	Targets
	How I have met this target

	To engage with essential reading 
	

	To give further recommendations and analysis on practical methods and solutions to aid in the development of learners and educators.
	



Demonstrate how cross-curricular teaching and learning can influence in-depth skills and understanding.
Introduction 
Donaldson successful futures report, why did the change of the curriculum come in, comparison on other coutnrues 
Reigning in on the pedagogy of ‘Good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides    opportunities to practise them’, highlights the importance for the inclusion of regular reference to cross curricular skills within the schools’ learning environments (Donaldson, 2015). Cross-curricular learning involves actively linking subjects with one another, combining the learner’s knowledge from a range of subjects helps to support their development of skills, practitioners should encourage learners to recognise and make connections between already developed skills gained in different subjects, and use them to make links to and support their development of knowledge in other subject areas (Learning Corner, 2024). The cross-curricular responsibilities were newly devised through the recreation of the Curriculum for Wales, after insufficient progression was made within schools in Wales. Consisting of Literacy, Numeracy and Digital Competance skills, Donaldson described these as skills that are “essential to being able to participate successfully and confidently in the modern world” (Donaldson,2015). 
The overarching skill defined by the What Matters Statement and learning intentions set out for the lesson can be achieved through incorporating a cross curricular teaching, with importance to remain focussed in reinforcing the main goal of the lesson. Cross curricular links should be relevant and support children in reaching the next progression step (Welsh Government, 2020). 
Experiential learning is an important aspect of taking a cross curricular approach, as suggested by Kolb, everyone has a different learning style, so allowing opportunities of experimentation allows for children to achieve the learning intention in their own way (Mcleod, 2024). It facilitates children to access learning in a way that suits them best, supporting the idea that all children are individual and develop and their own rate, as demonstrated through the ‘Principles of Progression’ in the Curriculum for Wales, relating children to their stage of development, rather than comparing them to their age (Welsh Government, 2020). Taking a range of approaches to the children’s learning ensures the individuals needs are met and every child experiences the learning opportunity in a way that is best suited to their learning style. One of the many challenges teachers faces is the need to be aware of the differing needs between children, these needs should be identified through regular observations resulting in formative assessments, with necessary changes based on the difficulties experienced (Black and William, 1998). In foundation learning, it is important to steer away from essentially timetabling sessions, instead every learning experience should include a range of opportunities across different subjects, giving them a learning purpose and supporting a higher rate of development, this point is importantly stressed by Donaldson through the curriculum review in 2015 (Donaldson, 2015). Furtherly, reiterating the ideas of Kolb, similarly Dewey believes that by relating these learning experiences to real life situations allows children to achieve a deeper level of understanding around a subject, by actively helping to keep them engaged (Mhlongo, 2021). 
Dewey – experiences 
Main body 
The lesson I have created to encompass a range of cross curricular skills is centred around the book ‘Were going on a Bear Hunt’. Children have been tasked to recreate the story using movement through the different environments. This task focusses both on the Area of Learning and Experience around Language, Literacy and Communication, as well as Health and Wellbeing. Closely looking at the What Matters Statement ‘Literacy fires imagination and inspires creatively’, working towards progression step 2, which states, ‘I can retell stories creatively’. Furtherly working towards the inclusion of the Health and Wellbeing description of learning stating, ‘I have the confidence and motivation to move in different ways and I am beginning to develop control of gross motor movements and fine motor movements in different environments, moving safely in response to instructions.’ (Welsh Government, 2020). Taking this lesson outside into the school’s forest area will help to create an authentic learning experience for the children, reference about outdoor learning and its benefits
A report produced by Estyn suggests that taking learning outdoors has led to poor tracking of the development of children’s skills obtained outdoors, this is something teachers must be cognisant of when planning enhanced provision activities outside, ensuring that observations are taking place often and the development of children’s skills are noted (Estyn, 2011). There are worries around the idea of schools having a lack of resources to safely set up appropriate outdoor learning environments, in turn influencing the opportunities school have had to take their learning experiences outdoors (BBC, 2011). Trying to steer around from screen time
As enhanced provision materials, the children will be offered a set of cards by which they will have to sequence in order of events of the story book, this task will be a teacher focussed task with important focus on the continuous reiteration of the stories repetitive phrases to support the children’s ability to recall. Differentiation of the task will be shown by one set just showing pictures, aiming to support children with limited language skills. Research has shown that children from low-income families are at risk of entering schools with poor language development (Harkness, 2015). By offering a differentiated and simpler version of the task will support these children in achieving the same learning intention as the whole class. The other set will show both pictures and simple phrases to describe the events in the image. In the continuous provision art area, I will include a range of materials and mediums for the children to create a piece of art based on the different environments experienced in the book. An example will be offered to the children; however, I will stay cognisant of the fact that they should have the opportunity for independent exploration and to offer them guidance but allowing them to explore different techniques on their own with little interference reference why is this important 
Critical….. It is important to note that in order to complete this task the children will need previous knowledge of sequencing, these skills can be previously developed through continuous provision, this includes opportunities by which children are able to independently practice these essential skills through areas continually offered to them within their learning environment (White, 2022). For example, a construction area will allow children to explore the possibility of sequencing. Adopting the skill of sequencing can be furtherly developed through activities such as colour sequencing, threading in a repeating pattern, following recipes, learning rhymes and simply just following the regularly sequence of the school day. All these activities support the development of the children’s cognition, in turn allowing them to retain and recall information more affectively (Mcilroy, 2021). 
Providing children with plentiful opportunities of exploration through enhanced provision areas allow for the reintroduction of previously learnt skills, supporting children in the development of refeence enhanced provision areas 
How does it encompass the cross curriculum framework
This lesson incorporates many different teaching styles, to accommodate all the children’s strengths, including opportunities for the development of visual, kinaesthetic, auditory and reading/writing skills (Cherry, 2023). The flashcards support a visual and reading/writing learning style, allowing children to visualise what is being read supports them in engaging their imagination and create a better understanding of the text, so they can relate key words to pictures (Harvard University, 2024). The opportunities to create a piece of art and explore different movements outdoors allow the kinaesthetic learners to access and reach the same learning intention. Kinaesthetic learners are able to retain information better through active movement and experimentation, this activity will be beneficial in effectively supporting them to retain the events of the story (Indeed Editorial Team, 2021). Reading the story to the class will help to support the auditory learners and provide an introductory scaffold material. Scaffolding is an effective technique used to break down learning into smaller steps, usually starting with modelling from the teacher, this helps the children to gain confidence in the task (Sager, 2021). Providing this plethora of activities allows children to experience the same goal of learning in a way that suits their interests, helping to reach on of the overarching principles in the Early Years Foundation Stage Statutory Framework by responding to children’s individual interests (Government, 2023). In turn, working towards the same goal of achieving Progression Step 2 within the What Matters Statement ‘Literacy fires imagination and inspires creatively’ (Welsh Government, 2020).  
Taking a whole school approach, ensuring effective communication and collaboration takes place between staff members within a school is important to ensure a natural deliver of embedding these skills into everyday lesson and across all subjects (Earp, 2016). 
Why did Wales make the switch? Comparison to other curriculums
Conclusion
By incorporating a cross curricular teaching approach into all lessons, it supports all children to reach the overarching lesson focus of achieving the What Matters Statement. It is important for practitioners to employ a blend of teaching strategies to ensure all children can access the learning material in a way that suits them best. Ensuring a variety of learning styles are included in all lessons by help all children to develop their skills. 
The introduction of the Cross Curricular Skills framework, including Literacy, Numeracy and Digital Competence underpin the core elements of teaching in this generation. 
Why is it important? 
Why were they introduced
How will I include
What qts standard will I meet
Cc framework
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