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Welsh Government (2017a) state that when considering a child transitioning practitioners should, be inclusive and accessible to all. Consider the specific needs of the individual child, by also respecting the family’s needs. Use of a strength-based method and that professionals have an understanding to the struggles our families encounter. 
What are transitions?
Education Scotland (2017) suggest that transitions are the moves children make, these could be from home to school, or significant transitions such as moving through stages. Education Scotland (2017) believe that transitions are a part in everyone’s life, they believe that most children see transitions as a positive however some can find transitioning difficult. It is stated that support from parents and staff support children through the transitioning process. Birth To 5 Matters (No Date a) support that if transitions in early years are supported correctly the child will develop bases for positive feelings towards transitions, they will overcome in their lifetime. Transitions are a process not an event, that are not just movements between settings but are also movements from room to the room within the same setting. Birth To 5 Matters (No Date a) believe that some children’s vulnerability is increased at times of transitions, as this can increase insecurities of having their needs met.
HSE (2018) express that within children’s first five years of their life they will reach significant changes in their developmental millstones. They include developing gross and fine motor skills, communication and listening skills, problem solving skills and physical developments. Although HSE (2018) suggest that all children are different, and that the article is based on an average guide. Educational Technology (2020) support that children should be supported through stage not age this has been influenced by Vygotsky theory of the ‘zone of proximal development’. 
PACEY (2016) suggest that environmental changes such as, moving home, a change in parental relationship, bereavement or changes in family dynamics impact children transitioning. PACEY (2016) suggest that allowing time for the professional to gradually build a trusting and secure relationship with the child and caregivers will allow a child to be more curios to exploring, playing within the setting. Barnardo's (No Date) support that good quality relationships must be prioritised to support children's well-being, growth, and health, particularly in children who have experienced trauma or adversity.
SENDIASS (No Date) suggest that children can also face care and educational transitions, these could be from an early years provision to primary school settings, following transitioning to comprehensive school, following transitioning from comprehensive school to extended education or employment. NACNS (No Date) identify that a care transition is a transition between healthcare practitioners or locations as the child’s physical needs change. 
According to RCT (No Date) there are two types of transitions, Vertical transitions, and Horizontal transitions. RCT (No Date) believe that good practice highlights the importance of transitions being managed and thoroughly planned by considering the individual child’s need while respecting the parents as a part of the transition process. WYECPLC (2020) support there are two types of transitions. WYECPLC (2020) support that ‘vertical’ transitions are bigger transitions and’ horizontal’ transitions are more of everyday transitions. They believe that both transitions can happen alongside each other or separately.  Birth to 5 Matters (No Date a) also value that there are ‘horizontal’ transitions that children face daily, having support with these transitions this will create foundations for positive feelings towards facing transitions.
[image: School Girl Wearing a Backpack]RCT (No Date) explain that transitions are of the highest quality when the practitioners are supportive and inclusive. Secondly that the family and child are at the heart of the process, through creating positive relationships and work closely to best support the child. Thirdly that the environments are accessible and welcoming, and that there is a continuity in the child’s care, development and learning by maintaining a holistic approach to the child’s needs during transitions. Lastly keeping the core purpose in mind whilst managing transitions, by ensuring support throughout the transition process for the individual and relatives. 










The Needs of the Child.
Tower Hamlets Early Years Service (No Date) suggest that transitions are opportunities to create new experiences allowing children grow. They believe that transitions within school are difficult times for children and this can impact their emotional development. However, by maintaining stability through these times the child’s emotional development will progress. News Wise (2017) believe that the environment that children are raised in have long lasting effects on their emotional and social development. This article is based around several theories such as Valliant, 2012: Waldinger & Schulz, 2016. The article states that it is necessary for children to feel emotionally and physically secure to experience, explore, and comprehend their feelings. This is based on Sroufe (2000), where he believes that how caregivers respond to the child's emotions influences the child's response to their emotions. 
ChangeKidsLives.org (No Date) support both Tower Hamlets Early Years Service (No Date) and Welsh Government (2017a), stating that practitioners should meet children at their current level of need before expecting them to reach their potential. These needs may include a basic level such as, food, water, warmth, and rest and without this basic level of needs met the child is unlikely to reach their full potential.
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Why Maslow’s (Hierarchy of needs) & Bowlby’s (Attachment) theory are important in practice?
Ealing Educational Psychology Service (2020) support Maslow’s (1943) pyramid of hierarchy of needs theory and believe that children will not achieve their potential unless their foundation level of basic needs are met. Whilst this guidance focuses on transitioning back into school after COVID-19 the principles of transitioning remain the same. The guidance suggest that key people should acknowledge common lived experiences that children face and suggest that key adults should ensure the children are given compassion, empathy, and time to talk to help with their transitions. NSPCC Learning (2021) believe that attachment described by Bowlby (1997) as a term that is defined as a lasting psychological connection between people. They state that the attachment theory identifies the importance of the connection between a child and a caregiver. If this connection does not form or becomes affected this could impact the child’s emotional and psychological development impacting future relationships. 
According to Mentally Healthy Schools (No Date) it is important to support children that are more likely to find transitioning difficult. They believe children with additional needs, suffer with mental health, have behavioural difficulties, limited support, have experienced transient living, who are anxious or have experienced bullying are more vulnerable when transitioning. Devon County Council (No Date) support this and suggest there are three levels to transitioning support. They believe that there are key differences between the levels, firstly there is a universal level that is in place for every individual child. Secondly there is targeted support for children who are relatively vulnerable, these children are likely to become distressed when they experience change. Additionally, these children are not likely having their basic level of needs met within Maslow’s pyramid. Finally, there is specialist support for children with complex level needs, these children benefit from enhanced transition arrangements. In addition to these the practitioners should be mindful of the difference in transitions whilst supporting individuals. 






Vygotsky’s theory ‘Zone of proximal development and scaffolding’
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Educational Technology (2020)
Welsh Government (2017a) suggest that the UNCRC provides a framework that warrants that children are enabled to lead a happy, safe, and a fulfilled life. The UNCRC's core values are non-judgmental and a responsibility to meet the child's best interests. Giving them permission to life, survival, development and have consideration of the voice of the child. Birth to 5 Matters (No Date) support that quality transitions acknowledge the importance of the child’s voice. Hwb (2020) state that each learner should access topics that best support their learning with use of a content-focused curriculum. This is supported with Vygotsky’s theory ‘Zone of proximal development and scaffolding’.
Vygotsky’s theory is supported in Educational Technology (2020) they suggest that a child communicates when they are born through emotional responses and continues learning through interactions with others around them, he emphasises the values of a practitioner holds in a child’s life. Educational Technology (2020) highlight that Vygotsky introduced the theory that there is no ideal age for learning but there was an ideal stage, this was of a similar opinion to Piaget. Vygotsky’s views around cognitive development can be summarized into four key points. Firstly, that the connection between the child and adult is significant to learning. Secondly that society and culture influence the child’s attitude towards their learning. Following by language being the primary tool used to a child’s development. Lastly learners benefit greatly in learner lead activities as they can use social interactions to promote development. 
Welsh Government (2017a) believe that when children are placed in the centre of the transition planning and can identify their need to feel secure and confident through the process enabling the child the highest quality of transition. Birth to 5 Matters (No Date b) support this and suggest that vulnerable children are more likely to face difficulties whilst transitioning, as this can make them feel insecure and feel that their needs are not being met. 























The role of the Adult. 
Department for Education (2023) believe that each individual child must have a key adult that is able to meet the individual child’s needs. This will support the child by forming a trusting relationship, and consistency to become familiar with the setting.
[bookmark: _Hlk151934825]Early Years Educator (No Date) suggest that some use of an attachment-based approach to finding a key adult can also be used. They state that this would be formed naturally where the child and practitioner form a natural relationship. NSPCC (2021a) support that it is important that practitioners working with children should develop an understanding of attachment. 
The Attachment Research Community (2019) suggest that attachment is a primary need that increases the infants' survival potential. Children are not born able to meet their own basic needs but can form attachments with caregivers. When the child is supported when they need their basic needs met this creates a secure attachment that enables the child to go on to explore the world. Birth to 5 Matters (No Date) support The Attachment Research Community (2019), NSPCC (2021a) and Early Years Educator (No Date) statements in highlighting that practitioners should recognise the importance of attachment and the emotional well-being of the individual child and their family. Head Start Kernow (2023) support and state that each interaction is an opportunity for a child to grow.  
How can a relationship be developed?
Safe environment. 
ChangeKidsLives.org (No Date) suggest that practitioners should consider Maslow’s hierarchy of needs whilst supporting children. The basic needs of the child are physiological needs, safety, moving up towards having the sense of belonging, support to encourage self-esteem and self-evaluation. Education Library (2020) support ChangeKidsLives.org (No Date) by stating that teachers should encourage an environment that encourages children to take risks in a healthy manner. By encouraging questioning and answering, open mind sharing and healthy choices.
The voice of the child.
Welsh Government (2015b) believe that being committed to the children’s rights has focus on the child’s greatest interests, accounting all aspects that may impact the child’s well-being within the transitioning period. Welsh Government (2015b) support Vygotsky’s theory that communication is key to developing the child’s learning, both City & Guilds (No date) and Orey (2014) believe that practitioners should take non-verbal communication into account whilst building relationships and communicating with children. 
Communication. 
Tower Hamlets Early Years Service (No Date) state that close involvement from the caregiver ensures that the practitioner is well informed of any needs that need to be met while the child transitions. Birth to 5 Matters (No Date b) support this and suggest the child’s key person should make essential connections, as a child being greeted with a warmly welcome will make this easier for the child. Both Tower Hamlets Early Years Service (No Date) and Birth to 5 Matters (No Date b) highlight that key practitioners should support the child and family by becoming the link between home and the setting. This will encourage reassurance by creating a close, supportive and an ongoing relationship with the family.  
Tower Hamlets Early Years Service (No Date) state that information regarding the transitions need to be passed from class teacher to class teacher before each transition. They state that this should be evaluated to enable the transition process can be improved each time. Birth to 5 Matters (No Date b) support communication between practitioners ensure children are supported individually.
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Partnerships
[bookmark: _Hlk148918380]UK Government (No Date) suggest that working in corporation with caregivers is central within early years settings. UK Government (No Date) believe that inviting families to share information about themselves personally, family, community, and culture to support building trusting relationships. They highlight that working together to share information, help identify the child’s interests early and help discover how best to support the child. 
Welsh Government (2018c) believe that practitioners should continuously maintain what matters to the child and caergivers. It is suggested that developing co-productive working relationships, for the child to feel respected and understanding of what is taking place. They believe that when practitioners are open and honest the child and family feel confident to provide relevant information around the child and family circumstances.
Bronfenbrenner’s ecological systems theory. (1977).
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Simply Psychology (2023b)
The Psychology Notes HQ (2021) support Bronfenbrenner (1977) theory of the Ecological Systems Theory. They state that Bronfenbrenner’s theory investigates at how social environments impact the development or children. They believe that the theory highlights the importance of seeing children in multiple environments to help gain a better understanding of the child’s development.  Onwuegbuzie, A.J. et.al. (2013) support this and states that this theory consists of four levels, where each level impact the persons development differently. Firstly, the first level consists of immediate environment, where a child interacts closely with others such as the home, classroom, playground. Secondly the next level refers to connections between environments. The third level is where the persons experiences at home might influence in other settings. Lastly the fourth level is where the community and society surroundings influence the person. El Zaatari, W. and Maalouf, I. (2022) support this and suggest that there are influences that effect children’s sense of belonging, such as the learning conditions, key adult relationships, safety, additional activities, peer communication and parents’ involvement. 
NSPCC (2023b) support Bronfenbrenner (1977) and suggest that a multi-agency is a key approach to support affective working, as families access numerous services during a child’s development. This approach helps create an overview of the family’s circumstances and agencies can work collaboratively whilst supporting the child. 











Interventions 
[image: Treisman every interaction...]Head Start Kernow (2023)
Tower Hamlets Early Years Service (No Date) state that practitioners should receive adequate information when preparing children, particularly children with additional needs when transitioning. They suggest ensuring the children have access to visits with friends to the new classroom for the children to become familiar with their new environment. Birth to 5 Matters (No Date b) support that there are many ways practitioners can support children with transitions. They suggest ensuring that practitioners gather key information while planning the child’s transition plan. 
Tower Hamlets Early Years Service (No Date) suggest that this would be done with access to key adults, this could be done by creating a relationship with the child/children prior to the transition. This will help support the child as the practitioner will have access to observing the child in a familiar setting prior to the transition. Birth to 5 Matters (No Date b) support this and suggest that children need practitioners that recognise the importance of attachment and emotional well-being of the individual child. 
Tower Hamlets Early Years Service (No Date) suggested creating a transition book for the child to familiar themselves with the photographs where the caregivers can support the child at home. Birth to 5 Matters (No Date b) support Tower Hamlets Early Years Service (No Date) also suggest use of transition books to help familiar the child with setting. 


Prosed Outcome. 
Hwb Cymru (2020a) states that the four purposes provide the learners with the ability to become, healthy, confident individuals that will be valued members of society in the future. The aims are to support the child to be ambitious capable learners in education and beyond. The curriculum ensures that children are ethical and informed citizens of their country and the world. They lastly support children in becoming creative individuals that are ready to participate in life and work.
Hwb Cymru (2020b) state that the four purposes are based on integral skills, these skills develop the child’s understanding of types of values. The children would develop these skills, creativity and innovation, critical thinking and problem solving, personal effectiveness, planning and organising, cross-curricular skills, and progression.   
Welsh Government (2018) highlight the importance of play when encouraging a child’s development in finding themselves and gaining confidence. Welsh Assembly Government (2002) believe that play is valuable to all children’s development. Welsh Assembly Government (2002) support UNCRC in acknowledging the significance of play for children’s development. Article 31 in the UNCRC state that children have the right to participate in play, cultural and artistic activities, according to Save the children (No Date).
Flying start (No Date) state that Schematic play allows children to understand the meaning in what they are doing. They suggest that children learn through opportunities of active learning by experiencing hands on activities. Flying Start (No Date) suggest that practitioners with a basic level of understanding schema they can understand their observations that are able to support the child’s development. 
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