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Task 1 
The following story and activity are intended for year one pupils and focuses on the development of the following skills: ‘follow stories read to them and respond as appropriate’, and ‘use context to perceive the meaning of familiar words and decode new words by means of clues in pictures’ (DCELLS, 2015). The story that will be used to develop the pupils’ Welsh Language skills is ‘Tedi Twt ar y Fferm’. The story introduces several animals on a farm to which they express how they are feeling. The story was chosen due to the pupils previously learning how to describe emotion using the Welsh Language, therefore it provides the pupils with the opportunity to recall and build upon their prior knowledge. Donaldson (2015) would agree with this decision as he describes how learning should be a continuum of learning where skills are continuously being developed and built upon. After listening and answering question throughout the story, flashcards will be used to support the memorisation of the key vocabulary. Said vocabulary will be essential to the task as the pupils will sort the farm animals into a Venn diagram. The pupils will have to cut out a picture of the animal, identify the name of the animal, then glue the picture and name into one of the following sections based on their emotion in the story: feeling positive, feeling negative or in the middle. The following Welsh Language vocabulary and sentence patterns will be promoted throughout the session, as shown in appendix 1.
Task 2 
https://www.youtube.com/watch?v=pot7QXtFiPo&feature=youtu.be
Task 3 
[bookmark: _GoBack]One of the objectives of the activity was for the pupils to follow and respond to the story. Throughout the story I encouraged the pupils to repeat the emotions of the animals and modelled hand gestures, for example a thumbs up, to represent whether the emotion was positive or negative. McCafferty and Stam (2008) describe how hand gestures can be used to support pupils’ memorisation of vocabulary. Furthermore, UCD (2018) state that, within a constructivist classroom, learners should play an active role in the learning process in order for their learning to be enhanced. MaCafferty and Stam (2008) and UCD (2018) show that encouraging pupils to repeat the emotions of the animals along with conducting the hand gestures modelled by the teacher may result in an increase in learning. In contrast, Mayer (2014, p.234) discusses how the Split-Attention effect occurs when learners must process two separate sources of information ‘simultaneously in order to derive meaning from material’ which can result in learners not understanding either sources of information. Furthermore, Rodriguez (2018) suggests that active learning may result in distractions for learners. Both Mayer (2014) and Rodriguez (2018) show that encouraging pupils to use hand gestures along with repeating the emotions of the animals may distract them and negatively affect their learning. In my opinion, I believe that the pupils responded excellently to the use of hand gestures and that it aided their memorisation of vocabulary, as stated by McCafferty and Stam (2008). This was evident during the activity when pupils were asked to recall the emotions of the animals and responded by saying the emotion along with the hand gesture. Throughout the session I repeatedly used the same Welsh Language sentence patterns, for example ‘Beth yw Mochyn yn Saesneg?’, to ensure the pupils were introduced to the new vocabulary and gained an understanding from the question. DCELL (2008, p.33) describe how memorable learning occurs when the brain makes connections between the cells through ‘repeated use’. Equally, Ebbinghaus (1885) theorised that information must be repeated and recalled in order for the brain to effectively remember it. Therefore, both DCELL (2008) and Ebbinghaus (1885) show that it was very beneficial for the pupils to use the same Welsh Language sentence patterns. Conversely, Ghazi-Saidi and Ansaldo (2017) describe how the use of repetition as a language teaching method could be considered ‘mechanical and meaningless’ due to the learners attributing a ‘passive role’. This implies that pupils are not developing their knowledge of the language as they are continuously repeating the same language pattern. I am of the opinion that the pupils understood the question sentence patterns I repeated during the session, however their responses to the questions were single worded answers in English. To further promote and develop the pupils’ Welsh Language, I could have provided the pupils with an additional sentence structure and encouraged the pupils to answer the questions in Welsh, for example ‘Pig yw Mochyn yn Gymraeg’. When discussing Welsh Language lessons, Estyn (2018) state that there are little opportunities for learners to use new vocabulary and sentence structures. Therefore, this shows that there is a need to provide pupils with opportunities to develop and extend their answers with the support of sentence structures. 

Another objective of the activity was for the pupils to decode new vocabulary by using pictures. After reading the book to the pupils I reminded them of the key vocabulary of the lesson, for instance the emotions of the animals, through the use of flashcards. Using the flashcards allowed me to assess the  pronunciation of the vocabulary and supported them in understanding and remembering the vocabulary. As previously stated, DCELL (2008) and Ebbinghaus (1885) stated how repeating and recalling information support the memorisation of information. Kornell (2009, p.1297) theorises how using spacing, the act of ‘spacing learning events apart rather than massing them together’, allows time for information to be forgotten making it less accessible in the brain which results in an enhanced learning experience. Therefore, this suggests that using flashcards after reading the story to the pupils allows time for the vocabulary to be forgotten and enhances their understanding and learning as they are recalling and repeating the new vocabulary, subsequently making connections between the cells within the brain (DCELL, 2008). Although, Abraham Maslow theorised that comfort is a lower-order need that all learners must have in order to progress to higher- order needs, for example self-confidence (Bates, 2016). This suggests that if learners do not feel comfortable when using flashcards then they may not benefit from it educationally. Within the video, it is evident that a number of pupils may not have felt comfortable when using the flashcards as they were not fully confident when participating. If I were to conduct the task again, I would take more time explaining to the pupils what flashcards are, as they had not been introduced to them before, to ensure they all felt comfortable when using them. Furthermore, the book includes language the pupils hear and use within the classroom throughout the day, such as ‘sut wyt ti?’. Nagel (1996) describes how relating the pupils’ learning to real-life experiences creates enhanced and meaningful learning experiences. Donaldson (2015) informs that learning must be relatable and engaging to learners to increase their learning.  Both Nagel (1996) and Donaldson (2015) show that using a story with language that the pupils have used in real-life contexts and can relate to, such as ‘Tedi Twt ar y Fferm’, will result in an increase in their learning. I am of the belief that the familiar vocabulary and sentence structures within the book allowed the pupils to relate to some aspects of the book, this is evident when pupils recognised they have used the question ‘Sut wyt ti?’ within the classroom. Additionally, I feel that the vocabulary within the book allowed pupils to build on their prior knowledge and gave them more confidence during the session. Donaldson (2015) believes that learning should be a continuum where skills are continuously being built upon and developed. 

The activity that the pupils completed developed both previously mentioned Welsh Language Development curriculum skills, and also enhanced the pupils’ ability to ‘sort and classify objects using more than one criterion’ (DCELL, 2015, p.35). Barnes (2015) states that hierarchical cross-curricular learning is when one subject is utilised to enhance the learning of another. Donaldson (2015, p.39) suggests that learners in Wales should have their literacy, numeracy and digital competence skills developed across the curriculum as they are the ‘foundations’ of learning and are ‘essential’ for learners to ‘participate successfully and confidently in the modern world’. Both Barnes (2015) and Donaldson (2015) identify how beneficial developing the pupils’ numeracy skills along with developing their Welsh Language skills is. In my opinion, the task was successful in developing both Welsh Language Development and Mathematical Development skills, however I feel that there was less emphasis on developing the pupils’ Welsh Language skills as there was an added focus of completing the Venn diagram. Barnes (2012) stated that progression within a subject is difficult to achieve when two or more subjects are simultaneously being developed. During the task the pupils had to sort pictures of the animals from the book, along with identifying the correct name of the animal, into a Venn diagram based on their emotion. Throughout the task the pupils had to recall the names of the animals and their emotion. If pupils were unable to recall said information, I encouraged them to independently read the book to find out the answer. This developed the following Welsh Language Development curriculum skills: ‘look at books, handling them as a reader’, and ‘begin to read independently’ (DCELLS, p.38). Estyn (2015) described how many pupils have under-developed Welsh reading skills compared to their writing and speaking skills. This shows that promoting reading skills within the classroom is essential to develop the pupils’ Welsh Language skills. I feel that pupils who used the book to support them with the task began to develop their Welsh Language reading skills, and most were able to independently find the answers they were looking for. However, as seen in the video, not all pupils required the support from the book and were able to complete the task without support. If I were to conduct the task again, I would provide the pupils with an individual copy of the book and encourage them to check their answers using the book while conducting the task. This would ensure that all pupils are beginning to read and handle books independently. More recently, Estyn (2018, p.36) described how most learners in English-medium primary schools, within the Foundation Phase, make a ‘good start’ when developing their listening and speaking skills in welsh. This implies that learners’ Welsh Language reading skills are still in need of development.  

To conclude, I feel that the session engaged pupils by using a story that they could all relate to, gave opportunities to develop a number of Welsh Language Development skills, and promoted the use of the Welsh Language. I feel that all pupils within the group achieved the two main objectives of the session which was evident when watching the video and reviewing their work. On the whole, I feel that I must improve my own Welsh Language skills by learning new vocabulary and sentence structures in order to provide the learners with extra opportunities to develop their skills. Developing my own Welsh Language skills would allow me to furthermore promote the Welsh Language throughout the whole school context.
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Appendix 1 – Promoting Welsh Planning Sheet

	Promoting Welsh Planning Sheet

	Date / Dyddiad
	Welsh that I will use:
	Achieved       (√ or x)
	Welsh that pupils will use:
	Achieved    (√ or x)

	
15/01/19
	Tri, dau, un
Da iawn 
Ble yw’r teitl?
Beth yw ‘y Fferm?’
Ble mae Tedi Twt?
Beth yw ... yn Saesneg?
Pwy sy’n gwbod?
Dangoswch i mi ...
Ydy pawb yn barod?
Pwy sy’n hoffi’r Fferm?
Edrychwch ar y Llun?
Ceffyl
Wedi blino
Dafad
Da iawn, diolch
Mochyn
Bendigedig
Buwch
Gweddol
Iâr
Hapus
Teimlo’n bositif
Teimlo’n negyddol
	√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
	Barod
Teimlo’n bositif
Teimlo’n negyddol
Ceffyl
Wedi blino
Dafad
Da iawn, diolch
Mochyn
Bendigedig
Buwch
Gweddol
Iâr
Hapus

	√
√
√
√
√
√
√
√
√
√
√
√
√
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