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Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	For the initial meet of this bridging activity, I met with my network, tutors, and the Deputy Headteacher from the lead school of my network via Microsoft Teams. Different strategies for Assessment for Learning (AfL) were shared to my network and the importance of using AfL vs Assessment of Learning was highlighted.	The Deputy Headteacher had prepared a presentation for us showing how AfL strategies were used in the lead school. AfL was ingrained into the planning of lessons and a range of strategies were deployed, including traffic lights, KWL grids, WAGOLL, think pair share and more. Examples were shown of how some were used, and this encouraged me to think about the strategies I would use in the test phase. I considered the class I was with and what I had already seen in my school placement and decided that I would use WAGOLL and think pair share as my AfL strategies to test. I did some research online regarding the two strategies so I would be ready to deploy them in my own lessons. I thought carefully about the kinds of lessons that the AfL strategies would be more effective in, and which ones the class I am teaching would likely respond better too.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Unfortunately, I had less than a week to test my strategies as my class had to isolate six days after the meet, giving me three days to test. Nonetheless, I was able to use the WAGOLL strategy when teaching Welsh to guide and encourage the learners' written work. I was able to use think pair share on two occasions in one lesson to get the learners engaged and gain an understanding of what they know already.
	I used WAGOLL in two different ways. The Welsh lessons aimed to get learners to improve their Welsh personal profiles from a low level 3 standard to a high level 3/level 4/low level 5 depending on the ability of the individual. I had two WAGOLL examples prepared, one of a higher standard that could set a higher expectation for the MA learners. Most learners were able to utilise the WAGOLL example correctly which could be seen in the variety of sentence patterns they used which resulted in a big improvement from their previous work. There were a couple of learners that copied one or two sentences from the WAGOLL but I was able to work with them one to one to help them adapt rather than copy. In the second session, learners were at various stages of their work. A learner with ALN had finished first, making massive improvements to their profile. I read out their example as a WAGOLL, and they were extremely pleased that their work was being used as a good example. I found that reading out their work encouraged the rest of the class to focus, potentially because they were inspired a bit or because they saw that people were close to finishing their first drafts, which motivated them to get theirs done.
I used think pair share twice in one lesson, which focused on the importance of creating strong passwords. I found it was a good way for learners to mentally warm up and engage with the lesson. It was a new topic, and learners had various levels of background knowledge and understanding. Think pair share gave them an opportunity to share what they already knew with their partner and then the class. After one learner had shared what they had discussed, I found this sparked questions and ideas in other learners, leading to a classroom discussion and allowing the learners to steer the lesson a bit. This helped learners tune in with the lesson. However, I found that bringing the class back to focus after their paired discussions could be difficult if the class was noisy and had been told that the class I was with could get quite restless if they weren't on task soon into the lesson, so think pair share may not be as effective with them.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share meeting took place on 25th November via Microsoft Teams due to health and safety regulations. Everybody in my network and two of our tutors were present. We each had a chance to present our presentations regarding the AfL strategies we used to the group.
	This share day was incredibly useful. Each of us tested two different AfL strategies and hearing about other people's experiences and the different strategies used was valuable for future practice. Even where people used the same strategies, it was interesting to see how they were adapted to the phase they were teaching and the personality of their class. We each received feedback from each other throughout and after our presentations, as well as feedback from our tutor. There was plenty of positive feedback and the group was highly praised in the group feedback at the end. After listening to the presentations, I feel ready to try more AfL strategies in future. After listening to how AfL strategies were deployed in the Foundation Phase I feel more prepared for using them myself when I swap the phase I am teaching.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Being responsible for the literacy task during a period of learning from home, I would be in communication with learners one to one to help guide their writing.  They were tasked with writing a short story, so to be able to provide better guidance I researched a variety of online sources to find quality short story writing advice and guidance that I could use to help the learners' I was working with to progress their own writing. 

Rhifedd / Numeracy
Evidenced by an asset? 
I feel that after having been out of education and maths learning since school, it would be very beneficial to brush up on and develop my numeracy. I found Khan Academy, a great website that offers free courses, and decided to make an account and develop my numeracy skills. I chose numeracy first as it is an important area that I have not engaged with academically for a long time and felt it would be incredibly useful for when I am teaching maths and numeracy to be refreshed on this knowledge and rediscover my understanding which will support my teaching of maths and numeracy. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? ☐
Paste text here or n/a 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Organising Home Learning Activities
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
As of 17th November, the class I was with had to isolate until 1st December. Unfortunately, this date was then extended to the 4th December due to the whole school having to close. As unfortunate as this was, it did allow me the opportunity to experience how the school would set home learning, as this may become more relevant in the future. The school I'm with does not teach online via Microsoft Teams or Zoom, but sends their learners activities to complete at home, complete with teacher guidance. At first, I adapted my previous LLC lesson plans and resources to be more suitable for learners to use at home. However, the school's approach to home learning was more relaxed and involved giving learners a choice of interesting activities that they could enjoy doing at home, rather than setting work that might be done in a classroom. Knowing this, I helped the headteacher design a grid of activities that the class could do in their week in isolation. I also designed a grid of activities by myself for the learners to do, focusing on their term topic and giving them tasks that they could do outdoors, as they would be finishing their isolation. I gave them 10 tasks overall, with one mandatory maths and literacy task to complete. This experience was a good opportunity to focus on the blended learning experiences target as the learning was not taking place in the classroom, allowing for a range of activities, both on and off the computer, to be set. Activities set could be a mixture of information and guidance to carrying out guided tasks indoors and sending learners outdoors to do activities and research. As the learners were going to be working from home, I felt it would be a good opportunity to develop the involving partners in learning target. The parents, guardians and siblings of the learners would be responsible for the learners at home so it would be a good opportunity to set tasks that they could also get involved with in order to help the learner. I felt the best way to approach developing this target was to set activities where parents/guardians/siblings could take a mentor approach and enjoy for themselves as well. I also focused on continuing professional development, as it was a new opportunity to learn about and practice setting learning tasks outside of the classroom, which I had not previously done. I also had the opportunity to film and edit a video of myself showing learners how to carry out one of the tasks. I had not had any experience filming and editing videos, and learned a lot from the experience. 
What have you learned?
Blended Learning Experiences

As the learning was taking place at home, away from a teacher and the classroom environment, the activities needed to be different in order to keep learners engaged, be suitable for learners to complete without needing the teachers' support in real time and to take advantage of the resources and environment in and around the home. When taking a blended learning approach during class closure, it was important to consider how the learning could be made accessible, engaging, and relevant. As learners home scenarios differed, the activities should have been flexible, allowing myself and learners to experience an alternative method of teaching and learning (Allan, 2007). I wanted the tasks to suitable for all learners to complete independently and to be enjoyable whilst not needing much direction or a detailed success criteria. I also wanted some of the tasks to relate to the class' term topic. The activities set for the first grid included tasks such as designing a logo for a detective agency, with an explanation of the design. This task does not require in depth explanations or managing. It allows learners a chance to be creative with the resources in their home - they could complete it online or on paper, using their choice of materials to colour and decorate it. Having them explain the decision-making behind their logo gives them the opportunity to reflect on what they have done for their term topic - Forensics. Another activity involved designing a poster to promote internet safety. This linked with what I had previously taught them about cyber security and using strong passwords, so they already had background information on being safe online, whilst providing them the opportunity to be creative again. It also gave an opportunity to use online research to fill in the gaps in their knowledge for the poster. For the next grid of activities I planned, I wanted to incorporate activities that learners would usually not have the opportunity to carry out in school. The baking activity gave them the chance to work in the kitchen, which is an opportunity most schools are unable to provide. The activity has the learners following simple instructions, whilst using their practical measuring skills to make brownies. I also included activities that would require the learners to go outside. I think the outdoors is a valuable learning environment, especially when synergised with indoors resources. One of the activities involved going outside to see what sort of wildlife lived around the learner’s home, then the learners would pick an animal/insect, research them online and create a fact file. I enjoyed deploying activities that would be more difficult to carry out in a classroom and I feel that learning from home does provide good opportunities for blended learning experiences, especially since educational school trips are currently less likely to occur.

Involving Partners in Learning

Since I was unable to be with the learners to teach and guide them through activities in person, some of the home learning activities I set naturally required parents/guardians/siblings to get involved with the learning. For example, the baking activity states that an adult’s assistance is required, and it's up to the parents/guardians/siblings to help the learner if they aren't sure how to proceed with an activity or to give them any immediate feedback on the activities they have completed. I designed most of the activities to be appropriate for the learner to carry out independently with little new teaching required, which would be outlined in the guidance resource. This kind of planning was in case the learner would not have an adult or more knowledgeable other present to help them. However, I tried to make the activities engaging and interesting enough that a parent/guardian/sibling would also enjoy taking part and helping the learner with the task if they were available to, to encourage them to be involved with the students learning. It is important to encourage parents/carers to take an interest in their child’s education. The degree to which families engage with their child’s learning has six times more influence over the child’s education outcomes than the quality of their school (Desforges and Abouchaar, 2003). 
Partners in learning have a much bigger role when the learning is taking place at home without any school staff able to be present, and some learners may be able to have more time with their parents/guardians/siblings present and engaged then others. I didn't want the activities to depend on the learners having necessary support but hoped that if others wanted to get involved with the activities that it would be enjoyable for them to do so. It is good to get families involved with the learner’s learning at an early age. The younger the learner, the bigger the impact from their parents/carers – but even at sixteen years old the impact is still significant, and learners with continuous family support in their education perform better in their exams (Dufur et al, 2013).

Continuing Professional Learning

Throughout this experience I had to consider a completely different approach compared to how I had been teaching in the classroom. I was not able to be with the learners face to face to support them and keep them engaged. Therefore, I planned for the activities to be interesting and practical to keep the learners engaged. The activities were suitable for learners to be able to work through independently or with the support of a parent/guardian/sibling. For this experience, I was advised to create a teaching video for one of the tasks I provided. I was guided to use Adobe Spark as the teachers in the school used it. Having never made and edited a video before, I felt this would be valuable in case schools were required to close in the future. It allowed me to provide guidance and instruction without being face to face. I made a video showing learners how they could make their own 'spy kit', as their term topic had been forensics. Having never made one before, I researched what could be included and how the different items could be made. I then filmed myself outlining what learners would need and how to make the items. Unfortunately, when I uploaded the videos to edit the picture would not fit the frame as I had filmed it portrait, rather than landscape. In order to complete the video, I uploaded pictures, and recorded myself talking over them to instruct learners. I found this was a valuable experience as I had never created a video before and feel more confident in doing so in the future. Developing my ability and confidence with ICT is important as 21st century teaching uses more and more digital tools and resources. However, the effectiveness of the teaching is dependent on how the teacher chooses to use the technology (Higgins, 2003, cited by Beetham, 2007). This highlights the importance of not only using technology in teaching, but also reflecting on the effectiveness of the techniques used.

Real Life, Authentic Contexts

Some of the challenges involved in this home learning embedded learning and skills development in a natural context. Certain tasks were designed to reinforce what learners had previously learned or offer new experiences. One of the challenges required the learners to bake brownies, a relatively simple food to bake. To make the brownies, learners were had to be able to correctly read and follow instructions, use scales to weigh ingredients, and to be able to time how long the brownies were in the oven until they were ready, reinforcing skills they would have already learned while in school. Another challenge was letter writing to Santa to tell him why they deserved presents. Many children write letters to Santa, and this activity allowed learners to practice their handwriting, their letter writing technique as well as their persuasive writing. There was a task set for learners to go outside to see what animals and insects they could find and create a fact file on one. This task aimed to get learners outside to encourage physical activity and to stimulate their curiosity in their local wildlife. Observation, research, and data organisation were aimed to be developed in this task, in the context of getting outside into natural, local areas and being aware of the wildlife near the learners. Another task that shared similar aims was the den building task. This task got learners outside and physically active. It developed problem solving and research skills, as learners would have had to figure out what creature they were going to build a den for and how they would do it using the materials available. As learners were able to choose the activities they wanted to do and carried them out at home without a teacher present, independence was encouraged throughout, within authentic contexts. Using authentic contexts is important for stimulating learners’ interests and allowing them to see the purpose of their learning, rather than thinking they are doing it for the sake of doing it. In 2003, countries that moved away from authentic contexts in learning science reported that students were leaving school with a lower interest as they could not see the meaning for it and would not consider it as a career possibility (Fensham, 2009). Allowing learners to complete activities in authentic contexts can provide some meaning to their learning and 	allow them to feel as if they are getting something from it, instead of doing it for the sake of it.

What next?
As a result of this experience, I feel more knowledgeable around how learning and learning experiences can take place outside of the classroom. Involving partners in learning is important for learners, and through this experience I understand that it is especially important if learners are required to isolate, or schools are required to close temporarily as their parent/guardian/sibling will be the more knowledgeable other to guide them through their learning. It is important to consider them in planning activities as you want them to be able to engage also. My own learning has developed as a result of this experience. I have learned a new skill that may become more valuable if distanced learning is required in the future, and I feel more confident in my ability to plan activities and teach/guide through videos. If I am required to teach or plan activities for learners from home again, I feel I will be able to plan appropriate, engaging activities supported with resources.



Professional Experience Template 2: Estimations and Conversions
Pedagogy Standard: Refining: Assessment
What did you do and why?
I chose this lesson specifically as I felt it was one of my better lessons from my placement. For the week, I was responsible for teaching measurements and unit conversions. This lesson was the second one I taught, and the lesson before had not been as successful as I'd hoped. Assessment was focused on in this experience. Using assessment, I was better able to understand the current knowledge and of the class after the first lesson to revise what I was going to do going into this lesson. I was also able to readdress how I could deliver the introduction to the lesson more effectively for this class. Another standard focused on was enabling improvement. I was able to gain valuable advice from my mentor after the first session to prepare me for the second session. This advice helped me to revise the lesson plan, activities and how I planned to deliver the introduction. Evaluating the impact of changes in practice was also present in this experience as I was able to see what went better in this lesson compared to the previous one. This evaluation helped shape the planning and delivery of my lessons throughout my placement. 
What have you learned?
Assessment
From the number of learners that needed help with the last sessions activities, it was clear that I had not gauged their understanding appropriately prior to teaching the lesson. Whilst it was evident that some learners had understood as they had been able to work independently and had offered correct answers during the plenary, there were many that had struggled. Furthermore, the introduction of the lesson had gone on for longer than usual, giving learners less time to work through the activities and develop their understanding. 
  Going into this second lesson, I began with a brief recap of what I had wanted the learners to know and understand from the previous lesson and gave the class a quiz to gauge their understanding. Quizzes are useful tools for assessing learning and engaging students, as they encourage learners to recall what they have been learning about to receive quiz points. They also provide immediate feedback to learners to remind them how much they know, or do not know, which can encourage extra study and effort (Haigh, 2007). This introduction was briefer, which my mentor had told me suited the learners better. The class enjoyed the quiz, and it was a good way to engage them early in the lesson. The activities were more appropriate for them, and many more learners were keen to give their answers during the plenary where the activities were marked as a class. The assessment at the end of the first lesson helped me to revise this lesson plan, and using the quiz was helpful to assess what the learners already understood at the start of this lesson. Marking activities as a class allowed me to assess what had been learned and understood from this session based on how many learners were confident in giving their answers. I found assessment very valuable in this lesson as it gave me a clearer understanding of what the class was capable of and what they already knew, which I could then use to plan for the next session more clearly.

Enabling Improvement
Thanks to the advice and guidance given to me from my mentor, I was able to improve my own performance, as well as the learners' outcomes, from the first session. My mentor's feedback from the second session helped me to see what went well that I could use to improve my future planning. Taking onboard feedback from my mentor is essential to improving the quality of my teaching. Research suggests that constructive and individualised feedback for teachers from observation is a promising method for developing teachers (Darling-Hammond, 2014; Stronge and Tucker, 2017, cited by Liu et al, 2019). In the first session, my introduction was long and focus levels within the class were dipping. The second session's introduction was much briefer, whilst being more engaging. I was told that the quiz was used well to recap the previous session and prepare learners for the activities. I was also told that the activities were much more suitable. The learners were more engaged with them, and they were completed in a suitable time frame.
This lesson and the feedback I received helped me to gauge my class's current understanding and how much I could expect them to work through in a session. Being told to keep the introduction briefer helped me to improve, as I was able to be more direct and use the introduction time more valuably, without being side-tracked or going off on a tangent. This also assisted with classroom management, as learners were not as likely to be disruptive during briefer introductions and suitable activities where they were more engaged.

Evaluating the Impact of Changes in Practice
This lesson was the first time I used a quiz. I chose a quiz as it was useful for assessing what the learners already knew and I thought it would be fun and engaging for them to take part in. In the previous session I had mostly stood at the front of the class and talked, and the introduction went on for around 30 minutes. Upon reflection and feedback from my mentor, this had caused learners to disengage, which may have been why a lot of them struggled with the activities as they were not able to focus during the introduction. I changed my approach in this session, keeping a brief, direct and to the point introduction, without going off topic. This made it clearer what the learners were expected to know and do throughout the session. The quiz also worked to engage them early in the session, which made transitioning into the activities smoother as the learners were already engaged and thinking, ready to work. I could see that the learners were engaged as they were discussing answers to the quiz with their partners and gave audible responses of success or disappointment depending on whether they got the question right or wrong. After this session, I tried to ensure that my future lesson introductions would be kept brief and engaging. This target would help me to recognise what information is important that the class will need before they start working, as well as how I can get them to think about and engage with the information. This method of reflecting on an experience and experimenting with a different approach reached through reflection shows Kolb’s reflective cycle in practice. Reflecting on actions in this way can improve the practice of training teachers such as myself through expanding problem solving and thinking patterns (Lotter and Miller, 2017). Through discussions with my mentor and my own reflection, I was able to change my approach and recognise what went better, which will influence my practice going forward.

What next?
As a result of this experience, I'm starting to understand how useful assessment is when planning from one lesson to the next. I will aim to experiment with different assessment strategies in the future, to see which ones are effective for the class I will be teaching. I felt that using a quiz to assess understanding of learners was useful for me, whilst being fun for them and a good way for them to engage with the lesson. However, in future I may find that other assessment tools work better for the class I'm teaching, such as using 2 stars and a wish, traffic lights or thumbs up/down. I will be able to use online resources and the UWTSD library to look further into different assessment tools and how to use them effectively. The advice given from my mentor was extremely useful as well and caused this lesson to go much smoother than the previous. This experience has encouraged me to keep evaluating my practice, and to not hesitate to ask more experienced colleagues for advice and guidance.



Professional Experience Template 3: Proffil Personol
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
I was responsible for teaching Welsh lessons on the week this experience took place. The class had previously completed personal profiles to a basic level, and my mentor advised me to help them bring their profiles from a low level 3 standard to a high level 3 or level 4 standard. I felt that this week would be an excellent opportunity to improve my Welsh language skills as my weekly target as I would need to improve them to teach Welsh, and I had noticed I was not using incidental Welsh, such as praise and commands, as much as I felt that I should.
What have you learned?
Welsh Language Skills
To prepare for teaching Welsh and using more incidental Welsh, I started using Duolingo, a language phone app, as well as looking through my work and notes completed during my Welsh language sessions with UWTSD. This helped refresh my Welsh knowledge going into the teach. I also looked through the 'Moving learners from level 3 to 4' and 'Moving learners from level 4 to 5' personal profile resources by WJEC as suggested by my Mentor. I struggled with the planning and delivery of this session as my Welsh language skills still required improvement. In the session, I relied on my mentor to help explain what was expected of learners. I spent a lot of time helping learners one to one. Due to this, and disengagement from several learners, my mentor advised that I should stop the class and address what learners do not understand to help keep them on track. For the next session, I read up on exactly the kind of phrases I wanted them to include and made WAGOLL examples of different ability levels to help guide the class. I went through examples of improving sentences from 'I like' and 'I don't like' to 'I enjoy/love because' and 'I don't enjoy/hate because'. I went through different adjectives they could use and sentence structures of different ways they could give their opinions. I felt more confident in my Welsh ability this session and used a WAGOLL example early in the session from a learner with ASD who had successfully met the success criteria with an improved personal profile. Learners were more engaged and had more ideas of how to improve their profiles this session, and I felt that using a WAGOLL example not only improved the motivation of the learner whose example was used, but motivated other learners with their own work. My mentor and I discussed the value of redrafting old work, and she said it was more useful for improving Welsh skills than writing new pieces of work. My mentor also commented that there were big improvements made to their profiles.
  As for my own Welsh language skills, I felt that the preparation for these lessons, as well as using Duolingo and revising my notes from my Welsh sessions with UWTSD had helped me improve and become more confident in my Welsh ability. Throughout the week, in other sessions as well as the Welsh sessions, I made a more conscious effort to use incidental Welsh, such as saying 'gwrandewch' instead of 'listen' and 'eistedd lawr' instead of 'sit down'. I also used Welsh praise when marking books. Using Welsh as often as possible around learners is essential for building their own Welsh language skills as well as mine. Studies have shown that there is a relationship between the amount of time a child spends hearing a certain language and their success with speaking it (Thomas, Lewis and Apolloni, 2012). Unfortunately, my mentor was not in on the Friday of this week so I could not get feedback of my Welsh language skills.

Challenge and Expectations
Although all learners were tasked with improving their personal profiles, I expected the MA learners to have more detail included and use a wider variety of sentence patterns. I gave out resources of WAGOLL and useful translation sheets and MA learners received resources with more detail and translations of more advanced sentence patterns, adapted from the 'Moving learners from level 4 to level 5' personal profile resource by WJEC whilst the majority of the class' resources were appropriate for moving from level 3 to level 4. The profile drafts were marked one to one with learners, which was useful as it provided instant feedback and direction. It also allowed me to set individual expectations to the learners to stretch them to get a high standard of work to their own ability. As a result, the personal profiles of the class were of varying standards according to each learner’s ability as they had been given appropriate resources for guidance, suitable to their ability, and had received effective feedback that allowed them to improve their original personal profiles to a higher standard according to their ability. This standard ranged from LA learners writing in a few more sentences, including self-descriptions of their personality and reasons why they like/dislike different things, to MA learners incorporating a variety of sentence structures into their profile expressing differing levels of like and dislike for activities and different ways of expressing their opinion. The way classrooms typically run make it hard to meet the individual need of each learner and to differentiate to each learner individually (Hertberg-Davis, 2009). However, a writing task such as this is more flexible for allowing the teacher to set different expectations for different learners.

This experience was a good start to developing my Welsh language skills. My Welsh still has a lot of room for development and will always be a standard I will look to develop further. As for the challenge and expectations standard, I feel this experience was a good opportunity to develop this standing. The one to one marking of drafts allowed me to stretch learners a little further before moving on to their final drafts, giving each individual an appropriate challenge to work towards based on what they had done in the first draft. Being able to set challenges appropriate to the individual for work like this felt valuable for pushing every learners Welsh language a bit further and being able to set work where this type of process occurs in the future would be useful for developing this standard further.

What next?
As a result of this experience, I will look to keep developing my Welsh language skills. I feel the mobile phone app Duolingo, recommended by my Welsh lecturer, is useful for developing Welsh language skills and we be beneficial to my Welsh in the long term. Furthermore, if I keep making an effort to use incidental Welsh then this may improve my confidence in speaking Welsh which will help develop my Welsh ability over time.
I feel that the use of WAGOLL examples was great for guiding learners' writing and marking one to one with them was valuable as they received instant feedback to work with. It also allowed me to get an appropriate standard of work out of each learner. Whilst one to one marking isn't always possible or efficient, I feel it was really useful for appropriately challenging learners as individuals which I will likely use again. As it may not always be efficient, it would be useful to find other techniques that can be employed to suitably challenge individual learners in the classroom.



Part 2: Critical Reflection
Click or tap here to enter text.

Introduction
The aspect of my practice that I have chosen to reflect on and develop is my ability to create a supportive learning environment. This aspect is an important priority for teachers identified by Coe et al (2020) and can be broken down into four parts: promoting positive student-teacher relationships, promoting positive student-student relationships, motivating learners through their feelings of competence and autonomy, and creating a climate of high expectations. I started to develop the challenge and expectations professional standard in my ‘Proffil Personol’ template above. In this experience, I was more easily able to set individual standards and provide personalized feedback due to the nature of the writing activity, which gave me the opportunity to stretch individual learners and challenge them. However, the way that classrooms typically function make it hard to set individual standards to learners (Hertberg-Davis, 2009). To develop my practice and to be able to set challenges and high expectations consistently, I need to be able to create a supportive learning environment that enables learners to enjoy seeking challenges. Producing ambitious, capable learners that can set themselves high standards and enjoy seeking challenges is a focus of the Welsh curriculum (Donaldson, 2015) which highlights the importance of developing this area in my practice also. In this assignment, I shall be discussing the literature related to the four aspects required to build a supportive learning environment (Coe et al, 2020) and shall reflect on how I can develop these areas in my practice.

Critical Discussion of Chosen Aspect
Positive Teacher-Student Relationships

The first aspect for developing a supportive learning environment is developing positive student-teacher relationships (Coe et al, 2020). These are not only associated with higher educational outcomes for learners (Hamre and Pianta, 2001; Pianta, 1999, cited by Skipper and Douglas, 2015), they also boost the well-being of the teacher (Spilt et al, 2011). To develop these relationships, teachers should show respect and sensitivity towards the needs, emotions and beliefs of their pupils, and behave in way that promotes student respect for the teacher (Coe et al, 2020). To do so, it is important for teachers to develop their social and emotional competence (SEC). Teachers with high SEC have high self-awareness and can recognize their emotions, emotional patterns and tendencies, and can bring about joy and enthusiasm to motivate themselves and their class. Developing SEC increases one’s capacity to recognize and understand the emotions of others, which helps to develop relationships (Jennings and Greenberg, 2009). Promoting self-awareness develops SEC, which can be improved through setting time to reflect on feelings and actions (Cherniss and Goleman, 2001). Reflection is incorporated into the teacher training experience, although using self-reflection to reflect on experiences outside of the professional environment can also raise self-awareness, as well as help to develop a self-representation (Katznelson, 2014, cited by Dishon et al, 2017) making it a viable strategy to develop SEC.
  Using praise effectively can also promote positive student-teacher relationships, which positively effects the classroom environment (Shores et al, 1993; Walker et al, 1999, cited by Gable et al, 2009; Marchant and Anderson, 2012). In the same vein, negative responses to learners can alienate them and weaken the relationship (Gable et al, 2009). This is supported by a study that found a correlation between the use of praise and student-teacher relationships; however, the researchers could not determine exactly whether using praise promoted positive relationships, or having positive relationships promoted the use of praise, and believed that a bidirectional relationship was likely (Bear et al, 2016). Teachers are constantly giving feedback in class. When giving feedback, a study found that whilst the type of feedback given for success did not influence the student-teacher relationship, but giving personal criticism following failure can weaken the relationship (Skipper and Douglas, 2015).  Several studies and articles (Gable et al, 2009; Marchant and Anderson, 2012; Bear et al, 2016; Ibrahim, 2016) suggest the importance that praise has on developing student-teacher relationships. More specifically, research suggests that behaviour-specific praise is more effective than general praise and has a more beneficial impacts on behaviour and student-teacher relationships (Gable et al, 2009; Hattie and Timperley, 2007; Jenkins et al, 2015; Spilt et al, 2016, Simonsen et al, 2008; Skiba et al, 2016, cited by Ingemarson et al, 2019). Therefore, being conscious of and looking for opportunities to praise appropriate, prosocial behaviour would be useful for improving professional practice as it benefits the development of student-teacher relationships.

Positive Student-Student Relationships

The second aspect for developing a supportive learning environment is encouraging positive student-student relationships. Student-student interactions and relationships effect the learning environment, and classrooms where students show respect, pay attention to each other, and feel comfortable expressing their thoughts are more productive and beneficial for learning (Coe et al, 2020). Awareness of support from peers has been found to help learners fulfil social and academic goals, as well as support their psychological adjustment (Ingemarson et al, 2019). A study found that when learners feel more included in the class community and have relationships with peers that they can use for academic or social support, the classroom activities become more accessible for them and they are more likely to engage in class and less likely to cause disruptive behaviour (Cappella et al, 2013). Furthermore, using peer tutoring and peer-assisted learning can raise attainment and improve behaviour (McGrath and Noble, 2010; Higgins et al, 2011, cited by Ellis and Tod, 2014). Hattie (2012) believes this is due to cognitive development being a social process that requires high quality dialogue between peers, supported by the teacher. On the other hand, classrooms where negative student-student relationships are frequently present have their learning impeded (Coe et al, 2020) and a lack of peer support is linked with low self-esteem, depression, and problem behaviours (Ingemarson, 2019). 
  Mcgrath and Noble (2010, cited by Roffey, 2011) found that schools that experienced low levels of bullying, thus representing more positive student-student relationships, had effective leadership working to implement a whole school vision for safety and well-being, effective behaviour policies and had planned for a ‘relationship culture’ which used strategies such as co-operative learning, cross age social activities and an active teaching of prosocial skills. Each school also highly prioritised student well-being. Promoting positive relationships within a school effectively can take a whole-school approach (Roffey, 2011; Rae and MacConville, 2006). However, there are steps that individual teachers can take. Running activities in class that get learners to think about what makes people like each other and reasons why some people are harder to get along with can allow children to consider different positive and negative behaviours and attitudes that they may see and exhibit (Rae and MacConville, 2006). Providing more opportunities for partner or group work that allows learners to socialise in a productive manner can also benefit the student-student relationships in class (Ellis and Tod, 2015). A teacher can also model appropriate and professional relationship behaviour, carry high expectations of behaviour, and use praise and rewards to recognise appropriate social behaviour (Ellis and Tod, 2015). Developing these areas can promote student-student relationships in the classroom, with the latter point being especially valuable as it has also been found to promote teacher-student relationships as well (Gable et al, 2009; Marchant and Anderson, 2012; Bear et al, 2016; Ibrahim, 2016).

Promoting Learner Competence and Autonomy

Another element of promoting a supportive classroom involves student motivation, and those who are motivated to study, learn, and engage are more likely to succeed (Coe et al, 2020). Self-determination theory (SDT) is a theory of behaviour and development that looks at different factors that can support or hinder an individual’s thriving based on the satisfaction of their needs for competence, relatedness, and autonomy (Ryan and Deci, 2017). It prioritises the type of motivation that can support a learners’ wellbeing and development (Coe et al, 2020). Guay, Ratelle and Chanal (2008) outline the different qualities of motivation, with a higher quality being intrinsic and a lower quality being external, promoted through controlling methods. To attain a more intrinsic motivation, autonomy must be present. When an individual is autonomous, their behaviours become an expression of themselves and their values and are consistently present within the individual. When controlled, the individual’s behaviour may be present due to an external or internal pressure to act in a certain way, and these actions are more inconsistent and less meaningful to the individual (Ryan and Deci, 2017). Intrinsic motivation is regarded as superior as learners that are intrinsically motivated are more curious and desire challenges (Deci et al, 1981; Flink et al, 1990; Ryan and Grolnik, 1986, cited by Ryan and Deci, 2000) and is associated with active learning and cognitive growth (Danner and Lonky, 1981, cited by Ryan and Deci, 2017), whereas learners taught with a more controlling approach lose initiative and learn less effectively, especially when the material requires conceptual, creative processing (Amabile, 1996; Grolnick and Ryan, 1987; Utman, 1997, cited by Ryan and Deci, 2000).
  Supporting the learners’ autonomy is emphasised in SDT as studies have shown that received autonomy support from parents rather than control for the first three years of a child’s life showed greater executive function – including better ability to sustain attention and greater inhibition (Bindman, Pomerantz and Roisman, 2015, cited by Ryan and Deci, 2017). The involvement of parents in a child’s life, including their education, along with autonomy support, has been found to improve children’s motivation and performance in education and heighten their sense of autonomy and competence (Grolnick, Ryan and Deci, 1991, cited by Ryan and Deci, 2017). Autonomy support is highlighted here however, as studies have shown that caregivers who are controlling rather than supportive of autonomy can impede a child’s intrinsic motivation to learn and explore (Bernier, Carlson and Whipper, 2010; Grolnick, Frodi and Bridges, 1984, cited by Ryan and Deci, 2017). These studies highlight the importance of interacting with parents and encouraging them to get involved with the school and their child’s learning, and links it with how a more supportive classroom environment can be formed. 
  To provide autonomy support, it is recommended that teachers should provide learners with opportunities to take initiative and seek out information relevant to their interests. Learners should be given choices and options wherever possible and should be encouraged to take responsibility for directing their learning (Ryan and Deci, 2017). EPIC (Everyone Planning in Class) planning provides learners with a great opportunity to lead and take responsibility for their learning and is good for teachers to be aware of to provide autonomy support. EPIC planning sessions allow learners to figure out what they collectively know and what they want to know about a new topic that they have decided on (Estyn, 2018). Other aspects of autonomy support involve considering the needs and interests of the class when planning lessons, which can spark their intrinsic motivation, acknowledging the views and feelings present in class when decision-making, and to avoid using control-styled language (Jang et al, 2010).



Creating a Climate of High Expectations

The final aspect of creating a supporting learning environment, which links directly with the PLP standard that inspired the research of this assignment, is about teacher expectations. It is important for teachers to set high expectations for every learner, without undermining the learning or confidence of any lower ability learners. When expectations are set high, it is important that learners feel comfortable to have a go and take risks, which requires an environment of trust and a teaching style where a lot is asked for, but it is okay if the learner only produces part of it (Coe et al, 2020). A safe learning environment welcomes error, which is important because people learn from their errors and the feedback they receive. Exposure to errors in a safe environment can result in higher performance (Hattie, 2012). It is also important that the learners’ success or failure is attributed to things that they can change, and not a set factor such as their personal ability, luck or not having been taught it (Coe et al, 2020).
  It is important for teachers to be self-aware of the expectations they have for individual learners. A study found that teachers were more likely to praise correct answers from high-expectation learners than low-expectation learners, even though the latter happened less often. Furthermore, teachers were found to criticize low-expectation learners more often, and would accept poor performance from them, whereas they would provide more effective support to high-expectation learners when they were struggling (Brophy and Good, 1970, cited by Ruby-Davies, 2007). To set high expectations, a teacher must believe that intelligence is changeable, not fixed, and teachers should have faith in their pupil’s ability, even when they are struggling. Expectations set should be challenging, appropriate and checkable to ensure that all learners are achieving valuable outcomes (Hattie, 2012). The value of setting high expectations is apparent in research, which has found that encouraging learners to simply do their best does not improve their learning, whereas setting harder, challenging goals is more effective. (Welsh Government, 2010). 
  The key to finding a suitable challenge is to recognise the appropriate next steps in a child’s learning, to ‘stretch’ them. (Welsh Government, 2010). To develop thinking in class, a rich, challenging task is required, sometimes causing what is referred to as ‘cognitive conflict’ as it disturbs the learners’ existing understanding, forcing the learner to change the way they think to address the problem, opening up and developing different ways of problem solving (Welsh Government, 2010). Different methods teachers can develop to promote challenges include using rich tasks, exploring wrong answers, encouraging debates in the class, and asking ‘devil’s advocate’ questions (Welsh Government, 2010). Linking future lessons to previous lessons and the learner’s existing knowledge is also good practice amongst high-expectation teachers and important to consider when looking to set high expectations (Ruby-Davies, 2007).

Conclusion
To develop my ability to promote a supportive learning environment, there are several aspects I will look to develop in my practice. To develop student-teacher relationships more effectively, I can use reflection to develop my self-awareness and SEC (Cherniss and Goleman, 2001; Katznelson, 2014, cited by Dishon et al, 2017). I shall also look for more opportunities in the classroom to use praise (Ingemarson et al, 2019; Gable et al, 2009; Marchant and Anderson, 2012; Bear et al, 2016; Ibrahim, 2016) whilst being conscious that I am not being personally critical of learners when providing negative feedback (Skipper and Douglas, 2015).
  Using praise appropriately to recognise prosocial behaviours can also promote more positive student-student relationships (Ellis and Tod, 2015). To develop this aspect further I can also use lessons that require learners to think about what makes people like each other and what does not (Rae and MacConville, 2006) and provide plenty of opportunities for group work (Ellis and Tod, 2015). 
  I have had experience with EPIC Planning (Estyn, 2018) on PTE 1 and will look to incorporate it into my future practice to develop my autonomy support to promote learner autonomy and competence. This will help me to consider the interests and needs of the class, and the views and feelings present, which having an awareness of and acting in accordance with are important aspects of providing autonomy support (Jang et al, 2010).
  It is important to maintain high expectations for all learners going into my future practice (Hattie, 2012; Ruby-Davies, 2007) which I will aim to do. To promote challenges in the classroom, I will experiment with different methods, including deploying rich tasks, exploring wrong answers, encouraging debates before a consensus is reached, and posing ‘devil’s advocate’ questions to the class (Welsh Government, 2010). By focusing on developing these specific aspects, I will be able to promote a learning supportive environment where learners can thrive and enjoy seeking challenges.
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