2009618
ECEY6004
Word Count - 3773

Section 1
Leadership is historically viewed as a hierarchical concept. The typical view of it can be derived from educational models in schools  where there is a clear singular person with the upmost authority responsible for decision making and change (Rodd, 2013 citied in Hallet, 2014) However, (McDowall Clark and Murray, 2012, citied in Hallet 2014) suggests that this type and style of leadership is outdated and is fast evolving into a  style in which leadership is taking a more collaborative , relational and independent form referred to as inclusive leadership. Similarly, ENEI (no date) agree, they suggest that inclusive leadership and practice occurs when everybody encourages and considers different peoples views and perspectives. They suggest by setting aside but remaining conscious of their own bias and preference enables all to make informed decisions and come together for a shared vision coherently and collaboratively. Brown (2020) also agrees and suggest that to work in an inclusive way involves direct participating with one another openly and honestly as opposed to giving orders or telling someone how things need to be done. He suggests that when the power is balanced, everyone feels included and valued making  the desired aims, outcomes and goals more achievable. 
Inclusive practice within Early Childhood and Education has many elements to it. According to Early Childhood Education (2021) the term ‘Inclusion’ within education is most commonly referred and linked to children with additional needs. However, more recently inclusive practice in education has taken on a broader definition and aims to address all forms of exclusion.  Inclusive practice is not just about the individual child while they are in the setting, it runs within their families, their race, heritage, gender and their social justice to name but a few. Hallet (2016) Suggests that an inclusive environment involves teachers, governors, children, parents and families working together in a collaborative way in order to create a curriculum that represents culture and heritage alongside appropriate and tailored services. This enables children to feel valued, represented, included and have a sense of belonging in order to facilitate them in reaching their full potential.
Inclusive practice also draws on the importance of treating children as equals for them to have equal opportunities. However, this is not always the case, in order for settings to be fully inclusive to all, children and their families need to be treated with equity. To ensure equity, practitioners and educators need to fully understand the uniqueness of individual families and the barriers they face in order to work collaboratively for solutions to overcome these barriers (Early Childhood Education, 2021)   Similarly, Florian (2014) Suggests that by treating children and their families equal to one another as opposed to with equity and consideration to their individual unique family need, they can unintentionally be excluded from participating fully within their education and excluded from services they could benefit from. 
However, unconscious bias is considered a barrier to fully inclusive practice. Unconscious bias is the bias and preferences that individuals have towards a person, thing or a particular group with out consciously knowing that it is there. Unconscious bias can potentially impact decision making and overall fairness. They suggest that in order to be fully inclusive and diverse unconscious bias needs to be addressed and acknowledged.  (University of Bristol, no date ). Lucas (2019) agrees and documents the importance of acknowledging and addressing personal unconscious bias through critical reflection of practice to effectively practice inclusiveness. She states that recognising and reflecting on unconscious bias is the way in which to challenge it and make fair, informed decisions inclusively and diversly.
The scenario used in this portfolio for discussion on inclusion and inclusive practice is as follows:  A single parent (Anthony) has overcome his previous accident resulting in a brain injury from which he has  a difficulty processing information. He has been assessed as being able to care for their child on their own. You notice he stands alone of the playground at home time and other female parents look at him but do not invite him to join their talks. He is nervous around teachers and only stays for a short while to talk if needed.  His daughter (Matilda) is quiet and withdrawn and has started displaying some behavioural issues she does not seem to have many friends inside or outside of school. 
The child 
Evident in the scenario is the lack of positive relationships that the child has within the school environment. According to Lavis (2016) relationships are integral to the healthy development of children’s health and well-being. She states that forming and maintaining relationships is fundamental to how children function in society and enable them to have a positive sense of belonging and well-being. In this scenario using a familiar circle time type activity in small groups where children are encouraged to express their interests and hobbies could benefit Matilda. The practitioner’s role in ensuring that everyone has the opportunity to speak, take part and are listened to is important for everyone to feel included. This type of activity could ensure Matilda has opportunities to socialise with her peers in a safe and comfortable environment in order for her to get to know her peers and for her peers to get to know her on a common ground. Incorporating musical and dramatical games can ensure that Matilda is involved in fun, engaging activities in the hope that these relationships will continue independently (Children Central, 2018). Vivi (2021) agrees and states that circle time offers practitioners to nurture children’s social and emotional development giving opportunities for them to socialise with their peers. They also state the important part of the practitioner’s role in facilitating this activity is to ensure everyone’s values, beliefs and contributions are accepted and encouraged. 
Within this scenario it is noted that Matilda is  quiet and withdrawn on occasions  alongside experiencing  some behavioural issues.  According to the Australian Children’s Education and Care Quality Authority (2016) a practitioner’s role is to be vigilant to these signs of withdrawal and isolation. They state the importance of acknowledging children’s individual needs and behaviours and facilitating tailored support effectively.  In this instance, Matilda could be encouraged to undertake an intervention such as Drawing and Talking. This intervention is shown to improve mood in children, encourage communication and have a positive impact on relationships. If Matilda is having difficulty expressing how she feels, an intervention such as this could enable her to identify and communicate her feelings and emotions through a technique tailored around her individual needs. This could enable Matilda to take ownership of her feelings and make sense of them (Tait and Reily, 2021). The Australian Children’s Education and Care Quality Authority (2016) suggest that by facilitating children to understand and manage their feelings they begin to have an awareness of those feelings in others. They suggest that this encourages friendships and enables them to express themselves appropriately. With these friendships comes a sense of belonging and inclusiveness within their environment. 

The parent  
Within the scenario, the dad, Anthony does not engage in conversation with the teaching staff or the other parents within the school yard. It is well known that building strong relationships with parents is a vital aspect of a child’s school life and according to Kelly (2016) a simple parents evening twice a year or a quick chat at the door simply doesn’t encourage these relationships effectively. 
All families should feel a welcoming atmosphere and a sense of belonging within a setting and each families individuality and uniqueness should be welcomed and celebrated. Practitioners should see this as a privilege as each family brings with them enriching personal and cultural attributes and values ((Birthto5matters, no date). However, Cameron and Wilson (2017) suggest that even though practitioners are aware of the importance of parent partnerships, they suggest there is little effort by practitioners and schools making a conscious effort to actively involve and include fathers compared to mothers. They suggest that it is essential to highlight a father friendly approach in order to achieve effective parental partnerships.  With Anthony’s reluctancy to engage in even the smallest chat at the door in order for practitioners to get to know him arranging an informal meeting to discuss how best to support Anthony and his family to feel included and comfortable within the setting could be beneficial Epstein (2018) suggests that ensuring Anthony feels mutually respected and valued within this meeting is essential to removing barriers to parent partnerships.  Providing this environment can encourage parents such as Anthony to open up and inform staff of any issues or concerns that they may need support with (Ferdman 2021). It is during these meetings that Anthony informed staff that has suffered a previous injury resulting in a brain injury that affects his ability to process information.
Through this meeting and getting to know Anthony on an individual level it was discovered that he felt he was unable to contribute to decision making due to his inability to process the information given to him in written or digital form. In accordance with Ferdman’s layers of inclusion, any barriers to the individual layer need to be addressed and overcome. As the written information was identified as a barrier to Anthony’s ability to feel included it was decided that all information would be delivered to him verbally as to give him the opportunities to ask questions, gain clarity and ensure he is able to make informed decisions with regards to his child’s education and care (Ferdman and Deane, 2013).  Alleviating these barriers ensures that he feels empowered. By empowering Anthony, practitioners are providing him with a voice in order to play an inclusive active role within their child’s education (Waterford.org no date).  Mama Academy (no date) agree and suggest that in order to empower parents, professionals have a duty to provide them with all the information they need in a way in which they can access and understand it as opposed to assuming they know and understand information that they distribute in the standard form. 
Professionals and community 
According to the Welsh Government (2019) parents play a crucial role in the positive outcomes for children. They state that children benefit from parental guidance based upon the principles of the UNCRC. They also suggest that an appropriate programme suitable for individual is more effective than a one size fits all approach. In Anthony’s case it would be effective to call an informal meeting to discuss his concerns with Matilda’s behaviour and find out what help and support he may want to access.  As stated in the scenario, Matilda has been displaying some early signs of behavioural issues so encouraging and finding information for parental support groups could enable and encourage communication and social interaction for Anthony with other parents in a neutral and non-discriminatory environment. Newport Academy (2019) suggests that facilitating Anthony to attend these parenting groups can reassure him that he is not the only parent experiencing these kinds of issues with his daughter and that he is part of a community that he can look to for advice and support. 
According to Livingston (2013) single fathers are more likely to be less educated than their married counterparts. This can have a negative impact on all aspects of a child’s life.  The Youth Commonwealth Organisation agrees and suggests that in order for children to develop and thrive within a school community, parents need to acquire occupational and basic knowledge skills. In this case accommodating an adult skill and learning workshop or course could be beneficial for both Anthony and Matilda. 
However, there are barriers to attending such courses, for example finances play a crucial role in the participation and  in the engagement of adult learning alongside, emotional barriers and a lack of motivation. According to the Department for Education (2018) the most disadvantaged groups which include single parents and people receiving benefits alongside people with health issues or disabilities were faced with more than one barrier to overcome in order to access learning opportunities. They suggest that in order to facilitate adult learning and for it to be successful practical and circumstantial factors need to be put in place. One such factor could include bringing the adult learning or parental class into the community in order for single parents like Anthony to access it. Taking the time to find out from the community what courses and classes they would like to see and participate in encompasses a high value of community engagement. Facilitating these courses within the school itself and working collaboratively with engagement officers and tutors to encourage active participation would bring the community together and give Anthony the opportunity to feel included and part of a community. Having the courses take place in a familiar environment with familiar people within his community could alleviate Anthony’s emotional and physical barriers to succeed in the adult learning journey (Lane, 2016).
In conclusion, there are many ways in which practitioners can support and encourage inclusive leadership throughout the scenario. In order for practitioners to be fully inclusive and supportive of all the families in which they encounter, they must first reflect on their practice and ensure they are aware of their unconscious bias. Practitioners can then fully immerse themselves in every families uniqueness, individuality and encompass the cultural and personal heritage that can enrich the setting as a whole

Section 2
According to Badlock, Fitzgerald and Kay (2013) a policy is a stated intention by those with responsibility to indicate a course of action to be taken in regard to a specific issue. They suggest that policy makers are expected to work together to think in a coherent way within the administration or organisation of what needs to be achieved or amended and what needs to be done in order to achieve it.  Early years Careers (no date) state that policies are an effective way of ensuring, through practice that all legislation and law is met and adhered to. Similarly, Bon Accord Care (2021) agree and suggest that policies are integral to any organisation and when effective policies are put in place and implemented, settings and organisations are being run in a safe, consistent and in a good quality way.  Policies in education are written by policy makers at a government level and are intended to frame and shape pedagogical practices known as macro level policies, whereas micro level policies are filtered down and written by the settings themselves in order to implement these practices  (Liddicoat 2015).  This section is intended to critically evaluate inclusion policies at both a macro and micro level.   
The Social Services and Well-being (Wales) Act 2014 is  regarded as a macro  level policy written by the Welsh Government.  The policy is intended to place ownership on local authorities, health boards and settings to ensure well being to those who need support is catered for and that they feel included and not discriminated against in order to access services open to them (Welsh Government 2015). However, within this policy there are numerous areas in which practitioners may see the wording as open to interpretation. For example, in part 2(a) of the document it references the words ‘reasonably practicable’. The words ‘reasonably practicable’ are determined objectively. The way in which a person determines what is reasonably practicable is to first consider what needs to be done, and then to consider what can be done to a reasonable level within the current circumstances. This could give practitioners the freedom and opportunity to do less to ensure these policies are adhered to if they themselves personally deem it to be reasonable (Safe Work Australia,  no date).  The way in which the policy is worded could have a potential impact on the consistency of inclusive practice, resulting in different experiences for different people due to the act seemingly being open to interpretation. Knight and Crick (2021) agree and state that a lack of consistency throughout government level policies impacts inclusiveness. They suggest that inequalities can occur when there are little or no clear and consistent messages being delivered. 
On the other hand, seen within the same policy are the words ‘impose a duty’. To impose a duty means that there is an authoritative element to the way in which practitioners are obliged to follow legal guidelines on how to do a job (Collins, 2022).  However, although this would be considered the correct use of language in ensuring the policies goals are adhered to, it doesn’t tell the policy reader how to impose a duty. This could call into question the ambiguity and clarity of the policy. According to  Coleman et al (2020) in order for policy to be implemented effectively, the aims, values and principles should not only be clear as in what needs to be achieved, but ways in which these can be achieved effectively. Richard, Williams and Eckadt (2012) agree and suggest that in order for successful implementation of a policy there needs to be clear guidance through every step of the process. They suggest that policies need to show  a clear purpose and direction  to ensure effective understanding and delivery.
In contrast, a micro level inclusion and diversity policy from Talycopa Primary school (2019) uses language that is more easily deciphered in order to understand and follow. For example, they use words such as encourage, welcome, offer activities and provide assistance. All of these types of words  can be interpreted and understand on a more personal level with the families they  encounter. According to research into how and why the Foundation Phase was not being implemented effectively on all occasions found that practitioners simply did not know the meaning of the words play based pedagogy. This stresses the importance of knowledgeable and understandable language throughout the settings policies in order to implement effective policy and practice (Welsh Government , 2014). This also potentially highlights the gap between policy and practice.  The OECD (2021) agrees and states that the gap between policy and practice could come down to the vocabulary and communication of stakeholders and practitioners. They suggest that it is assumed that practitioners working within education and care all have the same knowledge and understanding in all sector areas, when, in reality that is not the case. They state that in order for policies to be understood and effectively implemented policy makers and practitioners need to find a common vocabulary ground. 
The micro policy also has a personal element to it. The policy makes clear references to employees, families, children and the outer community ensuring that practitioners are fully aware of who this policy is in intended to be for and how practitioners can implement it.  The CDC (no date) agree and suggest that having clearly defined intended outcomes pertinent to the individual setting and identifying clear roles and responsibilities of practitioners in relation to the policy results in effective implementation. Similarly, the OECD (2021) suggest that policy makers should spend time within the various settings and with the practitioners who will implement them that they write policies regarding. They state that in order to ensure policies are relatable and understandable for the sector there needs to be an effective shared consciousness and effective communication. 


Section 3
Single Fathers, they should not be an invisible group on the school yard.
In 2019, there was a recorded estimated 1.8 million single parents residing here in the United Kingdom. Of this number around 90% of these families were predominantly nurtured and cared for by the mother, leaving the other 10% as having the father as the primary care giver. This figure has stayed relatively the same for over 10 years making single fathers appear as the least dominant group. This unconsciously gives the impression that single mothers are regarded as the most natural form of caregiving (Gingerbread, 2019). Similarly, Alemann, Garg, and Vlahovicova (2020) suggest that women are historically known and regarded as the most dominant group to  take on a primary caregiving role, and although paternal involvement is on the rise throughput the world it is still only a fraction of maternal involvement. On the other hand, Livingston (2013) argues that single fathers are on the rise and the role of involvement is evolving. He suggests that single fathers are and should be acknowledged not only for providing a child’s most basic needs but just as significant and important primary caregivers alongside their mothers.
Alemann, Garg, and Vlahovicova (2020) recognise the importance of a positive relationship between a father and his child and state that a father’s role is fundamental to a child’s health and well being especially in the early years. Fatherhood. Gov (no date) agrees and suggest that when fathers are engaged in a child’s life, and just as importantly their education, they have a more positive experience and achieve better outcomes. It is proven through research that the most effective way to ensure positive relationships and outcomes for children in schools is a positive parent teacher relationship and the active participation of parents within the school environment (Waterford.org 2018). However, even though parenting programmes and interventions are proven to have such a positive impact on supporting children paternal attendance can be varied. Research has shown that typically, parental involvement from the father is extremely low (Piotrowska, Tully, Lenroot et al, 2017).  Katz, La Placa and Hunter (2007) agree and suggest that there are significant barriers as to why a single father may feel reluctant or uncomfortable engaging in different services that are provided.  They suggest that schools and services are   failing to promote engagement and inclusion of single fathers, or that the services they are offer are simply not relevant for them. They also state that services offered are more relevant and cater for mothers as opposed to fathers. 
In order to ensure all single fathers feel included, practitioners first need to actually get to know them, connect with them in an open door policy kind of way and ensure that any services you offer will be in fact what they want and need in order to promote inclusion and diversity. For example, in order for single father to feel like they aren’t in a minority group or a social stigma, they may need to engage with like minded people , other single dads, or dads who are primary care givers.  Kilgore (2017) agrees and state that fathers do feel invisible and a minority. He suggests that fathers also crave social interaction, friendship and support as much as mothers. He states that fathers who feel included and have a strong sense of belonging to the community they live in and the school their child goes to  have a lasting ,  strong and emotional bond with their children.
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