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Rationale underpinning creation of rubric
Assessment plays a fundamental role in all forms of education. It ‘includes those processes used to gather and analyse information to document what students have learned in a lesson, unit, or program’ (Metzler, 2017). It allows students to know how they are already doing and what they need to do to improve (Brown Jr, 1999, p3). It also enables staff to ‘know how they and their students are doing and it gives them the performance indicators that they need’ (Brown Jr, 1999). Therefore, assessment is critical when ensuring the learning process is adequately provided by the teachers and received by the students. The assessment used was based on knowledge, understanding and performance in physical education (PE) within the physical, social and cognitive domains. Assessment can either be gathered through continuous, formative or summative time plans (Metzler, 2017, p153). The rubric was based around summative assessment due to it being an end of year 6 transition report. ‘Summative assessments are conducted at the end of the unit and allow the teacher to determine how much learning occurred during the entire time of instruction’ (Metzler, 2017). It gives the teacher and student information on their current level of performance and knowledge as well as how to improve further. Rubrics can either use descriptors or numeric/value ratings to demonstrate quality of learning level (Metzler, 2017, p160). The rubric created included descriptor levels (beginner, improver, competent, advanced and expert) which each showed an advance in performance.
One of the crucial physical performance skills included in the rubric was fundamental movement skills. ‘The mastery of fundamental movement skills (FMS) has been purported as contributing to children’s physical, cognitive and social development and is thought to provide the foundation for an active lifestyle’ (Lubans et al, 2010). These skills include ‘locomotor (e.g. running and hopping), manipulative or object control (e.g. catching and throwing) and stability (e.g. balancing and twisting) skills’ (Lubans et al, 2010). Fundamental movement skills play a significant role in not only physical activity and sport, but also everyday life and should therefore be seen as important to learn from a young age. ‘Children move and engage in physical activity through the execution of fundamental motor skills’ (Robinson, 2011). ‘Moreover, the development of fundamental motor skills may be transferable across sports and activities that share similar general capacities’ (Baker et al, 2003). FMS are consequently seen to be central to the physical education curriculum and should be at the basis of the teaching and learning. As the students work their way up the levels, sport / activity specific skills take over from fundamental movement skills as they require more in-depth knowledge and understanding of sports and physical activities. ‘Sport-specific technical skills are a central component in the development of young athletes in many sports’ (Malina et al, 2005). These skills allow sports performers to reach higher levels of proficiency in their chosen sport. ‘The development of expertise in team sport settings requires mastery of a wide range of skills extending from very general elements such as physical fitness to very specific elements such as team strategies’ (Baker et al, 2003). Therefore, fundamental movement skills and sport specific skills are both important when learning or progressing in sports and physical activities. The children that were observed were in year 6, so the information of skills, knowledge and understanding in the physical education curriculum was taken from key stage 2. One of the essential aims for this key stage is for the children to ‘learn games skills and play in a team, as well as how to run faster, jump higher and throw further’, which can all be considered fundamental movement and sport specific skills (DCELLS, 2008a). The rubric also takes into consideration the key stage 3 outcomes of developing the childs ‘ability to take part in activities that become technically more demanding’ (DCELLS, 2008a). The activities require more physical expertise which can be improved through the knowledge and performance ability of FMS and sport-specific skills. Therefore, fundamental movement and sport specific skills can be seen as an important aspect for children to learn and develop through their physical education lessons and should consequently be regularly assessed. 
Within key stage 2, it is suggested that leaners should ‘begin to understand that physical education is about learning how to feel healthy and stay fit while having fun and knowing how these different types of activities help them to stay that way’ (DCELLS, 2008a). This links to the cognitive performance area of the rubric. The rubric suggests that leaners should increase their knowledge and understanding of healthy active lifestyles in order to move up the levels. Alfrey (2012) states that ‘physical educators have a responsibility for public health promotion’. Physical education is also suggested to have a substantial influence on youth physical activity promotion (Wallhead and Buckworth, 2004, p.285). Therefore, an essential aim of physical education is to ensure students learn how to lead a healthy active lifestyle as it is one of the first beneficial information children have about health and fitness. ‘As physical educators strive to motivate students to become more physically active, it is importance for them to look beyond the time that students spend in physical education classes’ (Jefferies, 2005). The information given to students should therefore be meaningful to the children in order for them to remember and carry out healthy active lifestyles within their lives. Also linked to cognitive performance was the understanding of rules, tactics as well as evaluation of their own and others performance. The Welsh curriculum suggests that in competitive activities at key stage 2, students should be able to ‘explore the principles underpinning their different activities, e.g. attack and defence’ and ‘evaluate their own and others’ performances and ask relevant questions in order to improve and make progress’ (DCELLS, 2008a). These are all important aspects to assess within physical education as they relate directly to developing students’ knowledge and understanding of sports and physical activities and therefore physically active lifestyles. 
Another area that was assessed in the rubric was the child’s social performance. Gallahue and Donnelly (2007) suggest that ‘physical education teachers should be mindful of the importance of teaching social skills and the process involved in helping children acquire useful social skills’. This is because ‘the physical education setting is one of the best places to effectively teach positive social skills because it is a learning environment where students can explore the many dimensions of social behaviour’ (Gallahue and Donnelly, 2007). Consequently, the development of the social domain is regularly seen as an important element in physical education. The Welsh curriculum states that ‘developing communication’ is one of the four fundamental skills that should be learnt across the curriculum (DCELLS, 2008a). This furthers the support for the social domain being an important part of assessment in physical education. Gallahue and Donnolley (2007) suggest that ‘if you emphasize social skills in your physical education class, you are addressing the three basic universal needs of humans for autonomy, relatedness, and competency’. These needs relate to a child’s motivation to participate in physical education and should therefore be regularly met. 







RUBRIC

Physical:
Skills and involvement
	

EXPERT
	
Execute skills in sports / activities to acquire exceptionally good performance, participate fully within lessons and engage in at least one sport at county level.


	
ADVANCED
	
Perform skills related to specific activities / sports to acquire good performance, participate fully within lessons and engage in regular physical activities / sports outside of school.


	
COMPETENT
	
Perform fundamental movement skills within physical activities effectively, participate effectively within lessons showing enthusiasm


	
IMPROVER
	
Perform fundamental movement skills within physical activities, participate well within lessons


	
BEGINNER
	
Attempt to perform fundamental movement skills in isolation, participate within most lessons




Social:
Communication, teamwork and leadership
	

EXPERT
	
Regularly display excellent leadership skills within large groups, give advice and help to other pupils on how to improve the groups performance


	

ADVANCED
	
Cooperate effectively with others in larger groups, show good leadership skills within larger groups, give advice and help to other pupils on how to improve their individual performance 


	
COMPETENT
	
Cooperate effectively with others in small groups, show basic leadership skills within groups.


	
IMPROVER
	
Work together with others in small groups, show signs of teamwork


	
BEGINNER
	
No engagement with others





Cognitive:
Knowledge and understanding of health, fitness and wellbeing

	


EXPERT
	
Make informed decisions to lead a healthy active lifestyle, have an in-depth understanding of what and when specific skills should be used at the right time within sports / physical activities, have extensive knowledge and understanding of rules and tactics within several specific sports and use them to improve their own and others performance


	

ADVANCED
	
Understand the physiological, psychological and social benefits of a healthy active lifestyle, understand when to use specific skills within sports and physical activities, understand and apply specific rules and tactics to several sports in order to improve their own performance


	


COMPETENT
	
Understand physiological benefits of exercise and a healthy lifestyle, understand how sport and physical activity specific skills can be used in sports and physical activities, understand an array of rules and tactics that relate to specific sports and use them to improve their own performance


	

IMPROVER
	
Understand why a healthy active lifestyle is beneficial to an individual, be aware of how to apply fundamental motor skills in physical activity and sport, be aware of some rules and tactics within games


	
BEGINNER
	
Limited knowledge about how to lead a healthy active lifestyle 




Words highlighted in green show where the student is currently at in terms of their education. Words highlighted in orange show where the students only need a small amount of improvement to reach this level.





Report of the child (Lucie)

I have had the privilege of observing Lucie within her final year at primary school. Lucie has continually shown excellent physical, cognitive and social ability through-out her physical education lessons. She is extremely enthusiastic about taking part and has shown increasing confidence in her own ability. Lucie participates in all activities with maximal effort, while also encouraging others to enjoy themselves too. She is focussed during lessons and participates well within group discussions. This shows promise for future involvement within physical activity and sport, due to her enjoyment to participate within all activities. 
Her physical performance of most fundamental movement skills (running, jumping, throwing, balance etc) are excellent, however more work to refine these skills is needed to reach higher levels. This could be done through participating in after school activities or sports/ activities outside of school. Unfortunately, Lucie did not have the opportunity to show many sport specific skills (eg, shooting in football) due to the activities provided. Nonetheless, Lucie is working in the ‘competent’ level of her physical performance and could easily reach ‘advanced’ if she regularly displayed good performance within sport. 
Due to the lessons observed being based mostly on physical and social development, Lucie’s cognitive performance was not fully displayed. However, she showed extensive knowledge in when, why and how to use her fundamental motor skills within a range of physical activities. She also demonstrated a substantial amount of knowledge in relation to the rule and tactics of many different games. Within the cognitive domain of assessment, Lucie is working at the ‘improver’ level and could reach higher levels with the help of specific lessons catered to the knowledge of a healthy active lifestyle. 
Within the social aspect of assessment, Lucie is also working at the ‘competent’ level. Lucie possesses a lot of knowledge and understanding on how to improve hers and others’ performances. She offers regular positive advice to others and backs up the information with knowledge she has previously learnt. Her ability to listen to feedback and respond appropriately and maturely is admirable. Lucie works well with her classmates in group work and often takes a leadership role. She has the ability to take control and overcome challenging situations, for example by offering suggestions on how best to complete a task and works through them effectively with the help of others. However, Lucie needs to work on still putting her knowledge into practice when joining larger groups. This could also be benefited by Lucie participating in extra-curricular activities and sports. She also demonstrated exceptional sportsmanship within the lessons by adhering to rules and showing signs of fair play. 
Lucie is persistently confident in all performances and is a great role model for her classmates. She has shown excellent ability to set goals and be persistent in achieving them. Her eagerness to learn and better herself in all areas is an admiration to the school. I look forward to seeing how she continues to display her positive outlook on a healthy and physically active lifestyle in secondary school and her future. 















Reflection of the assessment process

Using a rubric to assess performance has many advantages. Metzler (2017) stated that ‘rubrics inform students of the performance criteria on the assessment ahead of time and serve as the basis of the teacher’s review of the completed work’. This allows the children to know where they currently are in terms of their performance and what they need to do to develop themselves further. The rubric used was a form of summative assessment, which was given to the students at the end of year 6 to inform them of their performance. Harlen and James (1997) suggest that summative assessment is focussed on ‘overall educational progress of pupils but not in day-to-day teaching as does formative assessment’. Summative assessment can therefore often be seen as a negative form of assessment because it does not aid the students learning through-out the year. This form of assessment is known as assessment of learning (AoL). AoL is ‘where the measurement of student achievement occurs at the end of a learning cycle’ (DeLuca and Klinger, 2010). Summative assessments inform important decisions in a child’s life, for example their end of year grades, and therefore need to be accurate (DeLuca and Klinger, 2010, p423). There are many issues relating to the reliability and validity of summative assessments and should therefore be taken into account when assessing (DeLuca and Klinger, 2010, p423). There is some difficulty with using summative assessment in physical education as it only informs the student of how well they’ve done, instead of giving them a chance to improve their learning. The assessment given from this rubric should be used to inform students of where they need to go to reach the next level of attainment. 
Alternative assessments have the advantages of monitoring specific learning outcomes and goals set by the teacher as well as how to improve their performance in the future (Metzler, 2017, p162). This allows the teacher and student to know exactly what performance and knowledge they are looking for and should therefore aid the students learning process. This was shown in the rubric where there were specific aims for the student to meet that slowly increased in difficulty. ‘Another strong advantage is that alternative assessments allow students to demonstrate their learning tin a variety of ways – not just through the recall of information or through skill performance on standardised tests’ (Metzler, 2017). The rubric assessed physical, cognitive and social performance and can therefore give a wider perspective of the students’ knowledge and performance in the subject. 
With regards to the cognitive domain, it was almost impossible to score their performance due to the activities provided as well as the placement in the hall. Sallis and McKenzie (1991) suggest that ‘school physical education is the only major institution that can address the health-related physical activity needs of virtually all children’. Therefore, assessment of the students cognitive understanding of health and fitness is needed to foster a child that is healthy and physically active through out their life. Due to the activities being mostly based on their physical and social performance is was difficult to see whether the student had significant knowledge in this area, hence why the student had a very low level for their cognitive performance. Although, the student was able to demonstrate their knowledge of applying fundamental motor skills, rules and tactics within the activities they participated in. The student that was observed was participating in the cooperative learning model. Felder and Brent (2007) define the cooperative learning model as ‘students working in teams on an assignment or project under conditions in which certain criteria are satisfied, including that the team members be held individually accountable for the complete content of the assignment or project’. Due to this model being used, it was easy to identify the social performance level of the child. However, if the student was observed when they were participating in another model it may have been more difficult to recognize good social performance. 
Overall, the assessment process went well as the student exhibited a competent level of performance in all areas intended. However, the learning environment the child was situated in could have benefitted the results more if they had more chance to express their cognitive performance. 
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