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Section one
Play is a crucial part of every child’s life. Children playing plays a pivotal role in their development and growth. “Play nurtures relationships with oneself and others. It relieves stress and increases happiness. It builds feelings of empathy, creativity, and collaboration. It supports the growth of sturdiness and grit. When children are deprived of opportunities for play, their development can be significantly impaired” (Bright Horizons, no date). Every type of play is instrumental to different areas of development within a child. According to Bruner (1972) the evidence for the developmental benefits of play is actually now overwhelming. There is also an emerging consensus as to the various types of play and their developmental significance. (Bruner,1972). 	Comment by Olivia May Melville-Jones (1500669): Follow Up: sturdiness
Children’s fine and gross motor skills can be developed throughout play, in particular a play type which can be beneficial for this area of development is parallel play. Parallel play encourages children to play near and alongside each other while observing one and another and learning different and new skills between them. Parallel play can potentially provide children with the opportunity to learn peer regulation, build self-confidence and can construct positive interactive skills. The importance of children’s fine and gross motor skills progressing is not just important for a child’s physical development but sometimes their emotional development as well. Schoemaker and Kalverboer (1994) discovered that children who struggled with fine and gross motor coordination were more anxious than other children when engaging in physical activities.  In a study of children and adolescents between the ages of 8 and 14 years, Skinner and Piek (2001) found that when compared to their normally coordinated peers, those with DCD had higher levels of state- and trait-anxiety and lower levels of perceived self-worth. 
Associative play is commonly referred to as ‘social play’ this type of play is particularly important as it promotes social interaction. This requirement of interaction builds upon children’s confidence and can develop both language and social development. While children are playing associatively it requires children to communicate with their peers while being adaptable thus promoting a child’s self-regulation. Evidence generally supports the notion that self‐regulation is multidimensional (Baumeister & Vohs, 2004; McClelland, Cameron Ponitz, Messersmith, & Tominey, 2010; Schunk & Zimmerman, 1997) and critical for early school success. 
Self-directed play can stimulate a child’s imagination while broadening their curiosity and promoting their creativity. Self-directed play provides children with the opportunity to explore freely and to learn at their own pace. When a child is directing their own play they must think independently, using problem solving skills to face and overcome barriers that may occur. Children need to use their imagination during self-directed play as there is no direction for the child to follow, during this type of play children’s creativity is exercised. Children’s creativity and imagination is utilised during self-directed play as they must create their own play independently, this play over time can also build resilience and self-confidence within a child. Developing resilience and confidence can be instrumental for a child’s development. Condly (2006) supports this view, he argues that to summarise, resilient children tend to possess an above average intelligence and have a temperament that endears them to others and that also does not allow them to succumb to self-pity.(Condly, 2006). 
Many argue that play is the foundation of a child’s development and when playing a learning path is slowly being constructed for a child to follow. Every type of play has a common dominator, which is the potential opportunity for a child to learn and grow as an individual. Through playing children learn new skills. An example of this is most commonly a child will begin ‘unoccupied play’ as they grow older a child will begin to play solitary this is promoting their confidence and knowledge of objects and things around them. This transition from two types of play has already taught your child key skills. Transitioning even further would be your child starting to parallel play, the confidence developed from solitary play has contributed to the smooth transitional period of your child beginning to play parallelly. During parallel play, the child’s social, emotional and language development is being encouraged to develop and grow. “Play and guided play offer strong support for academic and social learning. In fact, comparisons of preschools that use playful, child-centered approaches versus less playful, more teacher-directed approaches reveal that children in the child centered approaches do better in tests of reading, language, writing, and mathematics.” (Hirsh-Pasek, Michnick Golinkoff, 2008)

Section two 
Children being exposed to risk within a safe environment can be instrumental to their development. “Moreover, and besides the more general health benefits, risky play has a positive impact on risk perception and competence skills” (Christensen and Mikkelsen 2008). When children are exposed to risk, they push themselves to their limits of abilities while progressing capabilities. Children are provided with space to grow and learn independently. When children are faced with risks, life skills can be obtained. Self-regulation being an example, children can identify their personal capacity. Examples being how fast they can ride a bike while being able to safely control and stop their apparatus.  
Risk can promote a child’s resilience and stimulate their expressiveness by helping children to construct key skills to enable them to positively face challenges with adaptability and confidence. “Children need to seek out risk. It’s a natural part of growing up and it’s a way for them to learn how to survive and find their way in the world.” (Bazley, S, 2018). 
Exposure to risk can help build physically and emotionally resilient children, it can help children adapt to new challenges and to strategically and independently think of a solution to combat issues or scenarios life may throw at them. The website Play Wales supports this view, they argue “So, far from putting our children in danger of harm, this kind of play raises their confidence, and develops their brain’s potential to deal with what life throws at them. This resilience and flexibility will have lifelong benefits – it can actually keep them safer in the long run.” (Play Wales, no date)
It is important that children understand their own capabilities themselves. Without an element of positive risks children are not being allowed the opportunity to identify their abilities. During risky play children are given the opportunity to explore their abilities freely, learning what they can and cannot do and where their limits lie. “Young children need to learn how to use their bodies. They need to find out how strong they are, how fast they can run, how loud they can shout and how high they feel safe to climb. They test themselves as part of growing up and become good at working out what their body can and can’t do” (Ouvry, M, no date)
Evidence from extensive research clearly shows a correlation between children who are not exposed to risk and children who exhibit a lack of confidence and independence. Children who have been exposed to positive risks convey great resilience and self-regulation that has been taught through risky play. These skills that children possess can create ambitious, adaptable and critically thinking adults in the future. “A significant amount of research is reviewed in Wendy Russell and Stuart Lester’s, play for a Change Summary Report: Play, Policy and Practice: a review of contemporary perspectives2 that shows the major role that play makes in supporting the development of resilience, creativity, flexibility and adaptability in human beings. These useful character traits enable us all, children and adults, to deal positively with unexpected challenges that will inevitably happen during our lives.” (Bazley, S, 2017)
While positive risk taking can be instrumental for a child’s development it is important to remember that risk taking does not eliminate the need for the child safety to be paramount throughout, practitioner must consistently follow their duty of care for the child and their safety. While positive risks are being exposed it is vital that the practitioner identifies the risks related to the activities and assesses how it can build and encourage areas of development. “I believe that with regard to children’s play we should shift from a system of risk assessment to a system of risk-benefit assessment, where potential positive impacts are weighed against potential risk” (Bazley, S, 2017)

Section three 
The Foundation Phase Profile is a collective assessment tool which is used through observations and assessments that helps identify a child’s overall development in all key areas. It offers childcare settings with a consistent overall approach. The Foundation Phase Profile became statutory in September 2015 by The Welsh Government. The FPP assesses children’s development in four specific areas of their learning, the four areas being their personal and social development, language, literacy and communication skills, mathematical development, and physical development. The Foundation Phase Profile offers children familiar everyday activities through the form of observations and formative assessments to gather the children’s holistic abilities. 
The Foundation Phase Profile tracks children’s abilities throughout their time within a Foundation Phase environment, beginning in Reception to Year 2. The compact file tracks a child’s development on skill ladders where teachers can collect guidance to support the child and their areas of need. During the first six weeks of Reception children will be observed using FPP, this is a statutory requirement. The Full Profile is the other part of the FPP assessment which assesses children at the end of year 2. It is used when children are finishing their phase at foundation and will be transitioning from foundation phase to key stage two. The full profile provides practitioners with more detailed guidance, helping them establish the end of phase outcomes and supporting them with children they may carry concerns about. The compact file and full file provide practitioners with areas of comparison where they can identify where children have progressed or plateaued and in which specific areas the child requires support. 
The benefits of The Foundation Phase Profile are the holistic approaches the program carries and instills throughout assessments. The consistency of all key areas of development being observed. The congruous expectations of The Foundation Phase Profile offer practitioners with reliable and fair outcomes. “By using observations and formative assessments, the profile supports practitioners to provide a developmentally appropriate curriculum for all children.” (Welsh Government, no date)
The observations gathered from the FFP can also track children’s development and abilities effectively thus identifying the need for early interventions. This gathered information can also support child practitioners to understand the child’s needs in a far greater compacity, this knowledge can be useful for parents as well as children and practitioners as they can understand the areas their child needs support and utilise their understanding to elevate their children’s abilities while being at home. The knowledge the FPP can supply equips adults with guidance and strategies to encourage the development of the child’s areas of weakness, as well as promoting their development further. “The assessments gathered as part of the profile will provide useful information for everyone involved in children’s learning and development, supporting the move between settings and schools.” (Welsh Government, no date) 
Some may argue that some of the skills that are expected to be addressed within the compact file can lack transparency and can sometimes be quite vague, this may cause different childcare settings to interpret the FPP guidance differently which can potentially create non standardised approaches which could potentially create development barriers for some children depending on how guidance is followed by an individual. Another consistency that can sometimes be lost while using the foundation phase profile is the lack of consistent moderation of outcomes across Wales, this could potentially cause an opening for schools to influence results. This potential risk would create non-reliable and inaccurate results of a child’s development and ability. 
From experience the FPP is a long intense process of observations both for children and practitioners. The assessments cover such a huge area of skills that observations can sometimes be very time consuming. This intensity and need of attention from the child can sometimes be overwhelming and stressful, this could potentially cause the child to lose interest and their engagement within the assessment. The FPP is also made for young children within the foundation phase setting, children at that age can have very short attention span and can only concentrate to their best abilities for a short period of time, with this being considered the FPP could potentially identify inaccurate findings of the child due to their lack of concentration and not their lack of knowledge and understanding. 
Having discussed the Foundation Phase Profile sometimes being very time consuming it is only fair to consider the negative impact these observations could potentially cause practitioners to face while observing. As well as children, intense and big workloads can cause overwhelming feelings for an individual, where this could unfortunately lead to workload stress which can be detrimental to an individual's health and their attitude to work. This risk of workload stress could be damaging for a practitioner's mindset, meaning they may not observe children to their best capabilities constructing inadequate and unreliable results for children. Picincu (2019) argues a heavy workload also affects employee engagement. This increases the risk of accidents on the job by nearly 50 percent and the likelihood of errors by 60 percent. Disengaged employees care less about the quality of their work and are more likely to make costly mistakes. If they work under pressure, the risks are even higher.’ (Picincu, A. 2019)

Section four 
Children commonly feel relaxed while playing thus stimulating a child’s creativity and engagement of areas around them. Cassaday states (2002) From immense research it is evident that when a child is relaxed, they experience happy positive feelings which encourage children to complete tasks more effectively. “Furthermore, in both experiments, the prior learning context had carry-over effects on re-test performance, showing an overall benefit of being in the informal (relaxing) learning context at the first exposure to the tasks. This suggests that the benefit of a relaxed learning environment can prevail, even when it is necessary that students be tested under more normal conditions.” (Helen J. Cassaday et al 2002) 
It is also argued that children are more aware of their environment, showing greater engagement and interest during play. This then will create truer reflections of a child’s ability thus providing practitioners with a more reliable and accurate representation of the child’s development. Furthermore, this supports the importance of observing children through play. “Children who participated in an activity session designed to be ‘like play’ were more deeply engaged than children who used the same materials but in a session designed to be ‘not like play’.” (J. Howard and K. McInnes, 2012)
Observational data by Mcinnes et al (2009) argue that during play children feel more motivated towards tasks. ‘In addition, behaviourally these children are more focused, attentive and motivated towards the task and are more likely to rate the practice condition as play.’ (ref, 2013) Motivated learners are going to present greater engagement and concentration levels, encouraging children’s attitude to learning. Leading to greater understanding and development within a child. While this also benefits children’s learning experiences, it also motivates children to push their limits freely, and will highlight the child’s abilities while being observed thus creating more advanced results. These findings are consistent with those that have manipulated the cues children use to define play and not play in experimental learning conditions, repeatedly demonstrating the benefits of children perceiving an activity as play in relation to problem solving, meta-cognition and self-regulation (Thomas et al. 2006; McInnes et al. 2009; Whitebread 2010)
It is clear to see that during play children present confidence, they are allowed to freely explore their environment while stimulating their curiosity and inquisitiveness. “It’s no secret play is an essential part of every child’s healthy growth and development. It helps them build essential life skills, including self-confidence and independence.’ (Platt, H, 2020). When children carry greater confidence, they will feel motivated to push themselves and obtain a ‘have a go’ attitude. While playing, children can independently explore new skills with a minimum chance of failure or even the feeling of failure as it is a fun experience for them. ‘Approaching an activity as play, children control the direction and outcome of their actions, and this autonomy and independence increases confidence and esteem” (Brown 2003; Howard 2010a).
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