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In this paper, the benefits of promoting and ensuring quality in early years settings
will be discussed and evaluated, and additionally a critical analysis of “The Sustained
Shared Thinking and Emotional Wellbeing Scale’ and the ‘Mosaic Approach’ as

quality assurance methods in settings will be analysed.

According to Palaiologou (2023) and Leeson and Campbell-Barr (2016, p.30-32),
guality should be defined by the social environment of the early years communities
which include the parents and children, staff, community and the effect of local and
national relevant policies with consideration given to other perspectives, such as
ethnic, spiritual and cultural.

However, Rudoe (2020) argues that the definition of quality in relation to education is
complex, because of the emphasis on various outcome measures governed by
performance data. Moss (2016) and Hadfield and Jopling (2018) agree with this
complexity, by expressing a need for a better understanding of what quality means in
practice, and asserts that quality is a choice, with leadership practice imprinted by

specific approaches, beliefs, values and expectations.

The National Minimum Standards for Regulated Childcare (Welsh Government,
2023, p.10-11) defines high quality provision as continuous improvement and
reflection in order to offer the best attainable holistic opportunities and experiences
to children and families in Wales, with the perspective to review and enhance the
guality and requirements of the service. The regulations underpinned in the Social
Care (Wales) Act 2016 (legislation.gov, no date) and the legal responsibility of the
guality of care review (Care Inspectorate of Wales, 2019, p.1-3) coincides with this
statement, by declaring that the review should form a culture of quality improvement
and protection within the setting, with recommendations for improvement. Measuring
improvement and quality in settings is also supported by Early Years Wales Quality
for All (2020) quality assurance scheme, which is an improvement plan that supports
settings to consistently achieve and maintain high standards.

According to an article by Portland Press (2021), high quality early years care is
linked to increased vocabulary, improved relationships, enhanced wellbeing and

limited negative behaviours. However, Watson (2018), and Buckley, Martin and
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Curtin (2020) warns that there is insubstantial evidence and research on what
gualifications and qualities practitioners require that will support this high quality care
in settings. Mikuska et al. (2023) and Tympa and Karavida (2023) combats this
argument with more recent research, which states that highly qualified staff benefit
the child’s social, emotional and cognitive development as well as emergent literacy
skills, through quality interactions, language support, resources and structural quality

of the setting.

A method used to measure interactional quality in settings is The Sustained Shared
Thinking and Emotional Wellbeing Scale, which focuses on two developmental
domains, which are social and emotional development, and cognitive development
(Featherbe, 2020). This was developed to increase and improve the practice of
sustained shared thinking and high quality interactions and pedagogy between
practitioner and child (Howard et al., 2020) which Siraj, Kingston and Melhuish
(2015, p.7-8) regard as the most important element of high quality provision, as they
believe that in order to achieve this, the practitioner needs to be highly skilled and
knowledgeable in assessing the child’s holistic development, whilst allowing the child
to learn in an optimal environment where they feel safe, comfortable and stimulated

in order to think deeply.

This approach also links with Vygotsky’s theory of the ‘zone of proximal
development’ and scaffolding (1978, cited in Smagorinsky, 2018), which Vygotsky
believed that in order for a child to learn a new concept or skill, they need to work
collaboratively with a more knowledgeable other. Similarly, Montessori also adopted
this pedagogical approach, by asserting that practitioners should significantly
present support towards the child’s spontaneous learning and independence,
through scaffolding and observation (Isaacs, 2018, p.46-49).

However, in their study using this method of measurement in settings, MacDonald,
Gealy and Tinney (2021) highlighted a requirement for high level professional
learning for practitioners to achieve high quality practice, skills, knowledge and
understanding, to ensure high quality care and support for children’s approach and
attitude to learning, and their development. Meade and Kwan (2022, p.22-30) agreed

with this view, by expressing in their study that the professional learning created by
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results of the scale highlighted areas for improvement, and the practitioners
responded with reflection and enhancement of their daily practice in particular with
their language used when encouraging sustained shared thinking.

Wieduwilt, Lehrl and Anders (2023) expand on the benefits of highlighting the need
for professional learning in this area to improve quality, by asserting that although
scientific research demonstrated a limited effectiveness of embedded language and
low quality interactions during daily routines, focused implementation on specific
language learning training in practice proved successful, with marked improvement

in interaction behaviour and the language development of the children in their care.

The benefits of high quality sustained shared thinking interactions on children’s
development are highly evidenced by professionals and this practice is also
governed under local authorities. The importance of this is declared in the
Foundation Phase framework (Welsh Government, 2015), where it states that
sustained and shared thinking enhances children’s learning and extends their
development, and Purdon (2021) asserts that this can also contribute to children’s
happiness and wellbeing due to the involvement and confidence in their
development. Although Waibel (2021) states that this pedagogical practice can
develop improved cognitive development and lasting beneficial effects that are still
identifiable when the child reaches 11 years of age, Waibel cautions that this
practice is rarely observed because of stimulation potential of the child, the learning
environment and the child’s home environment and interests.

Lee and Jackson (2017) agree with this opinion, by stating that family socioeconomic
status can have a significant impact on a child’s wellbeing and cognitive
development, and Akee et al. (2018) expand on this theory by expressing that low
socioeconomic status can act as an early life stressor, which as a result can lead to
mental health conditions in the child’s early life, such as developmental delays and
attention deficit hyperactivity disorder. Lee and Kreutzer (2021) agree with this
statement, by not only concurring with Akee et al.’s association of poor
socioeconomic status with mental health conditions, but they also believe that this

can cause depression, anxiety, externalising disorders and antisocial behaviours.
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Therefore, as the developmental domains to this assessment include social and
emotional, and cognitive development (Siraj, Kingston, Melhuish, 2015, p.8-9) an
implication of the evidence above suggests that this method of quality assessment
may not be suitable for children from a low socioeconomic background, or children
that have behavioural or mental health disorders.

However, van den Berg et al. (2024) argues that a quality play environment is key for
children, regardless of their individual needs or difficulties, and asserts that children
that have regular access to an environment where they can connect and engage
with nature and the outdoors seem to display an improvement in mental health, self-
regulation, self-esteem and attention skills. This recent study coincides with Steiner’s
approach to play environments, where he believed that children are highly sensitive
and therefore are vulnerable to their environment, therefore both indoor and outdoor
environments should be of high quality experiences that enable the children to build
their confidence and manage the world around them in a safe and comfortable
environment (Steiner, 2008, cited in Nicol and Taplin, 2017, p.36-46).

Nonetheless, as LeMasters and Vandermaas-Peeler (2023) and Sandseter et al.
(2020) proclaim, quality in both outdoor environments and play opportunities can be
a barrier to achieving this, because of practitioners assumptions and views on risk.
This barrier can be linked to Bronfenbrenner’s ecological systems model (Sprouts,
2022), where not only can the practitioners views influence the child’s perception on
outdoor play, but additionally environmental factors in the exosystem can influence

opportunities, such as lack of equipment and space in settings (Richard et al., 2023).

The Welsh Parliament (2023, p.1-2) intend to combat this barrier by providing a
funded approach to produce a residential outdoor experience that is enriched in
education, for every child in Wales in order to remove financial burdens from
maintained schools. In addition to this, Welsh Government (2019) provide funding for
practitioners to undertake training, with the aim to provide children with high quality
play and provision, which Care Inspectorate Wales (2024) assert will help to support
the child’s learning through enriched experiential learning and play experiences that

enhance the child’s development holistically.
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Another method of quality assurance is by adopting the Mosaic Approach. This was
created by Clark and Moss (2001), with the aim to allow the practitioner to gather the
child’s views and perspectives by adopting a multisensory approach with a range of
activities, which provided a holistic perspective of the child’s opinions and
experiences within the setting to provide high quality care and education (Brown and
Perkins, 2019, p.109-111).

This method also corresponds with the Curriculum for Wales (Welsh Government,
2018) with their approach to pupil voice in the development of their curriculum, and
this right is also enshrined in the United Nations Convention on the Rights of the

Child under article 12, where it states:

“Every child has a right to express their views, feelings and wishes in all matters
affecting them, and to have their views considered and taken seriously. This right
applies at all times, for example during immigration proceedings, housing decisions

or the child’s day-to-day home life.” (Unicef, no date).

By using this approach for quality assessments, Botsoglou et al. (2019) and Binti and
Nagy (2023) are convinced that this is a method that assures equality by allowing
children to use various communication methods and learning styles to express their
opinions, such as drawings, observations, map making, interviews and audio-visual
material in order to view the child as whole, regardless of any additional needs. This
view links with the Reggio Emilia approach (Hertzog, 2024), where the theory of ‘the
hundred languages of children’ is an analogy for the various ways in which children
can express their thinking in different symbolic systems and media, which includes
both verbal and expressive arts such as dance, painting, drawing and drama
(Merewether and Fleet, 2014).

Furthermore, this view also links with Froebel’s theory (1885, cited in Smedley and
Hoskins, 2020) about play, and the connection between children’s self-directed play
used as an outlet for expression of their needs and views, and that this was a
method of listening to a child’s voice. The Te Whariki approach also expresses that

the child’s voice carries worth and value, whether it is expressed verbally or non-
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verbally, which involves the practitioner viewing the child express themselves

holistically through organic and play-based learning (The Education Hub, 2023).

Additionally, this approach could also be accessible to children that have suffered
with adverse childhood experiences, as Pliske, Stauffer and Werner-Lin (2021) and
Ray et al. (2022) advocate that expressive arts and play environments can offer a
suitable means of communication as it can provide safety for both the conscious and
unconscious mind, and is the universal language of children.

Nonetheless, Bloom et al. (2020) argues that children with communication difficulties
are more likely to have restricted ability to express their views, because of a lack of
communication means, negative perceived abilities, and insufficient experience for

development of the skills required by both children and practitioners.

However, Carroll and Twomey (2021) and Brinton and Fujiki (2017), emphasise the
ethical and legal importance of listening to the child, and believe that in these
circumstances, practitioners must facilitate the child to communicate their views by
providing practical assistance or a range of appropriate methods or tools to allow the
child to participate, which links with the Mosaic approach with the use of inclusive

methods for self-expression and articulation of their opinions.

By reviewing the evidence above, it is clear that the Mosaic approach can help
provide a high quality environment for children, because by using children’s voices,
this can acknowledge children as being a collaborator and credible informants, and
additionally this gathering of data can help service providers to provide improved
services and policies, which in turn can improve quality within the setting (Martin and
Buckley, 2020). Furthermore, Warwick et al. (2029) is convinced that this method is
effective as it can cause practitioners to reflect on their practice, and therefore
improve teaching and learning that is suitable for the children. Additionally, Welsh
Government (2016, p.4-26) state that this method recognises children’s potential,
participation of facilitators of change, and respects children’s voice without
discrimination, and in a process that is suitable for the individual child to improve

guality in childcare settings.
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To conclude, by evaluating the evidence about the provision of high quality
education and care in the early years, it is evident that this has multiple long term
benefits for children. It is apparent that whilst there are clear barriers to achieving
this, regardless of which quality assessment tool is used, the advantages to the
children’s holistic development and wellbeing is indisputable. Finally, the benefits to
assuring high quality in settings is distinctly equable to every child, regardless of
socioeconomic background, additional learning needs or occurrences in their early
lives, due to a broad variety of quality assurance methods available to early years

settings, to evaluate and improve their quality of care.



2203989 ECEY6011/C Word count: 2188

Reference list

Akee, R., Copeland, W., Costello, E.J., Simeonova, E. (2018) How Does Household
Income Affect Child Personality Traits and Behaviors?, American Economic Review.
American Economic Association, pp. 775-827. Available at:
https://doi.org/10.1257/aer.20160133

Binti, N.A., and Nagy, A.V. (2023) “THE REGGIO EMILIA APPROACH TO SPECIAL
NEEDS CHILDREN,” Kulénleges banasmad, 9(3). Available at:
https://doi.org/10.18458/KB.2023.3.149

Bloom, A., Critten, S., Johnson, H., Wood, C. (2020) “A critical review of methods for
eliciting voice from children with speech, language and communication needs,”
Journal of research in special educational needs, 20(4), pp. 308—-320. Available at:
https://doi.org/10.1111/1471-3802.12491

Botsoglou, K., Kougioumtzidou, E., Vlachou, M. (2019) “Listening to children: using
the ECERS-R and Mosaic approach to improve learning environments: a case
study,” Early child development and care, 189(4), pp. 635-649. Available at:
https://doi.org/10.1080/03004430.2017.1337006

Brinton, B. and Fuijiki, M. (2017) “The power of stories: Facilitating social
communication in children with limited language abilities,” School psychology
international, 38(5), pp. 523-540. Available at:
https://doi.org/10.1177/0143034317713348

Brown, Z. and Perkins, H. (Helen M. (eds) (2019) Using innovative methods in early

years research : beyond the conventional. Abingdon, Oxon: Routledge.

Buckley, L., Martin, S. and Curtin, M. (2020) “A multidisciplinary community level
approach to improving quality in early years’ settings,” Journal of early childhood
research : ECR, 18(4), pp. 433-447. Available at:
https://doi.org/10.1177/1476718X20951239



https://doi.org/10.1257/aer.20160133
https://doi.org/10.18458/KB.2023.3.149
https://doi.org/10.1111/1471-3802.12491
https://doi.org/10.1080/03004430.2017.1337006
https://doi.org/10.1177/0143034317713348
https://doi.org/10.1177/1476718X20951239

2203989 ECEY6011/C Word count: 2188

Campbell-Barr, V. and Leeson, C. (2016) Quality and leadership in the early years :

research, theory and practice. London: SAGE Publications Ltd.

Care Inspectorate for Wales (2019) Guidance on completing the quality of care

review. Available at: https://www.careinspectorate.wales/sites/default/files/2019-

06/190627-guidance-on-completing-the-quality-of-care-review-en.pdf (Accessed: 28
March 2024)

Care Inspectorate Wales (2024) Provision of high-quality experiential play

opportunities. Available at: https://www.careinspectorate.wales/provision-high-

guality-experiential-play-opportunities (Accessed: 1 April 2024)

Carroll, C. and Twomey, M. (2021) “Voices of Children with Neurodevelopmental
Disorders in Qualitative Research: a Scoping Review,” Journal of developmental and
physical disabilities, 33(5), pp. 709-724. Available at:
https://doi.org/10.1007/s10882-020-09775-5

Clark, A. and Moss, P. (2001) Listening to Children: The Mosaic Approach. London:

Joseph Rowntree Foundation.

Early Years Wales (2020) Quality for All. Available at:

hitps://www.earlyyears.wales/en/quality-for-all (Accessed 28 March 2024)

Featherbe, A. (2020) The Sustained Shared Thinking and Emotional Wellbeing
Scales. Available at: https://www.eymatters.co.uk/wp-
content/uploads/2020/03/Alison-Featherbe-The-Sustained-Shared-Thinking-and-
Emotional-Wellbeing-Scales.pdf (Accessed: 28 March 2024)

Froebel, F. (1885). The education of man. New York: A. Lovell and Co.

Hadfield, M. and Jopling, M. (2018) “Case study as a means of evaluating the impact
of early years leaders: Steps, paths and routes,” Evaluation and program planning,
67, pp. 167-176. Available at: https://doi.org/10.1016/j.evalprogplan.2018.01.005



https://www.careinspectorate.wales/sites/default/files/2019-06/190627-guidance-on-completing-the-quality-of-care-review-en.pdf
https://www.careinspectorate.wales/sites/default/files/2019-06/190627-guidance-on-completing-the-quality-of-care-review-en.pdf
https://www.careinspectorate.wales/provision-high-quality-experiential-play-opportunities
https://www.careinspectorate.wales/provision-high-quality-experiential-play-opportunities
https://doi.org/10.1007/s10882-020-09775-5
https://www.earlyyears.wales/en/quality-for-all
https://www.eymatters.co.uk/wp-content/uploads/2020/03/Alison-Featherbe-The-Sustained-Shared-Thinking-and-Emotional-Wellbeing-Scales.pdf
https://www.eymatters.co.uk/wp-content/uploads/2020/03/Alison-Featherbe-The-Sustained-Shared-Thinking-and-Emotional-Wellbeing-Scales.pdf
https://www.eymatters.co.uk/wp-content/uploads/2020/03/Alison-Featherbe-The-Sustained-Shared-Thinking-and-Emotional-Wellbeing-Scales.pdf
https://doi.org/10.1016/j.evalprogplan.2018.01.005

2203989 ECEY6011/C Word count: 2188

Hertzog, N.B. (2024) “100 Languages of Children and More: Multiple Modes of
Expression,” Teaching for high potential, pp. 3—20.

Howard, S.J., Siraj, I., Melhuish, E.C., Kingston, D., Neilsen-Hewett, C., de Rosnay,
M. (2020) “Measuring interactional quality in pre-school settings: introduction and
validation of the Sustained Shared Thinking and Emotional Wellbeing (SSTEW)
scale,” Early child development and care, 190(7), pp. 1017-1030. Available at:
https://doi.org/10.1080/03004430.2018.1511549

Lee, D. and Jackson, M. (2017) “The Simultaneous Effects of Socioeconomic
Disadvantage and Child Health on Children’s Cognitive Development,” Demography,
54(5), pp. 1845-1871. Available at: https://doi.org/10.1007/s13524-017-0605-z

Lee, K. and Kreutzer, K. (2021) “Head Start Impact on Social-emotional Outcomes
Among Children from Families who are Low-income: Interaction Effects of Parental
Outcomes,” Child welfare, 99(5), pp. 25-50

Legislation.gov (no date) Regulation and Inspection of Social Care (Wales) Act 2016.
Avalilable at: https://www.legislation.gov.uk/anaw/2016/2/part/1/enacted (Accessed:
28 March 2024)

LeMasters, A.C. and Vandermaas-Peeler, M. (2023) “Exploring outdoor play: a
mixed-methods study of the quality of preschool play environments and teacher
perceptions of risky play,” Journal of adventure education and outdoor learning,
23(1), pp. 1-13. Available at: https://doi.org/10.1080/14729679.2021.1925564

M. Cole, V. John-Steiner, S. Scribner, E. Souberman (Eds.), Mind in society: The
development of higher psychological processes, Harvard University Press,
Cambridge, MA (1978)


https://doi.org/10.1080/03004430.2018.1511549
https://doi.org/10.1007/s13524-017-0605-z
https://www.legislation.gov.uk/anaw/2016/2/part/1/enacted
https://doi.org/10.1080/14729679.2021.1925564

2203989 ECEY6011/C Word count: 2188

Macdonald, N., Gealy, A.-M. and Tinney, G. (2021) “Exploring the effect of an
attachment intervention in areas of multiple deprivation on adult-child interaction and
the implications for children’s social, emotional and behavioural development,” Early
child development and care, 191(5), pp. 670-684. Available at:
https://doi.org/10.1080/03004430.2019.1641704

Meade, A., & Kwan, M. (2022). Weaving in data knowledge about sustained shared
thinking enhances early childhood education practice. Early Childhood Folio, 26(2),
25-31. Available at: https://www.nzcer.org.nz/system/files/journals/early-childhood-
folio/downloads/ECF%202022 2 025.pdf

Merewether, J. and Fleet, A. (2014) “Seeking children’s perspectives: a respectful
layered research approach,” Early child development and care, 184(6), pp. 897-914.
Available at: https://doi.org/10.1080/03004430.2013.829821

Mikuska, E., Fairchild, N., Sabine, A., Barton, S. (2023) “Quality Early Childhood
Education and Care practices: the importance of skills, knowledge and the Early
Childhood Graduate Practitioner competences,” International journal of early years
education, pp. 1-15. Available at: https://doi.org/10.1080/09669760.2023.2254819

Moss, P. (2016) “Why can’t we get beyond quality?,” Contemporary issues in early
childhood, 17(1), pp. 8-15. Available at: https://doi.org/10.1177/1463949115627895

Nicol, J. and Taplin, J.Tina. (2017) Understanding the Steiner Waldorf Approach :
Early Years Education in Practice. Second edition. London: Taylor and Francis.

Palaiologou, I. (2023) “Early childhood provision, practice and quality: the ambiguity
of the meaning of quality,” International journal of early years education, 31(4), pp.
839-843. Available at: https://doi.org/10.1080/09669760.2023.2275413



https://doi.org/10.1080/03004430.2019.1641704
https://www.nzcer.org.nz/system/files/journals/early-childhood-folio/downloads/ECF%202022_2_025.pdf
https://www.nzcer.org.nz/system/files/journals/early-childhood-folio/downloads/ECF%202022_2_025.pdf
https://doi.org/10.1080/03004430.2013.829821
https://doi.org/10.1080/09669760.2023.2254819
https://doi.org/10.1177/1463949115627895
https://doi.org/10.1080/09669760.2023.2275413

2203989 ECEY6011/C Word count: 2188

Pliske, M.M., Stauffer, S.D. and Werner-Lin, A. (2021) “Healing From Adverse
Childhood Experiences Through Therapeutic Powers of Play: ‘Il Can Do It With My
Hands,”” International journal of play therapy, 30(4), pp. 244-258. Available at:
https://doi.org/10.1037/pla0000166

Portland Press Herald (2021) “What makes quality child care, and why is it important
right now? A central Maine program that models best practices has proven outcomes

for our youngest children, their families and the workforce.”

Purdon, A. (2021) “Fostering quality interactions with children in the family home:
what are the challenges for nannies?,” Education 3-13, 49(2), pp. 161-175. Available
at: https://doi.org/10.1080/03004279.2019.1705371

Ray, D.C., Burgin, E., Gutierrez, D., Ceballos, P., Lindo, N. (2022) “Child-centered
play therapy and adverse childhood experiences: A randomized controlled trial,”
Journal of counseling and development, 100(2), pp. 134-145. Available at:
https://doi.org/10.1002/jcad.12412

Richard, B., Turner, J., Stone, M.R., Mclsaac, J.D. (2023) “How an early learning
and child care program embraced outdoor play: A case study,” Journal of childhood,
education & society (Online), 4(3), pp. 306-321. Available at:
https://doi.org/10.37291/2717638X.202343266

Rudoe, N. (2020) “We believe in every child as an individual’: Nursery school head
teachers’ understandings of ‘quality’ in early years education,” British educational
research journal, 46(5), pp. 1012-1025. Available at:
https://doi.org/10.1002/berj.3610

Sandseter, E.B.H., Cordovil, R., Hagen, T.L., Lopes, F. (2020) “Barriers for Outdoor
Play in Early Childhood Education and Care (ECEC) Institutions: Perception of Risk
in Children’s Play among European Parents and ECEC Practitioners,” Child care in
practice : Northern Ireland journal of multi-disciplinary child care practice, 26(2), pp.
111-129. Available at: https://doi.org/10.1080/13575279.2019.1685461



https://doi.org/10.1037/pla0000166
https://doi.org/10.1080/03004279.2019.1705371
https://doi.org/10.1002/jcad.12412
https://doi.org/10.37291/2717638X.202343266
https://doi.org/10.1002/berj.3610
https://doi.org/10.1080/13575279.2019.1685461

2203989 ECEY6011/C Word count: 2188

Siraj, I., Kingston, D. and Melhuish, E.C. (2015) Assessing quality in early childhood
education and care : Sustained Shared Thinking and Emotional Well-being (SSTEW)
Scale for 2-5 Year-olds provision. London: IOE Press.

Smagorinsky, P. (2018) “Deconflating the ZPD and instructional scaffolding:
Retranslating and reconceiving the zone of proximal development as the zone of
next development,” Learning, culture and social interaction, 16, pp. 70-75. Available
at: https://doi.org/10.1016/].lcsi.2017.10.009

Smedley, S. and Hoskins, K. (2020) “Finding a place for Froebel’s theories: early
years practitioners’ understanding and enactment of learning through play,” Early
child development and care, 190(8), pp. 1202-1214. Available at:
https://doi.org/10.1080/03004430.2018.1525706

Sprouts (2022) Bronfenbrenner’s Ecological System: 5 forces impacting our lives.
Available at: https://youtu.be/g6pUQ4EDHeQ?si=[rAEXQ6w0 1ERLOE (Accessed: 1
April 2024)

Steiner, R. (2008) Educating Children Today. London: Rudolph Steiner Press.

The Education Hub (2023) Listening to children for child-centred practice. Available
at: https://theeducationhub.org.nz/listening-to-children-for-child-centred-practice/
(Accessed: 2 April 2024)

Tympa, E. and Karavida, V. (2023) “State vs. private preschool setting: assessing
school quality for a successful learning environment,” International journal of early
years education, pp. 1-14. Available at:
https://doi.org/10.1080/09669760.2023.2260413

Unicef (no date) A summary of the UN Convention on the Rights of the Child.
Available at: https://www.unicef.org.uk/wp-
content/uploads/2019/10/UNCRC_summary-1_1.pdf (Accessed: 1 April 2024)



https://doi.org/10.1016/j.lcsi.2017.10.009
https://doi.org/10.1080/03004430.2018.1525706
https://youtu.be/g6pUQ4EDHeQ?si=jrAEXQ6w0_1ERLoE
https://theeducationhub.org.nz/listening-to-children-for-child-centred-practice/
https://doi.org/10.1080/09669760.2023.2260413
https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf
https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf

2203989 ECEY6011/C Word count: 2188

van den Berg, A.E., Hovinga, D., Joven, M., Steensma, R., Maas, J. (2024)
“Strengthening the pedagogical use of the outdoor area at nature-based daycare
centers: An intervention study,” Urban forestry & urban greening, 92, pp. 128188-.
Available at: https://doi.org/10.1016/].ufug.2023.128188

Waibel, A. (2021) “The Visualisation of Polyadic Sustained Shared Thinking
Interactions: A Methodological Approach,” Forum, qualitative social research, 22(2).
Available at: https://doi.org/10.18747/phsg-coll3/id/1397

Warwick, P., Vrikki, M., Karlsen, A.M.F., Dudley, P., Vermunt, J.D. (2019) “The role
of pupil voice as a trigger for teacher learning in Lesson Study professional groups,”
Cambridge journal of education, 49(4), pp. 435-455. Available at:
https://doi.org/10.1080/0305764X.2018.1556606

Watson, D. (2018) “Nursery education isn’t child’s play - it needs investment to be
top quality: Skills are important to provide the best early years care for children to
reach their full potential, says Dave Watson,” Scotsman (Edinburgh, Scotland :
Dalily).

Welsh Government (2016) Children and Young People’s Participation in Wales.
Available at: https://www.gov.wales/sites/default/files/publications/2019-06/good-

practice-quide.pdf (Accessed: 3 April 2024)

Welsh Government (2018) Voices of Children and Young People in the New
Curriculum for Wales. Available at:

https://educationwales.blog.gov.wales/2018/03/05/voices-of-children-and-young-

people-in-the-new-curriculum-for-wales/ (Accessed: 1 April 2024)

Welsh Government (2019) Funding to train staff in early years, childcare and play.
Available at: https://senedd.wales/media/kdzlomeq/pri-ld16167-em-e.pdf (Accessed:
1 April 2024)



https://doi.org/10.1016/j.ufug.2023.128188
https://doi.org/10.18747/phsg-coll3/id/1397
https://doi.org/10.1080/0305764X.2018.1556606
https://www.gov.wales/sites/default/files/publications/2019-06/good-practice-guide.pdf
https://www.gov.wales/sites/default/files/publications/2019-06/good-practice-guide.pdf
https://educationwales.blog.gov.wales/2018/03/05/voices-of-children-and-young-people-in-the-new-curriculum-for-wales/
https://educationwales.blog.gov.wales/2018/03/05/voices-of-children-and-young-people-in-the-new-curriculum-for-wales/
https://senedd.wales/media/kdzlomeq/pri-ld16167-em-e.pdf

2203989 ECEY6011/C Word count: 2188

Welsh Government (2023) National Minimum Standards for regulated childcare.

Available at: https://www.gov.wales/sites/default/files/publications/2023-11/national-

minimum-standards-for-requlated-childcare 0.pdf (Accessed: 28 March 2024)

Welsh Government (2023a) The Duty of Quality Statutory Guidance 2023 and Health
and Care Quality Standards 2023. Available at:
https://www.gov.wales/sites/default/files/publications/2023-03/duty-of-quality-

statutory-quidance.pdf (Accessed: 28 March 2024)

Welsh Parliament (2023) Residential Outdoor Education (Wales) Bill: Explanatory
Memorandum. Available at: https://senedd.wales/media/kdzlomeq/pri-Id16167-em-
e.pdf (Accessed: 1 April 2024)

Wieduwilt, N., Lehrl, S. and Anders, Y. (2023) “Preschool teachers’ language-related
pedagogical beliefs and their relation to observed classroom quality,” Early childhood
research quarterly, 62, pp. 175-185. Available at:
https://doi.org/10.1016/j.ecresq.2022.08.001



https://www.gov.wales/sites/default/files/publications/2023-11/national-minimum-standards-for-regulated-childcare_0.pdf
https://www.gov.wales/sites/default/files/publications/2023-11/national-minimum-standards-for-regulated-childcare_0.pdf
https://www.gov.wales/sites/default/files/publications/2023-03/duty-of-quality-statutory-guidance.pdf
https://www.gov.wales/sites/default/files/publications/2023-03/duty-of-quality-statutory-guidance.pdf
https://senedd.wales/media/kdzlomeq/pri-ld16167-em-e.pdf
https://senedd.wales/media/kdzlomeq/pri-ld16167-em-e.pdf
https://doi.org/10.1016/j.ecresq.2022.08.001

