Targets here-
	
	Targets
	What I have done in this assignment

	Target 1:
	Give a brief outline of the assignment question, easier to see how your response engages with aim of module.
	I have placed the question I investigated at the top of my essay, so it can be clearly seen.

	Target 2:
	You could develop criticality and further counter arguments across every aspect of your response.
	I have used counter arguments for theories and views used. 



To what extent does pupil voice in a learning environment enhance pupil’s engagement?

The question investigated was to explore the extent to which pupil voice in a learning environment aids pupil engagement. The research method used to gather the necessary evidence included an observational study, using the Leuven Scale, where qualitative and quantitative evidence was gathered. The observation focused on four pupils of a range of abilities, aged six to seven, within the same year two class. The observation's aim was to investigate if pupils engage more in a task, they have had a choice in. This also presents the opportunity to discuss the new curriculum for Wales, as it involves learning being learner lead where the pupils have actively had a say in the topics and how they want to learn. (GOV, 2022) The class consisted of 15 pupils, with one classroom teacher and one higher level teaching assistant. The learning environment in foundation learning consists of a carpet area for whole class learning. In addition to this, there are different stations such as adult-led focus tasks, independent learning tasks, outdoor learning areas and learning through play areas as it is important to have a range of rich learning environments for effective learning to happen. (Estyn, 2022)
Literature review
The new curriculum for Wales aims to create a child-centred learning environment which enables effective and purposeful learning for all children. (Kinderly, 2022) Within a foundation learning environment the pedagogical principles should be considered as the learning environment is a key enabler for the child and the curriculum. (GOV, 2022) Furthermore, it is important that the pedagogical principles are considered within a foundation learning curriculum developing a holistic way of learning, enabling the learner to meet their entitlements. (UOR, 2020) Within foundation learning, pedagogy focusing on purposeful learning states, ‘learning is most effective when learners are actively engaged in experiences that stimulate their interest, ignite imagination, inspire curiosity and promote positive dispositions.’ (GOV, 2022) To adhere to the foundation learning pedagogy pupil voice is becoming increasingly key. Pupil voice allows pupils to create learning experiences specific to them which interest them. This allows for effective learning to take place if the learners are engaged in what they are doing. (Estyn, 2020) Within the four purposes of the new curriculum for Wales’ is that ‘all children will be: ambitious, capable learners’ (ORCA, 2020) To achieve this, GOV, 2022 states that ‘learner voice should be central to this.’ As the input from learners should guide the teaching around incorporating the four purposes, it is important that schools and practitioners consider what this means to their learners.

Stewart (2007, cited in Cheminais, 2013) believes that every school’s learning environment will differ, resulting that the use of pupil voice will vary, schools need to have their own entitlement to practice their pupil voice in a way that suits them. However, Mentally Healthy Schools, 2020 and Cheminais, 2013 highlight a key factor is that schools should all link their pupil voice to their planning provision to be able to create a foundation learning environment which underpins the twelve pedagogical principles. It is evident that pupil voice is essential when it comes to the foundation learning pedagogy and aiding pupil engagement, however, schools could be approaching pupil voice incorrectly which is creating a weakness rather than a strength. If a school’s ways of communicating their pupil voice is not effective, it will result in pupil’s not wanting to speak up or voice their opinions. (Maske, 2023)
John Dewy’s theory on learning within education also highlights the importance of pupil voice as his view of education establishes that pupils accessing learning which is ‘internally meaningful’ to them and can be within their interests enables them to grow. (Main, 2023) However, a theorist named Walter Lippman opposed Dewey’s views to education as he believed the learning environment Dewey describes was too ‘vague.’  (Ljunggren, 1996) 
An Estyn report of a primary school in 2019 that focused on pupil voice demonstrates that pupil voice has many benefits such as it has improved the pupil’s attitudes to learning which supports the data gathered in my observation. The Estyn report also found that pupil voice not only helps attitudes to learning, enhancing engagement but also aided school improvement as the teachers can develop on the learners' opinions and needs. (Estyn, 2020) 

Methodology
[bookmark: _Int_UGS2Tf64][bookmark: _Int_7ngCTr7S]For this research, the Leuven scale was used to measure the pupils’ level of involvement for the first five, ten and fifteen minutes of their task. The Leuven scale ranges from one-‘extremely low’ to five-’very high.’ (Learning Journals, 2022) An advantage of the use of the Leuven scale as a measuring tool for involvement is that it gives an ‘uniform, practical, and applicable way’ of observing children’s engagement which is objective. (Learning Journals, 2022) However, a disadvantage of this scale as an observational tool is that it does not take into consideration that children’s involvement will fluctuate and not always remain at very high and dip down to moderate and rise back up at various parts of the task. (Main, 2021) 
[bookmark: _Int_vyJHViWJ]A non-participant observational method was used to gather data, where the researcher does not actively participate or join in with the study and is simply a known presence in the room to observe. (Macfarlan, 2022) Non-participant observation is a useful research method as it produces primary research data and allows for the researcher to give a neutral and unbiased view as they are not participating which allows for detachment. (Choudhury, 2015) However, a disadvantage which arrives when using non-participant observation is ‘the Hawthorne effect’ where the participants in the study act accordingly and differently to how they may normally would as they are aware they are being observed, which effects the validity of the data. (Azarova, 2024)
I observed children in a Mathemetics lesson. They were given a choice of four different methods learning to complete their task and develop a greater and deepening understanding of the newly learned skill, ‘less than’ and ‘more than’ numbers. An observational schedule was created in preparation, (Appendix 1) containing the Leuven scale, which was to be filled out during the observation as it was unknown which lessons were going to take place that day. 
Discussion and findings
When a researcher conducts research, they have responsibilities which are in place to keep the participants safe and unharmed. (Jesrani, 2018) The British Educational Research Association (BERA) (2018) have created guidelines that are put in place to protect participants, which are to be followed by any researcher when conducting research within an educational setting. (BERA, 2018) One of the ethical guidelines from the BERA is the ‘privacy and data storage’ of the participants. Confidentiality of all participants must be kept to the highest standard possible where anonymous treatment is given to all participants, so if data is released or shared, the participants cannot be recognised. (BERA, 2018) However, it is acknowledged that confidentiality can be hard to be kept in some circumstances due to the type of research or participants. (BPS, 2021) The research I carried out allowed for full anonymity to be maintained, where the pupil’s names were changed to ‘child’ followed by a random letter and no further information such as the school or location, which could be indicated back to them, was provided. 
The British Educational Research Association, 2018 state that all researchers should gather consent from all participants who are taking part in the research. In my research, the participants were under the age required to give full valid consent, so assent was gained. Assent is gained through a child showing willingness and control to take part once they have a full understanding of what they are taking part in and knowing their right to withdraw at any time. (NSPCC Learning, 2024) The research I carried out did not require parental consent as it was the child's own learning experience, however, the classroom teacher gave fully informed and valid consent. 
[bookmark: _Int_bJ12dpax]During my observations, it is shown that the children participating were of a range of different abilities. (Shown in appendix 1) Due to this, I determined that it was important to collect quantitative data, through using the Leuven scale, and also qualitative data, making notes which cannot be interpreted or considered through the scale, such as extraneous variables which are variables that can occur in the observation that will have an effect of the outcome of the findings but cannot be controlled, such as a child having a bad day. (Hoefnagels, M and Stribley, K, 2017) The child with the lowest ability (Child X) displayed a moderate to high level of engagement throughout the task whilst working with the teacher using objects of their choice to count less than and more than numbers. However, Teacher X, 2024 stated that “it is abnormal for Child X to show this much involvement in a task when it is chosen and set by a teacher, and I usually expect him to wander off or refuse.” The data highlighted that Child Y went from extremely high engagement to a sudden dip to moderate, however, in the additional observation section it was noted that they were sat next to their close friend during the task, which could have influenced their engagement. 
[bookmark: _Int_ikrpjCzZ]Child Q and Z scores ranged from high to extremely high in the Leuven Scale of involvement and it was noted that Child Z (highest ability) required no prompts to remain engaged in the task. The high levels of engagement could be viewed as linked to the child's ability level. Some research has demonstrated that there is believed to be correlation between children’s academic ability and engagement levels, and this could be due to children with lower abilities not having belief in themselves, so do not attempt to engage. (Lawson & Lawson, 2013)
At the end of the observation, it was clear that all pupils were confident with their newly learnt skill. They demonstrated a clear understanding through answering questions and applied their understanding by creating questions for their peers using objects they could find around the room. A critical way to know if a child has fully developed an understanding of a particular skill is in their ability to reflect on it and apply it in future to other skills. (Gilbert, 2021)
Overall, the observation demonstrated that pupils having a choice in how they learn and complete their tasks has a positive effect on enhancing engagement levels in an indoor learning environment, however, these findings should be transferable to an outdoor learning environment also. 
Conclusion and recommendations
Through conducting the observations, I have concluded that pupil voice within a learning environment enhances the pupil’s level of engagement, as pupil voice allows children to have greater say in their learning. When children feel in control and have a choice, they will show more interest and involvement without realising. (Conner, Posner and Nsowaa, 2022) During the observation, non-participant observation was a strength as it worked sufficiently for me to gather primary research in a reliable way due to the Leuven Scale being accessible to other researchers. However, in respect to the question I was investigated, I found the Leuven scale to be limiting to the data collected and did not allow consideration for any factors such as additional learning needs or the learning environment. (Davidson and Randhawa, 2022) Where in future, if a similar investigation were to be carried out, I would recommend using a more inclusive scale when observing engagement. Furthermore, an additional limitation encountered whilst conducting my research was the small sample size used.  Nevertheless, through previous research, it was evident that similar findings can be generalised despite the research lacking in population validity. (Faber and Fonseca, 2014) Therefore, if I were to conduct another observation, I would use a larger sample size. To counter this, a strength of my research is it has ecological validity as it was carried out within the children's normal classroom setting, allowing the results to be generalisable as it was in a real-life setting. (Nikolopoulou, 2022) This research will impact my future teaching practice as I have observed first-hand to which the extent pupil voice enhances engagement. I would endeavour to create a learning environment rich in opportunity for pupils to use their voice and have a say in their learning. This will provide a personal connection between them and the topics. Subjects need to be relevant to them for them to show high engagement levels. (Blue, 2022)


Appendix
Appendix 1:

Observation schedule 
Research Question: To what extent does pupil voice in a learning environment enhance pupil’s engagement?
Date: 07.02.24
Time: 11:15 

Context:
Year group: Year 2
Subject: Mathematics
Lesson: Learning ‘more than’ or ‘less than’ given numbers. Pupils choose from 4 different options on how they would like to complete the task (iPad game, using visual simulations to represent e.g. trains, painting/drawing, or a work sheet)
Objectives: To find ‘more than’ and ‘less than’ a given number.
[bookmark: _Int_KtbbAUO4]Ability of pupil: X- Low, Y-Low- Moderate, Q-Moderate-High , Z-High
Phases:
Phase 1- 5 minutes into task
Phase 2- 10 minutes into task
Phase 3- 15 minutes into task

Level of involvement: (Based of the Leuven Scale)
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Additional observations:
Child X: chose objects 
Child Y: chose iPad 
Child Q: chose painting
Child X: chose iPad 
The teacher noted: they do not normally expect that level of engagement from child X specifically.
The children were given small prompts from the class teacher, such as ‘come on guys’ and ‘time to focus now’ if they were losing concentration on the task. 
Child Y was working next to their friend, which could have resulted in them being more distracted. 
Child Z required no prompts. 
Most of the class chose iPad or painting.
All children at the end of observation of task displayed a clear understanding of the new skill and showed confidence in being able to answer less than or more than questions with any numbers.
Appendix 2:
Professional reflection template
1. [bookmark: _Int_Q2BoP777]One observation was to observe if pupil voice has a positive effect on engagement levels shown when the classroom teacher explains a new skill and provides four methods on how the children want to learn and develop it. I learnt from this observation that all children learn in different ways and have a preferred way/style of learning such as through a hands-on approach and others just using pen and paper. The children being allowed to learn a skill in their own preferred way demonstrated an increase in engagement. 

2.  A challenge of being a non-participant observer in the classroom was the potential concern of pupils acting/behaving differently to how they would if I were not there. However, an opportunity of being a non-participant observer in the classroom was being able to gather primary data on my investigation question.

3. In my experience, a benefit of using the Leuven Scale as a research tool was that it was a reliable and easy to use scale when gathering the engagement levels of the children. A limitation of the Leuven Scale as a research tool was that it did not consider children with additional learning needs or if children’s engagement levels were not consistent throughout the time given. 

4. A key point of learning for me in terms of undertaking research within the classroom was becoming aware of the ethical guidelines a researcher must follow and the procedures in place such as gaining consent a researcher must do prior to their observation.

5. If I were to conduct this research again, I would consider better communication with the class teacher prior to the observation on what subjects and lessons are planned for that day, so I could plan my observation schedule in slightly more depth in preparation.

6. A further method of research I could use in the classroom to improve my practice could be open surveys or informal interviews where the children could be asked what they are enjoying and what they would like to improve, so their voice can be heard, and their learning can be adapted to them to allow for the best outcome of the child’s learning. A positive of using informal open interviews is that this would allow for greater qualitative data; allowing the researcher to use set-based questions and ask more in-depth questions on what the child has answered. However, a negative may be that they are not reliable as they do not have a set structure and the same interview cannot be replicated in future.


Reference list

Azarova, M. (2024) The hawthorne effect or observer bias in User Research, Nielsen Norman Group. Available at: https://www.nngroup.com/articles/hawthorne-effect-observer-bias-user-research/ (Accessed: 13 February 2024). 
Blue, J. (2022) The role of relevance in Learner Engagement: Cambridge English, World of Better Learning | Cambridge University Press. Available at: https://www.cambridge.org/elt/blog/2022/02/10/role-relevance-learner-engagement/ (Accessed: 15 February 2024). 
Cheminais, R. (2013) Engaging Pupil Voice to Ensure that Every Child Matters: A Practical Guide. illustrated edn. Routledge. 
Choudhury, A. (2015) Participant observation and non-participant observation, Your Article Library. Available at: https://www.yourarticlelibrary.com/social-research/data-collection/participant-observation-and-non-participant-observation/64510 (Accessed: 13 February 2024). 
Conner, J., Posner, M. and Nsowaa, B. (2022) The relationship between student voice and student engagement in Urban High Schools, The Urban review. Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC9219399/ (Accessed: 15 February 2024). 
Davidson, R. and Randhawa, G. (2022) ‘The sign 4 big feelings intervention to improve early years outcomes in preschool children: Outcome evaluation’, JMIR Paediatrics and Parenting, 5(2). doi:10.2196/25086. 
Developing a vision for curriculum design (2022) Hwb. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design (Accessed: 13 February 2024). 
Early Years new curriculum for Wales 2022 guidance (2022) Kinderly. Available at: https://kinderly.co.uk/2022/06/07/a-new-curriculum-for-wales-2022-all-you-need-to-know/ (Accessed: 24 February 2024). 
Estyn (2020) Pupil Voice plays an important part planning a creative and exciting curriculum, Estyn. Available at: https://www.estyn.gov.wales/effective-practice/pupil-voice-plays-important-part-planning-creative-and-exciting-curriculum (Accessed: 24 February 2024). 
Estyn (2020a) Giving pupils a voice benefits attitudes to learning and helps School Improvement, Estyn. Available at: https://www.estyn.gov.wales/effective-practice/giving-pupils-voice-benefits-attitudes-learning-and-helps-school-improvement (Accessed: 24 February 2024). 
Estyn (2022) Building a rich learning environment, Estyn. Available at: https://www.estyn.gov.wales/effective-practice/building-rich-learning-environment (Accessed: 13 February 2024). 
Ethical guidelines for educational research, Fourth edition (2018) (2018) BERA. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018-online#guidelines (Accessed: 15 February 2024). 
[bookmark: _Int_RuC4ppTv]Faber, J. and Fonseca, L.M. (2014) How sample size influences research outcomes, Dental press journal of orthodontics. Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4296634/ (Accessed: 15 February 2024). 
[bookmark: _Int_orTE9MFL]Gilbert, N. (2021) How do I know my child is learning?, International School Parent. Available at: https://www.internationalschoolparent.com/articles/how-do-i-know-my-child-is-learning/ (Accessed: 15 February 2024). 
Hoefnagels, M and Stribley, K (2017) Research design: The logic of social inquiry. ROUTLEDGE. 
Jesrani, R. (2018) Making research safer for everyone involved, User research in government. Available at: https://userresearch.blog.gov.uk/2018/11/20/making-research-safer-for-everyone-involved/ (Accessed: 15 February 2024). 
[bookmark: _Int_tGlyS8M6]Lawson, M.A. and Lawson, H.A. (2013) ‘New conceptual frameworks for student engagement research, policy, and Practice’, Review of Educational Research, 83(3), pp. 432–479. doi:10.3102/0034654313480891. 
Ljunggren, C. (1996) ‘Education, media and democracy: On communication and the nature of the public in the light of John Dewey, Walter Lippmann and the discussion of modernity’, Journal of Curriculum Studies, 28(1), pp. 73–90. doi:10.1080/0022027980280104. 
Macfarlan, A. (2022) Non-participant observation, Better Evaluation. Available at: https://www.betterevaluation.org/methods-approaches/methods/non-participant-observation#:~:text=Non%2Dparticipant%20Observation%20involves%20observing,from%20the%20activities%20being%20observed. (Accessed: 13 February 2024). 
Main, P. (2021) Leuven Scale: A teacher’s guide, Structural Learning. Available at: https://www.structural-learning.com/post/leuven-scale-a-teachers-guide#:~:text=Learning%20is%20thought%20to%20be,fluctuate%20all%20through%20the%20day. (Accessed: 13 February 2024). 
Main, P. (2023) John Dewey’s theory, RSS. Available at: https://www.structural-learning.com/post/john-deweys-theory (Accessed: 24 February 2024). 
Managing data and confidentiality (2021) BPS. Available at: https://explore.bps.org.uk/content/report-guideline/bpsrep.2017.inf115/chapter/bpsrep.2017.inf115.9 (Accessed: 15 February 2024). 
[bookmark: _Int_vErnWFZf]Maske, P. (2023) Pupil voice: Who might feel Ostracised and why?, School Management Plus: School & education news worldwide. Available at: https://www.schoolmanagementplus.com/heads-governors-school-leadership-governance/pupil-voice-who-might-feel-ostracised-and-why/ (Accessed: 25 February 2024). 
[bookmark: _Int_axFc7aMd]Mentally Healthy Schools (2020) Pupil voice : Mentally healthy schools, Heads Together Mentally Healthy Schools. Available at: https://mentallyhealthyschools.org.uk/whole-school-approach/pupil-voice/ (Accessed: 25 February 2024).
[bookmark: _Int_1KugAvwE]Nikolopoulou, K. (2022) What is ecological validity?: Definition & examples, Scribbr. Available at: https://www.scribbr.co.uk/research-methods/ecological-validity-explained/ (Accessed: 15 February 2024). 
ORCA (2020) Online Research at Cardiff, Cardiff University | Prifysgol Caerdydd. Available at: https://orca.cardiff.ac.uk/ (Accessed: 24 February 2024). 
Pedagogical principles (2020) Curriculum Framework. Available at: https://sites.reading.ac.uk/curriculum-framework/the-curriculum-framework-pedagogical-principles/#:~:text=It%20anticipates%20the%20challenges%20and,approach%20to%20meeting%20students%27%20entitlements. (Accessed: 24 February 2024). 
Pedagogy (2023) Hwb. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy (Accessed: 24 February 2024). 
Research with children: Ethics, safety and promoting inclusion (2024) NSPCC Learning. Available at: https://learning.nspcc.org.uk/research-resources/briefings/research-with-children-ethics-safety-promoting-inclusion/#:~:text=If%20a%20child%20isn%27t,from%20their%20parent%20or%20carer. (Accessed: 15 February 2024). 
Teacher A, (2024) conversation with researcher, 7th February. 
What is the Leuven scale and how to use it (2022) Learning Journals. Available at: https://learningjournals.co.uk/what-is-the-leuven-scale-and-how-to-use-it/ (Accessed: 13 February 2024).

