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a. [bookmark: _GoBack]The importance of early intervention for children with Autism.
The importance of early intervention for children with Autism can be crucial. According to (Corsello, 2005) Autistic disorder is defined in terms of qualitative impairments in social interaction and communication, and restricted, repetitive, and stereotyped patterns of behaviours, interests, and activities, with impairments in one of these areas prior to the age of 3 years.  Equal to this National Autistic Society. (2018) also states Autism is a lifelong, developmental disability that affects how a person communicates with and relates to other people, and how they experience the world around them. We now know that professionals can diagnose children with autism when they are as young as 2 years of age which is explained by Corsello, 2005). Lord 1995 would agree as he explained back then that over the past 10 to 15 years, there has been evidence that children with autism can be reliably diagnosed as young as 2 years of age. 
Corsello, 2005 also says how Screening and the role of the paediatrician are now taking far more seriously and becoming more critical as we have recognized the need for early diagnosis over time and the importance of early intervention. At this point, experts working with children with autism agree that early intervention is critical (Corsello, 2005). In agreement with this is The Conversation (2014) which explains Early diagnosis is important because it allows this to happen much earlier. For young children with autism this means that the skills needed to reach their full potential are taught early when brain plasticity is much more pronounced and consequently the impact of intervention is much more comprehensive. Another who agrees with this is (Harris & Weiss, 1998; Sheinkopf and Siegel, 1998) who says Early identification has increased in importance, as many studies have found that children with autism who receive services prior to 48 months of age make greater improvements than those who enter programs after 48 months of age. However, there are many programs developed for children with autism that differ in philosophy and a lack of research comparing the various intervention programs. Most of the programs for children with autism that exist are designed for children of preschool age, and not all are widely known or available (Corsello, 2015). 
Walden Toddler program is explained by McGee, Morrier and Daly (2001) to be a program designed specifically for toddlers with autism. Incidental teaching is a method of applied behaviour analysis (ABA) that uses behavioural principles within natural learning contexts (McGee, Morrier and Daly, 2001). The environment includes toys and activities that are appealing to young children, and the adult expands on requests and activities that the child initiates. The program is very structured and works on individual goals within planned activities (McGee, Morrier and Daly, 2001). The program includes toddlers not on the spectrum and toddlers with autism, between the ages of 15 and 36 months. There are no controlled empirical studies of this program, but program evaluation data found according to McGee, Morrier and Daly (2001) showed 82% of the toddlers used meaningful words when they left the program and 71% of the children showed improvements in their proximity to other children.
 The programs also use teaching strategies which are based on a that individual child's strengths and needs, and planned transitions from preschool to school age. This would all be put in place ready for when the child gets to the school age, the school will already be aware of the child's autistic diagnosis and therefore be able to adapt the environment best suited to the child's needs, including the suitable work to help support the child with autism (National Institution of child health and human development, 2017). Not only would it benefit the child for those reason it would also benefit the child with autism as the school would be able to put in place a one to one practitioner to support them which in some cases is necessary (National Institution of child health and human development, 2017).
There is increasing evidence that autism may not necessarily be lifelong. Children in these studies did not miraculously “grow out of autism” (The Conversation, 2014). They received at least one or two years of early intervention, starting when they were around the age two years old (The Conversation,2014). This was Applied Behaviour Analysis also known as ABA which is the application of behaviour analysis. For young children with autism this means that the skills that they need in order to better their quality of life is taught playfully and systematically by highly trained staff who work under strict ethical guidelines (The Conversation,2014). If there was no early intervention the child would therefore miss out on this essential support (Reichow and Wolery, 2009). Early diagnosis is important because it allows this to happen much earlier (Reichow, B., & Wolery, M, 2009). For young children with autism this means that the skills needed to reach their full potential are taught to them at an early age where the brains plasticity is far more active and consequently, the impact of intervention is far greater.  also agrees as he discusses how the child's brain plasticity plays an important part as he explains new scientific evidence has been proven that Autism can be detected in infants. This being the case they can detect infants at risk before the full syndrome is present and implementing treatments designed to alter the course of early behavioural and brain development to actually prevent autism carrying on in the child's life, now this is an extremely important breakthrough to show why early intervention is important (Dawson, 2008). ABA-based interventions are completely in line with the UN Convention of the Rights of Persons with Disabilities (2006) because the programmes are individually made to suit the needs of that child with autism as the child grows and develops monitoring that individual child and helping to give the child a great quality of life (Zwaigenbaum, Bauman, Choueiri et al, 2015).. Early intervention is important as Healthline (2019) say how Rebecca Sachs PhD a licensed clinical psychologist noted that early intervention increases communication skills in children, which in turn can relieve frustration and stress.
We can see that children with autism make better progress when they have early intervention. Furthermore, most of the programs set up are developed for children aged 3 and older which would mean later diagnosis for them, leaving children undiagnosed going into mainstream education (National Research Council, Committee on Educational Interventions for Children with Autism, 2001). However, many interventionists are currently attempting to adapt their programs to better meet the needs of the 0 to 3 age group (Corsello, 2005).
b. One barrier that a child with Autism may experience. Considering the impact that the barrier may have on the child.
The Department for children, schools and families (2009) express their knowledge that autism is likely to impact upon all six areas of Learning and Development in the early years foundation stage (EYFS), Personal, social and emotional development. Ambitious about Autism (2018) explain that an important part of a child’s development is learning through play and interacting with others, also known as social interaction. This can be difficult for a child with autism according to an example that Ambitious about Autism (2018) has explaining imaginative play can be difficult for a child with autism who sees the world as it is, yet in education we continuously ask children to be imaginative. Some children with Autistic Spectrum Disorder (ASD) can find this difficult (Ambitious about Autism, 2018). LaGasse (2017) informs us that Autism affects approximately one in 68 children, more than likely then affecting the child’s ability to develop social skills. Synapse (2003) give facts on children with autism explaining that they can have difficulty in understanding some classroom directions of items and instruction given by the teacher, they can also have difficulty in vocal and facial cues from their teachers. Synapse (2003) show this is a major barrier which leaves impact for children with Autism as Inappropriate social interaction can lead to challenging behaviors, bullying, and ostracizing even leading to Difficulties with imaginative or creative play affect interactions with other children in the class and mean that many teaching strategies will not be effective on a child with Autism. Having difficulty with social interaction can impact them later on in life as even though some children with autism have a high level of intelligence if they lack the social ability to interact they will they have difficulties with employment and do not marry or have children. 
This inability to fully interpret the world around them often makes education far too stressful for the child this sometimes leaves teachers feeling that they find it difficult to meet the needs of child with Autism (Synapse, 2003). There must be an acceptance that there are some parts of behaviour exhibited by children with autism that we cannot change and barriers cannot just go away therefore we must adapt the environment unorder to support the child with Autism (Ambitious about Autism, 2018). However, for this to happen teachers need to have the correct relevant training specific to autism education, so that they can help the child to his/her full potential. (Synapse, 2003). Thinking on this and looking at other findings we can see that not every child is the same and not every child diagnosed with autism is the same as Smith, Segal and Hutman (2019) explain that ‘’Autism is not a single disorder, but a spectrum of closely related disorders with a shared core of symptoms. Every individual on the autism spectrum has problems to some degree with social interaction, empathy, communication, and flexible behaviour’’.
Smith, Segal and Hutman (2019) explain Children with Autism Spectrum Disorder tend to be less spontaneous than other children who do not have autism, a child without Autism would point at eye catching toys or objects however a child with autism may not do this, they often look distressed or uninterested. This is a barrier as They may struggle with functional play or using toys that have a basic intended use, such as tools or cooking set (Smith, Segal and Hutman, 2019). This barrier affects them as it is unlikely, they will play make-believe, engage in group games, imitate others, collaborate, or use their toys in creative ways (Smith, Segal and Hutman, 2019). The impact it has on each child varies, however it can lead to isolation and loneliness (Smith, Segal and Hutman, 2019). From Social Development Theory (Vygotsky).(2014) we can see that Vygotsky (1978) believed Social interaction plays a fundamental role in the process of cognitive development. In contrast to Jean Piaget’s theory of child development where development necessarily precedes learning, Vygotsky felt social learning precedes development.
Lack of social interaction is a common barrier for children with autism from information show by the National Autistic Society (2017) they explain that teachers often find it difficult as children with autism do not often ask for help, therefore the teacher sometimes does not know if the child is actually okay due to the language barrier. This leaves an impact on the child as they are then left destressed and without the help they are needing or comfort they are needing. National Autistic Society (2017) say children with autism sometimes hit, this can be a way of them trying to tell you something through nonverbal communication, however this can leave an impact on the child as they may become frustrated even more that they cannot express their feelings. This would leave an impact on a whole class as other children would see and be affected by this further impacting the child with autism as it may lead other children fearful therefore not wanting to socialise with the child (National Autistic Society, 2017). 
Synapse (2003) explain that Research has shown that even though children with autism struggle with social interaction, working in pairs may be beneficial for them by facilitating peer interaction, this can also help children with autism make friends, which in turn can help them cope with problems. This can help them to become more integrated into the classroom environment. 
Ambitious about Autism (2018) voice rather than focusing on change, we should be encouraging them to learn and to explore the world in a way that makes sense to them, yes, it is a barrier however Some children with autism find social interaction all a bit too much, a safe environment for them to do something quiet, such as read or play on their own, is not necessarily an isolationist policy but one that allows them to view the world from a safe place, involving social interaction at the a pace that works for that individual child with autism. Save the children (2011) state the UNCRC guidelines must always be followed, with article 27 which says a child should have the conditions needed for their physical, mental, spiritual, moral and social development.

c. Critically evaluating one example of how a child with Autism is supported in early years settings.
Priory education and children's services (2019) state that There are currently no regulations in place to ensure teachers in mainstream schools have qualifications and experience in teaching autistic children. However, there are programmes set up to support children with autism. One example of how a child with autism are supported in early years settings is through SCERTS (Prizant, Wetherby and Rubin et al, 2006). SCERTS is an educational intervention model for children and older individuals with autism and their families (Prizant, Wetherby and Rubin et al, 2006). SCERTS stands for Social Communication which is the development of spontaneous, functional communication, emotional expression and securing trusting relationships with children and adults,  Emotional Regulation which is the development of the ability to maintain a well-regulated emotional state to cope with everyday stress, and to be most available for learning and interacting and Transactional Support which is the development and implementation of supports to help respond to the child's needs and interests, adapt the environment, and provide the correct tools to enhance learning. Individual plans are then developed to provide educational support (Prizant, Wetherby and Rubin et al, 2006). However following guidelines from the UNCRC, as article 14 states a child always has the rights to think for themselves (Save the children, 2011). This programme benefits a child with autism as commonly they are supported by complete separate people who are working on separate goals for the child such as speech therapist will be working on speech alone, therefore the child ends up with different many unconnected goals. This programme tackles this with a systematic method ensuring that specific skills and appropriate supports stated as educational objectives are selected and applied in a consistent manner across a child’s day in order for them to have authentic progress which is defined as the ability to learn and apply functional and relevant skills in a variety of settings and with a variety of partners (Rudy, 2020). This programme aims to work for all children with autism, however Mazefsky and Handen (2011) explain how this may leave an impact on the child as the child would need to be removed from his group in order to be monitored and taught under SCERT making the child feel different to the other children. Yu and Zhu (2018) explains how this process may take a long time as it is all regarding the child and their development time, what if the child did not want to participate? Following the guidelines from the UNCRC, Save the children (2011)show article 3 which says whenever an adult is making a decision that is to do with you or that affects you, they should always think about what is best for you and you have the right to say no. Therefore, the child with autism has the right to withdraw themselves from the programme at any time. 
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