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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	* Read more widely.
	I have used the Padlet as well as readings that I have found independently in order to explore a wider range of literature.

	Targed/Target 2
	* Revise referencing conventions with care
	I have checked over my referencing.

	Targed/Target 3
	* Link your conclusions back to relevant Lit.
	I have referenced more literature in my conclusion to link my findings back to evidence.
















I acknowledge the use of [Chat GPT] [(https://openai.com/chatgpt/overview/)] on [25/02/25] to [Aid my structure of the essay]. I used the prompt(s): 
 
1. “I am writing a critical evaluation of a target in a school development plan. My target focuses on the development of literacy skills. Can you provide me with a recommended structure for a 2500-word essay?”
 

I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.





A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections-
This essay will seek to critically evaluate the strategic target of strengthening the coordination of literacy to ensure the progressive development of pupil’s skills, particularly reading, from the school development plan (SDP) of my placement school. In accordance with BERA guidelines (BERA, 2024), I will be referring to the school as “School X”.
 School X is a socio- economically diverse secondary school in South Wales. It is classed as a smaller school in the area, with 428 pupils only. Within this number, one hundred and seventy-seven pupils qualify for free school meals (FSM), twenty-seven have English as an additional language (EAL) and fifty-eight pupils have additional learning needs (ALN).
Developing literary skills, in particular reading has an enormous impact on academic performance. Reading and literacy skills are the fundamental learning blocks for students as you cannot improve in many other subjects without a baseline of reading ability. Furthermore, these skills improve critical thinking and academic skills. 
The Process of a School Development Plan-
The School Development Plan (SDP) is a three-year plan for the improvement of the school, setting out a framework of actions that must be taken to improve the outcome of learners. The SDP is primarily developed through self- evaluation- undertaken by the individual school through upkeep of their performance data and is structured with both long- term and short- term targets. 
The National priorities of
            “Raising the standards of education in relation to literacy and numeracy and a reduction of the impact of poverty on educational attainment” (GOV.UK, 2022)
are addressed in School X’s SDP, with a particular focus on literacy skills. This evidenced the SDP’s process in alignment with national priorities as a means of gauging developmental targets.
The SDP is an action plan, and along with the targets, it evaluates how these will be achieved, considering funding, staff and priority targets.
Creating an SDP is a process of four stages. Initially, school’s must be self- critical, evaluating their performance, and recognising the areas that need to be improved upon. Emphasised by Estyn, sustained practice in self-evaluation leads to the school body becoming 
“Adept at identifying appropriate improvement priorities” (ESTYN, 2024).
 This exemplifies the importance of this step in the SDP process, essentially training the school in successful identification of targets and the processes for improvement.
Furthermore, based on the evidence found in self-evaluation, the next step for the school is to set the specific and measurable goals to achieve each target. In alignment with The Curriculum for Wales (2022), each student is progressing individually, and in this way, targets can be prioritised based on individual’s progress or the wider school context.
After the targets have been set, the specifics of how the target will be achieved is set out. This stage encompasses all the relevant information such as funding, the role of individuals and the school, and how the target will specifically be achieved.
Finally, the impact and progress of this work must be continually monitored and reviewed by the school to track progress and make changes where necessary. Relating to the Well being of future generations act 2015, schools can continually track progress to improve and assess the quality of pupil wellbeing and academic progress.
The target of focus in this essay is the strengthening of the coordination of literacy to ensure the progressive development of pupil’s skills, particularly reading. It has been suggested that the key to a successful SDP is a 
“Plan with measurable outcomes” (Meyers, V. 2019).
 A one-year focus on the development of reading skills is certainly a measurable and achievable target. School X continually monitors the progression of this target and has adapted their practice based on what is evidenced to work well.
Limitations to Achieving the Target-
Socioeconomic segregation refers to
“The extent to which children and young people coming from poorer households tend to be disproportionately clustered in particular schools with others like them” (Gorard et al. 2003).
In the case of School X, with over 41% of pupils eligible for free school meals, which is significantly higher than the national average, we can see the effects of socioeconomic segregation, which lead to challenges in the attainment of increased literacy skills. Potentially limited resources in the pupil’s home, along with the potential lack of parental support and prioritisation of reading at home can hinder disadvantaged pupils. 
“Parental engagement plays a critical role in children’s literacy development. However, students from low-income households may have limited parental support when it comes to reading and academic success, which can hinder their literacy development” (Ladd, F. 2012).
Suggests that for reasons relating to family income, as well as education level, there is often a lack of partnership between school and family, limiting a pupil’s progression at home, and therefore limiting their level of improvement in school.
Moreover, limited resources and funding is an issue that also affects the school.    “Increased school funding is associated with improved student outcomes, including literacy. However, many schools, particularly those serving low-income communities, continue to face budget constraints that hinder their ability to provide adequate resources for literacy development” (Jakson, K et al. 2016).   
The main strategies to encourage reading consist of access to literature, whether in the form of books or through technology. A constraint within the school budget could lead to a strain in ability to progress or teach.
Whilst this research evaluates the potential constraints on students from low-income backgrounds and the constraints within school budgets, the potential to mitigate these challenges through professional development as teachers is not considered. Whilst it is evident through factors such as limited family engagement within School X’s context, and a lack of development outside of school, the standard of teaching has not been addressed.
Reviewing the Estyn report,
“Mitigating the impacts of poverty on educational attainment” (ESTYN 2023)
, the positive effects of good teacher practice in the aid of low-income students is evaluated. 
Evidently, through one case study in which,
“Leaders at Blackwood Comprehensive School developed their vision of a nurturing and aspirational learning environment in which pupils and staff feel safe and supported, and where they strive to succeed” (ESTYN, 2023).
It can be suggested that the school’s awareness of inequity, when addressed through the creation of a nurturing environment, in which teachers provide the role of both educators and supporters of students, 
“Ambitious, capable learners” (Curriculum for Wales, 2022)
are created. It is clear here, that within School X, an understanding of the school context, and a focus on the pastoral aspect of teacher- pupil engagement can eliminate many of the limitations of low- income pupils in the development of literacy.
Furthermore, the effect of disparity shown through,
“Despite the introduction of the National Reading and Numeracy Tests, results indicate that a significant proportion of learners still struggle to make adequate progress in reading, with regional disparities in performance persisting.” (Welsh Government, 2021).
Increasingly indicates the importance of focusing on the development of literacy through a pastoral context. Evidently, through the mentioned statistics here, national assessments of learning often prioritise the immediate and measurable outcomes of learning. However, these results do not consider the barriers faced by many disadvantaged students such as limited access to resources outside of school. Therefore, the necessity of an increasingly holistic approach to learning, and the evaluation of the SDP target progression though a lens that does not simply consider test result data is of importance for School X, considering the economic context of the school.
Developing an Action Point-
Context of the target-
The specific target of strengthening the coordination of literacy to ensure the progressive development of pupil’s skills, particularly reading, directly aligns with School X’s wider mission of ensuring that all students develop the skills that are essential in making them lifelong learners. Furthermore, as emphasised in ESTYN’S annual report, 
“(65%) secondary schools were given a recommendation regarding the progressive development of pupils’ skills” (ESTYN 2024).
, including School X.
 In recognising the importance of reading as the underpinning of development across various subjects and fields, the school has identified this as a priority target in academic progress.
This target has also become a priority through the internal assessments carried out within School X, namely the self-evaluation step in the SDP. A clear link between students who were not proficient in their literacy and reading skills and a weaker academic progression was evidenced through the upkeep of marking as a gauge of pupil progression. This suggests that the target is important to ensure a more consistent and cohesive improvement in these skills for all pupils.
Whilst an active monitoring of progression through marking proved effective in School X, allowing them to focus on the specific target, implementing steps to improve reading skills can only be effective if the upkeep of marking is completed across the school.
“Having a whole-school approach to marking pupils’ work has introduced greater consistency in practice, although it remains variable in many schools”. (ESTYN, 2015)
Further suggests that an SDP, in reference to the creation and achievement of targets, can only be effectively achieved if measures upkept on a school- wide level, to ensure consistency in development across the curriculum. School X’s approach to cohesion between subjects, and the school – wide aim to develop literacy exemplifies the effectiveness of the development of this strategic target.
Furthermore, in relation to the school context, there was an apparent gap within the progression of students from more affluent family backgrounds as opposed to disadvantaged students- namely those from lower classes or with barriers such as English as an additional language or additional learning needs. In alignment with the wider focus of the school, providing equitable opportunities will even the playing field between these two categories of students and their abilities.
Addressing the target in my own practice within School X, I was able to incorporate several methods into my teaching- Primarily, a teacher led reading at the beginning of each lesson across KS3.Following School X’s policy, I read a chapter of an age and subject appropriate book at the beginning of each lesson with KS3 pupils. Each pupil in the school is provided with a book and instructed to follow along as the teacher reads. This is done across the board in School X.
According to Estyn, 
“In general, schools do not develop pupils’ literacy, numeracy and digital skills progressively across the curriculum effectively enough” (ESTYN, 2024).
School X recognised this factor, and the potential downfall in student progression across subject areas, therefore implementing this teacher- led reading at the beginning of lessons.
From my own practice, the successful progression of literacy ad reading skills was clear here. Students followed along with the book and were able to ask and answer questions relating to the subject. My implementation of quizzes to gauge pupil understanding of the book’s content proved an increase in student comprehension throughout time, with students scoring increasingly highly in these formative assessments.
Furthermore, I ensured the upkeep of an active modelling of critical reading skills and comprehension when reading aloud to the students. This modelling proved successful in the development of literacy skills. Upon starting my teaching in School X, it was evident through marking that many pupils could not think critically or engage with literature on a deeper level. This was exemplified through the limited nature of their comprehension work. As time progressed, I saw the progression in student’s critical reading skills. This suggests that modelling is a way to allow students to develop their literacy skills.
For the school itself, the progression and success of the target is evaluated through assessments to possess a physical idea of progression. Furthermore, the fact that the reading is implemented throughout subjects means that all teachers can gain live feedback of progression through the success of plenaries and the pupil feedback and response to the initial reading at the beginning of lessons.
Reflection and Evaluation-
Upon reflection of my own practice at School X and the progression that has been made towards the target of developing literacy, particularly reading skills, it is apparent that the SDP has supported student development in this field.
As developed in this essay, a school- wide approach to literacy development, as well as targeted sessions focused specifically on the development of literacy skills, such as teacher- led reading, has been effective in the development of pupil progression.
As reflected through my practice, the implementation of modelling through strategies such as questioning and making live inferences, has evidenced improvements in literacy through the results of formative assessments. Aligning with Estyn’s (2024) report, which emphasised the importance of embedding literacy skills throughout subjects to improve overall literacy development, it could be suggested that modelling should be implemented more consistently across lessons to increase this progression.
Considering school- wide progression, the implementation of relevant reading across subjects with KS3 students has proven beneficial, again evidenced using formative assessments. Improving the progression through this step could be implemented through a wider school policy of relevant reading, perhaps with designated silent reading time for KS4 pupils, or the encouragement of library use. As referenced in the Education Endowment foundation (2021), 
“Professional development that is ongoing and sustained has a positive impact on improving literacy outcomes”
Therefore, drawing the conclusion that a sustained progress in literacy can be continued through collaboration and the sharing of effective practice across the curriculum.

Conclusion-
In conclusion, developing literacy skills, in particular reading skills as a target in School X’s SDP has shown positive advances. However, a continuation of professional development as a teacher, as well as continued targeted interventions are necessary in sustaining this progress.
Focusing on understanding school context, delivering equitable literacy support in a nurturing school environment, can further improve the support of literacy development of all students.
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