solely facilitated by language. Numerous factors can be influenced by culture. People's speech patterns, especially their speed and use of metaphorical language, can be influenced by their culture. Additionally, it may affect how people move their hands and arms and their body language. The Children will learn many languages from various civilisations and be able to properly communicate with one another. Additionally, the addition of progression steps is one of this curriculum's main characteristics. These steps are not set goals, they are general benchmarks that help practitioners comprehend how children change over time and create lessons that promote significant advancement. You can prevent any disruptions by conducting a learning journey with children who have additional learning needs for learning. It is sufficient to gather work or pictures of the child's activities in order to evaluate them. Any later observations that can be made will also benefit from this. It helps professionals to learn more about the child and all of their interests.

Section 3- Blog

How to implement ta play-based curriculum for children with additional learning needs in a mainstream setting 

When being a Practitioner you will probably already be familiar with ‘additional learning needs’ (ALN). Within this blog we will be going through what is needed to implement play-based curriculum for children with additional learning needs. In my opinion, you should gain a thorough understanding of children with ALN in your setting before doing any assessments. You can determine the appropriate assessment for a child by getting to know them. Doing assessments on a child who is agitated or distracted is unlikely to produce accurate results. As stated previously due to the disturbance of their routine, children with different learning requirements, such autism, may find this particularly upsetting. According to Special Learning (2025), children with autism will develop a strong attachment to and serious dedication to routines. The behaviour of the child can be affected significantly if there is an abrupt shift in the routine or if one is interrupted. If a child reacts negatively to a change in routine, the evaluation will not be correct for that child, and as a result, the child is unlikely to meet the expectations that are needed. Swansea GOV (2025) state that in order to determine the child’s needs and strengths by doing an assessment means that, you can guarantee that your child's needs are being met in the best possible way and assist the school in creating a support plan. School staff or education staff from the local government may conduct assessments.  Sadly, 1-1 support has been taken away, which means that those who should or did have 1-1 support are losing out. I have strong passion about this since children don't get to engage with adults one-on-one as frequently as they used to. Compared to entire classroom instruction, one-on-one tutoring provides higher levels of contact and feedback, which can help children spend more time on new or unfamiliar material, get past learning obstacles, and advance through the curriculum. 
Due to a number of circumstances, there is currently insufficient staff to spend time with every child with ALN in mainstream settings, which could potentially prolong a child’s development due to not having this support which is extremely upsetting. In a perfect world, children who require one-on-one assistance in a mainstream setting and have additional learning requirements would obtain that help, which would enable them to reach their full potential. The one-on-one support worker would be well aware of the distinct needs of that child, as well as how they like particular items. Beyond diagnosis, an inclusive play-based curriculum must be implemented. Find out more about each child individually. What interests them? What makes them happy? What overwhelms or irritates them?  This realisation influences the creation of accessible and captivating play experiences. Without this one-to-one support it is hard for the teacher and teaching assistant to enable this information. Additionally, lower practitioner-to-child ratios are necessary in these early childhood settings to ensure that all children receive the attention and assistance they require. For children with additional learning needs, a successful play-based curriculum doesn't mean doing different things and switching up the whole curriculum, it means doing things differently, with cooperation, intentional design, and a child-first mentality. 
Another way to implement play-based curriculum is having staff members who have experience in all aspects of additional education requirements; by this, I mean that staff members must be understanding and patient with those children. Staff members won't be able to push these children if they lack sufficient education. Teacher Development Trust (2025) explain that Children can benefit from extra loving and educational assistance in addition to the home environment in appropriate settings. Their cognitive, personal, social, and emotional development can be greatly impacted by receiving a top-notch education from experienced staff.

Children with ALN often experience sensory demands, every school should have a sensory room, or many should be available so that all children have access to one in order to implement this place-based curriculum. To help children feel safe and secure, it's critical that each of these sensory rooms has a dark, quiet area, lots of sensory fidgets, gentle lighting, and adjustable seating, such as bean bags or cushions. These sensory areas provide children with a sense of peace and help them control their emotions. It is remarkable to see that Gov Wales (2023) has endorsed the push for sensory rooms in Wales during the past two years which is amazing, they state that  the £20m of capital funding for 2023 to 2024 is allocated to improve the inclusivity of learning environments, create quiet or sensory areas, upgrade or purchase new equipment such as specialist sensory aids, and for works to improve additional learning provision through the medium of Welsh. 
Additionally, to implement play-based curriculum for children with ALN is getting parents involved Involving parents in play-based learning can benefit children in a variety of ways. It can strengthen the relationship between the parents and their child and provide the parents a better understanding of their child. Whether it's board games, crafts, or outdoor exploration, spending time together fosters strong bonds and produces enduring memories. Involving parents can also help children develop a positive attitude towards learning. Based on my own experiences, children sometimes view play as work in a school environment, but they can also see play as play in a conformable environment, at home, or with parents. A child's enjoyment and engagement with play increase when they perceive it as play. Children being engaged in play or something they enjoy helps them grow, which in time pushes them to reach their full potential and improves their academic performance. All Hallows school (2024) can back this by stating that parents who actively engage in play-based activities express a strong message that education is enjoyable and worthwhile. A child's lifelong curiosity and passion of learning are sparked by this favourable relationship with learning. 
Lastly, I believe it is important for every child with an additional learning ned to have an Individual development plan (IDP) or an individual development education plan (IDEP), having these documents explain what the children need, how the school aims to meet their requirements, and what kinds of assistance are required. It also outlines the goals the youngster must pursue and how the school will guarantee their success. Swansea gov (2025) go on to state that Including information on what parents may do at home to reinforce what is happening at school, as well as consulting them about the plan, is regarded as excellent practice. Parents should be invited to the plan review by the schools. 
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