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Introduction
This assignment will look at School Development Plans (SDP), why they are used and how. It will look at one particular SDP and will focus on one aspect, critically reflecting on the actions, impact and evidence base. The school in question will be referred to as ‘School X’. It is a primary school for students aged three to eleven, situated in Carmarthenshire. In 2019 there were 412 pupils in the school, of this thirteen percent are eligible for free school meals which is below the national average. In addition, twenty four percent of the pupils have an additional learning need which is slightly above the national average (Estyn, 2019). These figures may have changed as this was the last inspection and there are no other figures on the school’s website. The school’s development plan highlighted four priorities the school will focus on for the next three years. This assignment will focus on priority one which is to develop the provision of outdoor learning by utilising the National Professional Enquiry project in establishing a whole school approach to mathematics Outdoor Learning which targets class teachers’ confidence and pupils’ attainment. It will look at the theoretical thinking behind school development plans, how schools prioritise certain targets, how they plan it out and what School X has done to meet their priority set out in the SDP. 


Literature review
The purpose of a school development plan is to help schools to achieve high standards and aspirations for all students by providing the best learning experiences and outcomes regardless of the students’ background or circumstance (Welsh Government, 2022). This aligns with the Curriculum for Wales as this too aims to reform education by focusing on providing all students with the same educational opportunities (Welsh Government, 2021). Therefore, a big part of the school development plan is to support learners to work towards the four purposes of the curriculum. In addition, by improving schools to meet the goals set out in the Curriculum for Wales, we are also working towards the goals set out in The Well-being of Future Generations Act 2015 which holds public bodies responsible for their decisions in order for them to work better with communities and to prevent problems such as health inequalities and poverty. There are seven well-being goals Wales is working towards, the school development plans will help to reach some of these goals. Furthermore, school development plans ensure schools are meeting the needs of each pupil in their school which aligns with the Additional Learning Needs and Educational Tribunal (Wales) Act 2018. The use of school development plans is more than just a plan to help a school with their improvements, it helps Wales to reach its goals. On the other hand, there have been negative opinions around school development plans as Hargreaves (1995) argues that many people like the stability of school as it does not change often but continuously looking to improve education will disrupt this stability. One study on schools found they struggled with the SDP and said it was a challenge, whereas some schools would use other schools’ SDPs to submit. In addition, they found there was no monitoring once they were submitted, thus found them a waste of time (Xaba, 2006). Similarly, Lloyd (2019) found some schools hired consultants to write their school reports to ensure it was ‘Estyn ready’. This took SDPs away from the school’s ownership and made it about the quality of report rather than looking at what needs to be prioritised for the students. This made SDPs time consuming and were resented by many. However, more recently there has been a better understanding of what an SDP is used for, and guidance has been set by the Welsh Government (2014) to support schools when developing their plan. SDPs should be looked at as an opportunity to improve the school and to develop it for the students. As Barber (1996) stated for an organisation to be successful, there must be improvements. 
As previously stated, this assignment will focus on the school’s priority, to develop the provision of outdoor learning by utilising the National Professional Enquiry project in establishing a whole school approach to mathematics Outdoor Learning which targets class teachers’ confidence and pupils’ attainment. The National Professional Enquiry Project is a programme that supports a network of schools to develop a range of skills through research in their schools. This research is then fed back to the Welsh Government which will help future practice. This project started Phase 1 in 2018, they are now in Phase 4 which is reviewing and evaluating the success of the programme to develop next steps. (Welsh Government, 2018). School X participated in this programme in 2021, their enquiry question was looking at how they can improve Year 3 Additional Learning Needs’ ability to count forwards and backwards. The school started off doing blended learning and using differentiated mathematics activities online. However, the teachers found very poor levels of engagement amongst the students which then led onto consider the external factors the students may be facing which could be a barrier to their education (Welsh Government, 2018). This term the school will be focusing on taking mathematics outdoors and testing the impact this has on the students’ progress. There are many studies which show the positive impact learning outside has on students, particularly maths. Duncan et al (2007) found that students who develop mathematical skills will have academic achievement in the future. Furthermore, Mantizicopoulos and Ala (2013) have concluded, the more opportunities for pupil-led and varied activities there are, the higher the chance of students succeeding academically. Students will be more engaged in mathematics if they are using it in everyday situations and using representations in the physical world (Waite, 2011). In the 1970s and 1980s the development of Realistic Mathematics Education started in the Netherlands by two predeceddors of the freudent institute. This approach allowed students to mathematise situations from the world around them. It considered mathematics a human activity in which the students could construct from the physical world (Freudental Institute 2023). This is something School X could investigate and apply certain activities in their own setting. In contrast, there are few studies which show learning outside the classroom as little or no impact on the student’s progression. Otte et al’s (2019) study revealed a slight increase of skill compared to the students who did not do mathematics outside, like Earnst and Stanek (2006) who found no difference in skill. However, it is important to note these two studies are small scale and the teachers did not have training on outdoor provisions beforehand. 


Developing an action point 
School’s X overarching vision is to provide pupils with a sure foundation for their future through restorative approaches, nurture and to work within a Christian ethos (Model CIW School, 2023). This vision alongside the Curriculum for Wales is at the forethought when developing the SDP. All SDPs should include the actions the school will take to improve the education for learners. These are decided through the annual self-evaluation schools must participate in. The school will evaluate itself against the national priorities which include raising the standards of literacy, numeracy and reducing the impact of poverty on educational attainment (Welsh Government, 2014). The self-evaluation process is the first stage of the SDP, and it helps to identify the strengths and weaknesses of the school. Schools will also assess their progress of the targets set through regular monitoring which can be both qualitative and quantitative data. Kyriadkised and Campbell (2004) believe quantitative studies should be used to examine the progression of work as they can examine the students’ performance. This allows schools to then prioritise what needs to improve (Lloyd, 2019). The self-evaluation is completed by a variety of stakeholders such as schools, local authorities, regional consortia, and the community (Welsh Government, 2022). This follows onto stage 2 of the SDP which is where the stakeholders come together to determine what areas the self-evaluation has highlighted, should be prioritised. For this, the governing body is involved as well as the headteacher, school staff, learners, parents, carers, local authority, other schools, and the community (Welsh Government, 2014). Goldstone (2022) emphasises how important it is to engage all stakeholders and ensure they all have an opportunity to engage with the SDP. Once the stakeholders have identified the chosen targets and prioritised these, these will be set for the next three years and will include how these also meet the national priorities (Welsh Government, 2022). School X identified four targets to prioritise in the next three years. These include, to ensure children respect each other for who and what they are regardless of sexuality, gender, faith and ethnicity; to ensure leaders and all staff effectively adhere to a robust monitoring system; to provide children with effective teaching and learning opportunities to ensure progression and a high standard in Welsh reading; and the priority mentioned previously in the assignment. As this assignment will focus on the priority relating to the outdoor learning by utilising the National Professional Enquiry project it will look at the success criteria of this target. School X will know they have met this target when summative and formative data reflect an improvement following initial baselines. When children are working more confidently in independent real tasks which could take place in the wider community or environment. When children have a better understanding of the basic maths skills that they need to utilize when applying these to various numerical problems. School X will use multiple sources of evidence such as in-house data, tracking and observation records, pupils work, pupils’ discussions, teachers’ reflection, and monitoring. This is a mix of qualitative and quantitative data which according to Welsh Government (2014)  is the best way to obtain evidence and track the progress. In addition, Teacher Y (2023) explained that teachers were sent a questionnaire based on their confidence of teaching mathematics outside to get a sense of how the teachers felt and if training needed to be provided. The students will then take a mathematics test at the end of the Spring term, provisions will then be put in place to do mathematics activities outside based on these results. After a few weeks of the students learning mathematics outside, they will take another mathematics test in the Summer term to see any improvement (Teacher Y, 2023).  The issue with this strategy is not knowing if the impact is coming from learning outside the classroom or their learning inside the classroom as both will be happening. Stage 3 includes putting the actions and strategies into place. It is vital the SDP includes clear detail of responsibilities, actions, and timescales so all involved understand what is expected of them (Welsh Government, 2014). When speaking to Headteacher A, they expressed that the SDP is not finished, therefore there is not much detail regarding the tests such as who will set these out and how they will monitor the progress of the outdoor learning. Stage 4 is to review the impact of the actions implemented. As the SDP is a live document, it should be reviewed annually by the governing body and stakeholders within the school (Welsh Government, 2014). The priority this assignment is focusing on will not take place until the end of the spring term, therefore it will be interesting to see how it goes. 

Reflection and evaluation 
Overall, School X has conducted the self-evaluation effectively as they have identified targets which need to be met to better the education of the students. Each priority the stakeholders have agreed on aligns with both the purpose of an SDP and with the Curriculum for Wales as they focus on providing the best learning experiences for all students, regardless of their circumstances (Welsh Government, 2022; Welsh Government, 2021). Each priority has several stakeholders involved which ensures multiple voices and opinions are engaged in identifying actions to meet each priority. However, within the SDP document the responsibilities and actions are not detailed. The Welsh Government (2014) emphasises how important it is to include clear details of accountability, responsibilities, actions, and timescales to avoid confusion and to ensure all stakeholders know what is expected of them. This is not apparent in the document, thereby as an outsider of the school there is no way of knowing who is responsible for what without asking. Therefore, the first suggestion School X should do is to include as much detail as possible. As previously mentioned, Headteacher A (2023) did disclose the SDP was not complete yet so this may be an aspect they have yet to complete but it is a very important aspect of the SDP. Furthermore, the focused priority of this assignment is to look at the provision of outdoor learning by utilising the National Professional Enquiry project, but the actions taken to meet this priority was not outlined in the SDP. The information was retrieved from Teacher Y (2023) regarding the mathematics test at the end of the Spring and Summer term to test whether the outdoor provisions are effective or not. More detail should be included about this in the physical document so anyone reading the SDP is aware of how School X is going to meet this priority. As previously discussed, detail around the tests, monitoring and identifying progress needs to be included. Moreover, Teacher Y (2023) explained how they have also researched other schools in the area to see how they have implemented outdoor learning. This is an effective way of identifying new ideas and activities to later implement in your own setting. This also meets the standard for professional learning as teachers are extending their knowledge, understanding and skills which in turn will develop their pedagogy in the classroom, or outside in this case. By working as a team to research for this project, teachers show a support for professional growth across the community (Education Wales, 2017). A suggestion made here would be to research other countries like the Netherlands who have implemented the Realistic Mathematics Education (Freudental Institute, 2023). Other counties or countries may have implemented ideas like this which School X could learn from and implement ideas in their own setting. As mentioned earlier in the essay, this priority is aimed to be met at the end of the Summer term, therefore no comments or suggestions can be made regarding the way it has been carried out, but it will be refreshing to see mathematics outside the classroom and if School X have met the priority. 


Conclusion 
This assignment has looked at the importance of a school development plan, why schools use them and how they should use them. It has looked at them generally, and in particular School X’s plan, what priorities they have devised from the self-evaluation and what actions they have put into place. Furthermore, the plan was narrowed down to focus on one of the four priorities which is to develop the provision of outdoor learning by utilising the National Professional Enquiry project in establishing a whole school approach to mathematics Outdoor Learning which targets class teachers’ confidence and pupils’ attainment. The assignment has also looked at what School X could have improved on regarding their school development plan. By conducting this research, I have learned why and how school development plans are used and the importance of them for schools and Wales. I have recognised how important it is to be reflective throughout the school to help the self-evaluation process which in turn will help the stakeholders come to an agreement of the targets the school should prioritise. I will take this knowledge and understanding forward to my teaching practice, so I am aware of what is expected from me when the school I am employed at is undergoing a self-evaluation and creating a school development plan.
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