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Classroom management techniques are used daily all over the world by teachers in order to create a positive classroom environment. The Welsh Government (2012) emphasise that in order to create a structured classroom environment the teacher needs to have effective behaviour management skills. Kyriacou (2009) explains that being able to deal with negative behaviour in an effective way is crucial as it allows the classroom atmosphere to remain positive. It is said by Visser (2000) that when teachers can manage behaviour in an effective way it creates a structure for learning and demonstrates acceptable behaviour. Strong behaviour management techniques are crucial in ensuring a safe learning environment where learning opportunities are maximised (Loeser, 2014). The Welsh Governement (2012) state there are five main behaviour theories which are important to understand when looking at child behaviour. Two of the behaviour theories this essay will look at are cognitive and behaviourism. 
Behaviourism theorists believe that children’s behaviour is learnt and can be conditioned (Welsh Government, 2012). They emphasise the importance of extrinsic sources to motivate children (Grigg, 2010). It is said by Visser (2000) that the behaviourism theory is based on learnt responses to incentives. For example, if a child is rewarded or praised for a certain behaviour then they will repeat it. Thus, meaning behaviours are encouraged through positive reinforcement. However, the cognitive theory differs to this. Grigg (2010) explains that cognitive theorists believe children motivate themselves and can control their behaviour without the need for rewards/praise. Grigg (2010) states that if children see the benefit in what they are learning then they will be more engaged. Kunter et al (2007) indicates that a well-managed classroom can improve feelings of success and children become more interested in the subject. This essay will explore both the cognitive and behaviour theories and identify behaviour strategies from various theorists. 
Behaviourism is linked with Skinners theory of conditioning. The Welsh Government (2012) explains that there are two types of conditioning. These are classical and operant. Classical conditioning relates to a certain stimulus such as a child looking forward to playtime because they to get to go outside. Operant conditioning is associated with rewards and consequences. This is the process of a behaviour being followed by a reward, meaning this behaviour is reinforced and more likely to be repeated (Kyriacou, 2005). Skinner (1968) argues that children learn through the thought of extrinsic rewards and consequences. A child will be motivated to learn because of the rewards and because they want to avoid disapproval/disappointment from the adult. Most children that misbehave are looking for attention (O’Brien, 2002) and Kyriacou (2005) explains that behaviourists argue if a child is misbehaving and the behaviour is ignored, then then the child will eventually stop and realise that those who are displaying positive behaviours are getting the attention. McManus (1989) explains how regular praise can create a positive classroom environment. Praise and rewards are a way of giving attention to those who are behaving in a positive way. It is said by the Welsh Government (2012) that praise encourages learning as it can increase self-esteem and self-confidence. It is also said that when rewards are given after a child has shown positive behaviour that the behaviour will more likely to occur again Welsh Government (2012). McManus (1989) explains how children can create their own reward chart that is of interest to them. For example, if a child likes dinosaurs then he could have a dinosaur sticker chart and after collecting so many stickers a reward could be given. This could motivate the child to behave in a positive way and stay focused. However, praise and rewards do not work for every child. Brophy (1981) explains that some children do not enjoy being praised or rewarded. It is also claimed that rewards can have a detrimental affect on a child’s intrinsic motivation (Hedijani et al, 2016). This could be because when a child is intrinsically motivated, they are achieving something for themselves. Whereas when a child is extrinsically motivated, they are relying on praise and rewards. Pink (2011) explains how relying on rewards takes away the value and the enjoyment of the activity. Although, there are many studies which identify praise as facilitating positive behaviour, and as long as children are given praise for genuine matters and it is not over used then it can be beneficial for both behaviour and motivation. 
Another strategy that can be used alongside praise, to maintain classroom management is Kounin’s theory of ‘with-it ness’, this means always being aware of what is going on in the classroom. Kounin (1970, cited in Lewis, 2009) believed that this was a way of preventing disruption. Kunter et al (2007) confirms that the theory of ‘with–it ness’ is effective by stating that pupils who felt closely monitored were more likely to carry out their work without disruption. Kounin (1970 cited in Lewis, 2009) believed that there were important techniques a teacher should follow in order to minimise time lost because of inappropriate behaviour. Some of these techniques included being organised so to prevent disruption, such as having all the necessary resources ready. Also keeping the lesson flowing and keeping the children interested will keep the children busy (Kounin, 1970 cited in Lewis 2009). Coe et al (2014) argues that in order to keep the lesson flowing and the children engaged, content knowledge is crucial. Content knowledge has a strong impact on student outcomes so can impact both behaviour and attainment (Visser, 2010). This shows how it is important the teacher has a strong understanding of what they will be teaching in order for the lesson to flow and for disruptions/distractions to be minimal. Having strong content knowledge will allow the teacher to focus on delivering an engaging lesson as well as keeping any classroom management issues to a minimum. 
Classroom management is identified as one of the biggest pressures on teachers (Friedman, 1995). Lewis (2009) explain how teachers become stressed when the classroom atmosphere becomes disruptive and pupils are not getting on with their work. However, this is not the sole reason of a negative classroom climate. Whiteman, Young and Fisher (1985) explain how other reasons such as a heavy workload can cause teachers to become stressed, this can lead to teachers perceiving behaviour worse than it is and escalating a situation that could have been ignored. Kounin (cited in Lewis 1970) highlighted that in order to keep the classroom atmosphere positive it was important to not spend more time than needed telling a child off. Moving around the classroom can prevent negative behaviour starting in the first place, but if negative behaviour such as talking instead of listening begins then something simple such as eye contact can stop the behaviour without wasting time telling the child off. 
Communication in crucial in a classroom environment. Robertson (2002) claims how having a conversation with a child can prevent negative behaviour before it gets out of hand. Brown (2005) indicate that effective communication will lead to mutual respect between the teacher and pupil. Ginotts Congruent Communication theory was developed with the idea positive classroom environments can be created by being communicating and being cooperative. In order to effectively communicate with pupils, it is important that there is a positive relationship. Relationships are crucial in maintaining a positive classroom climate (Holliday, 2005) and are key to effective behaviour management (Welsh Government, 2012). Canter and Canter (1997) explain how children will make less effort if they do not have a positive relationship with a teacher. This is echoed by Kohn (1996) who states that children will make more effort when they are respected by the adult. 
 Estyn (2017) reports on Mynydd Cynffig Primary school who have developed strategies such as experiential oppurtunites. This has allowed the children to visit Chinese restaurants, museums and coffee shops. They have also their expressive arts curriculum to allow children to express themselves through music and drama. It is said by Estyn (2017) that these approaches have increased positive pupil – teacher relationships and increased pupil engagement. This will in turn have an effect on child behaviour. 
The cognitive theory of behaviour focuses on self-control, inner speech and thinking (University of Florida, 2014). Hedijani et al (2016) explains how cognitivism is based on intrinsic motivation rather than extrinsic. Whereas behaviourism focuses on rewards, cognitivism focuses on achievement and interest. Bruner (1996) supports this by explaining that intrinsic motivation is when children thrive on natural curiosity and for the sense of achievement rather than relying on a reward. In order for children to be intrinsically motivated the activity they are doing needs to be engaging, purposeful and at the right academic level. 
The choice theory which was developed by Glasser, emphasises the importance of giving children a voice in the classroom which can intrinsically motivate children to behave in a positive way (Erwin, 2003). Habibollah et al (2015) emphasises the teacher’s role in enforcing the choice theory. It is said that the teacher should promote cooperation and be encouraging. It is said by Glasser (1986) that the way children behave is a choice that is driven by needs such as love and belonging. It is said that children have a choice of how they think and act regarding any situation and this creates their behaviour. Habibollah et al (2015) explains how children should take responsibility for the way the act. In order to manage behaviour Glasser promoted class meetings which would be a certain time each day pupils could talk about their views and worries. This would allow the class to discuss and resolve any issues (lickona, 2001). Watkins (2005) claims that classroom meetings are a positive way of sharing responsibility for classroom management. 
Canter (2010) promoted the assertive discipline theory which is similar to Glasser’s choice theory. Assertive discipline gives children responsibility for their actions, it focuses on allowing children to make decisions and understand the consequences Grigg (2010). Gallop, LaChac and Menasha (2012) identify assertive discipline as the teacher taking control of the class by enforcing rules and consequences. Assertive discipline also pays attention to children that behave positively by giving encouragement, praise and rewards (Sak, Sak and Sahin, 2016).  Driekurs’ social discipline model also focuses on the child taking responsibility for their actions. Dreikurs model emphasises the importance of the classroom environment as this will allow the children to feel as though they belong and are accepted (Sak, Sak and Sahin, 2016). It is when children do not feel as though they are accepted when behaviour begins to deteriorate Malmgren, Trezek, and Paul (2005). Dreikurs believed that when a child has behaved in a negative way, they should take responsibility through negotiation and logical consequences. For example, if a child does not sit in their chair properly then the chair will be taken away until the child will sit properly Harlan and Rowland (2002). 
Kyriacou (2005) indicates that studies have shown a common factor of children misbehaving is because of work difficulties leading to low self-esteem. This is echoed by Loeser (2014) who states negative behaviour is a form of communication which usually stems from frustration for reasons such as being bored or work being too difficult. Babkie (2006) states that when the child understands the work and the work is engaging then the possibility of negative behaviour is reduced. This is reiterated by theorist Alfie kohn, who believed that the previously mentioned rewards technique was destroying the potential for real learning and that if work was engaging children negative behaviour would be minimised (Brandt, 1995).  Erwin (2003) claims that children who are disengaged are more likely to cause disruption in the classroom. Children can be disengaged for reasons such as work being too simple or too difficult as well as it not being engaging. Partin et al (2010) claims that research data has shown children who display unwanted behaviour may not have a classroom that has rules or that is academically supportive. Holverstott (2005) indicates that giving children choice in the classroom such as what they would like to learn about helps to prevent classroom management issues. 
It is believed that one way to control classroom behaviour is having rules in place for children to follow. However, Lewis (2009) disagrees with this as he believes rules can be seen as negative by many children and just seen as a way teachers can control them. Lewis (2009) believes that instead of rules, classrooms should have rights attached to responsibilities. For example, under the United Nation Convention on the Rights of the Child (UNCRC), article twenty eights states that all children have the right to be educated (Unicef, 2010). If children were aware of their rights such as this one, then they would have the responsibility of ensuring every child in their classroom is able to learn. They should understand that if they are disruptive then they are preventing another child from being educated. This can be a positive way of giving children the responsibility of ensuring every child has their rights met. Estyn reported in their effective practice about a school that gives priority to children’s rights. Ysgol Gynradd Gymreag Llwynderw worked together to create a strategy where the children’s voice would be heard (Estyn, 2018). It was decided that there would be children elected to be the children’s rights ambassadors. The ambassadors worked with teachers to highlight what was important to them, create a new behaviour policy and use the rights to create a class charter. It was seen that this strategy has not only improved well-being and behaviour across the school but commitment to learning has also improved (Estyn, 2018). 
Lewis (2009) indicates that classroom meetings enable children to understand expectations of behaviour. These meetings should be where both the children and the teacher have equal status and can discuss classroom routines and behaviour. Glasser (1986) believed that within classroom meetings, expectations for behaviour should be set and ways to solve negative behaviour should be discussed. Glasser (1986) believed that teachers should never allow inappropriate behaviour to be acceptable and that children will learn by experiencing consequences of bad behaviour. Classroom meetings are also a time where children can discuss classroom rules. A study by Thornberg (2008) found that in order for rules to have a positive impact on pupils, they need to understand the purpose of the rules. Babkie (2006) indicates that teachers need to be fair and consistent when enforcing the rules. If a teacher is not consistent with the rules, then this can cause confusion and frustration. 
Another classroom management technique is having clear routines. Laslett and Smith (1984) emphasise that creating clear routines is a crucial skill for a teacher to have.  Babkie (2006) explains that children who have routines understand what they need to do and what is going to happen next. The Welsh Government (2012) explain how clear routines help to minimise negative behaviour and research shows that lack of clear routines is what leads children to behave in a negative way. Laslett and Smith (1984) indicate that Brophy (1979) states routines and structure can also support lower attaining students. 
In conclusion there are many different theories which contribute to effective classroom management. Sak, Sak and Sahin (2016) state that teaching and behaviour management is a complex field. There is some contradicting information for behaviour strategies such as some think praise can enforce positive behaviour McManus (1989) whereas others believe praise can be harmful (Hedijani et al, 2016). It is seen throughout this essay that teacher need to be organised with a behaviour management plan that will work for their classroom. Some of the main attributes a teacher needs are a strong voice, high expectations. A clear behaviour management plan (Canter, 2010). With this in mind, without a positive teacher – pupil relationship and communication then managing behaviour can become more difficult. It is said by Visser (2000) that communication is the bond that holds all behaviour strategies together. Both the behavioural perspective and cognitive perspective have advantages and disadvantages. It is said by Palmer (2006) that there is not one strategy that will fit all situations therefore a variety can be more effective. It is said that effective behaviour management is crucial in a classroom as it allows children to become engaged with their learning Lewis (2009). The behaviour strategies and theories discussed throughout this essay are all seen to manage children’s behaviour in different ways. In order to create a positive classroom climate, behaviour management techniques must be used in a consistent and fair way. 
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