Module BMSA40001                                                                                                 Student number: 2115570







Student number: 2115570
Module code: BMSA4001
Module coordinator: Nalda Wainwright
Module title: Developing & Supporting Early Childhood Physical Development
 




















Assessment Feedback Sheet 
 
                Student No./Name: 2015508 
  
	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work. 

	What do you consider to be the best aspects of this work? 
	[bookmark: _GoBack]Reflecting on my practice and the importance of doing it. 

	Which aspects do you consider could have been improved in this piece of work? 
	To spend more time researching and writing up the assignment. 

	What have you found most satisfying whilst undertaking this submission? 
	Reflecting on my practice has been satisfying. I have found that I should do it more to help me become a better practitioner. 

	 
ASSESSMENT CRITERIA 
	Learning 
Outcomes 
 
 
	GRADE 

	
	
	Poor 
< 20% 
 
	Weak 
20-29% 
	Unsatisfactory 
30-39% 
	Satisfactory 
40 – 49% 
	Good 
50 – 59% 
	Very Good 
60 – 69% 
	Excellent 
70 – 84% 
	Exceptional 
85– 100% 
	 
  % 

	Overview of setting and evaluation of practical activities  
	3 
	 
	 
	 
	 
	 
	 
	 
	 
	30% 

	Reflection and analysis of practical delivery. Linking reflections to child development, motor development theory and implications for future practice 
	2,3 
	 
	 
	 
	 
	 
	 
	 
	 
	40% 

	Analysis of pupils’ physical skills and implications for their development, Physical activity and self-perceptions 
	1, 2 
	 
	 
	 
	 
	 
	 
	 
	 
	30% 

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below. 
	 

	TUTOR COMMENTS: 
 
 
 
 
 
 
 
 
 
 
 
 

	 Submission date:  
via Turnitin 
	Return date: 
(at least within 4 weeks) 
	Tutor: Nalda Wainwright 
	Mark:  


 


Introduction
This essay will contain a personal reflection on my experience of supporting children’s physical development after receiving my training with series of Successful Kinaesthetic Instruction for Pre-schoolers (SKIP Cymru). I will begin with a brief overview of the school and will then reflect on two cycles of a SKIP sessions I have delivered whilst attending the training sessions and also researching the evidence that supports SKIP. The setting I will be reflecting on is a large community primary school situated in the east of the city of Swansea and caters for over 350 pupils aged between three and eleven. The school has approximately 35% of pupils eligible for free school meals which is a higher than average for Wales (Esty, 2014). Evidence suggests that children from areas with high levels of deprivation have nearly double the levels of childhood obesity, compared to the lowest levels (NOO, 2010).
Although there are some arguments and unconvincing evidence to support the effectiveness of school based interventions to reduce overweight and obesity in children (Gonzalez-Suarez, Worley, Grimmer-Somers & Dones, 2009) many identify that schools have a significant position within children’s lives and is an ideal vehicle to deliver health promotions (Harrison & Jones, 2012).  The school environment is considered to be important in promoting healthy lifestyles, including physical activities, however, some environments are not thought to be utilizing this (Navalpotro et al, 2012). Prior to my SKIP training I have only been observed carrying out a PE lesson once in college, but never received any kind of training during my time at college or university on the correct way to teach children valuable skills such as throwing and catching. My reflections for this assignment are taken from the morning Nursery class within this school where I currently teach part time. There are 42 pupils aged three and four years old. 
Cycle one
After attending the SKIP training days I realised that my prior understanding of children’s fundamental motor skills was very poor. I had considered that these skills would develop over time, however, the training taught me that this was indeed not the case and that it can have a detrimental impact on children’s development of specific sport skills in later life if they do not develop (Goodway & Branta, 2003) and that many children fail to become proficient in these skills (Stodden et al, 2008). I felt confident going into the lesson after the SKIP session and was excited to deliver the session to the class and to observe the children’s varying levels of motor development and movement competence that Gallahue, Ozmun and Goodway (2012) suggest that can become apparent when observed closely. 
However, I quickly found that my perception on how the session would go was extremely different to how it actually was. There were 41 children in class that morning and I divided them into two groups to take into the hall to carry out the session. The children were excited to see all the equipment set out ready for the session and were eager to investigate. There was just myself and one Teaching Assistant in the session, as we were short staffed at the time and this is a major constraint in carrying out SKIP successfully. This had a major impact on the session and meant that the children were more difficult to calm and it took slightly longer to explain the activities and how the session would be. The Teaching Assistant had also not received the SKIP training and due to being quite new to the school had not participated in many PE lessons, therefore had very little knowledge on how to support the session. 
I began with a warm up using the spots as suggested during the training. I found these were a great tool, especially given the age of the children for them to understand about personal space. During the warm up I encouraged the children to move into all the areas of their space, using a range of animal shapes, where I modelled the use of tall, short, wide and narrow to help to develop their body awareness which is an important aspect in children’s physical development (Brownell, C.A., Zerwas, S., & Ramani, G.B, 2007). Using the spots helped me to assess the children and their abilities. It was interesting to observe the variations on abilities and how some children, who are often very physical in class were reluctant to move on the spots and had difficulties with coordination and balance skills. I was able to identify the children who needed encouragement or support to move, however, due to having a large group of children, the age of the children and time constraints I found that this was very difficult to carry out whilst also keeping the children engaged and maintaining control of the group. 
Once the warm up was complete I divided the children into two smaller groups, the TA took one group onto the obstacle course and I had the remaining group in the garden to play the treasure chest game. However, due to lack of staff and also staff knowledge of the theory of SKIP to keep children moving to allow for maximum amount of activity I found that the children were left waiting while I set up the garden for the game and the TA was making all the children line up and take turns, despite being told to encourage the children to start at any point and to keep moving. The treasure chest game quickly proved to be a difficult concept for the majority of the children to grasp. I had planned for this garden to develop children’s locomotive skills, encouraging them to travel in a variety of different ways between the hoops. However, many of the children were unable to copy the actions, despite me modelling the movements and were just wanting to get the objects to the hoops as quickly as they could. They also struggled to grasp the concept of taking one object from the hoop and place it in the opposite hoop. 
After this first session I felt quite deflated at the many obstacles I had encountered in this first session. There were a number of constraints in this session however, I felt pleased and optimistic that the spots would be a good tool moving forward and that they would be utilised in a variety of ways to help develop the children’s skills. 
Cycle two
After reflecting on my first few experiences of skip sessions and altering a number of constraints, I once again felt optimistic about the changes I had made going into this session. From the previous experiences I had found that due to the age of the children I needed to completely scale back my sessions. As a team we had increased the number of sessions we were all having and also the length of sessions had been extended. This meant that I could greatly reduce the size of the groups of children going into the hall to carry out sessions, taking just 12 children at a time. During the previous sessions I had kept the same TA with me to help develop her knowledge and skills in supporting the children. Previously I had set up the obstacle course and the warm up area, which I then used for a garden, however, I found that the children became restless and were waiting around too long whilst I set the garden up for the game. For this session I had set up three areas, a warm up, a garden and an obstacle course.
I had once again had a SKIP training day prior to my session and had been introduced to the paint pot game. I used this as the warm up for the children and they thoroughly enjoyed the game. Due to the low numbers in the group it was much easier to manage the children and to also assist the ones who needed it. After the warm up the children were divided into two even smaller groups of just six per group. The group transitioning to the obstacle course were told to crawl over to the course. The TA observing the obstacle course was much more encouraging in getting the children to keep moving and to experiment with moving around the obstacles in a variety of ways. I had also changed some of the equipment used in the previous garden to ensure the children remained interested.
The remaining group transitioned into the garden set up ready, with a spot and scarf for each child. The objective for this garden was to use scarfs to help to develop their catching skills. This group were encouraged to jump into the next garden, allowing me to assess their proficiency in jumping whilst transitioning to the garden. Gallahue et al, (2012) supports the four stages of locomotor skills. The children were observed to be stage 1 and 2 in their jumping proficiency. 
When in the garden the children were told to find a spot and to pick up the scarf. I them modelled different ways of moving the scarf around our bodies, encouraging a range of movements. We then moved onto throwing the scarf into the air and catching it, ensuring to use teaching cues such as keeping their eyes on the scarf and hands ready. I then paired the children up and stood them opposite one another, removed a scarf from each pair and then demonstrated the catching to them. 
They enjoyed this and it was quickly apparent that I needed to make the game more difficult for them so I moved the spots further away. The children all were able to throw and catch the scarves, with a variety of different stages of throwing and catching being observed. Two of the children in the group were observed to be proficient in throwing and catching the scarf so I exchanged the scarf for a large ball. They were not as proficient with the ball so I moved their spots closer together to help them develop this skill.
Conclusion
After this session I felt extremely more optimistic about SKIP and its ability to be delivered to nursery aged children. There are many constraints when trying to implement the sessions and I feel that you need a very supportive school to allow for the number of sessions needed to carry out the sessions in a more manageable group size. One of the major constraints of the sessions is the supporting staff. It is difficult to carry out the sessions when there are staff shortages but it is also extremely difficult to have staff who are not trained in SKIP and having the time to explain SKIP to staff who have not received the training. I am feeling more confident in delivering PE lessons now with the ideas and games that I have received from the SKIP training and feel that I can now support the children’s physical development in a more beneficial way. 
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