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Targets from my previous assignment

	Target
	How I have addressed it in this work

	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.
	Although I primarily use online resources to view books and research papers, where possible I will find physical copies. I will seek out more sources to draw upon by accessing the university library, google scholar as well other digital libraries I have been given access to through the university.
I will do my best to find sources that directly and explicitly relate to the topic of discussion

	Synthesise research into your writing to aid the support of your key points. Share personal opinion after identifying what literature says.
	Where possible I will find agreeing sources to synthesise within my work and only add my personal opinions after reviewing literature.

	Develop more supported critical approach throughout, offering the opposing view where possible.

	For this assignment I will make a point of discussing the barriers and challenges of the intervention suggested.

	Ensure greater supported criticality of the good points identified and further elaborate with critical reflection leading to recommendations.
	Within this assignment I will critically reflect on my work within the conclusion and make recommendations to my practice if possible.






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

Introduction
In this essay I will be using the profile of Idris as given to me. Using this I will choose an intervention to support his learning and development, I will reflect on the potential of this intervention, and discuss theory related to this. I will be looking at the impacts of this intervention on the pupil (again linking this to theory) as well as any challenges that this intervention may face. For any challenges identified I will look at possible solutions. 
Idris is a nine-year-old boy in Mrs James’s year four class, he goes to school with his younger sister Ella who is in reception. Mrs James has concerns for Idris, as his classwork is not at the same level as other pupils in his class. I will be seeking to recommend an intervention to support Idris in his development. It is the duty of practitioners to uphold the rights of children, and in this case article 6 of the UNCRC rights of the child (summary found at: unicef, no date available) is applicable here, which states that the child has a right to “develop to their full potential” this idea of development to one’s full potential can also be found in the four purposes (Welsh Government, 2022) .
Idris’s likes and dislikes are useful information will be used to recommend interventions. Along with this, his pupil profile provides Idris’ current abilities and development - which Mrs James has concerns about.
Looking at his profile (see appendix 1. Idris’s pupil profile) I understand that Idris dislikes class work including, reading, writing, and maths. Idris will happily do work when given a tablet or computer to do so. Without this he becomes dysregulated and asks to leave the classroom to calm himself down. Idris does not disrupt classes but will daydream about football, a game which he will only participate in when other pupils are involved. Idris prefers to kick around a football by himself and he also enjoys working alone.
However, Idris does enjoy physical and practical activities, especially gardening as he shares this hobby with his mother, sports lessons, and helping Mrs James when tidying or photocopying work.
In this essay I will focus on Idris’s emotional and social development and suggest the ELSA programme to support his needs and development. Engagement with this intervention could be a positive experience for Idris’s development in these areas as suggested by the literature review done by Purcell and Kelly (2023).






Assessment of needs
Before we can suggest an intervention, reviewing Idris’s development and current needs is vital. As I learnt during my PTE experience this year, pupils must be assessed in some manner before they can be referred to interventions such as those with an ELSA (Emotional Literacy Support Assistant). Such assessments are usually done by the class teacher in my experience, as these adults have the closest relationships to the pupil and understand their strengths and weaknesses the best.
During my PTE I learned about the ‘BOXALL’ method of pupil assessment, this tool helps assess by scoring developmental and diagnostic attributes of a pupil. Teachers will attribute scores to given statements (Appendix 2 and 3) that encompass a range of pupils' behaviours and then input these into an excel document (see appendix 4) where bar graphs are produced for quick and easy to use visuals that reflect the pupils needs (See appendix 5). This resource, while useful has limited applications as the pupil must be observed for a length of time before an accurate assessment can be made. Therefore, because Idris is a fictitious pupil it will not be possible to assess him using these criteria. Although I will not be using the BOXALL method to assess Idris his one-page profile contains enough information to understand his needs and suggest an intervention to support his development. 
Having reviewed and explained Idris’s needs in the opening statements I reiterate that I will be putting forward the ELSA programme as my choice of intervention to assist with his social and emotional development to build connections with other pupils, help him gain self-esteem and confidence as well as develop his emotional regulation.

Emotional Literacy Support Assistant (ELSA)
ELSA is an intervention that takes place outside of the classroom with a trained practitioner for a short session, focusing on emotional literacy. The ELSA programme “recognises that children learn better and are happier in school if their emotional needs are also addressed” (Elsa network, 2017a).
The ELSA code of practice (ELSA network 2017a) describes the role of an ELSA as a short-term intervention with purposeful support to develop new skills and coping strategies as well as supporting pupils to work towards the four purposes outlined by the Welsh government (2022). Aims or goals will be set and worked towards with the pupil and once achieved the pupils' sessions with the ELSA will end. This intervention is not something formal and rigid, but a friendly and safe space to build connections between the student and the ELSA and support the students' needs.
The literature review done by Purcell and Kelly (2023) describes a positive impact on pupils, were pupils gained better emotional literacy, emotional regulation, and learn friendship skills. These new abilities meant that pupils made meaningful connections with peers, some learnt to put their anger “on a leash” Amy, Peters (2020 p.132. quoted in Purcell and Kelly, 2023) and it was stated that two studies within the literature review saw pupils have an increased score on their emotional literacy checklists after receiving ELSA intervention. Estyn (2019) also recognises that ELSA plays a role to positively impact on pupil wellbeing along with similar support programs. The source paints a picture of a school with high attainment and levels of wellbeing and motivation because of its support and intervention.
The ELSA evaluation project in Pembrokeshire (The ELSA Network 2021-2022) shows an increase in wellbeing of children and young people (CYP) from the baseline and control groups after six weeks of intervention and this increase from the baseline was well maintained after ten weeks of intervention.  This is also reflected by a similar, quantitative evaluation report for the Powys area (ELSA Network, 2017b) which shows a large majority of pupils (out of twenty-four who participated in the study) had positive views of ELSA interventions. For example, 63% of pupils participating answered yes to the question “ELSA has helped me make friends” (ELSA network, 2017b). This is a sign that the suggested intervention may have a positive impact on Idris and allow him to develop and make friends. The study goes on to talk about the largely positive impact on wellbeing, happiness and support pupils reported.
Thinking critically these sources may be considered as somewhat out of date and possibly biased since the reports were found on the ELSA network site. However, these sources do report a positive impact on pupils who receive this intervention across large areas of the country and from more than one source or researcher. For example, ELSA Network (2017b) is based upon the research of another practitioner in the previous year who reported a similar result, that the ELSA programme was successful (Hills 2016, used in ELSA Network 2017b). Along with that, the large amount of evidence shows that the success of this intervention is not an isolated event and is highly unlikely to be a fabrication. Therefore, we should not discount this information because of its age, or its producers and we can consider the likelihood that this intervention will allow Idris to develop his social and emotional skills.
The idea of ELSA is supported by Maslow's hierarchy of needs (infographic in appendix 6.), which shows that for pupils to succeed academically they need their more basic needs met first- these being physiological, safety, emotional, esteem, before meeting self-actualisation. Maslow says the rejection of emotional needs, those being love, affection and belongingness, “is the most common cause of maladjustment and psychopathy.” (Maslow quoted in Stoyanov, 2017, p.37). I am not suggesting that Idris is displaying concerning behaviours of psychopathy, however he could be considered maladjusted to the school environment because of his lack of engagement with work. As well as this Idris is reportedly antisocial according to his pupil profile. Perhaps this maladjustment is due to not having his emotional needs of belonging, friendship and love met within the environment. 
Idris may also have issues of self-esteem and confidence, as his pupil profile (appendix 1) states he “Shows disappointment if he fails to complete a task or gets wrong answers” while this could be said of most pupils, we could consider this is an area that could be developed for Idris, were he to see an ELSA.
 Coping strategies and resilience could be formed helping him cope with failures and misconceptions. If this is done, he may be able to meet his need of self-esteem. Which Maslow describes in part as “the desire for strength, achievement, adequacy and confidence.” (Maslow quoted in Stoyanov, 2017, p.37)
If we are following Maslow’s theory Idris cannot progress in the hierarchy and reach self-actualization to become his best self academically until his needs of love and belonging as well as esteem are met.
Carl Roger, a recognised psychologist, also shares a similar humanistic approach to learning and education. His work (discussed in Feigenbaum, K, D. 2023) states that student centred education should “help students prize themselves, to build their confidence and self-esteem.” underpinning once again that confidence and self-esteem in pupils is valuable and should be fostered in education. The ELSA intervention has the possibility of doing for Idris.

With the ELSA intervention Idris can go through activities curated by a qualified learning assistant to target his needs of social connection, emotional regulation, and improving his self-esteem. 
For example, to help Idris break out of his solitude the ELSA could go through a group activity where pupils focus on a task, they all have a mutual interest for. I believe this would be beneficial as I saw similar activities run during PTE with the schools ELSA where pupils might build with LEGO together or play a game under the guidance of the ELSA. For Idris this could be a gardening activity, because as his profile states he enjoys this and other practical activities. The ELSA network (2017c) offers several activities that are designed to promote skills on the topic of friendship. Aswell as this there are available resources to support Idris to develop emotional regulation skills and promote self-esteem. These resources can sometimes be reflective tasks or techniques that can be taught to pupils to support them to develop their skills further.



Barriers to ELSA intervention:
As with any intervention there will be certain barriers to pupils receiving the support they need. 
For ELSA interventions the first and foremost barrier would be trained staff. Because ELSA sessions require a specially trained and certified member of staff, Idris may not be able to receive this intervention in his school if there is not a member of staff trained already. Or, if a member of staff were working towards gaining this certification within the school Idris will have to wait until the LSA has received “six days of additional training from educational psychologists” (ELSA Network 2017a) which could be spread out throughout a term. However, given budget and time an ELSA could be found or trained for the school and an ELSA could be a valued member of the school staff team and support the whole school. 
Unfortunately, hiring or training a member of staff would be a question of available budget. If hiring or training an ELSA is not permissible given the schools budget, then it will be an impossibility for Idris to receive the support from intervention. The national education union reflects this in a 2023 survey, stating “92% believe that current funding levels are not high enough to allow their school to employ enough teachers, or for other staff to support pupils’ learning.” National education union (2023). More recently, at the start of this academic year South Wales Argus (2024) reported that “53% of school leaders in Wales are predicting a budget deficit this academic year”. This could indicate that Idris’s school does not have the means to obtain and keep a new member of staff, but some form of fundraiser or grant application to the government could support the school in this matter. While this may be difficult to do, the key solution to this issue is to obtain more money. It could be that Idris’s school looks to cut costs within the budget by reducing purchases and expense on non-essential resources. Or a far less favourable option, one I would not suggest, would be to let go of staff if possible. This is not a palatable option, however I mention it as it is a possibility.

Conclusion
To bring this essay to a close I would like to briefly review and summarise its contents, make further recommendations on the situation and then comment on what I have learnt in the preparation and the making of this assignment.
Idris is a nine-year old boy who I have recommended receive intervention support from a qualified ELSA to develop his friendship and emotional regulation skills and build his self-esteem. Through an ELSA Idris can be guided through activities of different natures to do just that. The ELSA network (2017,a,b,c) outlined the role of an ELSA and provided resources which were used as an example for the kinds of activities that Idris could work through to develop his skills. I have discussed a possible means of assessing Idris’s needs in a professional setting, although my application of this assessment tool was very limited due to a lack of information on the pupil. Using theory from Maslow (Stoyanov, 2017) and Carl Rogers (Feigenbaum, 2023) I supported my choice of intervention, showing that, under the principles of these theorists, fulfilling Idris’s emotional needs would allow him to progress and develop further in academia and catch up with his peers, as Mrs James hopes he will be able to do.  I then deliberated on the possible barriers to the intervention (budget and staffing) and some solutions to these issues.
I beleive that this intervention has the potential to be beneficial for pupils other than Idris, I would recommend a screenin of pupils by class teacher using an assessment tool such as the BOXALL method discussed in this essay or similar tool. If barriers can be overcome and a full time ELSA could be made available to the school (or if one is available already) then there could possibly be other pupils who would benefit. 
Parents and teachers who wish to support children outside of this intervention could benefit from meetings with the ELSA to learn about the tools and skills used in sessions. These ideas and skills could then be used outside of the intervention setting to further support and reinforce what pupils learn with an ELSA both during and after the pupil's engagement with the intervention. 
I believe that staff, practitioners, and student teachers (myself included) would largely benefit from a greater understanding of ELSA ideas, techniques and skills. I am not suggesting that all practitioners partake in ELSA training, but I do recognise that the ideas and themes explored by ELSA with pupils are important and universal, there could be a place for these skills in every classroom.

Appendix:
1. Idris’s pupil profile
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4. A blank copy of the excel spreadsheet used for BOXALL assessment
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5. A Blank copy of the bar graphs made based on the excel spreadsheet
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6. Maslow's hierarchy of needs (Simply psychology, 2024)
[image: ]
Bibliography:
Atkinson, C. (2024) ’Welsh schools facing more cuts says new report' Sout Wales Argus, 22nd September. Available at:Welsh schools facing more cuts says new report | South Wales Argus (Accessed 12/3/25)
ELSA Network (2021-2022) ELSA evaluation report – Pembrokeshire. Available at: ELSA Evaluation Report – Pembrokeshire – ELSA Network (Accessed 12/3/25)
ELSA Network (2017a) About ELSA. Available at: About ELSA – ELSA Network (Accessed: 10/3/25)
ELSA Network (2017b) ELSA evaluation report – Powys. Available at: ELSA Evaluation Report – Powys – ELSA Network (Accessed: 13/3/25)
ELSA Network (2017c) Useful resources. Available at:Useful Resources – ELSA Network (Accessed: 14/3/25)
Estyn (2019) Using wellbeing activities to nurture pupils. Available at:Using wellbeing activities to nurture pupils - Estyn (Accessed: 14/3/25)
Feigenbaum, K,D. (2023) ‘A critique of Abraham Maslow and Carl Rogers as educators’, Journal of humanistic psychology, 64(1). Available at: https://doi-org.ezproxy.uwtsd.ac.uk/10.1177/00221678231154819 (Accessed: 13/3/25)
National education union (2023) Current school funding levels are inadequate. Available at:Current school funding levels are inadequate | National Education Union (Accessed: 12/3/25)
Purcell, R. and Kelly, C. (2023) ‘A systematic literature review to explore pupils’ perspectives on key outcomes of the Emotional Literacy Support Assistant (ELSA) intervention’, Educational Psychology in Practice, 39(2), pp. 201–216. Available at: https://doi.org/10.1080/02667363.2023.2185208 (Accessed: 11/3/25)
Simply psychology (2024) Maslow’s Hierarchy of Needs. Available at:Maslow's Hierarchy of Needs (Accessed: 10/3/25)
Stoyanov, S. (2017) An analysis of Abraham H. Maslow’s a Theory of Human Motivation. London: Macat International Limited.
Unicef (no date available) What is the UN convention on child rights? Available at: UN Convention on Rights of a Child (UNCRC) - UNICEF UK (Accessed:14/3/25)
Welsh government (2022) Developing a vision for curriculum design. Available at:Developing a vision for curriculum design - Hwb (Accessed: 14/3/25)

image2.png
Pupil Profile

“This s lafis. Idis is 9 years old and is a year 4 pupil. He has one sister called
Ella who s in Reception class al the same school

Idris doesn' enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but s happy 10 complete activiies on a
tablet or a computer. If he isn'tallowed to do this, Idris sometimes sulks and
is in a bad mood. Then, he asks Nirs James, the class teacher, for
permission to go out of the classroom o have Some quiet time for himself

Mrs James is concerned that Idris's acadeic work is not of the same.
standard as that of his peers. However, he clearly enjoys practical activites,
especially ifthere is an opportunily 1o go outside. He loves helping Mrs.
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used o helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn' interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, bt prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris 1o develop further, Mrs James

considers some of hs main characteristics which incude:
Physical Development

- Wel developed gross motor skis .g. jump, urn, perform tasks in physical lessons
 Prints when wiing rather than using joined-up handwriting

 Dresses himself afer swimming and sports lessons

Cognitive Development

+ Recognizes time on the hour, quarter past and halfpast on an analogue clock

 Finds it hard to concentrate for fong periods of ime

Emotional Development

- Shows disappointment f he fails o perform tasks or gets wrong answers

15 keen to please adults

Language Development

 Has a wide spoken vocabulary but has diffculy concentrating when reading and writing
- Begins to understand and use humour orally

«Expresses opinions onlikes and disikes

Social Development

15 respectful towards other adults and chidren

« Enjoys working alone rather than with others
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Self-actualization
desire to become the most that one can be

Esteem

respect, self-esteem, status, recognition, strength, freedom

|

Physiologic:

air, water, food, shelter, sle

Maslow's hierarchy of needs
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