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[bookmark: _Toc5809608]Introduction
	This essay will explore the ever-old and ever-increasing debate around the honorous nature of formative marking and its most imperative ultimate goal, the effectiveness on increasing pupil attainment. Although broadly applicable to all subjects, the direct focus of this paper is word-heavy subjects, or ‘extended response’ subjects, as defined by Christodolou (2014, p. 71). These include English, History, Religious Education, Geography and Business when considering the subject range in KS4 (Christodoulou, 2014). As thus, this paper aims to explore the following twofold foci – 
i. The continuing dissonance between formative assessment and its incorrect perceived finality on student attainment; and
ii. The format which many extended response subjects employ to formatively assess.
Many educationalists have delved into and argued for the time-consuming nature of marking extended responses and its inefficiency with many proposing ways forward (Bennett, 2010; Bennett, 2011; Christodoulou, 2016; Fletcher-Wood, 2018; Yu & Li, 2014). Yu and Li (2014) argue that the term formative assessment has wrongfully evolved to serve as the assessment medium for enabling to pose extended response tasks. They also make a strong claim for the confusion and misinterpretation that surround how to formatively assess (Yu & Li, 2014). Many interviewed practitioners regarded formative assessment to be a separate notion from teaching itself (Yu & Li, 2014). Alarmingly, this distinction made between the notions of teaching and formatively assessing is one of concern. In its definition, formative assessment is the process within lessons to identify learner attainment through, for example, responsive questioning (Yu & Li, 2014). The goal of this process is not to make final judgements on learner attainment but to enrich and enhance the pupils’ attainment by responding to pupil learning at the time of learning (Torrance & Pryor, 2001). Formative assessment in its definition should be an on-going tool for assessing learning in lessons, not in isolation, but in conjunction and during the delivery of the learning content (Yu & Li, 2014). The dichotomous relationship between the definition of formative assessment and the exam-like environment created by setting an extended response tasks have long solicited attention (Christodoulou, 2016.) 
Christodolou (2016) exemplifies this point with a lesson on teaching the apostrophe uses to KS4 pupils. For formative assessment purposes, the class teacher sets an extended writing task to write a persuasive letter which would demonstrate the pupils’ use of the apostrophe in context (Christodoulou, 2016). She argues that such a task which involves the application of many more skills than just the correct uses of apostrophes to be an invalid representation of the pupils’ ability of correct apostrophe uses (Christodoulou, 2016). Arguably, the task would require pupils to use the apostrophe, although in amongst other ‘mechanics of writing’ (Christodoulou, 2016, p. 71). If the pupils are given a success criteria for a truly effective persuasive letter; the task would also expect pupils to think of persuasive techniques, variation within their sentence structures and spelling, punctuation and grammar to name a few. True to Yu and Li’s (2014) finding, such a task does indeed segregate formative assessment from teaching due to the misunderstandings surrounding it, as silent, exam-like conditions have become synonymous with a productive environment for extended writing tasks which by nature limit teacher involvement. Like the task above, according to Christodolou’s (2016) detailed examination of Ofsted reports, 228 lesson observations praised such misinterpretations of the notion of a formative assessment (p.32). Such mis(s)-tasks of formative assessment do not solely require pupils’ access and use of the knowledge that they have been studying most recently from their long-term memories (Christodolou, 2016). These activities will also rely on pupils accessing many other schemas, or as Christodoulou (2016) refers to them, ‘mental models’ (p. 35). The accessibility of schemas itself may pose a challenge. The formative assessment task, in this case the uses of apostrophes, will rely upon the pupil having stored the schema not only for the correct way in which it is used for possession and contraction but for other engrams or long-term memory traces, too (Bramham & Messaoudi, 2005). Almost always will the formative assessment task require the learners to access other, often irrelevant to the topic at hand ‘mental models’ (Christodolou, 2016).
Wiliam (2011) argues that the alteration in the use of formative assessment stems from the high-accountability culture imposed upon schools by local authorities and in turn by UK governments. He draws on the intrinsic nature of the word assessment and its allusions, which he argues to have been implemented for ‘low-stake diagnostics’ as opposed to for ‘high-stakes monitoring and tracking’ of schools (as cited by Christodolou, 2016, p.21). Indeed, with the latter materialising (as cited by Christodolou, 2016). The imposition of the high-accountability culture transformed the Assessment for Learning (AfL) from its definitional meaning to Assessment of Learning (as cited by Christodolou, 2016). This means that the notion of assessment for formative purposes began being utilised through summative means, for example, the need to mirror the General Certificate for Education (GCSE) exam-like questions which call for extended responses, as exemplified above. Ironically, as in extended response subjects, where the distinction in ability is very often made according to pupils’ capabilities to provide or include word and phrase-level analytical inferences, then according to Wiliam (2011), the UK governments themselves failed to make a logical deduction from the phrase Assessment for Learning. In hindsight, Wiliam (2011) also proponed he had called AfL ‘responsive teaching’ which would have pre-empted any future misconceptions surrounding the term (as cited by Christodolou, 2016, p.21). Fletcher-Wood (2018) published ‘Responsive Teaching’ and within it clarifies some misinterpretations by arguing for a need to plan for a unit, as opposed to sequences of lessons and calls for more teacher flexibility. Furthermore, the failings could be why Fletcher-Wood (2018) experienced his own understanding of the AfL to hinder learning, as opposed to enrich it, as suggested by Torrance and Pryor (2001). Christodolou (2016) suggests the potential lifeboat to lie within the field of cognitive psychology. She suggests the above example to overload the learner’s memory by requiring them to access a knowledge base which is too broad (Christodolou 2016). The ‘generic skill model’, as argued by Christodolou (2016) also prohibits the learners from consolidating the knowledge for the specific skill that was studied by prescribing the learners with broad and complex activities with the illusion that ‘practising the final skill will improve the final skill’ (p. 39; p.43). Instead, she argues for the need to develop and assess domain specific knowledge through the ‘deliberate practice method’ which evaluates the learning content in the form of broken down particles (Christodolou, 2016, p.33). Although this would largely eliminate the chances of a pupil experiencing cognitive overload, this would not necessarily ensure the pupil stays within the learning, or the struggle zone, where the knowledge acquisition is optimised (Kozulin, et al., 2003). However, indeed pupil dependent, this is also strongly suggestive of a number of learners finding themselves in the comfort zone re-accessing the same ‘mental models’ without making any further progress (Christodolou, 2016, p. 35; Kozulin, et al., 2003). This poses an inarguably intriguing question. When is enough progress enough?
In summary, as with the exemplification above, to be able to effectively execute assessment for learning and not assessment of learning, the further needs to be accounted for. Clarification of any misconceptions surrounding the term by the stakeholders who are placed at the top of the educational hierarchy, the governments and the unpicking of learning content in to manageable chunks when assessing for learning.
	Considering the above, this study aims to investigate the following:
1. The effectiveness of open-ended questions and multiple choice closed questions when assessing formatively?
2. Student satisfaction with regards to questionnaire styled formative assessment?
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[bookmark: _Hlk4317597]	This study will be adopting a mixture of positivistic, interpretivist and constructivist research paradigms in order to ‘sensitise’ or materialise the research enquiry above (Schwandt, 1994, p. 118). The inclusion of the positivistic paradigm stems from the quantitative nature of the closed questions which were devised for this project in gathering data from a combination of social and individual behaviour (Cohen, Manion and Morrison, 2018). As argued by Cohen, Manion and Morrison (2018), positivistic enquiries aim for objectivity, measurability, patterning and predictability. Indeed, before embarking on investigating the study in question, several preconceived ideas had guided its inception. For example, studying a poem in class and instructing the learners to write a word-heavy reading assessment for formative assessment purposes may not illuminate the learners’ true appreciation and sound understanding of the poem, as such a task requires the learners to use many more ‘mental models’ than just the ones the learners have developed over the course of studying the poem (Christodoulou, 2016, p. 35). The learners would also be required to access the ones ranging from writing accurately, structuring the assessment with a clear beginning, main body and an end to even remembering to underline the title (Christodoulou, 2016, p. 35). This, when done through a short questionnaire comprising of closed questions with one or two more broad, open questions may well as well enable the learners to focus more on the content of the poem rather than being overwhelmed by having to remember other mechanisms of writing (Christodoulou, 2016). This also highlights that in order to truly present one assessment measure to be more effective than other, the study will have had to employ a positivistic approach through its reliance on objectivity of the results which would also begin ensuring their validity. 
In order to achieve such objectivity, one approach could be to find patterns in the analysis of qualitative responses, thus employing a mixture of data analysis approaches, however, this also presents its potential limitation as quantifying patterns identified through qualitative measures is in itself prone to subjectivity and thus in nature may neutralise its intended objectivity. Furthermore, this may also pose a potential danger to the reliability and validity of the results (Cohen, Manion and Morrison, 2018). The above’s validity could be only be proven if the same study could be replicated under the same or extremely similar conditions to produce the same or extremely similar results (Cohen, Manion and Morrison, 2018). This, however, in itself is again limiting in nature as mentioned by Kierkegaard (2018) who argues that whenever investigating behaviour and performance of humans, such objectivity achieved by analysing numeric data gathered through the investigation of human behaviour may prove extremely hard to replicate due to behaviour’s subjectivity and the influence of other, external factors, which may upon reinvestigation render the enquiry invalid and unreliable (Cohen, Manion and Morrison, 2018). Furthermore, as this study founds itself on a word-heavy subject, the presentation of an idea, in terms of its descriptiveness or how it is ‘put across’ when answering interpretivist, open-ended questions is also highly influenced by the respondents’ inherent characteristics, such as family and social class. Examples include, access to and knowledge of less-frequent words in English, the knowledge regarding capitalisation of sentence initial words and for example knowledge of punctuation conventions may all influence how the idea is conveyed by the person conveying it. In turn, this leads to socio-economic variables which are argued to underpin the access to the knowledge of the above (Carlo et al., 2004). Carlo et al. (2004) argue that the children from middle class backgrounds are able to access a far higher number of items from their lexicons than their working-class counterparts which when 
Nonetheless, a solution to this presents itself in the form of the interpretivist paradigm which aims to understand and interpret the results through allowing for subjectivity by way of, for example, qualitative explanations from the participants, or focus groups (Cohen, Manion and Morrison, 2018). Indeed, as argued by Lin (1998), the combination of the two traditions of positivism and interpretivism complement each other and should be employed together in ensuring both validity and reliability of a research enquiry through offering insights by solidifying the results of the other. She also argues that employing one tradition over the other limits the enquiry’s focus by, for example, overly relying on the findings of a particular case which does not allow for a broad focus, as well as the setback of purely focusing on contextual factors through the positivist tradition (Lin, 1998). The above influenced the decision to include both paradigms when investigating this research enquiry. As a result of being identified as limiting the nature of social enquiry through its quantifying nature which are argued to exclude aspects of social life, such as choice, freedom, individuality and morality; this further strengthened the need to include aspects of the interpretative paradigm to account for the rule-governance of human behaviour in certain settings (Cohen, Manion and Morrison, 2018). That is the rules and instruction guide and influence the behaviour of individuals. This is also vastly dependant on the type of rule setting and instruction (Malott, 2015). For example, Malott (2015) distinguishes between positive reinforcement and negative reinforcement or escape. Nonetheless, as argued by Søren Kierkegaard (as cited by Cohen, Manion and Morrison, 2018), the numeric objectivity of positivist research does not allow for subjectivity which human behaviour is often exposed to. He argues that the inclusion of both subjectivity and objectivity is necessary to avoid depersonalisation of the sample studied (as cited by Cohen, Manion and Morrison, 2018). Yet the phrase ‘studied sample’ itself depersonalises the participants of any given study by alluding to something which is inanimate. Furthermore, as has been argued by Morrison (1995) investigating educational or curriculum based enquiries is problematic and prescriptive (as cited by Cohen, Manion and Morrison). Based on the above, this study decided to use a questionnaire as its method with both quantitative and qualitative questions. The sample of year 7 pupils chosen for this particular study was selected due to their last predicted grades when leaving year 6. At this point, it was decided to exclude socio-economic variables as factors to enable the research enquiry to provide a more broad result. 
[bookmark: _Toc5809611]Measurement process
	Validity as defined by Cohen, Manion and Morrison( 2018) is the controllability, replicability and predictability of the research enquiry.  For the measurements process, this study decided to use questionnaires to ensure not only validity but also reliability of the research results. The entire cohort of the year 7 class were given the questionnaires to answer on a poem they had studied in class which served as the formative assessment task they had to complete based on this area of study. The decision to distribute the questionnaire to all stemmed from that the students to whom the questionnaire was given did not feel segregated from others and vice versa which might have had an impact on the honesty of the answers which might have, in turn, skewed the results. As argued by Cohen, Manion and Morrison (2018), the benefits of using a questionnaire as a research tool are twofold. Firstly, the inherent anonymity it provides when the questionnaires are distributed on paper and, secondly, its more economical nature, both with regards to time and the cost of distribution (Cohen, Manion and Morrison, 2018). This also enables the investigator to collect pre-standardised answers which provide ease of analysis (Learning.gov.wales, 2019).  With regards to the anonymity, although the questionnaire when distributed on paper may provide anonymity, as the questionnaire for this research enquiry was devised on Google Forms, students would have had to log on to their computers which would have counteracted the anonymity. This, however, was overcome by instructing the participants to access the questionnaire through a link after accessing the internet browser as a guest. The questionnaire can be evidenced below as appendix 1. With regards to the latter, although this questionnaire was not distributed using mailing options, it still, nonetheless, proved economical as to the analysis of the responses. A potential setback of the questionnaire, as mentioned by Cohen, Manion and Morrison (2018) is its reliance on literacy of the participants. As the enquiry was ‘sensitised’ within an educational setting, including year 7 pupils, illiteracy was discounted (Schwandt, 1994, p. 118). To further promote the validity and reliability of the results, Cohen, Manion and Morrison (2018) suggest, in their case, postal questionnaires to be followed up with telephone conversations which are individually tailored to the participants. Although different in its execution, the questionnaires were followed up with a post-intervention questionnaire immediately after the participants had completed the questions on the poem. These questions asked the participants for their opinions on the effectiveness and ease of completing the questionnaire, as opposed to a typical reading assessment which the participants had completed on another two occasions as part of their scheme of work. This provided the enquiry with explicit data with which to measure the effectiveness of the formative assessment method employed. The questionnaire was designed online and as mentioned by Cohen, Manion and Morrison (2018), computer usage and internet based questionnaires carry numerous advantages. Firstly, the reduction in cost and improved efficiency with regards to time and secondly, the reduction in the researcher committing human errors whilst entering and processing the data, to name a few (Cohen, Manion and Morrison, 2018). Albeit its many advantages, online research may also present some disadvantages. These include an ethical issue with regards to the participants wishing to keep their identity from the researcher. This issue was overcome as the participants are typically taught by the principal researcher and they would participate in the research during their normal lesson time (Cohen, Manion and Morrison, 2018),
	As mentioned by Cohen, Manion and Morrison (2018), questionnaire design plays a vital role in ensuring validity and reliability. In ensuring this, questionnaires moved from the broad to the very specific with regards to the poem. Respondents were not enabled to skip questions within the main questionnaire, neither, were they able to do so with regards to the post-poem follow up. With regards to branching, as suggested by Redline et al. (2002), if respondents are given the opportunity to skip, many may skip or misinterpret the instruction which would detail which question to move on to (as cited in Cohen, Manion and Morrison, 2018). This limitation was overcome by using Google Forms in devising the questionnaire to only display one question to the responded alongside the necessary instructions. Due to this, as mentioned above, the questionnaire design strived to provide the respondents with the most user-friendly and easily understandable answer platform. Furthermore, as the questionnaire populates its instruction positioning automatically on a page, issues regarding the foveal view were discounted (Cohen, Manion and Morrison, 2018). The question design had to account for two areas. Firstly, to maintain its focus on moving away from extended response formative assessment, the decision was made that the questionnaire would mainly consist of dichotomous and multiple choice questions (Cohen, Manion and Morrison, 2018). In order to provide the learners with a stretch and challenge question to account for differentiation within the questionnaire, a single open-ended question was included. With regards to the multiple choice questions, Cohen, Manion and Morrison (2018) argue for the potential ambiguity the questions may carry, as words may be perceived as ambiguous and to carry different meanings. They also note the different interpretations of these words, as participants may make different associations with the primary and secondary meanings of words (Cohen, Manion and Morrison, 2018). The post-poem follow up also included rating scales questions from which the participants had to select the option they felt was the most appropriate (Cohen, Manion and Morrison, 2018). The rating scales, as argued by Cohen, Manion and Morrison (2018) are subject to some limitations. For example, the investigator’s lack of ability to identify falsified responses, avoiding ticking something at the extreme end of the Likert scale, and a strong impulse of the human being to identify in the mid-point of the investigation enquiry. Despite these, rating scales do allow the participants with the necessary flexibility alongside an opportunity for the researcher to identify patterns and frequencies (Cohen, Manion and Morrison, 2018). In mitigating the human impulse to, at times, identify in the mid-point of a scale, an even-numbered scale was employed, as recommended by Cohen, Manion and Morrison (2018). This might encourage the participants to make a more engaged decision (Cohen, Manion and Morrison, 2018). After completing the questionnaire, students are able to access instantaneous feedback which may also serve as motivational for the pupils, as the first part of the questionnaire – the quiz on the comprehension of the poem, is marked out of 10 marks in total. 
[bookmark: _Toc5809612]Data analysis
	The data will be analysed using Google Forms analytics which collates the results to an easily understandable format, providing percentages alongside . As the questionnaire devised for this research enquiry will mainly produce quantitative data, the analysis of the two qualitative data questions will take the following form. The responses will be tabulated to produce an outline of the most frequent response type or as Cohen, Manion and Morrison (2018) call this, the drawing together of similar responses. These have been anticipated in advance. For question 8 which can be evidenced below on page 15, a list of anticipated answers had been pre-prepared. This includes flower, a flower blossoming and like a flower developing. Although dissimilar in nature, they all include the main connotation for the word bloom, a flower. For question 16, some possible answers may include less writing, didn’t have to follow strict structure, punctuation and spelling. This qualitative data will be organised into groups dependant on the answers. Although, as mentioned by Cohen, Manion and Morrison (2018), such data grouping may neglect the integrity and uniqueness of an individual participant’s responses to a collective summary, it does, nonetheless provide a useful method of summarising responses. To also ensure the data does not become decontextualized, all preceding answers before the qualitative responses will be consulted for patterns (Cohen, Manion and Morrison, 2018). 
	With regards to the quantitative data analysis, the data will be used to collate and present a scaled response to the data analysis in order to account for proportions (Cohen, Manion and Morrison, 2018). The questions employing the rating scale as its measure which provide ordinal data will also be analysed using Google Forms which presents the data in an easily readable format. No further significance or statistical tests are to be employed. 
	A potential limitation of this enquiry is its reliance on gathering the data across a single data capture, as opposed to leading, either a comparative or a longitudinal study. This is something the research may potentially focus upon in the future as the gathering of larger-scale data alongside coded comparative data would allow to present a more comprehensive interpretation of the question at hand. 
[bookmark: _Toc5809613]Conclusion
This paper has detailed a research enquiry which proposes a way away and some perhaps a way forward from the misconceptions the term formative assessment carries with it and proposed an alternative in how to formatively assess pupils’ progress. Although, some may argue that an assessment styled in a questionnaire format may disillusion and falsely prepare the learners for exams as summative assessments in word-heavy subjects require pupils to produce extended responses, this paper has argued that it is this dichotomy, alongside other reasons detailed above, that are responsible for the confusion the term has had to endure in its interpretation. 
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The link to the video is as follows:
[bookmark: _GoBack]https://youtu.be/McU7K31ttEg 
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Will you obtain written consent for participation? ] O O
Will you explain to participants that refusal to participate in the O O
research will not affect their treatment or education (if relevant)? -
If the research is observational, will you ask participants for their O O
consent to being observed?
Will you tell participants that they may withdraw from the research = O O
at any time and for any reason?
With questionnaires, will you give participants the option of = O o
omitting questions they do not want to answer?
Will you tell participants that their data will be treated with full
confidentiality and that, if published, it will not be identifiable as X O O
theirs?
Will you debrief participants at the end of their participation, in a = O O
way appropriate to the type of research undertaken? ]

If NO to any of above questions, please give an explanation

(this box should expand as you type)
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Information for participants:

YES

NO N/A

Will participants be paid?

X
O

Is specialist electrical or other equipment to be used with
participants?

Are there any financial or other interests to the investigator or
University arising from this study?

X]

X]

Will the research activity involve deliberately misleading
participants in any way, or the partial or full concealment of the
specific study aims?

If YES to any question, please provide full details

(this box should expand as you type)
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University of Wales SECTION H: Anticipated Risks

Outline any anticipated risks that may adversely affect any of
the participants, the researchers and/or the University, and the steps that will be taken to
address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

Full risk assessment completed and appended?

Yes O
No X

Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data,
sensitive organisational information

No risks to participants anticipated at all, as research study does not include the likelihood of any
emotional distress, as the principal research will conduct the research in a familiar environment for
the participants during their typical lesson. No data transfer of personal data will take place, as the
data will not be shared with any external nor internal collaborators. All data that will be collected will
be stored safely on an encrypted memory drive. The participants will also be assured that both their
confidentiality and anonymity will be, to all intents and purposes, as much as is humanely possible,

guaranteed.
(this box should expand as you type)

If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

n/a

(this box should expand as you type)

Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of
harm/impropriety, conflict of interest

None anticipated, as research is conducted as part of the contractual working conditions of the
principal investigator.

(this box should expand as you type)

University/institutional risks
For example: adverse publicity, financial loss, data protection

None anticipated.

(this box should expand as you type)

Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where
appropriate. Include any emergency protocols.

None anticipated.

(this box should expand as you type)
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Disclosure and Barring Service

If the research activity involves
children or vulnerable adults, a Disclosure and Barring Service
(DBS) certificate must be obtained before any contact with such
participants. YES NO N/A

Has a DBS certificate been obtained?

X O O
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University of Wales SECTION I: Feedback, Consent and Confidentiality

Feedback
What feedback will be provided to participants, how will this be done and when?

A brief, simplified feedback will be provided to learners in the format of teacher assessment
feedback sheet detailing their achievements and areas for improvement. This also forms the typical
procedure to which the participants would be accustomed to. Specific research findings will not be
discussed with participants. The participants will also be provided with instant feedback after
completing the comprehension part of the questionnaire, as opposed to the ‘about you’ section.

(this box should expand as you type)

Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded.

A short but detailed presentation will be put together detailing why the research project has sparked
an interest in the principal researcher and how can the participants help in discovering any merit
within it. Participants will be informed that letters, asking for consent, will be sent home, even
though pupils of secondary school age are able to consent independently. Voluntary participation
will be emphasised and alternative arrangements will be put in place if individuals wish to not
partake. For the duration of the questionnaire, participants will be sent to colleagues within the
department for the 10 minutes that the questionnaire might take to complete. Participants will be
made aware of the aforementioned length of the data collection process and what it will entail.
Participants will also be made aware that the data collection will take place on Chromebooks by
filling out a questionnaire during a timetabled lesson. The presentation detailing informed consent
will also emphasise that, should any participant wish to do so, at any given stage of the
questionnaire, they may signal to withdraw from the research project. The participants will also be
informed that the data collection process and the research project has no connection nor relevance
to their everyday timetabled learning.

(this box should expand as you type)

Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

All results will be anonymised and coded, all results will be stored in an encrypted memory drive.
These will not be shared with any external, nor school-based internal parties for confidentiality
purposes.

Both anonymity and confidentiality will be guaranteed to the fullest ability of the principal
researcher, in line with the BERA guidelines.

(this box should expand as you type)
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University of Wales SECTION J: Data Protection and Storage
Trinity Saint David

In completing this section refer to the University’'s Research Data
Management Policy and the extensive resources on the University’s Research Data Management
web pages (http://uwtsd.ac.uk/library/research-data-management/).

YES NO
Does the research activity involve personal data (as defined by the Data
Protection Act)?
“personal data” means data which relate to a living individual who can be identified
(a) from those data, or X O

(b) from those data and other information which is in the possession of, or is likely to
come into the possession of, the data controller, and includes any expression of
opinion about the individual and any indication of the intentions of the data controller
or any other person in respect of the individual.

If YES, provide a description of the data and explain why this data needs to be collected:

Age and gender.
(this box should expand as you type)

Does it involve sensitive personal data (as defined by the Data Protection
Act)?

“Sensitive personal data” means personal data consisting of information as to —
(a) the racial or ethnic origin of the data subject,

(b) his political opinions,

(c ) his religious beliefs or other beliefs of a similar nature,

(d) whether he is a member of a trade union (within the meaning of the Trade Union O X
and Labour Relations (Consolidation) Act 1992),

(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or

(h) any proceedings for any offence committed or alleged to have been committed by
him, the disposal of such proceedings or the sentence of any court in such
proceedings.

If YES, provide a description of the data and explain why this data needs to be collected:

(this box should expand as you type)

4
(]

Will the research activity involve storing personal data on one of the YES
following:

X

Manual files (i.e. in paper form)?

X

University computers?

Private company computers?

Home or other personal computers?

X O 0O O O
X

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

O
X O X

“Cloud” storage or websites?
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Trinity Saint David

For all stored data, explain the measures in place to ensure data
confidentiality, including details of password protection, encryption and anonymisation:

The memory stick will be password protected and encrypted to ensure confidentiality in line with
BERA guidelines. For example, the principal researcher will employ a ‘fictionalising’ approach. As
no fieldwork will be conducted for the purposes of this research project, full anonymity can be
guaranteed. Although the data collection will take the form of a digital questionnaire which will
require a participant sign-in for access, the results will be anonymised with also the fictionalisation
approach being employed.

(this box should expand as you type)

Will the research activity involve any of the following activities: YES

4
(o]

<]

Electronic transfer of data in any form?

D

Sharing of data with others at the University?

Sharing of data with other organisations?

X

Export of data outside the European Union or importing of data from outside
the UK?

Use of personal addresses, postcodes, faxes, emails or telephone numbers?

Publication of data that might allow identification of individuals?

X

Oojojo|o|ojo|o

Use of data management system?

Data archiving? m}

X

If YES to any question, please provide full details, explaining how this will be conducted in
accordance with the Data Protection Act (and/or any international equivalent):

(this box should expand as you type)

List all who will have access to the data generated by the research activity:

The principal researcher only.

(this box should expand as you type)

List who will have control of, and act as custodian(s) for, data generated by the research activity:

The principal researcher only.

(this box should expand as you type)

Give details of data storage arrangements, including where data will be stored, how long for, and in
what form. Will data be archived — if so how and if not why not.

Data will be stored on the memory stick which will be encrypted and password protected.

(this box should expand as you type)
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Teimits Cmimé Dmisl

The information which | have provided is correct and complete to the
best of my knowledge. | have attempted to identify any risks and issues related to the research
activity and acknowledge my obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University’s Research Ethics and Integrity Code of Practice

Signature of applicant: Andres Novi Date: 02.01.2019

For students:

Director of Studies/Supervisor:

Signature:

Date:

For staff:

Head of School/Assistant
Dean:

Signature:

Date:

Checklist: Please complete the checklist below to ensure that you have completed the form
according to the guidelines and attached any required documentation:

X | have read the guidance notes supplied before completing the form.

X | have completed ALL RELEVANT sections of the form in full.
B | | confirm that the research activity has received approval in principle
| have attached a copy of final/interim approval from external organisation (where

appropriate)

o | have attached a full risk assessment (and have NOT completed Section H of this form)
(where appropriate)

| understand that it is my responsibility to ensure that the above named research activity will
meet the University’s Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
K | (including information sheets, consent forms, questionnaires, interview schedules etc.) must
be confirmed by the DoS/Supervisor, module tutor or Head of School.

RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check
your University and personal email accounts regularly.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit
this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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Trinity Saint David This form is available electronically from the Academic Office
web pages: http://www.uwtsd.ac.uk/academic-office/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the
University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).  Staff research
directly in relation to personal study for taught undergraduate or Masters programmes should be submitted
via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within
Faculties. Faculties will provide details of the specific processes for this. Where the Ethical issues within
any single ethical application are of particular concern the Faculty will refer these to the University Ethics
Committee.  Any student activity that involves the collection of primary data needs to undergo Ethical
approval, this includes assignment work as well as dissertations.

Notes for guidance in completion of this form

Section A: About You
Please complete all relevant sections

Section B: Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval. The proposal
approval only becomes final when the ethical approval is received.

The process for proposal approval varies according the individual and programme of study:
e Research students, by application on form PG1 to the Research Degrees Committee
e Taught students by review of research proposal within Faculties (Faculties provide specific details of
these processes)
e Staff, by agreement by the Head of School/Assistant Dean

Section C: External Ethical Guidance materials

Many discipline areas are required to operate with the discipline specific codes of research ethics (for
example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that
you have consulted with these.

Section D: External Collaborative Research Activity

Provide details of the external collaborative partners, where appropriate you might want to submit a copy of
the external collaboration agreement with the Ethical Approval Form. If the partner requires the research to
be subject to its own internal Ethical approval process then please provide details of that process and a copy
of any final (or interim) approvals received from the organisation.

Section E: Details of Research Activity

Remember that the individuals reviewing this Ethical Approval Form may not have seen your research
proposal, and also may not be experts in the specific area of your research. The information provided should
therefore be jargon free and clearly stated.

Indicative Title: please use the same title as used on the research proposal.

Purpose: the Ethical approval process will want to ensure that the methods you propose are adequate and
appropriate to address the research aims and objectives. Excessive additional data collection can be seen
as unethical.

Proposed Methods: the Ethical approval process seeks to ensure that you understand the methods that
are intended, and that the implementation of those methods will be appropriate and without unnecessary
impact on respondents. Please be specific.

Location: this needs to mention geographical location and also local situation (for example, within Local
Authority Offices in Cardiff, using a private room but close to other individuals). If you are collecting data
within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK: please complete this section in detail, and note any guidance you
have received. Also describe your own familiarity (or not) with the location that you will be utilising.
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University of Wales

Trinity Saint David Section F: Scope of Research Activity

Please tick ALL of the research activities that might be undertaken. If any
additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed. Section H
should be considered, and may be completed. Signatures are still required in section K.

Section G: Intended Participants

Please tick all categories that might apply.

Numbers & Source: if you are using a series of different methods or research activities please list numbers
for each stage/phase. Be clear about how you will find respondents. Will you use intermediaries, and if so
how? How will you ensure compliance with your sampling strategy?

Information for participants: all participants should be appropriately informed about the research, what is
expected of them and what will happen to the information that they provide. The Ethical review process does
not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies
in the case of research students, the supervisor/module tutor in relation to students on taught programmes
and the Head of School/Assistant Dean in relation to staff research.

Section H: Anticipate Risks
All research carries some level of risk. The answers you provide to questions in this section will be reviewed
to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate
against these risks. If you have completed a full risk assessment, as required for example for laboratory
work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this
form. In that case, please tick the box indicating this has been provided. You will not then be required to
complete Section H.
Risk to participants Think very carefully about how your actions/questions/discussions might affect the
people you are involving as participants. You might identify the risk as small but it would still be a risk. Many
types of question have the potential to make respondents less content with their life / job; you need to
recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher Think about where you will meet people, if there are any dangers involved in
the location. If you are meeting people as individuals think about using a public place. In general do not visit
people in their own homes or remote locations. If you are talking to individuals about certain issues think
about how their responses might affect you emotionally. What about the risk of collecting insufficient data?
Risk to the University When undertaking your research, you are acting as a member of the University
(student or staff). Professionalism is important, so it is important to be well organised and well prepared.
Punctuality, clarity etc. are all part of this. What will you do to ensure this? You must ensure you do not
harm the good name of the University in any way and do nothing to undermine the reputation of the research
it conducts and sponsors. Upholding high standards of conduct and integrity are vital in this regard. You
must also conduct the research in such a way to minimise the potential for claims of negligence made
against the University, its researchers and any collaborating individual or organisation. In this respect you
should always comply with ethical, legal and professional frameworks, obligations and standards as required
by statutory and regulatory authorities, as well as the university's Research Integrity and Ethics Code of
Practice. Research misconduct in this respect can take many forms, including:
e fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were
real
e falsification: manipulating research processes or changing or omitting data without good cause
e plagiarism: using other people’s material without giving proper credit
* failure to meet ethical, legal and professional obligations: for example failure to declare competing
interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of
confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or
material
e improper dealing with allegations of misconduct: failing to address possible infringements such as
attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes. Think carefully about the possibilities, and cover here
Section I: Feedback, Consent and Confidentiality
Feedback to participants: outline your approach. Will interview transcripts be shared with respondents to

check accuracy? Will summaries of questionnaire analysis be made available to respondents in some way?
Will an overview report be provided? How and when?
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University of Wales Informed consent: Draft letter / e-mail / or heading (or footer) section of
Trinity Saint David questionnaire must be approved by DoS/supervisor (if research student),
supervisor/module tutor if taught student, or Head of School / Assistant
Dean if a member of staff.
Confidentiality/Anonymity. Explain clearly how you will ensure confidentiality and anonymity.

Section J: Data Protection and Storage

Before completing this section it is necessary to read the University's Research Data Management
information. The questions that follow are designed to ensure compliance with the Data Protection Act as
well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the
summarisation and analysis of data. You will need to explain these in relation to compliance with the Data
Protection Act.

Think carefully about who will have access to your data, this will include supervisors and examiners. Also
that a thesis will be made available via the University library and the British Library system. If you are
seeking an access bar for a period of time after completion then mention it here. If you will provide a copy of
your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then
explain that in this section. But also think about the general principle of data sharing, as explained in the
Research Data Management information.

In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K: Declaration

Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
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'Search for My Tongue' by Sujata Bhatt

Complete the questions below thinking back to the poem by Sujata Bhatt 'Search for My Tongue'

*Required

1. The main message of the poem is? *

You should never trust others
You will never forget your mother tongue

Speaking other languages is beneficial for the brain

2. What is the technique used in the following quotation - “I ask you, what would you do if you had
two tongues in your mouth?" *

Repetition
Tripling

Direct address

3. What is the technique used in the following quotation - "your mother tongue would rot, rot and
die in your mouth™. *

Metaphor
Simile

Personification
4. The metaphor in "your mother tongue would rot, rot and die in your mouth™ implies that... *

The tongue which you can stick out will decompose in your mouth
You might forget your first language

) Your mother's tongue would turn green
5. What is the technique used in the following quotation - "it grows back, a stump of a shoot". *

Personification
Repetition
Alliteration

6. What is the technique used in the following quotation - “it pushes the other tongue aside." *

Personification
Alliteration

Pathetic Fallacy
7. The personification in "it pushes the other tongue aside" implies that... *

Because of your mother tongue, you will forget other languages you have learned
‘Your mother tongue will always be stronger

You have two tongues in your mouth which you can stick out
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8. Based on the quotation "it blossoms out of my
mouth", the author compares her first language
to...*

About you

9.lam a...

boy
girl

To what extent do you agree with the following statement?

10.1 enjoy English. *

Strongly agree Strongly disagree

To what extent do you agree with the following statement?

11. Poetry is fun. *

Strongly agree ( Strongly disagree

12. How many reading assessments have you completed in English? *

1
2

None

To what extent do you agree with the following statement?

13. 1 understand the poem better because of this questionnaire. *

Strongly agree Strongly disagree

To what extent do you agree with the following statement?

14. Writing a reading assessment is harder than answering the questionnaire. *

Strongly agree Strongly disagree




