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Reflections on early years provision

Element 1: 
Reflective practice and continued professional development for practitioners is essential in providing high standard provisions in the early years sector (Bleach, 2014). John Dewey (Dimova and Kamarska, 2015) emphasised how critical reflective thought enables us to learn from experience. Reflective practice is an important element for the early years sector and practitioners should use reflective models to reflect effectively. During this section we will discuss and compare two models of reflection. Firstly, David Kolbs model of reflection and Graham Gibbs model of reflection. 
Kolb published his Experiential learning theory in 1984, his learning theory is made up of two levels, a four-stage cycle of learning and four different learning styles. Kolb believed that learners best learnt from experience (Morris, 2018).
The basis of Kolb’s reflective model is a reflective cycle, where you begin with your experience, to then reflect on that experience either during an activity or after the fact, the next stage is to analyse your findings and then evaluate. This process can then begin a new cycle for your new ideas. We will take a closer look at the four stages of Kolb’s reflective cycle, the starting point of the cycle is, concrete experience (Reynolds, 2013).
Concrete experience is when you have experienced a situation, recognising that you need to reflect on this to learn something new or to improve your practice. During this first stage you will need to make a note of the experience, what you see and what you think. The second stage of the reflective practice is called reflective observation, during this stage you will reflect deeper into the experience you have stated in stage one. During this stage you will need to question yourself on what went well, what did not go so well, why this situation arose, and finally why did I and others behave the way that we did (Leeds Safeguarding Children Partnership, no date).
Once you have completed part one and two of the reflective cycle it is time to move onto the next stage, abstract conceptualisation. This stage of the reflective cycle will follow on from the questions you asked in the reflective observations, what could I have done differently, how I could improve this activity? During this stage you will think of how to find different ways to dealing with a situation and think of strategies that could help if you would find yourself in the same situation again. During this stage you could also discuss ideas with other practitioners or explore further learning to develop further understanding (Brock, 2015). Once you have completed the third stage and acquired new knowledge you will move onto the final stage, active experimentation. During this stage you will take your own reflections, thoughts, ideas and what you have learnt back into practice. You will be able to apply all this knowledge and new strategies to see what works and what does not work so well, this will then form your basis for the beginning of a new cycle, and the process will start all over again. (Library & Information Services, no date) 
Gibb’s reflective cycle is also based on learning from experience. He is an American sociologist and psychologist. He published his reflective cycle in his book “Learning by doing” (Husebo, 2015). Similar to Kolb’s, Gibbs’ also encourages individuals to thinks about their experiences during a specific situation or activity, and then to use the cycle of reflection to think about their experience in more depth. Looking at their own actions and reflect to see if there is a better way, they can adjust their approach, by exploring both positive and negative aspects of the activity, practitioners can adapt and learn from the experience. (Brock, 2015).
Like Kolb, Gibbs’ also has a reflective cycle to follow. Whereas Kolb has four stages in his reflective cycle, Gibbs’ has six. Gibbs’ also has a stage that focuses solely on the reflector’s feelings. Gibb’s reflective cycle begins at the description, it then moves onto feelings, evaluation, analysis, conclusion and it comes to an end at action plan, this then will also loop back to description and begin the cycle once more (Brock, 2015).
Gibb’s cycle begins at, description. During this stage, we are to describe the event or activity in detail, this must be an objective description, it is important not to draw any conclusions at this point. During this section you will need to answer questions such as, what happened, when did it happen, who was involved, what did you so and so on. It is important that details must not be left out at this stage. Leaving this stage, you will start on stage two, feelings. This stage is to document feelings and thoughts that occurred during the activity (Wilson, 2016). The purpose of this stage is awareness, questions that you are expected to answer during this stage are, what did you feel leading up to the event, what did you feel during and after the event, what do you think other people felt during and after the event. This stage can help you evaluate if there were any feelings prior to the activity that resulted in what happened, were you tired, did this effect your performance? It also allows you to think about the event from other people’s perspectives (Expert Program Management, 2019).
The third stage is where we evaluate the activity, what worked well, what did not, why do we think that is? By evaluating what went well and what did not go so well can help us learn from our experiences. This moves us onto the next stage, analysis. This stage is about what we have learnt from this activity, and as a result we will now know what to do in similar situations in the future. Both positive and negative situations you experienced will be analysed here, allowing you to learn from experience. 
The final two stages of the Gibb’s reflective model are conclusion and action plan, in these stages you will need to look at yourself and the activity objectively and think what else you could have done in this situation. This is where all the information from the previous posts come into action. The sixth and final step, you will gather up all your conclusions of the activity and plan of action for future activities. You can conclude what needed to change or if something you already did was working well. You can apply all the information learnt during the reflective cycle to improve your practice for future activities (The University of Edinburgh, no date).
Both Kolb and Gibb’s models of reflection are cyclical, they both promote learning from experience (D’Amore et al. 2011). While they are both easy to follow, they might cause some confusion for practitioners who have never used the model previously. Kolb has two less stages than Gibbs’ six stage cycle, which some might feel it more effective and to the point. However, Gibb’s model might allow you to consider more information during your evaluations. Gibbs’ cycle of reflection could help practitioners focus reflective learning that occur from challenging experiences (Markkanen et al. 2020). Time is a barrier to practitioners and reflective practice; some might feel that Gibb’s model of reflection will be more time consuming that Kolb’s model of reflection (Melnick and Meister, 2008). Practitioners might find these types of models of reflection difficult as it requires you to look at yourself objectively, some practitioners might only focus on what they did wrong and find it difficult to see what they did well. This is where having someone else who has witnessed the activity help with your reflective practice comes in handy, as they might have witness something you are doing that you had not noticed, or will help you see what you are doing well, not just focus on the negatives. 






















Element 2: 
Briefing Paper – The importance of reflective practice for early years practitioners.What is reflective practice?
Reflective practice is a key aspect of working in the early years sector. Early years practitioners need to reflect on their practice often to enhance their professional development (Paige-Smith and Craft, 2011). Reflective practice is the process where practitioners evaluate their own practice and find new ways of improving to ensure that they offer good quality provisions for the children in their care and the setting as a whole (Smith et al. 2010). 










Reflections in the early years is crucial to ensure that it continues to provide high quality provision to all children and their families (Bleach, 2013). Reflective practice and learning from others are the best form of continued professional development. By observing others and being observed themselves, practitioners are more likely to develop good practice for themselves by having the opportunity to witness different approaches to teaching and learning (Welsh Government, 2014).
Improving outcomes for children
The goal of the foundation phase is to focus on the holistic development of the child. The practitioner’s role is to inspire and challenge a child’s learning (Welsh Government, 2015). During children’s time in the Foundation phase practitioners must understand how children develop and plan an appropriate curriculum that takes this into account. Practitioners must ensure children have access to a variety of experiences that allows them to boost their imaginative play. As children learn new skills the practitioner should reflect on the environment and adapt it to allow children to grow, practice their new skills in different situations and to reflect and evaluate their work (Welsh Gov, 2015).
Each child and their families will have different needs, it is the practitioner’s role to ensure that needs are met for each child. It is important that practitioners reflect on their practice, to ensure that they are improving their knowledge and improving the children’s experience at the setting. To improve outcomes for children practitioners need to build positive relationships with the children and their parents, to discuss ideas with other service users and colleagues and focus their energy into how to improve how they are working for the benefit of the children in their care (Smith et al. 2010).
Donaldson (Donaldson, 2015) reflected on the foundation phase framework and decided that the curriculum needed to be adapted to improve outcomes for children. The new curriculum, successful futures aims to engage the interest of all children and enable them to achieve educational achievement and personal well-being (Donaldson, 2015).

Reflective practice
Test out new ideas.
Being aware of issues and focus on them.
Consider consequences.
Try out new ideas in your practice.
Observe children, learn from them.

Seek out alternatives.
Being objective and view things from different perspectives.
Question why things are done a certain way.

Overcoming barriers to reflection. 
No time, lack of skill, environment, are all barriers stated by practitioner. It is difficult to overcome barriers to reflection but here are some suggestions that might help you:
· Ensure you set aside regular time to reflect.
· Find the right environment to reflect, try and cut out distractions such as turning off your phone. 
· Seek advice from your superior to offer you guidance and show you how to reflect efficiently (University of Cambridge, no date).
Reflective model
A model of reflection is a structured process that is used to guide practitioners to reflect and analyse an area of their professional development. Models of reflection allow practitioners to understand their own thinking and teaching strategies. By using models of reflection practitioners can gain helpful information on certain aspects of their practice and help them develop new strategies for future development. 
  [image: Reflective Practice - University Study - Study Skills - 301 - SSiD ...]   (University of Sheffield, no date) Gibb’s reflective model has six stages as shown on the image to the left, it offers practitioners a step by step guide to reflection. This can be helpful when you are new to reflective practice. Gibb’s believed in learning from experience and his aim with this reflective learning cycle is for you to document the activity, you’re feelings on the activity, idea’s of what you can do to learn from the experience and how you will implement those changes (Brock, 2015). There are several research models, each practitioner will have a preferred model. Here are some useful links to some different research models for you to explore: 
· https://www.youtube.com/watch?v=ObQ2DheGOKA Kolb’s reflective cycle (Reynolds, 2013).
· https://www.youtube.com/watch?v=Tzjz-l8L1lc Schon’s reflective practice (Meierdirk, 2017).



Keeping a reflective journal or portfolio is an effective way for you to take ownership of your professional development. It encourages you to see how your prior experience and knowledge has influenced you and contribute to your development (Tarrant, 2017).
How to reflect effectively? 
Dewey (1933, cited in Lindon, 2012) tells us that to be an effective reflective practitioner you must be:                                            
[image: ]                               
Reflective practice is a daily occurrence for early years practitioners, practitioners will routinely reflect on their own practice and what effect it has on the children in their care. Practitioners can also collaborate reflection with other colleagues in the setting this, this allows them to exchange ideas and view things from a different perspective. Effective reflective process allows practitioners to adapt their practice in response to evaluations during activities. By using an effective reflective process, it will support development of effective pedagogy (Daniel et al. 2012).
To reflect effectively it is important to be objective, this is called critical reflection, during critical reflection we need to think about our ideas and practice, then take a step back and begin to examine our ideas by asking probing questions. It is a reasoning process that can help us understand an experience. Critical reflection will add depth to our experience (Russell, 2018). Using a reflective model will help you reflect to your best ability. 


Responsible
Open minded
Wholehearted

[bookmark: cysill]Element 3 Reflective log
	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	This is a junk modelling activity is aimed at a small group of children between the ages of 5-6, the current theme of the classroom is, the farm. During this activity, the children are to create farm animals out of recyclable resources, along with other materials, such as pipe cleaners, paint, tissue paper, googly eyes. During the activity we will also discuss the different types of animals and machinery that you would likely find on a farm.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	The main aim of the activity is to boost the children’s creativity and critical thinking by providing them with resources and allowing them to create an animal out of the junk material. This activity will also boost their fine motor skills. During this activity we will also visit previous learning and push discussions forward on farm animals, farm machinery and what they perceive farming life entails. 
Personal, social and emotional development: During this activity children will build on their personal, social and emotional development, by working together, discussion ideas together, and communicating with each other during the task.
Physical development: Fine motor skills will be used during this activity, their fine motor skills will improve by handling paint brushes, using scissors, gluing materials and manipulating pipe cleaners.
Mathematical development: Aid their mathematical development by doing simple counting tasks such as, counting the number of legs, counting the number of wheels on a tractor.
Language, literacy and communication: This activity will build of their welsh language skills by conversing with each other through the medium of welsh. Learning new phrases and words, for example, mochyn, ceiliog, ebol, llo, belen wellt.
Knowledge and understanding of the world: During this activity children will learn about different animals that are found in different environments. Learning about farming, what farmers do and the machinery they use.
Welsh language development: The activity will be conducted through the medium of welsh. We will discuss the animals found on a farm and their names in welsh. 
Creative development: Promote creative thinking. Encourage creativity while junk modelling. Promote creative development by using a variety of materials to create a model. 



	Eich rôl chi                                                                   Your role

	My role is to plan and lead this activity. To facilitate the children’s learning and to help boost creativity. I will provide children with the resources that they need, I will show them some examples of junk modelling animals that I had already prepared if any children need some inspiration to help them with ideas. I will discuss farm life with the children as they proceed with their junk modelling and discuss what animals they think they would find on a farm. I will have some flash cards of farm animals/machinery to see if the children can guess what they are. 


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	Most of the children were engaged in this activity, they were excited to create their own farm animals and happy to discuss what animals you would find on a farm. Some colourful examples were given “a whale” being one. I used this example to open a discussion in the group to see if they thought Whales did in fact live on a farm or did, they live in a different habitat. They spoke among themselves and concluded that Whales do not live on farms because they must live in the sea. 
By using in action reflection the activity brief changed and the children were encouraged to be more creative with their creations.


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	One child was not as engaged at the others, he started off happy to create a junk model of a farm animal, but then decided he would rather do an alien octopus. As a result of this, the other children then wanted to create their own creations as well. I should have planned this activity better by ensuring that I had taken in all the interests of the children on board and adapted the brief to suit the individual children’s interests. This boy loved robots and aliens. The girls loved unicorns and magical creatures. I should have taken this into account at the beginning and allowed the children to create their own interpretation on farm animal, being is robo cow or wizard sheep. I reflected on action and decided that is what we would do, the children were excited by this are were far more engaged in the task when they were allowed to adapt their creations to their interests. 



	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	During this activity I demonstrated sustain shared thinking, while encouraging children to explore the concept of what habitat do Whales live in and why do they think that is. I demonstrated knowledge of the seven areas of learning of the foundation phase and ensured that my activity plan would meet all seven areas of learning. 


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	I demonstrated reflection in action, I could see that one child was not as engaged as the other children. He had started to do a farm animal but decided that he did not want to do a pig any longer, that he wanted to make an alien octopus. I decided to change the brief of the activity and adapt it to the children’s personal interest, this boy loved robots and aliens and the girl’s unicorns and magical creatures. The children were much more engaged in the task when they could bring these elements into their creations.

	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	During this activity I demonstrated good communication and listening skills, I showed interest in the child’s ideas that Whales lived on a farm and encouraged us all to explore the idea further through sustained shared thinking. I ensure that I show care to the children and show them that I am engaged in the activity and excited about their creations. I showed that I was listening to the voice of the child and allowing the children to explore new ideas when it was decided that the children would want to create animals that incorporated their interests.


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	In future, I would plan the timing of my activity better. This activity was conducted after a physical education lesson. Some children were tired and distracted. In future, even though the brief was farm animals, I would allow the children to be more creative and to create their own interpretation of a farm animal. This will allow them to be even more creative and find the project more exciting. Creating a farm animal from their own imagination and incorporating other elements such as magic and robots will ensure that they are engaged in the activity as it will be their own personal idea and would not be like the other children. They would take pride in this and enjoy taking their own personal stamp at the brief. If I was to plan a junk modelling activity again, I would not decide on a theme and allow the activity to be more child-led and allow them to lead the activity.





Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	I would like to find out further information about the PGCE course.
	Would like to find out more about the PGCE course. I am unsure if this is the route I would like to go down and want to find out more information.
	I will attend an open evening in order to gain more insight into the PGCE course.
	I will book onto the UWTSD PGCE virtual open day
	27th of June 2020.

	Re-sit Maths and English GCSE
	If I decided to apply for the PGCE I would have to re-sit my Maths and English GCSE as the entry requirements are grade B and above and I have C’s.
	Look on my local college website to see if they offer GCSE English and Maths resits.
	Coleg sir Gar – Graig, Llanelli.
	September 2020.

	I would like to complete an ELSA training course.
	I believe undertaking the ELSA course (Emotional literacy support assistant) will help give me a deeper understanding when working with children and promoting their well-being.
	I will enquire with the local authority if I can complete ELSA training through them.
	I will enquire with my local authority about ELSA training in my area.
	September 2020.

	Complete paediatric first aid course
	My paediatric first aid course will expire by the end of the year.
	I will complete this training through my employer with the local authority. 
	The national school of first aid training.
	December 2020.

	I would like to gain work experience in an ALN school.
	I would like to gain experience in an ALN school to further my knowledge and develop my practice. There are no ALN children in my setting and I would like to further my professional development.
	I would need to write to a local ALN unit and ask if I could come on placement or shadow a member of staff to gain experience.
	My local ALN unit.
	2021.
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