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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Angharad Wyn Lewis


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Social Justice and Inclusion


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)
	Senior Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Programme Director: BA Youth and Community Work
Programme Director: MA Youth and Community Work

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS: 12                MONTHS: 9




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.









	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here

During my time at UWTSD, I have been fortunate to have the opportunity to design and plan effective, valuable learning experiences which have developed both my own professional practice and had impact on the development of colleagues’ practice.  I will evidence examples of these here, and I will critically reflect upon the impact of these experiences.

I have, for a number of years, held a significant role within Yr Athrofa (and previously the Faculty of Education and Communities/Education and Training) in validation processes.  Over the years, validation processes have changed significantly in UWTSD, and the experiences and learning I have gained through these are substantial, and reflect these changes.  For example, I began as an Observer, and progressed swiftly onto Reader status and then as a full Panel Member, both within the University, and also with our Collaborative Partners.  More recently, I was asked to be Yr Athrofa’s representative member of the AQSC Sub-Group established to consider a sample of validation/revalidation documents on behalf of AQSC.  When I reflect back on these experiences, I recall how out of depth I felt initially, and how I felt significantly out of my comfort zone (Cottrell, 2010).  Despite experiencing these feelings, I was aware that these would be excellent CPD opportunities for me.  However, on reflection, I underestimated how much of an impact they would have had on my professional practice and development.  The confidence I have developed and the professional network I have developed through my involvement in validation processes far exceeded my expectations.  For example, and as noted in depth in Case Study 1, I mentored a colleague through the validation of her degree in 2015.  In addition to this, in 2016 our discipline was tasked with writing two new Cert HE programmes, and despite not holding full subject expertise, I was tasked with leading the writing of the PV2 documents due to my reputation with these processes, coupled with my known attention to detail.  As noted by my line manager in my 2016 Appraisal, I was 

a vital senior member of the School team and has been extremely proactive in supporting School colleagues in the development and writing of PV2 documents for two School programmes in 2015-6, acknowledging the additional skills and experience she has acquired.
 
(Ainsworth, 2016)


From my own subject area’s perspective, I played a key role in the revalidation and re-endorsement of our BA Youth and Community Work programme in the 13/14 academic year. This involved close liaison with external agencies with responsibility for endorsing the programme. As gatekeeper to the youth work profession, it was essential that I delivered a programme that adhered all endorsement criteria and met the needs of students keen to enter the profession. I achieved this and recognise the programme content enabled my students to develop social awareness (e.g. RL who set up an Adoption support group), political engagement (e.g. AA who became a member of the Wales Youth Parliament) and economic responsibility (e.g. JE, a care leaver who only had access to his own income as a student).  Additionally, I led upon the development of a new Integrated Master’s programme.  Leading this development in 2017 was key from a CPD perspective, where I drew upon the knowledge garnered from validation experiences to successfully validate a complex programme, which had in-built professional accreditation at Level 7 of one of the pathways. 

Other ways I have met Key Area 1 is through the development of programme resources for the two distinct cohorts of BA Youth and Community Work students.  As noted in depth in Case Study 2, I led on the development of the community delivery of the degree.  In doing this, it meant that we had two distinct cohorts of students who would follow the same curriculum, but delivered in different ways.  The students taught in the community would follow a block teaching design over 6 weeks, compared to the 10 week delivery of our campus bases students.  As such I needed to redesign the way our modules were delivered to ensure that the community-based students were able to meet the learning outcomes of modules in the same manner as the campus based students.  In addition, attention was paid to Moodle, and I led upon the re-design of all Moodle module pages to ensure clarity and differentiation between the cohorts.  On reflection, I feel I was able to address these programme requirements with ease, as I was able to draw upon the many quality assurance experiences gained, for example through the various validation experiences I have gained.  I also recognised the need to ensure parity of student experience, and as a result I organised a student-facing event at Monkton where colleagues from Student Services and Student Finance attended in person to support induction and enrolment processes similar to those organised on campus.
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

There are many ways in which I can demonstrate the positive impact of my teaching and learning on both students and colleagues.  I will critically reflect on some of these, demonstrating the impact upon others.

When reflecting upon the demography of our students, many are from non-traditional backgrounds who may be returning to education after 10, 20 or even 30 years.  This demography can be evidenced within our Annual Programme Reviews, and the Annual Monitoring that I lead upon for ETS – the body which professionally endorses the programme.  The nature of our students means that significant support is often required, which is coordinated across many departments at the University, but begins centrally with me and my youth work team.  I am a professionally qualified youth worker, and with this comes a central core of values and principles (LSIS, 2012; Sapin, 2013) which both shape me as a person, and the way I am with my students.  A particular strength that I possess is my ability to “initiate, build and maintain purposeful relationships” (LSIS, 2012, p. 11) with students.  As noted by Young (2006, p. 61) “the relationship is everything because personal growth, development, learning about values are human tasks that can only be done with a relationship”.  A graduate (O’Grady, 2018) notes
I arrived at UWTSD as a mature student who hadn't studied in a while.  Completing a degree is definitely a challenge but it is completely possible with the great support you have from lecturers…In the programme, lecturers are Youth and Community Workers first: they treat you with the same respect, dignity, care and genuine interest as they would any young person - or 'older young person' who lands on the course.  You will grow as a person at UWTSD, I promise.  Lectures are a bonus.
(O’Grady, 2018)
Another important element of the way that I can demonstrate my CPD in relation to teaching and supporting our learners is through the use of different teaching approaches.  For example, for one of my modules which focuses upon exploring youth work contexts and the roles of youth workers, I have developed an opportunity for a series of guest lecturers to attend to showcase real examples from current practice, whilst at the same time providing networking opportunities with local employers (Schuller and Watson, 2009).  Developing an approach of this kind bridges theory and practice in an effective manner where I am able to make use of the contacts I have within the South West Wales region.  I also recognise the need to ensure lecture content is varied in order to address and support students’ learning styles (Cottrell, 2010).  For example when exploring anti-oppressive practice in a Level 5 module, I make use of a documentary entitled “Hoodies can be Goodies” (BBC, 2008).  This is an effective way of exploring a topic which is often seen by students as complex. Use of a visual resource promotes open discussion between all students in the classroom, enhancing the opportunity for students to engage with and understand the key messages I plan to deliver.

Recognising the needs of our student body, I also led upon the development of a buddying system for students, where Level 5 and Level 6 students would support our Level 4 students with settling into University life.  To reflect upon a particular success story, I will refer to an example where in the 15/16 academic year, a student joined us through clearing from the care background.  He had experienced a particularly challenging upbringing, and it took him a while to settle in to life at the University, so much so that he was required to repeat Level 4.  Upon returning to Level 4 for the second time, I began to notice a difference in his motivation and attitude towards his study.  These were small steps, but grew larger as he progressed to Level 5.  This, in part, was due to the informal buddying process I had put in place and supported with supervision opportunities with a student one year ahead of him.  The student continued to grow and develop in his experience and attitude, to the point where he was offered a paid position at the end of his practice placement.  This student will graduate in July 2019 with a 2:i, and will be presented with the Carl John Memorial Prize for Studies in Youth and Community Work.  Without the support of his buddy, and without the level of support and guidance from me as his lecturer and programme director, and my youth work team, the result could have been much different.  Quoting the student from recent correspondence, he notes “you’re an inspiration to students and other teachers.  Thank you” (Student, 2019).
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	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Within my practice as a Senior Lecturer, ensuring a robust and reliable approach to assessing and providing feedback to students is of utmost importance. In addition, in my capacity as Programme Director, I have a remit to ensure parity and consistency in assessment processes across my team and as part of a wider Discipline assessment process.  Reflecting on my approaches to this demonstrates how forward thinking the degree programme is, and the impact on students is clear.

The wide ranging experiences I have learned from through my active engagement in validation events (as outlined in A1 and Case Study 1), have increased my thinking and my belief of looking creatively at our assessment methods.  With no examinations, the programme I lead maintains a clear focus on the value of assessments mirroring the realities of professional youth work practice, at the same time offering challenge, robustness and progression. An example of this includes two practical assessments at Level 5 where students are required to plan, prepare and deliver a 30 minute workshop on a given topic which they deliver to their peers who are ‘young people’ – one module involves the students delivering the workshop individually, and the other as a group.  This in itself offers students the experience of the reality of professional practice which involves group work and negotiation, which are key for their professional development.  As noted by Payne (2005, p. 127), 
Being part of a group makes a number of demands upon people: negotiating what will or will not be done; performing tasks; taking on roles and responding to those of others; sharing thoughts and feelings.  Each of these features of group life contains the potential for personal development and growth, if the group environment is conducive to it.

(Payne, 2005, p. 127)

Another example can be seen at Level 6 with a Business Plan assessment.  The skills gained by one student from engaging in this assessment enabled her to complete a business plan upon graduation to set up a new young parents’ project within her workplace, thus demonstrating the impact on students of the approaches to assessment within the programme.

In addition to introducing creativity to the assessments, offering a varied assessment strategy enables students to flourish in a variety of ways.  There is a focus on group assessments at both Levels 4 and 5.  Not only do these assessments allow students to benefit from the learning gained from group work, where they can “learn from one and other and from the task or activity in which the group is engaged” (Payne, 2005, pp. 122-123), practicing the art of group work in the confines of their peer group enables students to experience and learn from any “fragmentation and disagreements” (Sapin, 2013, p. 127) that can be common in group work, before experiencing this in the workplace.  Personal reflection always forms part of the assessment strategy for any module which involves group work to enable students to make use of reflective cycles such as Kolb (1984) or Schön (1991) to make sense of their learning and future practice.  I also find that I learn a great from students each time they engage in group work, due to the fact that I am 

…faced at some time with something new in every group with whom we work.  And at that point, we need to be able to choose how to move on, based upon some clear principles about who we are as workers.

(Payne, 2005, p. 122)

Reflecting on my own practice as a lecturer is an important factor for my own CPD.  This happens continuously and naturally to me, perhaps due to my previous role as a youth worker where reflective practice is central to the role.  Engaging in Peer Observation offers one way of reflecting on my practice.  Being observed enables me the opportunity to showcase a typical youth work lecture.  It also offers me the opportunity to reflect on the experience through being observed by a critical friend.  To complete the peer observation cycle, I also observe a colleague’s practice which is a further opportunity for my own CPD, as it is a chance to view examples of good practice which I can take on board myself.  A recent Peer Observation session inspired me to consider the way that I review students’ learning, by making use of flipchart activities in a ‘round robin’ manner where students work together in small groups to respond to a number of statements whilst physically moving around the lecture room.  Students welcomed the opportunity to evaluate their learning collectively, and this impacted upon their confidence to explore how their learning compared with that of their peers. 
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

The values and principles I hold as a professionally qualified youth worker radiate within my role as a senior lecturer and programme director.  Creating an inclusive, welcoming learning environment where students feel empowered, and able to participate and to express themselves, mirrors the 5 pillars of youth work (Youth Work in Wales Review Group, 2018) which are foundation stones for professional practice.  I will reflect now on examples of how I lead on developing learning environments and approaches to student support and guidance, and how these have impacted positively on student learning, and on staff understanding.

As an advocate of informal and non-formal learning, I understand that learning surrounds us and happens everywhere, not least in the traditional lecture room.  As such, I ensure students have the opportunity to learn beyond the classroom.  For example, we make use of the outdoors as a space for learning, including a local coastal village as well as a local forest to empower students to learn independently, and to encourage them to replicate these learning opportunities within their own youth work practice.  Moreover, engaging in outdoor learning opportunities links very effectively to the “Five Ways to Wellbeing” (New Economics Foundation, 2011).

My leadership in encouraging alternative spaces for learning impacts upon students in a number of ways – it offers the belief that they can also engage in such experiences with young people, but the impact can also be seen on their wellbeing.  The same impact can be seen within colleagues too.  For example, at a recent visit to Llansteffan, a PCET student attended as a second member of staff, but also as an opportunity for her own CPD.  She commented upon how good it was to be outdoors and to see the learning opportunities that stemmed from being there.  My impact is also evident on other colleagues within the team, with a colleague recognising the positive impact of the outdoors on wellbeing, and her introduction of wellbeing walks as part of her lectures as a result of this.

I have also led upon a key strategic partnership with a local youth centre in Carmarthen which is utilised as a location to enhance students’ learning.  I had the vision to introduce additional sessions for students entitled Experiential Learning Activities.  These sessions are located at the local youth centre, and delivered by youth centre staff and by Adult Learning Wales, some of which are accredited Level 3 qualifications.  The impact of this development can be seen within the staff at the youth centre, whose growing confidence in delivering sessions to university students is evident, and serves to support their own CPD as well as enhancing student experience, where impact can be seen directly upon the students through their involvement in sessions led by current practitioners which outline the realities of current challenges and opportunities faced by youth workers.

As a programme director, I also have a high percentage of students with additional learning needs (over 55%).  As such my planning for the programme involves cultivating a robust support system for all students, both pastorally and academically, whilst at the same time maintaining strong links with colleagues at Student Services.  I regularly meet with students and their SSLs in order to bridge the gap and ensure their learning is supported by the teaching team.  Barrie (2018) states that

I have had to overcome many barriers to get to where I am now, which has been made possible by engaging on the course, through the encouragement of course peers, through the staff and support personnel at UWTSD Carmarthen, as well as the overall experiences I have been able to participate in. 

(Barrie, 2018)

Due to the professional endorsement of the programme, placement learning features heavily within the degree, offering unique opportunities for students to apply their learning from lectures to their practice.  This impact can be seen in many ways, from seeing their confidence grow, to seeing students establish their own projects as a result of the impact they have had on their placements. In 2017-8 I had some concerns about the delivery of the Fieldwork module and recognised the necessity to take action to avoid a negative impact on both student experience and professionals in the field. I supported my colleague in their role but student feedback evidenced little improvement. In 2017-8, as task manager, I made the strategic decision to change the roles undertaken by programme colleagues. This decision had significant impact on my colleague who took up the role. Sharing my vision for the module and the feedback from the student focus group I had directed to be held, my colleague was supported and enabled to drive forward effective and exciting changes to the module which were well-received by students and welcomed by professionals due to the more clear delineations in tasks.   
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Engaging in continuing professional development is an area which is of importance to me due to the fact that it not only impacts upon me both personally and professionally, it also impacts upon students and other colleagues.  Here I will reflect upon examples of my CPD, and the consequent impact.

I was keen to engage in additional scholarly activity to broaden my knowledge and expertise in youth work, and in 2015 I graduated with an MA in Youth and Community Work from UWTSD.  I had not anticipated the impact this studying would have on my practice as a lecturer.  In the 18-19 academic year, I became Programme Director for the MA Youth and Community Work, and the increase in my knowledge base and my theoretical understanding – and consequent confidence – as a result of completing my MA and my additional responsibility as MA PD, has been transferred to my undergraduate and post-graduate teaching.  Managing my own research for the MA Dissertation enabled me to further develop my research skills, and as will be noted shortly gave me the confidence to become more research active within the University.  My dissertation experience also enabled me to confidently take ownership of our Applied Research Project at undergraduate level – something which I would not have had the confidence in delivering had I not had the experience of studying a module of this kind myself.

My involvement in validation events has offered invaluable CPD experience for me which has shaped the way that I work, my thinking, and the responsibilities that have been given to me.  I recognise the impact this has had on me both personally and professionally, but I also recognise the impact it has had on wider colleagues.  My colleague noted how 

Upon working with Angharad on the PV2 for the current degree I gained a better understanding of the process. This was due to Angharad’s knowledge, understanding, patience and being able to break down the process for my own learning, and very valuable for future PV2 procedures.
(Hunt, 2019)

I have participated in a number of research projects, where my expertise with young people has been recognised when looking at research methods and methods of data collection.  This research experience involves:

· being part of a team working in partnership with the NfER to review the Youth Service in Merthyr Tydfil, and in Gwynedd;
· being part of a team involved in an evaluation of a Domestic Abuse project with Hafan Cymru;
· being part of a team involved in a joint research project with Harvard University focusing on wellbeing within Ysgol y Preseli. 
Each one of these opportunities has enabled me to make use of my experiences and expertise in working with young people to engage in meaningful data collection with them.  In Ysgol y Preseli, an independent observer commended the research methods as generating data from young people in a gentle and proactive manner.  Not only has my research experience impacted upon me, the outcomes of the research will have impacted upon others – e.g. the development of new structures and systems within Merthyr Youth Service and Gwynedd Youth Service, and an increased understanding of the needs of young people in Ysgol y Preseli.

Following on from my involvement in the Wellbeing Harvard/Preseli research project, I participated in a Research Symposium at the 2018 BESA Conference, presenting an overview of the research methods of the project, giving examples of how I worked with young people.  This was a significant CPD opportunity for me.  It was my second conference delivery, having delivered a paper in a BERA conference in 2007, but the first opportunity to present based on a research project that I had been engaged in.  Feedback from delegates after the presentation indicated that they took away with them ideas for their own future research projects, thus showing the impact of the presentation. 

In recent years I have been part of a team delivering UNCRC training across Wales on behalf of Welsh Government.  Engaging in this project has significantly developed my CPD.  While I hold expertise in facilitation and also in the UNCRC, leading on these sessions with sectors including Local Authorities, Youth Justice and Sport has enabled me to learn about the operational demands of their workplaces, and thus has impacted upon my knowledge base.  The impact of my involvement in these sessions also demonstrates how I affect change at a strategic level.  For example, one delegate noted how upon completion of the UNCRC training session they now “feel empowered to move this forward with our organisation” (Welton, 2019, p. 10), and another noted that the training enabled them to “reflect on what I and organisation need to do differently” (ibid).
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The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.

	Case Study 1. (1,000 words)


	Write your Case Study here

This case study reflects upon my leading role as a mentor for my colleague who was engaging in the re-validation of the degree programme that she is Programme Director for.  It will demonstrate the significant impact I made upon the mentoring of my colleague, the consequent impact upon the learning and teaching of the degree, and the impact upon the learning and development of the students who are taught in their communities.  The case study will also focus upon a specific community where the degree is now taught.

I was approached by my Director of Academic Discipline to work closely with my colleague to mentor her in the process of preparing for the revalidation of her degree.  I had been asked to mentor my colleague as my experience and expertise in validation processes was recognised, along with my experience of mentoring others.  Defining mentoring is not always easy, owing to the fact that mentoring is seen across many professions, resulting in a range of different definitions of its purpose (Eby, Rhodes and Allen, 2007).  Eby, Rhodes and Allen (2007, p. 10) note the significance of the “unique relationship between individuals” which is the basis of the mentoring process.  They note how “no two mentorships are the same; distinct interpersonal exchanges and idiosyncratic interaction patterns deﬁne and shape the relationship” (ibid).  I knew my colleague very well, as we had been professional colleagues for a number of years before working at the University. I was mindful that the potential imbalance of a mentor/mentee relationship could have created challenges. However, our shared values as professionally qualified youth workers, which include respect, empowerment, encouragement and enablement (LSIS, 2012), ensured an appropriate “degree of mutuality” (Eby, Rhodes and Allen, 2007, p. 10) in the mentorship, and allowed our interaction to flow effectively. This enabled our relationship as mentor and mentee to work very well from the outset.  Being a mentor is a role that comes naturally to me.  This stems from a range of experiences gained at the University, and also in my previous role as a youth worker.  

The process of mentoring my colleague involved the need to be aware of a number of different factors.  Firstly, I needed to be mindful of the nature of my colleague’s learning style, so that my mentoring reflected how my colleague learned best.  One guide to learning preferences is VARK (Fleming and Mills, 1992), be they Visual, Aural, Reading (or writing), or Kinaesthetic.  Additionally, I had to put thought into the structure of our sessions.  I followed the GROW model (Hughes, 2004, p. 103) which identifies how the mentoring session should seek to establish the following:

Goal – What do you hope to achieve?
Reality – What is your current position?
Options – What alternatives are available to you?
What next? – What have you decided to do next?

(Hughes, 2004, p. 103)
Another factor that was important for me to consider when mentoring my colleague was to ensure that the processes that I adopted with her enabled her independence in validating future programmes.  It was not my intention to make my colleague dependent on my support for future validations.  It was therefore key that I worked at a pace that was both enabling and encouraging.  I also needed to remember how I felt when I was first introduced to validation and quality assurance processes many years ago as a new employee.  Engaging in self-reflection of my own validation experiences was an important process for me to undertake to ensure successful mentorship of my colleague.  Indeed, as noted by West-Burnham (no date cited in Hughes, 2004, p. 162), “it is possible to argue that without coaching and reflection learning cannot in fact take place”.  Through reflection I was able to remember how the validation and quality assurance jargon used, and the systems to be followed, could seem alien to begin with, however with the encouragement of an effective mentor, everything becomes much clearer.  My experience of being mentored as a new member of staff enabled me to be the best mentor to my colleague.  This is affirmed by Starr (no date cited in Hughes, 2004, p. 138) who notes how “one of the best ways to learn how to be a good coach is to be coached”.

The impact of my role as a mentor for my colleague is three-fold.  Firstly, the personal impact upon my colleague is a significant consideration.  The CPD of my colleague during this mentoring process was substantial. Her understanding of, and engagement with, QA processes has grown demonstrably to the extent that she has mentored a lecturer she task-manages in Exam Board processes for the 2019 Pre-/IEB and PAEB.   In addition, since the successful revalidation of the degree she demonstrates confidence in putting plans in place for the next revalidation cycle.  Her confidence with quality assurance matters is clear, and although she is aware that she can come to me for advice whenever this is needed, she has not yet required this additional support.  

Importantly there has been significant impact upon the students who study this degree.  Notably, this impact can also be seen in their communities, due to the fact that it is a degree which is taught in a number of geographical areas where individuals’ ability to access Higher Education would otherwise be faced with many barriers.  Following the success of the revalidation, during which the importance of the programme was identified and highlighted, my colleague was encouraged to identify additional communities in which to deliver the degree. The most recent community that my colleague has taken her degree to is the ward of St Thomas in Swansea, formerly a Communities First area.  According to Swansea Council (2019), the ward of St Thomas is split into four geographical areas, with all four on the Welsh Index of Multiple Deprivation, which “is designed to identify the small areas of Wales that are the most deprived” (Welsh Government, 2018).  One area of St Thomas is ranked as “176th of 1,909 in Wales” (Swansea Council, 2019, p. 6) in its deprivation.  The impact upon the students and their communities of the degree being taught in St Thomas can be seen in the “sixty-eight new and existing Foundation Degree and BA Inclusive Education students” (UWTSD, 2018, no page number) who began studying in the new location of St Thomas Primary School in Semester 1 of the 2018-2019 academic year. 

As noted in a Staff Development and Appraisal meeting, “your thorough planning and leadership on the validation of new programmes…is to be congratulated. I very much value your conscientiousness and appreciation of the finer details” (Ainsworth, 2017).
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	Case Study 2. (1,000 words)


	Write your Case Study here


I have been Programme Director for the BA Youth and Community Work programme since 2009.  This case study reflects upon a significant development to the BA Youth and Community Work programme which I led on.  The BA Youth and Community Work programme has been running on the Carmarthen campus of UWTSD since 2004.  However in recent years, interest has grown in the potential of offering the degree programme beyond the campus.  This case study will reflect upon my leadership in developing the community delivery of the degree, and will consider the steps taken, and the significant impact seen as a result of this development.

In March 2016, I was approached by an organisation in Pembrokeshire, Launch Community Learning, who were interested in finding out about Youth Work training opportunities.  There was interest in the community of Monkton in the Youth Work profession, and the Launch Project Coordinator was liaising with Pembrokeshire Youth Service regarding the community delivery of the Level 3 Award in Youth Work.  Discovering this information sparked my vision to explore the opportunity of developing the part-time delivery of our BA Youth and Community Work to be more flexible, and to explore whether we could establish a cohort of students to study in Monkton as a progression route for the people studying the Level 3 Award.  

Monkton is a small village in Pembrokeshire, and formerly a Communities First area.  It is a community on the Welsh Index of Multiple Deprivation (WIMD), which is the “Welsh Government’s official measure of relative deprivation for small areas in Wales” (WG, 2014, p.1).  According to the most recent WIMD published data (WG, 2014), Monkton is overall ranked at 80 out of 1909 Lower Super Output Areas (LSOAs) in Wales in its deprivation.  It is significant to note that “the most deprived 10 per cent of LSOAs in Wales are those ranked 1-191” (WG, 2014, p. 6).  Estyn (2019, no page no.) notes how “the community of Monkton has high levels of unemployment and a minority of parents have low levels of education and skills”.  

Widening Participation is high on UWTSD’s Strategic Development Plan (2017-22).  The Higher Education Funding Council for Wales (HEFCW) (no date cited in UWTSD, 2019, no page no.) defines widening participation as “about increasing opportunities for people from a diverse range of backgrounds to benefit from higher education”.  HEFCW (2011, p. 2) also notes how, through widening participation, Universities “will play their full part in improving the social and economic circumstances of the people of Wales and benefit learners, communities, employers and citizens”. Therefore, the opportunity to work collaboratively with Launch Community Learning was exciting, and I was keen to drive this development forward.  

Having identified a need for HE opportunities in Monkton, in particular practice-based professional qualifications, I now needed to consider the stages to address in order to respond to this need.  Firstly, I liaised with ETS Wales – the awarding body of the degree’s professional endorsement.  It was pivotal that I made them aware of the interest from the outset, in order to understand the processes that I would need to follow.  A major modification of the current ETS endorsed programme was required, and ETS would need to visit Monkton for an endorsement event.  At the same time, I shared my vision with the Academic Office at the University who confirmed the need for major modification of the current validated programme.  Coupled with these developments, I was also required to further identify the need for youth work undergraduate study in Monkton.  I coordinated many opportunities to bring people together for informal open evenings at Monkton School, which garnered a lot of interest. Developing a positive working relationship with the school was a key consideration for me.  As a result, the school welcomed the opportunity to host our open evenings, and to also host the degree there as a teaching venue.  Regular liaison with ETS Wales continued as our plans for Monkton developed.  My leadership of the successful ETS Major Modification Event was held in Monkton in October 2016, where a number of focus groups and interviews were held between ETS and my BA Youth and Community Work team, the head teacher of Monkton School, prospective students, and local employers.  The event was a success, and the degree was endorsed to be delivered flexibly in Monkton.

As interest in the degree developed, I identified the value to new students of a Summer School, held over two days in Monkton.  It was well attended, and focused on exploring themes such as being a successful student, and the principles, values and characteristics of youth work.  To ensure the success of this new development for the programme, I created a team and designated key roles to ensure the students were well supported.  This involved regular communication with colleagues at Student Services to ensure appropriate support was available to the students.  The first cohort of students at Monkton began their studies in September 2017, and the second cohort was enrolled in September 2018.

The impact of delivering the degree in Monkton is noticeable for many reasons.  To begin, there is an evident impact on the learners themselves.  For many, attending university has significant barriers for them, and attending a campus based degree would be prohibitive.  Therefore, offering a degree within their own community provides the students with 
…equity, opportunity and success in higher education to enable learners across all age ranges and backgrounds, who face the highest social and economic barriers, to fulfil their potential as students, lifelong learners, citizens and employees.
(HEFCW, 2011, p. 3)

In an article in the Western Mail on the 21st June 2018, a student noted:
The lecturers from UWTSD who come to teach us in Monkton have been a breath of fresh air; they provide a varied curriculum which is very interesting, often inspiring and always thought-provoking.
(Western Mail, 2018, p. 36)

Impact of my Programme Directorship of this degree can be also be seen across the wider community.  For example, there is impact on the young people of Monkton and Pembrokeshire, with greater numbers of trainee youth workers offering youth work opportunities and support.    Equally, impact can be seen within the Local Authority, as two thirds of students from the second cohort are employed by Pembrokeshire Youth Service, and therefore we are enabling the Service to meet their training needs through delivery at Monkton.  Finally, impact can be seen within Monkton School itself.  Since being part of the degree, 50% of the first cohort of students, who are Monkton School employees, have gained paid part-time youth work employment in a local youth centre (UWTSD, 2018).  
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.


	First Referee:


	Name
	Sue Ainsworth

	Job Title
	Director of Academic Discipline

	Faculty/Centre/School/Department
	Discipline of Social Justice and Inclusion

	Email address
	s.ainsworth@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Sue Ainsworth is my Line Manager, and is the Director of Academic Discipline for the discipline I belong to.  Sue overseas my role as Senior Lecturer and as Programme director for the BA Youth and Community Work, and since September 2018 Programme Director for the MA Youth and Community Work.

	
Angharad Lewis                                                                                30.06.19

Angharad’s application for SFHEA reflects the thorough and conscientious way in which she approaches all aspects of her work. She models and leads on the professional values that are embedded in her youth work practice: collaboration with colleagues and students to achieve positive outcomes for all, commitment to her students’ development, her own professional development and that of her team, as well as a being a highly effective role model and senior lecturer. This influences the behaviours of colleagues and has direct impact on students’ experiences. For example, AA, a recent graduate, won the ‘Outstanding Youth Worker of the Year’ award at the Welsh Government’s Youth Work Excellence Awards on June 28th 2019. In her response, AA stated that Angharad had ‘helped shape me to be the Youth Worker I am. You are one of my inspirations.’

Angharad has evidenced clear impact on student outcomes through her effective lead as Programme Director, leading on both the pastoral and academic support of her student cohorts. Her leadership on this is central to their ability to access and achieve at HE. With the majority of her students recognised as non-traditional and with over 55% identified with Additional Learning Needs, the challenge is great. Angharad has been responsible for maintaining and developing positive staff/student partnerships through listening to her learners and adapting to meet their needs, as well as adhering to those of the professionally-endorsed programme. Her successful leadership of this is evidenced through 2018-19 UKES feedback (2018-9 NSS data not yet available). UKES data identifies a 24% increase in terms of Youth & Community Work student response to ‘Working with staff to evaluate teaching and assessment practice’ (10.5% ahead of the Discipline average) and a 23% increase in student response to ‘Working with staff to make improvements to your course’ (17% ahead of the Discipline average). 

In addition to leading from the front, Angharad is an excellent team member, willing to take on roles which may be out of her comfort zone but, through which, she demonstrates tenacity, patience and accountability. This is best illustrated through her work across the Discipline in developing and writing new programmes and modelling the process to colleagues to enable them to undertake these independently, thus ensuring the sustainability of the wider team’s skills-base. Her impact on colleagues’ development and progression and, as a result, is clear.

I am confident Angharad has demonstrated that she has achieved the criteria for a Senior Fellow of the HEA and can wholeheartedly recommend her for a Senior Fellowship.  
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Sue Ainsworth BA, PGCE, MA (CY), SFHEA
Director of Academic Discipline (Social Justice and Inclusion)/Cyfarwyddwyr Disgyblaeth Academaidd (Cyfiawnder a Chynhwysiant Cymdeithasol)
Ffôn / Tel: 01267 676799
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	Second Referee:


	Name
	Dr Nichola Welton

	Job Title
	Senior Lecturer

	Faculty/Centre/School/Department
	Social Justice and Inclusion

	Email address
	n.welton@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr Nichola Welton is a colleague, and was my mentor when I began at UWTSD in October 2006.  Nichola has been a key person in my CPD at the University – Nichola was PD for the MA Youth and Community Work when I was a student, and Nichola was my Dissertation supervisor.  Additionally, Nichola has been the lead in the research projects that I have been involved in, and also the lead for the UNCRC project.

	Angharad Lewis 4/7/19
Angharad has demonstrated in her application for SFHEA her contribution to all Areas of Activity, all elements of Core Knowledge and all of the Professional Values. Angharad’s contribution to the development of new academic programmes and support to colleagues illustrates her continual professional development and application of knowledge and skills.   She is a committed member of staff who strives to ensure that her students have a positive and successful Higher Education Experience; this is noted in A2/3—the distance travelled by the non-traditional students who undertake the Youth and Community Work programmes. 

 A non-formal educational philosophy as outlined on the QAA benchmarks (2017) and the National Occupational Standards for youth and community work (LLUK, 2012) suggests adopting creative and innovative approaches to assessment to support experiential learning opportunities; Angharad clearly adheres to these principles and supports appropriate methods of assessment and feedback. Her commitment to ensuring an inclusive and supportive learning environment is evident in all areas of her practice, including within the wider community.

Angharad, has been a valuable and core member of a number of research/projects that I have project  managed, her confidence, knowledge and skills in this area has grown so that she now feels confident to take on board her own projects to manage, which I have no doubt she will undertake successfully and effectively.

I would support Angharad’s application for SFHEA, and commend her commitment to the University and her students. 
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Uwch Darlithydd/ Senior Lecturer-SFHEA
Yr Athrofa: Institute of Education, Ysgol Cyfiawnder a Chynhwysiant Cymdeithasol /School of Social Justice and Inclusion
Prifysgol Cymru Y Drindod Dewi Sant / University of Wales Trinity St David
Rhif ffon / Phone Number:            Est. Mewnol / Internal Ext: 
Cyfeiriad E-bost / E-mail Address: n.welton@uwtsd.ac.uk



	




SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost

 
	Institutional Signatory


	Name of Applicant
	Angharad Lewis

	Name of Signatory
	Christine Jones

	Job Title
	Assistant Dean (Quality and Student Experience)

	Faculty/Centre/School/Department
	Yr Athrofa

	Email address
	c.m.jones@uwtsd.ac.uk

	Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:
[image: ]

Signature:___  _____________________________Date: _____3/7/19____________________
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