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Introduction
The present study aims to critically analyse how School Y—the name of which is referred to as such to protect the school’s privacy—develops one aspect of its school development plan. 
To contextualise, School Y is an English medium secondary school based in Swansea, with a total of 1140 pupils, from which an average of 35% of pupils are eligible for free school meals (Welsh Government, 2024). Its school development plan encompasses great leadership, great behaviour, great support, great curriculum, great teaching and great assessment (School Y, 2023); from which I have chosen to investigate, in a research-based way, great teaching.
My choice is innate as it is based on my enthusiasm, initiative and strong appetite for acquiring a deeper knowledge of the principles of great teaching, so as to be research-informed to further develop my leadership skills within a school environment, as I think highly effective teaching can have a positive impact on schools and, as a matter of fact, on pupils’ lives, since,  according to Estyn (2018, p. 2), great teaching improves schools.








Literature review
School development plan
The school development plan (SDP) is understood as a plan for schools to improve, focusing on student learning (Welsh Government, 2014, p. 3). It covers a three-year period and is elaborated by the school’s governing body and the headteacher, who are also responsible for tracking its progress (Welsh Government, 2016, pp. 5-6). This pre-established long period could suggest that teachers are provided with consistency, as they are generally expected to maintain the same priorities and strategies for improvement for the full length of the period. This suggestion links to Sharples et al.’s (2019, p. 8) view of successful changes being a time-taking procedure, rather than a one-time phenomenon, as, they allege, complex school-wide changes can take more than two years to be fully and satisfactorily implemented.
In order to develop a successful SDP, each school establishes evidence-driven self-evaluation procedures, as an intrinsic component of their strategic improvement approach (Welsh Government, 2022a), which should aim to promote a valuable practice rather than to pass the Estyn inspection (Goldstone, 2022). Upon this basis, they elaborate a school improvement plan, which is key to their success (Welsh Government, 2022b) and should include staff training on new teaching practices (Sharples et al., 2019, p. 22). Strongly disagreeing with a school-level plan, Oude Groote Beverborg et al. (2021, pp. 32-34) think that a classroom-level plan has a stronger impact on student learning, by stating that teacher’s influence is much greater than the overall school impact. Without ignoring the importance for an SDP to reach every classroom, it could be supposed that if classroom plans substituted SDPs, schools would lack unanimity and consistency, which could have a confusing impact on pupils. This conclusion is supported by Estyn’s view (2018, p. 5) of top schools, which underlines the importance of consistency ensured through the guidance provided to teachers by the school.
To promote such consistency, school leaders are involved in the SDP process, by fostering a collaborative environment where teachers work together and learn from one another (Estyn, 2018, p. 3). Oppi, Eisenschmidt and Jõgi (2022, pp. 81-85) go further in advocating for this cooperation, by both highlighting that every teacher is a leader and teacher leadership should be schoolwide and not limited just to the classrooms, along with prioritising every teacher’s participation in decisions—to encourage their own growth—over leaders acting like mentors —which hinders teacher leadership—, thus stating that feeling valued makes teachers more open to leadership roles. Although it could be assumed that, if coaching was completely removed, some teachers could get stuck in their professional development, when not having someone to push them anymore; it could also be hypothesised that, by updating the old method of mentoring with a more teacher-voiced inclusive, teacher innovation and leadership perspectives would be both fully encouraged and more efficiently enhanced and enlarged.
Furthermore, Goldstone (2022) alleges that students and parents should also participate in school improvement and leadership, which is also supported by the Welsh Government's (2021) view that stakeholders’ involvement and engagement are crucial to developing and effectively improving the school environment while fostering dialogue. This could be interpreted as a very successful method to engage with the community, which would have a positive impact on learners’ Cynefin. 
Within these considerations, Renzulli (2023, pp. 198, 201), who also advocates for involving everyone, proposes the implementation of the innovative Schoolwide Enrichment Model (SEM)—which aims to improve schools by helping pupils develop their talents and boost their effort and advanced learning—, while alleging that the old ways of selecting talented pupils left out many students, instead of recognising their specific talents to help them grow. These old ways could imply that low-abled pupils are labelled, which could make them assume they are especially limited with no choice to stand out and could have a counter-productive effect on their development. In contrast, it could be hypothesised that a more inclusive environment where pupils are not so labelled would give them a better chance and motivation to develop their potential within their possibilities. This innovative hypothesis is supported by Sharples et al.’s (2019, p. 8) view that schools may need to stop old practices to adopt new ones successfully.


Great teaching
Improving teaching is a pivotal area for school development and success, as it is essential for both raising pupils’ achievement (Estyn, 2018, p. 2) and providing students with a better learning experience (Oppi, Eisenschmidt and Jõgi, 2022, p. 81). According to Coe et al. (2020, pp. 13, 14), improvement plans should show teachers what to focus on to get better, always having present that teaching improvement varies by teacher and context. Within these principles, the Welsh Government (2021) considers great planning to be a key feature of an effective teacher, to which Coe et al. (2020, pp. 18, 20) contribute by giving the useful advice of planning to build on prior knowledge, as well as planning for misconceptions by anticipating common mistakes and thinking of strategies to address them, which, according to Allison and Tharby (2015, p. 8), might include employing the art of questioning pupils to foster profound thinking. Such in-depth planning could be considered to be an efficient way to prior ensure the lesson's success, although the more experienced the teacher is, the more able to foresee misconceptions.
Sherrington (2017, pp. 190, 191, 200) considers great teachers to be those who can make the complex simple through their skilled explanations, which can include asking pupils to explain certain things in their own words, so as to check their understanding. To do so, he proposes the methodology Think, Pair, Share, alleging that it encourages active participation and removes the pressure of being put in an awkward position with a cold question. Despite recognising the usefulness of this methodology in encouraging involvement and contribution, it could be argued that it would not completely remove the chance for pupils to be put in an awkward position, as it could be assumed that timid pupils would still feel uncomfortable with having to share their thoughts and engage in a conversation with their peers.
In order to reinforce the teacher’s explanations, Allison and Tharby (2015, p. 7) propose modelling, by alleging that it guides pupils in how to put into practice the acquired cognition. Didau (2014a, pp. 33, 36, 38-40) shares this view by assuring that modelling allows pupils to comprehend the thought processes of an expert (which is essential to get autonomy), by means of breaking down complex things into small chunks, which are reachable and easier to be imitated; and proposes teachers to provide pupils with scaffolding help, which supports students’ thinking and capacity to assimilate new notions while introducing little by little more challenging elements. These proposals could be interpreted as very efficient ways to both reach every student and provide for each level of capability, as, according to Bledsoe, Richardson and Kalle (2021, p. 25), pupils value teachers’ extra effort employed to help them.
Once these foundations are laid, Sherrington (2017, pp. 209-210) underscores the importance of employing effective feedback, which should encompass both positive reinforcement and specific guidelines for improvement, always providing concrete targets and detailed strategies, rather than simply pointing out what is wrong. This links to the Welsh Government’s (2021) view that assessment and feedback should support learners’ progress. Surprisingly, Didau (2014b) has an antagonistic view in this regard, by both asserting that learning cannot be assessed effectively, and that peer assessment is very untrustworthy due to erroneous feedback. Without ignoring the fact that pupils can make various mistakes in their peer assessment, these assertations could be questioned, as more recent literature has found that peer assessment greatly improves teaching and student learning, as pupils’ collaboration is key for progress in the learning environment (Hattie, Masters and Birch, 2016, cited in Estyn, 2018, p. 3), for which reason it could be concluded, in this regard, that both peer and self-assessment can be very productive when properly modelled, aided and scaffolded by the teacher. 








Developing an action point
Self-evaluation and work as a learning organisation
School Y has an improvement plan that is 3 years long (School Y, 2024), according to the established length for the schools in Wales (Welsh Government, 2016, p. 5). So, each year a survey is sent out to leaders, teachers, teaching assistants and associate staff, with the aim of driving improvement in different areas. They self-evaluate every half term: the leadership team has access to a spreadsheet demonstrating what the whole school has done, staff are questioned on their strategies in order to aid in developing a plan, there is a focus on plans for the coming year, teaching principles, where improvements have been made and which areas require more focus. Every teacher’s professional learning journal is reviewed for evaluation purposes. Also, needs are identified using pupil voice and staff voice (School Y, 2024). This inclusivity of both staff and pupil voices deserves to be commended, as it is supported by Goldstone (2022) and it could be suggested that it provides meaningful insights into the school’s perspective concerning the effectiveness of the plan. However, it could be hypothesised that if School Y offered a wider opportunity for teachers to participate in decisions—as advocated by Oppi, Eisenschmidt and Jõgi (2022, pp. 81-85)—, they would be encouraged to grow in their leadership and innovation competences. 
School Y is also dedicated to functioning as a learning organisation by offering growth opportunities to all staff members. Consequently, the school maintains a strong partnership and collaborates effectively with its group of affiliated primary schools. They coordinate the coverage of skills across different phases to prevent redundancy in learning plans. Additionally, there are collaborative planning sessions within the cluster to design literacy exercises. The school has implemented highly efficient transition programmes to facilitate a smooth adjustment for pupils transitioning from primary schools to School Y. Staff members create valuable chances for students from the school to collaborate productively with pupils from primary schools, preparing them for the transition to secondary education. This approach ensures that those moving from primary school adapt swiftly to their new educational environment (Estyn, 2020). Such dedication of School Y to developing as a learning organisation shows its commitment to stakeholders’ involvement—which is an integral part of school improvement (Welsh Government, 2021).
Great teaching
School Y's vision is to give pupils the best knowledge and skills for their growth, through effective teaching methods based on current, up-to-date research. The aims include a safe learning space, diverse learning methods, setting high expectations for students, raising standards, and using both formative and summative assessments. To do so, School Y has developed its four Principles of Effective Teaching and Learning (PETAL): The first principle (Classroom Culture) focuses on purposeful questioning—which is supported by Allison and Tharby (2015, p. 8) as a promoter of deep thinking—, scaffolding help—recommended by Didau (2014a, pp. 39-40) and highly valued by pupils (Bledsoe, Richardson and Kalle, 2021, p. 25)—and active participation and engagement (School Y, 2022). Regarding participation and engagement, it could be hypothesised that, by introducing the Think, Pair, Share technique (Sherrington, 2017, p. 200), School Y would encourage participation to a bigger extent.
The second principle (Instruction and Modelling) includes high-quality explanations and checking for understanding—which are both inseparable features of great teachers, according to Sherrington (2017, p. 190, 191)—, as well as modelling excellence—which, according to Allison and Tharby (2015, p. 7), gives pupils a practical approach, and, as stated by Didau (2014a, pp. 33, 36), lets them understand the expert’s train of thought—. The third principle (Making it Stick) involves building on prior knowledge and addressing misconceptions to fill any gap in pupils’ understanding (School Y, 2022). Recognising the effectiveness of these methods, it could be hypothesised that, if they were included in detail in prior planning of the lessons (including the strategies to address the foreseen possible misconceptions)—as recommended by Coe et al. (2020, p. 20)—, they would reach the biggest impact on pupils. 
Lastly, the fourth principle (Assessment and Feedback) is featured in regular high quality feedback, gathering information on pupils’ progress and adapting teaching to meet learners’ needs (School Y, 2022). Though Didau (2014b) questions the reliability of these strategies—as previously exposed—, they are key for pupils’ improvement and progress (Sherrington, 2017, pp. 209-210, Hattie, Masters and Birch, 2016, cited in Estyn, 2018, p. 3, Welsh Government’s, 2021), when effectively employed, as concluded beforehand.

Conclusion
Having investigated and critically analysed School Y’s development plan in a research-informed way, so as to learn from and be up to date with the most current findings regarding school development plans, with a deep study of great teaching as a target for improvement that can positively impact schools and pupils’ learning, while evaluating these findings critically and proposing innovative hypotheses; I am looking forward to satisfying my ambitious appetite for further advancing my leadership skills in my future professional and postgraduate school experiences, so as to both contribute to the schools’ improvement plans and enhance pupils’ experience in their educational pathway.
To do so, I aim to take the initiative of contributing as far as possible with the previously advocated schoolwide teacher leadership and team-collaboration in decisions (Oppi, Eisenschmidt and Jõgi, 2022, pp. 81-85), while fostering a learning environment in which students’ talents are identified for further development (Renzulli, 2023, pp. 198, 201)—instead of pupils being negatively labelled for their limited capability in specific areas—, implementing, at the same time, great teaching techniques—such as Think, Pair, Share (Sherrington, 2017, p. 200), among others—, both in the planning (as highlighted by the Welsh Government, 2021) and delivery of lessons, so as to encourage learners’ involvement and participation at all times, while both raising their achievement and improving their learning experience.
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