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Task 1 –

[bookmark: _Int_F1qZRUMU]I am applying for the role of Autistic Support Worker because I am passionate about helping people with autism reached their full potential. I believe in person-centred care, dignity, respect and supporting individuals to live independently. Through my current role working with SEN children, I have developed insight into challenges faced by autistic individuals, including sensory overload, communication barriers, routine changes, and anxiety. These challenges often affect emotional wellbeing and behaviour, which requires patience, understanding, and careful observations to support effectively. The role aligns with my personal values, empathy, and desire to support people to develop life skills. I am particularly motivated by the opportunity to work in a structured environment that allows me to apply my skills in emotional support, communication, and teamwork while also continuing to learn and grow professionally in a specialised field. I also want to progress within health and social care, and working with autistic individuals offers learning opportunities that will support my long-term career goals. Being able to support people at different stages of development allows me to understand how unique every situation is and how important it is to remain flexible, patient, and respectful.

Key skills needed and How I Met them

1. Empathy and Understanding
 Autistic individuals experience environments differently. Loud noise, social interactions, or changes in routine can cause distress. Empathy allows professionals to see these responses as communication rather than misbehaviour. In my SEN role a child became distressed due to noise. I recognised their anxiety and offered physical comfort by gently holding and linking arms for security and comfort then helped them move to a quieter area. I respected their emotional response and did not rush or judge them. This shows my ability to understand feelings and respond appropriately. Additionally, I consciously monitor my own reactions to ensure that my empathy translates into practical support, and I reflect on each situation afterwards to identify ways to improve my response next time.

2. Person-centred Communication
Communication with autistic individuals must be clear, calm, and adapted to their needs. This may include visual prompts, simple instructions, or extra time to process information. I adjust how I communicate depending on the child's needs. If verbal directions do not work, I will use gestures or model tasks. I also practise active listening, seeing body language, slowing speech, and responding appropriately. These habits show I can deliver individualised, person-centred support. I also incorporate reassurance and repetition when needed, providing visual cues or demonstrating tasks step by step, to ensure the child fully understands and feels supported.

3. Teamwork
Autistic support work is collaborative, involving teachers, therapists, families, and colleagues. Teamwork ensures consistency and reduces stress for autistic individuals. In my current role, I work closely with a partner. We communicate, divide tasks, and support each other during challenging situations. After sessions, we can reflect on what worked. This experience has taught me to ask for help, share ideas, and ensure calm, predictable support for children. Working collaboratively also allows me to observe different strategies and approaches, which I can incorporate into my practise to improve outcomes for the children I support.




Skill gaps and personal Development plan


1. Time keeping
Punctuality is essential because routines help autistic individuals feel safe. If I am late or unprepared, this may cause distress. To improve, I will prepare materials the night before, set alarms, allow extra travel time, and use a planner or digital app to manage tasks. This will show professionalism and reliability. I will also review my weekly schedule in advance and set reminders for preparation tasks, ensuring I am consistently ready for every session.

2. Emotional regulation
Supporting autistic individuals can be emotionally demanding. Their anxiety or sensory overload can trigger strong reactions in staff. Although empathetic, I sometimes feel overwhelmed if I cannot immediately resolve a situation. To build emotional regulation, I will practise grounding techniques, short breaks, and seek feedback from colleagues after challenging sessions. Staying calm will help autistic individuals self-regulate and support trust. I will additionally maintain a reflective journal to analyse stressful situations and my responses, which will help me identify triggers and develop strategies to remain calm under pressure in future sessions.

Interview questions and answers

1. Why do you want to work as an autistic support worker?
[bookmark: _Int_xDNWvEpu]I am passionate about helping autistic individuals live confidently and independently. My experience with SEN children has shown me how a calm and understanding approach makes a significant difference. I value person-centred support, patience, and empathy, and I want to help people develop skills at their own pace. I am also motivated to contribute to a team environment that promotes learning and development while supporting individuals to achieve their personal goals.
2. Tell us about a time you worked in a team.
In my SEN role I worked with a partner to support a child who became overwhelmed. My colleague calmly spoke to him whilst retrieving his ear defenders from his bag while I guided the child to quieter area. Afterwards, we reflected on what worked this experience proved how teamwork can create a calmer, more effective environment for autistic individuals. We also discussed alternative strategies for future sessions and shared feedback on each other’s approaches, which strengthened collaboration and allowed us to better support the child's needs.
3. What would you do if a service user became distressed?
I would stay calm, reduce sensory triggers, and give space. I would speak softly, use simple language, and offer choices such as “would you like to sit down?” Whilst offering reassurance. I would also respect communication aids or stimming behaviours. If necessary, I would seek colleague support or follow crisis procedures. Afterward, I would reflect on what helped the service user regain calm and consider how to improve strategies for future situations, ensuring that I continue learning and developing as a professional.



Task 2 –

Self-awareness is a fundamental skill for health and social care professionals. It enables practitioners to understand how their emotions, thoughts, and behaviours influence the people they support. Working with autistic or SEN children requires sensitivity and the ability to watch one's reactions. Without self-awareness, a practitioner may escalate situations unintentionally or not meet emotional needs, affecting care quality and potentially increasing stress all safeguarding concerns within service environments (Health Education England, 2021). Self-awareness also includes recognising personal strengths and weaknesses, being open to feedback, and understanding the emotional triggers that can affect professional judgement.

Kolb’s Learning Cycle is an effective framework for developing self-awareness. It consists of four stages: Concrete Experience, Reflective Observation, Abstract conceptualisation, and Active Experimentation (Kolb, 1984). Professionals continual face new challenges; Kolb’s model guides reflection and the application of learning to improve practice. The cycle is not linear; instead, it rotates continuously, encouraging ongoing learning and development. This makes it particularly useful incur settings where behaviours, needs, and environments change often.

Concrete Experience occurs when a real event triggers emotional responses. While supporting a child distressed by noise, I felt tense and rushed to calm them. The child begun stimming and withdrew due to sensory overload. Understanding this as an environmental reaction, rather than “misbehaviour,” was crucial (National Autistic Society, 2024).
Reflective Observation involves reviewing what occurred. I realised I spoke too quickly and gave multiple instructions, increasing the child's anxiety. My partner, however, remained calm and used minimal language, which helped the child regulate. Reflection highlighted how my emotions affected my response and taught me to observe before acting (Skills for Care, 2023).  Reflecting also allowed me to acknowledge that my intentions were positive, yet my actions did not match what the child needed. I learned that pausing, observing body language, and noticing sensory cues can be more effective than rushing to comfort. Reflection also helped me reflect on how my colleagues approached similar situations, giving me practical examples to follow.
Abstract Conceptualisation links experienced a theory. Research emphasises predictable communication, visual prompts, and low-stimulus environments for autistic individuals (NICE, 2023). Emotional regulation from stuff creates a safe environment; conversely, stress in staff can worsen distress. This stage showed me that self-awareness includes understanding how my behaviour impacts others (SCIE, 2022). I began to recognise that a practitioner’s emotional tone shapes the whole interaction. If I approach a distressed person with urgency or frustration, they may mirror that energy. When I stay calm, slow my speech, and present myself as non-threatening, the service user is more likely to feel safe. Theory also helped me understand the importance of preparation, sensory tools, and predictable routines in care settings.
Active Experimentation involves applying learning. In future situations, I lowered my voice, reduced words, and offered sensory tools. I coordinated with my partner to manage tasks effectively. These strategies led to calmer, safer outcomes. Kolb’s model proves that reflective practice transforms self-awareness into action (Kolb, 1984). I also started communicating with colleagues before difficult sessions to clarify roles, so we were prepared if a child became overwhelmed practising unfamiliar approaches helped me become more confident, and overtime I notice fewer escalations because I responded more thoughtfully.
Self-awareness is ongoing. No two situations are identical professionals; must continually evaluate responses and adapt. It enables recognition of personal triggers, biases, and communication habits, all of which affect service users. Self-aware practitioners are more empathetic, flexible, and capable of person-centred care (Skills for care, 2023; health Education England, 2021; SCIE, 2022). It also supports personal well-being because understanding one's own emotional boundaries reduces burnout and encourages healthier professional relationships.
To conclude self-awareness is vital in health and social care. Kolb’s Learning Cycle promotes learning from experience, reflection, theory, and applied strategies. Through this cycle, practitioners enhance empathy, emotional regulation, and responsiveness. Key qualities when supporting SEN and Autistic individuals. Developing reflective habits ensures that each interaction becomes an opportunity for growth, strengthening both practice and the quality of support offered.


Task 3 – 

The ERA model (Experience, Reflection, Action) Provides a framework to examine personal circumstances and plan improvements. This reflection focuses on my LCHS4009 component 1 presentation, which I was unable to deliver due to illness, the emotional impact, and steps to prevent similar challenges. Using this reflective model allows me to break down the experience into stages, understand what influenced the outcome, and identify strategies to improve future academic and professional performance. This approach is similar to reflection used in health and social care, where practitioners must analyse events carefully to maintain responsibility and continue developing.

Experience
I had prepared my research and slides and practised to feel confident. A day before the presentation I became sick due to my children being unwell and me caring for them then also becoming sick. Because of this I missed the presentation and did not contact my lecturer immediately. My priority was managing illness at home.
After recovering, I emailed my lecturer to explain and requested a reschedule but received no response. I felt anxious and unsure because I could not show my work and did not know what would happen now. The situation was frustrating, as I had prepared thoroughly, but circumstances were beyond my control.

Reflection
Reflecting on this experience helped me understand how sudden events can affect responsibilities. Not contacting my lecturer immediately contributed to later confusion. Although I emailed later, the lack of response increased uncertainty.
Emotionally, I felt stressed, disappointed, and frustrated. Reflecting helped me accept that emergencies are sometimes unavoidable and highlighted the importance of clear, prompt communication. In health and social care, balancing personal and professional responsibilities is common; resilience and flexibility are essential. This experience reinforced the value of remaining professional, seeking support, and reflecting on challenges to improve future practice.



Action
To manage similar situations:
· [bookmark: _Int_dzqmxPnj]I will notify lecturers immediately if illness affects attendance, even with a short message.

· [bookmark: _Int_cb0z2Lbt]If no response is received, I will follow up with module leaders, student support, assessments team.

· I will familiarise myself with absent some mitigation procedures to act confidently during emergencies.

· I will continue developing resilience and organisational skills to respond calmly and professionally.

· When given another opportunity to present, I will use prior preparation and continue practising to ensure confidence.

 Additionally, I will set reminders for key deadlines and check communication platforms regularly so that I do not panic when unexpected situations happen. I will also try to maintain emotional regulation during stressful times, because taking a step back and communicating early prevents situations from escalating.
Finally, I will use reflective models more often, not only when something goes wrong, but also when things go well. This will help me understand what strategies are effective and strengthen my confidence. By applying ERA regularly, I can develop personal resilience, improve communication, and act more professionally in both academic and health and social care environments.
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