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How to use this handbook
A handbook is a book that gives details on a particular theme. This handbook will provide key workers within the early years’ workforce with a thorough comprehension of their role and responsibilities when it comes to the vitality of effective communication for children’s development and learning during transitions.
Bresler et al (2001) discuss Piaget’s view that practitioners have the responsibility to educate children, this includes educating them on their morals and values. This handbook is aimed at any professional working within the early years’ workforce and provides them with valuable information regarding child development and transitions. 
Professionals can use this handbook as a guide to support them in improving their knowledge and understanding of transitions. This handbook will improve the quality of effective communication between early years professionals and children. This handbook will look at various theories that are often related to transitions. Lindon (2012) suggests that early year’s practitioners should attempt to understand the various theories that have affected child development. The handbook will show practitioners how they can ensure that children’s transitions are smooth.









Introduction

Transitions
A transition is a motion from one position to another. Brooker (2008) gives a definition of transitions as a quality in children and adults lives in all aspects of society. There are a variety of different transitions that children experience. Children’s transitions between different settings should be seen as a voyage so that they can progress and develop. 
Transitions consist of ongoing changes, this may be changes from one location to another or a change of structure such as from Nursery to Reception. Trodd (2013) states that if a child has a smooth transition into reception by knowing their teacher, then they are less likely to be at a disadvantage. Nursery is not compulsory and therefore the transition to be reception may be daunting. Being at home is one of the places children will feel most secure as this is where they spend majority their time. Lindon (2012) implies that when children spend time in another setting other than their home, they form relationships with their carer. 
The adjustment from nursery to reception will require children to adapt to new experiences and environments. At this early age, children may find it difficult to discuss their feelings, particularly to unfamiliar faces. Early years practitioners should understand transitions and the effect they have on children so that they are able to offer the most support for the child and ensure that they continue to develop.
There are two distinct types of transition. Horizontal and vertical. Vertical transitions relate to the key changes within a child’s life and indicate a child is moving upwards. Horizontal transitions relate to the less significant changes within a child life, this may consist of regular consistent events. There are also changes outside of education settings that may alter children’s development. These are known as education associated transitions. They can mould children’s experiences and tend to comprise of social changes and be less formal.
Whilst children are developing, they will experience a variety of different transitions. Children may experience just one or multiple different transitions at one time. Transitions are ongoing and therefore it is of high importance to ensure that early year’s practitioners support not only children but also their parents, guardians, carers, or families. 
It may be an emotional time for children whilst they develop, therefore it is vital that practitioners support them during this process. Nutbrown (2008) explained how the significance of emotional needs and social development was established during the war in 1941.
Every individual child is different therefore it is important for practitioners to remain open minded and be adaptable.



The needs of the child
It is important that practitioners take a holistic approach when supporting children during transitions. A holistic approach requires practitioners to look at all aspects of a child, it focuses on what children need to recognise to be effective communicators. To ensure that children are being supported effectively during a transition, practitioners should attempt to understand children. 
Every child is different and subsequently, every child’s needs are different. To support children, practitioners need to be able to listen to children’s interests and understand what makes them think the way that they do. Nutbrown and Clough (2014) suggest that practitioners should attempt to understand the history of early childhood as it shows an establishment to their work. There are various theories that have influenced society’s policies and practice on child development. 
Maslow’s Hierarchy of Need is an important model to use when considering children’s transitions. Maslow’s model suggests that human needs can be placed into a hierarchy. To progress into the higher levels of needs, the lowest needs must be completed first. The model implies that to be the best individual that a child can be, they must first have met all their basic human needs. These needs need to be considered when relating to transitions because if a child does not have access to the most basic needs such as food and water, they may not feel safe or secure and consequently will be improbable that they can form relationships. Smidt (2015) states that each of a child’s relationships matter. This makes it unlikely that children can then progress and achieve their full potential. 
Whilst meeting the basic needs of children is significant, it is also of substantial importance that practitioners understand that psychological requirements of the children also need to be met. Maslow’s Hierarchy of need has influenced school policy.
Communication is the exchange of information through a variety of medium. For practitioners, communication is key. It allows relationships to be made with different people. It may be troublesome to communicate with children. This may be due to children not having much experience with social interaction or practitioners being unfamiliar to them and them subsequently feeling anxious or worried. Smidt (2015) implies how all children are educated through their interactions with others, whether this be peers of adults. 
Children may also struggle with communication and may be nonverbal. Practitioners should attempt to read body language or listen to changes in tone. Some children may experience barriers such as having additional learning needs or being hearing impaired. Scarlett et al (2005) explains how some disabilities or learning difficulties have an impact on how children play and therefore on how they learn. It is imperative that practitioners support these children and attempt to build relationships with them even if communication is difficult. 
Guerra and Sanders (2016) suggest how children’s relationships play a key role in their development. If children are experiencing transitions, this may make them less likely to communicate. 
It is imperative that practitioners can recognise if child is nervous or anxious so that they are able to use strategies or techniques to help the child overcome their fears. 
Practitioners must understand the importance of listening, so they are able to be effective communicators. Brooker (2008) places emphasis on listening to children and how that should be a central way of assessment. Practitioners should be able to listen to children so they can assemble enough information about each child and their needs. Open communication allows room for questions to be asked, therefore a practitioner should be flexible. 
Observations allow practitioners to understand what steps should be taken to ensure all the needs of each child are met. Manion (2018) states that observations create genuine and realistic findings. Continuous observations enable practitioners to assess tasks that the children have undertaken and ensure that they are benefiting the children’s needs. These observations can be informal or formal as both provide insight to what certifies the development of each child.



Role of the adult
There are a variety of responsibilities for early years practitioners. Effective planning based on observations should ensure that each child is supported and each of their needs are met. Pound (2006) identified that observations were a frequent element in many theorists work on children’s development. Planning enables practitioners to ensure that children are continuously developing. When planning, it is important for practitioners to remain interchangeable as a child’s mood may impact a task. This relates back to the idea that practitioners should remain flexible and adaptable. If a child is struggling with a particular task, it may be useful to discuss this with parents as they may be able to offer insight as to why this may be happening.
Excellent communication helps to prepare families and children for the next steps in their life. Sensitivity is key as children’s transitions are emotional for both the child and their family. Lindon (2012) sate that practitioners can only supply quality work if they have an attentive relationship to a child. Children’s independence should be encouraged. Forming close relationships with the families of the child creates a trust between the child and a practitioner. Reggio Emilia discusses how schools are made of relationships and teachers should be thought of as researchers. 
Taking the time to ask questions and listen to a child’s likes or dislikes allows a practitioner to further understand them and form a better relationship with them. Petrie (2011) suggests that listening is a central skill for early years practitioners to have. If a child feels welcomed and respected, they are more likely to develop further. If practitioners have a good relationship with a child’s parent. A child is more likely to be trusting of them. 
Every child should be included, no child should be disadvantaged for any reason. Transitions can be a challenging time for children; therefore, practitioners should continue to treat everyone equally and give each child the support they need. 
There are alternating views on childhood. One is where children are seen as vulnerable and should be protected. The other view is that childhood is an experience about discovery and adults should simply support them. 
Bowlby developed a model which explained the relationship between children and their key carer. MacKay et al (2010) discussed the effects of quality of parent/ guardian interactions and academic development and achievement. They later discussed that the interactions between parents and children led to better cognitive engagement. Ainsworth further developed Bowlby’s theory and described the strange situation study. Ainsworth set out to observe the attachment that parents/ carers had with children. 
Practitioners should encourage both children and their families to see transitions in a positive light. Practitioners should function as role models and show children that transitions are not something to be afraid of. 



Interventions
Interventions are activities that assist in smooth transitions. Trodd (2013) suggests that practitioners have a responsibility to ensure a child’s transition is smooth. Interventions should be suited to each child so that each child can benefit from them. Communication between practitioners and parents and families is vital. Dunlop and Fabian (2002) imply that effective communication creates the best transition process. Children should feel valued and supported. Practitioners must be committed to securing the best transition process for the child. Communicating with parents at handover, provides parents with information on key events that have happened that day. These discussions build on the relationship between parents and practitioners. 
There is an emphasis placed on the importance of play within an early year setting. Play means different things to different people. Scarlett et al (2005) explain that it can be complicated to define play. Children continuously learn through play. The Welsh Government (2014) states how they invest substantial value on play. Children learn important skills such as listening and taking turns by taking part in activities. School work should reflect home life. Observations and evaluations indicate how a child will best develop and where they thrive.


Partnerships
Partnerships are a vital part in a child’s life and assist in ensuring that the child is supported. It is important to take into consideration that there are various influences in a child’s life, these factors may impact a child’s development and how this may impact their transitions.
Everything surrounding each child must suit the best needs of that child. Nutbrown and Clough (2014) explain Dewey’s ideas and his belief of a child-centred education. Dewey’s ideas are supported by Bronfenbrenner’s ecological system which describes how a child is central and how a child’s relationships effect their development. Dunlop and Fabian (2002) discuss how the ecological model demonstrates that consistent communication and positive relationships between practitioners and families creates the best environment. 
Bronfenbrenner’s theory has the child at the centre. Followed by the microsystem which includes the family and school. Next is the mesosystem and exosystem which includes the extended family and neighbours. After that, there is the macrosystem which describes the attitudes and cultures that affect the child. Lastly is the chronosystem which describes the environmental changes that have occurred over a person’s life. Education/ childcare is a secondary form of socialisation, it is what welcomes them to society. 
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During the younger years of a child life, practitioners can help identify if they need to involve any other agencies into a child’s life. Observations allow the best analysis and evaluation to be made which identifies where a child may need more support during their transitions. It can be useful for observations to be done discretely and sensitively so that a child does not feel uncomfortable or nervous. Involving other agencies that are related to a child’s life such as speech and language therapists, social workers, or certain health professionals, allows the best plans to be put into place for the child. Dunhill (2009) implies that different professionals provide children with alternative values and qualities. It is important that practitioners follow the policies and procedures put in place in their establishment. They should also obtain permission from the child’s parents before involving any outside agency. Good and effective communication between the various agencies ensures a smooth transition for children. 
Practitioners’ ought to collaborate with parents and communicate effectively so they also feel supported during their child’s transition. Consistent communication establishes a level of trust and respect. Dunhill (2009) describes how to be a quality early years professional, you should depend on communicating with children, their parents, and their families. Informing parents of their child’s development, achievements and where they need support is advantageous. 
Practitioners should educate parents on what extra support they can have and how they can get help for the child. Parents should have a heavy involvement in the transition process as they best know their child. Practitioners should recognise that the transition process is also an emotional time for the parents of a child and should be sensitive towards them during this process. As Vygotsky described, a child is shaped by their family.


Proposed outcomes 
A child who is developing and happy is prominent. All children are different, and observations assist in indicating where they may need help and what the next steps may be. Petrie (2011) explains that if practitioners can help children by identifying where they need help, they are working effectively. Observations can help practitioners to plan. Both parents, guardians and children should be emotionally supported. Bresler et al (2001) implied that Susan Isaacs took the view that a child’s development relates directly to their emotional progress. A trusting child shows a positive transition. 
Glenny and Roaf (2008) state that during their analysis of communication between professionals, some were able to encourage positive changes for parents and children. However, they also noted that some practitioners were not successful in doing this and did the opposite. Good practice exhibits an understanding of the gravity of transitions and how they impact a child’s life. 
A practitioner should look at the emotions of a child and from their observations should look at whether a child is settled and if they have a level of independence. A practitioner should also reflect on if a child is able to build relationships with peers or other practitioners or other professional agencies that may be involved in their life. Vygotsky described the importance of social interactions. Pound (2006) described Vygotsky’s work and the importance he placed on how social factors influence their development. This relates to the importance of pretend play and children’s communication whilst doing this. Froebel discussed how play was essential for development. Pound (2006) stated that Froebel was known for implying that play is a child’s work.
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