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Learning for Life: a critical analysis of the evidence for which education in Wales prepares children and young people for a good life in a rapidly changing global context.
Education in Wales, particularly in public schools are following the National Curriculum. However, does this national curriculum suit everybody? It is clear that all children and young people have different learning styles, different needs and different behaviours that may not be suited for a public school. In these instances, children and young people often become disengaged, uninterested or excluded from fulltime education (Welsh Government, WG, 2012). It is at times like these, youth work and engagement provisions, offering informal education opportunities are often put in place (Welsh Government, no date). Youth work can be seen as a valuable tool within education by their early interventions with young people at risk of disengagement in fulltime education, working with young people to improve engagement, and providing education and support to young people not in education, training or employment (Welsh Government, no date). Because of this, the writer will take the opportunity to critically analyse the education in Wales, in terms of youth work and informal education, and how it prepares children and young people for a good life in a rapidly changing global context. This assessment will address three aspects of; informal education, preparation for good life and the rapidly changing global context with links to relevant theory, policy and practice. Before delving in to these aspects, the writer will introduce the meaning of youth work, its characteristics and its purpose in the lives of young people.

Youth work is considered to be a way of working with young people, in all their diversity (Davies, 2010). This definition does not differentiate youth work from any other profession involving young people, such as; teachers, sport coaches and social workers. Although this can be up for debate, the result of youth work is that it has a distinctive way of approaching and responding to young people, promoting them to reach for more than they might otherwise have thought was possible for themselves (Davies, 2010, p.1). In fact, this definition fulfils the key principle of youth work, set out by its National Occupational Standards (LSIS, 2012, p.4) which suggests youth work should:
Enable young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential.
(LSIS, 2012, p.4)
This key principle clearly demonstrates that youth work is a tool used to support, educate and encourage young people to become better versions of themselves and achieve their full potentials, whatever that may be. The distinctiveness of youth work is referred entirely by the skills and values it follows. One of which is that youth work is not compulsory, and young people choose to be involved on a voluntary basis for any reason that suits them (Davies, 2010 and LSIS, 2012). This practical characteristic of youth work enables young people to be involved with youth work by their own choice, which means they are more likely to own whatever outcomes and gains they take away from their youth work experiences (Davies, 2010). Although this seems positive and practical, it also had implications in the way youth work operates, and the approaches that are used to engage young people (Jeffs and Smith, 2010).

Youth work starts where the young people are starting (LSIS, 2012). This includes their needs, experiences and even their interests (Davies, 2010). This allows them to have opportunities that suit them, and moving from what is important to them, giving them confidence and motivation to move beyond this point with new experiences and learning (Davies, 2010). 

Youth work is committed to work in a participative way that allows young people to become equal partner in their learning processes and decision making (WG, 2014). This characteristic also involves tipping the balance of power and control in the young people’s favour (Davies, 2010). Working in this was encourages young people to take responsibility for their own learning and development and having control over themselves (WG, 2014 and Davies 2010). This also differentiates youth work to other professions and allows young people to take ownership of their own progressions. 

Youth workers are educators, although they fulfil many roles, being educators is their first and primary role (Rosseter, 1987). This educational role of youth work is carried out using non-formal and informal education techniques that provide young people with active interventions with an aim to provide an environment in which young people can develop and learn (WG, 2014). These techniques are opportunities to learn in ways that are educative, expressive, participative, inclusive and empowering (WLGA, 2013). Nevertheless, youth work in any of its forms are used in order to allow young people to achieve outcomes of active participation, wider skills development, enhanced emotional competence and fulfilled potentials (WG, 2014).

Youth work and its informal education can take place in many different forms. It is universal for all young people, but also has methods of targeted work to meet needs of young people and society (LSIS, 2012). These forms can include youth clubs, within schools, within drop in centres, outreach, alternative education projects such as pupil referral units, home school support and Cynnydd projects (WG, no date and CCC, 2019). The following sections of the paper will look more closely at some of these elements of informal education within youth work and critically analyse them.

Youth Clubs
Youth clubs have been in existence within Britain since the early 1800s (Robertson, 2005).  They are created to provide a safe environment for young people, of any religion and ethnicity to come together, learn, socialise, get involved with activities that interest them, experience new opportunities and have a place in which they belong (Robertson, 2005 and WG, 2014). Youth clubs have a rich heritage and are described as a roller coaster ride (Robertson, 2005, p.21). The term ‘roller coaster’ has been given to youth clubs due to the dramatic changes in the ascent and descent of the clubs (Robertson, 2005, p.21). Youth clubs were considered to be very important to the lives of young people, in fact, the Albermarle Report of 1960 reported that the fundamental task of a youth service was to “encourage young people to come together in groups of their choosing” (Robertson, 2005, p.1). This led to the steep ascent of youth clubs, and many were opened all over the country (Robertson, 2005). In recent years, youth clubs have descended and very few now remain over Britain due to the lack of new buildings, budget cuts and funding being diverted to other causes (Robertson, 2005; Bawden, 2007 and Heaney, 2017).  

Youth clubs follow suit with youth works value of being universal, in fact its one of the only universal youth work provisions that still and continue to exist. This is down to many youth work projects being target driven by the needs of young people and funding (LSIS, 2012). This suggests that youth club is one of the only sources that all young people can benefit from to achieve their potentials. 

A typical youth club is open 2-3 evenings a week offering a range of activities such as music, games, football, arts and crafts, films and projects for young people to take part in (Robertson, 2005). Youth clubs are also often fitted with a range of facilities for the young people to use such as television, a social space, computer, internet, games consoles and kitchens (Robertson, 2005). It is with these activities and facilities that young people can use to achieve their youth work outcomes of active participation, wider skills development and enhanced emotional competence (WG, 2014). In addition to this, young people can learn basic cooking skills, have time to relax and use the buildings for anything that they require (WG, 2014). While also having these opportunities, youth clubs also offer trips (Robertson, 2005). For example; canoe and boat building, coasteering, go karting, Duke of Edinburgh Award Schemes and exchanges (Robertson, 2005). These not only enable the young people to learn new skills, but also learn to enjoy, manage risks, improve self-esteem and confidence and learn about other countries and cultures (WG, 2014 and LSIS, 2012). 

Youth clubs are not only about having fun and learning new skills, but also being educated. Youth workers at youth club also put on workshops and activities to educate young people informally such as drugs and alcohol awareness, mental health, sexual health, crime and antisocial behaviour, healthy cooking and eating, budgeting and other life skills (Youth work essentials, no date and Robertson, 2005). These activities educate young people, widen their aspirations and support them to live a better future (WG, 2014). 

Young people are welcome to attend youth clubs for any reason (WG, 2014), whether its to learn, meet friends or play games. Young people also attend youth clubs to receive support, advice and guidance on their next steps in their futures (Robertson, 2005). From the authors perspective, youth clubs are valuable to young people’s communities and offer opportunities that would not be offered elsewhere. The author benefited greatly from her youth club as a young person, it developed her confidence, self-esteem and believes it made her the person she is today. Youth work within youth clubs inspired the author that much, she now runs a youth club of her own to ensure young people benefit in the same way she has in the best way possible. 

Young people at youth clubs don’t often realise they are achieving outcomes and are not obligated to take part. While being a voluntary form of youth work, it often has implications on the number of participants and the way in which the youth work is delivered (Robinson, 2005; Jeffs and Smith, 2010). The youth workers must build a relationship with these young people and change their approaches to make it engaging for the young people to attend (Jeffs and Smith, 2010). As previously noted, the asset of youth clubs is in decline, not only down to lack of facilities and funding but also due to the downfall in its usage by young people (Robertson, 2005; Bawden, 2007 and Heaney, 2017). In contemporary society, young people are spending more time at home, especially with the variety of social media and games available to them (Robertson, 2005; Hymas and Dodds, 2018). This means they can associate with one another over the internet and engage in games at home rather than the youth club. In addition to this, there are more fears about safety at night with less participants likely to now attend (Robertson, 2005).

Youth work in schools
Youth work in schools is simply a process of non-formal learning integrated in to a formal setting (Wales Youth Agency, 2003). According to the Wales Youth Agency (2003, p.9) research suggests that “if schools need to expand their remit from a subject-led curriculum to a more student/learner-led curriculum youth workers are well placed as effective partners”. This suggests that youth workers can enhance education within schools for young people, and their outcomes. The Wales Youth Agency (2003) created a handbook to introduce, explain or expand on existing knowledge and experience in relation to delivering youth work in schools. Although the author recognises that the document was developed over 10 years ago, it is still considered to be a substantial document which is still relevant to current practice (The Wales Youth Agency, 2003). 

Youth work in schools are vital and important, and this is not only down to them being educators (Wales Youth Agency, 2003). Comprehensive schools will have a number of pupils who are unable to cope with the pressures and daily equipment’s of school life (Wales Youth Agency, 2003). This can be down to many different reasons such as troubled backgrounds, absence of appropriate role models outside of school, substance abuse outside school and adverse childhood experiences (Wales Youth Agency, 2003 and WG, 2012). These unfortunate circumstances may lead to health and wellbeing issues, failures, disengagement and exclusions due to outbursts of anger and frustration (Wales Youth Agency, 2003 and Welsh Government, 2012). The role of a youth worker within a school can provide a support system for these young people that is non-judgemental, confidential and supportive (Wales Youth Agency, 2003 and LSIS, 2012). A youth worker can offer advice and has the skills and experiences to liaise with families and agencies outside of the school setting that can help young people through their education journey, and make it more bearable (LSIS, 2012). This also benefits the school teachers as well as the young people by taking the load off the teachers and allowing them to be free to carry on their job roles within the class room rather than being disrupted, which in turn can benefit the education of others.

Youth work in schools also works to keep young people engaged and broadens the range of experiences available to children and young people in school (Wales Youth Agency, 2003). These experiences, offered throughout informal education and activities can channel young people from destructive and negative influences into a more positive direction, allowing them to have better opportunities, raised self-esteem and reach their potentials (Wales Youth Agency, 2003, LSIS, 2012 and WG, 2014).

Although the introduction of Youth Work and informal education within school’s sound positive, it does in fact come with downfalls to youth work practice. As previously mentioned, youth work is voluntary for young people to take part and they are welcome to withdraw at any time (WG, 2014). However, schools it is difficult to fulfil this voluntary arrangement within compulsory schools (Wales Youth Agency, 2003 and Jeffs, 2007). Often within schools, the teachers will dictate which young people will join in to the informal programmes, activities and there is often a referral process in place to see the youth worker (Wales Youth Agency, 2003 and Jeffs, 2007). Because of this, the youth work is not entirely universal or voluntary (WG, 2014). In addition to this, young people who want to see the youth worker, or require the support may be missed out. The workers can work around this by creating programmes that are consulted and decided by young people to introduce the voluntary aspect (Wales Youth Agency, 2003 and WG, 2014).

Another issue that can occur when introducing informal education within a formal setting is the conflicting ideologies and priorities of both the school and youth work (Jeffs, 2007). For example, working towards societal needs and meeting targets rather than meeting the young people’s needs and interests (Sapin, 2013). This can also be seen due to the different values, policies and procedures they each follow. To begin with, the relationship with a student and teacher is much different to that of a student and youth worker. As previously mentioned, youth workers work in a way that allows young people to become equal partners in their development and youth workers tip the balance in power to support this (WG, 2014). This is a different case with teachers who have more authority and are seen to be more powerful than a student, with expectations of students respect and cooperation (Jeffs, 2007). In addition to this, informal educational programmes require a certain degree of flexibility and time, however a school runs on timetables and timeslots, and delivery must be kept within the boundaries, rules of the school and its curriculum (Wales Youth Agency, 2003 and Jeffs, 2007). This can cause issues to the delivery of these programmes, the outcomes they offer and expectations. 

Youth work with in school is often misunderstood and undervalued by other staff and are just seen as people who take young people on trips and activities, rather than educators throughout informal education (Ingram and Harries, 2001). In addition to this, school-based youth workers are perceived as occupying a subordinate position in the hierarchy to managers and teachers (Jeffs, 2007). This makes it difficult for school-based youth workers to operate confidently and effectively to meet the needs and aspirations of young people. Sapin (2013) believes that when youth work is valued, working within non-youth work organisations, such as a school, can be very effective and can be a useful way of working with different groups. Therefore, if youth work and informal education is valued, understood and workers work together with other staff, then the use of informal education within a formal setting can work effectively to allow young people to achieve their potentials personally, socially and educationally (Wales Youth Agency, 2003; Jeffs, 2007 and LSIS, 2012). Nevertheless, workers have no control over funding, schedules or the curriculum and for now Jeffs (2007, p.106) states they are at best guests and at worse tolerated intruders.

Detached and outreach youth work
Detached youth work is a form of youth work that was created due to the lost contact and unattached large sections of youth population (Whelan, 2010). These lost contacts of young people, deemed as the ‘unclubbables’ became a growing concern among the adult population, and “youth was getting increasingly out of control” (Whelan, 2010, p.48 and Davies, 1999, p.42 cited in Whelan, 2010). These concerns, highlighted by the Albemarle Report lead to ways of responding to the issues (Whelan, 2010). Therefore, workers experimented by detaching themselves from organisations in order to work with the detached young people (Whelan, 2010). Crimmens et al. (2004, cited in Whelan, 2010) offers a detached youth work definition of: 
Detached work endeavours to provide a broad-based, open-ended, social education in which the problems and issues to be dealt with, and the manner in which they are dealt with, emerges from the dialogue between the young person and the youth worker.

(Crimmens et al., 2004, p14 cited in Whelan, 2010, p.49)
This suggests that the youth worker works with the young person on their terms, on their turf to allow them to work on and address whatever needs and issues they may have (CWVYS, no date). This street-based youth work, that particular works with young people who are ‘unattached’, ‘socially excluded’, ‘marginalised’ or ‘disengaged’ allows them to achieve and benefit from youth work, even if they are detached from local provisions and society (Whelan, 2010, p. 49). As previously mentioned, detached youth work operates throughout detached youth workers and organisations. Therefore, it operates without the use of a building or activity and takes place where the young people are at both geographically and developmentally (CWVYS, no date). This follow suits with youth works agenda of starting where the young people are (WG, 2014 and LSIS, 2012) and means that detached work as the central plant of negotiating issues of power, authority and control (Whelan, 2010 and CWVYS, no date). Therefore, the dialogue and approach between a youth worker and young person is paramount.

Another common street-based approach to youth work is outreach work (Whelan, 2010). This form of youth work focuses on going out from an organisation or project with a specific aim of encouraging young people to engage (Whelan, 2010). The main difference of this street-based approach is that workers set out their role with a specific agenda (Whelan, 2010 and CWVYS, no date). Therefore, this approach is set out with aims in hand and to attract young people to new or existing youth centres or projects (CWVYS, no date). This is done entirely to benefit the young people and can also be used to identify caps that exist in existing services aimed at meeting their needs throughout consultation with the young people (CWVYS, no date). Thus, meaning the approach not only wants to enhance young people’s opportunities, outcomes and development, but also gives them an opportunity to be in control over them and have their voices heard (LSIS, 2012 and UNICEF, 1989).

There is a fundamental similarity between each of these street-based approaches, which involves the fact that they both start where the young people are at, whether this is on a street, a bus stop, in a park or anywhere else (WG, 2014; Whelan, 2010 and CWVYS, no date). However, it is clear that detached work is set out to find the needs of the young people and attempt to deal with them to in order to provide a better life and outreach can be seen as an extension of a building or activity based practice (CWVYS, no date).

Although these are different aspects of youth work, the characteristics, outcomes and principles and purposes stay the same (CWVYS, no date and WG, 2014). This street-based approach still has the same key characteristic of allowing young people to achieve their potentials, develop personally, socially and educationally and achieve outcomes of active participation, wider skills development and enhanced emotional competence (LSIS, 2012 and WG, 2014). There is also no difference in the way it is delivered and is still provided meeting the five pillars of youth work; educatively, expressively, participatively and in a way that is empowering and inclusive (WLGA, 2013). In fact, the use of outreach and detached youth work enables youth work to continue to be inclusive and ensuring young people who do not attend youth work provisions are not missing out, or being left out (CWVYS, no date). This gives a whole new purpose to detached and outreach youth work, that allows every young person to benefit form.

Just like other forms of youth work, detached and outreach fundamentally relies on the voluntary participation of young people (WG, 2014, CWVYS, no date and Whelan, 2010). As previously mentioned, in contemporary society, young people are spending more time at home and socialising throughout the use of social media and games (Hymas and Dodds, 2018). Because of this, young people are no longer seen hanging around in bus stops or walking around the streets. This implicates the work of detached and outreach youth work, and more often or not, they are no longer required if young people are no longer outdoors. This could mean that young people are missing out on opportunities, outcomes and support which could implicate their future developments. In times like this, youth work must develop new approaches to reach out to these ‘unattached’ young people (Whelan, 2010). 

It is clear to see that education throughout youth work has many positives to the health, wellbeing and the future of young people. However, does this help young people live a ‘good life’? While carrying out research for this assignment, it is difficult to underpin what exactly is a good life. It has become apparent to the author that a good life can mean different things to different people and it is in fact subjective. Westacott (2019, p.1) states that the question of ‘What is a good life?’ is one of the oldest philosophical questions, and its interpreted in different ways. These different ways include the ways in which we live, our health and wellness, living a fulfilled life, living happily or even just being a person full of goodness (Westacott, 2019 and Martin, 2012). What has become clear, is that the outcomes youth work provides to young people can offer these different terms of a good life. This can be seen my empowering young people to become better versions of themselves and fulfilling their potentials, whatever that may be (LSIS, 2012). The informal educational techniques used within youth work allows young people to learn and develop personally, holistically and educationally that may allow them to achieve whatever they see as a good life (LSIS, 2012). Youth work starts where the young people are at and works with them on their needs, issues and aspirations (WG, 2014). Therefore, it can enable young people to achieve outcomes that they want and what they require to fulfil a better life (WG, 2014). 

Youth work can also be a useful tool to improve the health and wellbeing of young people, subjectively and objectively to achieve a good life. Subjective well-being is defined as ‘a person’s cognitive and affective evaluations of his or her life’ (Diener, Lucas & Oshi, 2002, p.63 cited in Albuquerque, 2016m p.1). It refers to the way in which an individual perceives their life satisfaction and refers to emotions, moods and feelings (Albuquerque, 2016). A person with a high level of satisfaction within their lives, and who experience more positive affects and less negative affects would be considered to have a high level of subjective well-being (SWB), or in other terms be happy (Albuquerque, 2016). These positive effects refer to emotions that are pleasant from experiences such as joy, fun, affection and sense of belonging (Albuquerque, 2016), where as the negative affects refer to unpleasant emotions and moods such as guilt, anger and shame (Albuquerque, 2016). Youth work can enable young people to experience these pleasant emotions throughout informal education and activities that they enjoy, that are fun and provide and environment that they feel they belong such as youth clubs (LSIS, 2012 and WG, 2014). On the other hand, youth work can also lessen the unpleasant experiences and emotions young people acquire by providing a safe environment to offer support, guidance, workshops and activities that can support them to overcome these negative emotions and moods (Wales Youth Agency, 2003 and LSIS, 2012). This can improve their emotions and feelings of their own lives, and in turn can enable them to experience high levels of happiness (Albuquerque, 2016).

Youth work is committed to enable young people to live a good and improved life by offering the outcomes continually and previously discussed, providing new opportunities and meeting the needs of young people. The government and youth services take the work of youth workers seriously by providing policies such as The National Occupational Standards for Youth work (LSIS, 2012), The National Youth Work Strategy for Wales (WG, 2014) and the Youth Work in Wales: Principles and Purposes (WLGA, 2013). These documents are created to ensure that youth work is provided with a good professional standard, and young people are put at the forefront of their work. Youth work also obeys and follows government legislation that is created to benefit our country, and the health and wellbeing of young people such as Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2016), The Global Goals for Sustainable Development (2030, United Nations, no date) and working towards other issues that young people face within society throughout workshops, multidisciplinary meetings and using other agencies to meet the needs of the young people (LSIS, 2012). 

This assignment clearly demonstrates the importance of youth work and informal education within schools and the community. It has been clear that young people may find school difficult, become disengaged and even get excluded from full time education (Wales Youth Agency, 2003). In times like these, youth work can be a great help to re-engage young people, to support their needs and issues, improve health, wellbeing and school outcomes or provide alternative education that suits them better (Wales Youth Agency, 2003; LSIS, 2012). Therefore, it can be interpreted that youth work supports the educational curriculum and engagement within Wales. Education in schools within Wales may also not be equipped to offer certain opportunities that young people require due to the timetables and strict curriculum. In times like this, youth work offers these opportunities of activities, trips and experiential learning to widen young people’s aspirations and enable them to make informed decisions on their lives (WG, 2014). Education within youth work works well alongside education within schools to allow young people to achieve better outcomes and fulfilled lives (Wales Youth Agency, 2003 and LSIS, 2012). Informal education within the community using youth clubs and outreach or detached youth work has also demonstrated its importance the development of young people, including those who are disengaged within society (Whelan, 2010). This engagement is often helpful for those who have fallen between the gaps of education and work in the real world and those who are not in employment, education or training for a range of different reasons (Welsh Government, no date). Youth work can assist these young people to become members of society and improve their outcomes of life (WG, 2014). Therefore, youth work and informal education can be used as a second chance, or a safety net for these young people instead of them going under the radar and struggling through life.

Youth work is dedicated to preparing young people for a good life throughout the outcomes it offers, its commitment to young people and its key characteristic of enabling young people to achieve their potentials (LSIS, 2014). As previously mentioned, youth work also supports the health and wellbeing needs of young people and carry outs active interventions (WG, 2014). In addition to this, youth work follows policy and legislation to ensure that it delivers a good standard of education and provision, as well as working towards government initiatives such as the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2016) and The Global Goals for Sustainable Development (2030, United Nations, no date) that not only support this generation of young people, but also those to come. Although youth work has implications in the way it operates, and the changes that are occurring in contemporary society, it still exists and is adaptable (LSIS, 2012). This can all be interpreted to providing young people with preparations for a good life.
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