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Good afternoon and welcome, for those of you who do not know who I am, my name is Lee Evans, I am the School liaison officer at our School. I am sure most of you are aware that in the upcoming term, we are due to receive 10 Syrian migrant children to our School. These children have very little English and for all the children English will be their additional language. I believe it is vital that we as a School make this transition process as smooth as possible, not just for the children but also for their families. In front of you, you all have a copy of the School development plan you can see that this is of our main aims for the coming year. 
Within the UNCRC (1990), article 6 states ‘Parties shall ensure to the maximum extent possible the survival and de1velopment of the child’ this is a key point we must remember whilst this transition process takes place. 
I believe we must view this situation the same way in which we would view children starting our nursery. These children and their families are going to be having the same concerns as the parents whose children are starting School for the first time. Their children are going out of an environment from which they know in to a completely new one that they have little or no idea about. As the School’s liaison officer, I will be in frequent contact with the families prior to them starting at our School. I will be making home visits and writing profiles on each child to ensure that the teachers have sufficient background on the children that will be joining their classes. Thus, enabling them to prepare for their arrival. I have already arranged with the Headteacher of the School that the parents and their children will have the opportunity to visit the School prior to them starting full time as this will enable them to have a feel for the School, for the children to meet their class and to know where they will need to put their bags and have a short conversation with their soon to be teachers. It is vital that we as a School consider both parent readiness as well as the childs readiness. To ensure that these families can interact with School life we must ensure that any letters written home to the parents and guardians of these children are written bilingually both in English and their first language, this is something I will address with the Headteacher and the admin team at the School.
Through thought and research, I propose an intervention that we as School and Community can implement to ensure that the key aim within our SDP (School Development Plan) is met. We must remember that the families of these children have EAL (English Additional Language) also, so parental involvement, engagement and participation is key. We must establish key parental links between the School and Community, it is vital that we ensure that the parents feel that they as well as their children are in a safe, secure environment. In a recent Estyn article (2018) they outlined that ‘parental involvement with schools help children achieve’. 
A key intervention that I believe we can implement is for 2 evenings per week we hold parent and child learning programmes; these learning programmes will be specifically for our EAL children. This could be viewed as exclusive, however through this programme it will enable and teach the children and their parents to interact with peers and other members of the Community ensuring that the inclusion and involvement element that children with EAL may find difficult can be overcome ensuring that every child has an equal opportunity.  The programmes will be facilitated by two teachers one from the foundation phase and another from key stage 2. Having these learning programmes can give the parents that extra exposure to the English language and it will also allow them the opportunity to gain valuable experiences and learn how to support their children within their learning activities at home, whilst also promoting active participation from parents. Throughout these programmes the children and their parents will take part in literacy, numeracy and ICT activities that will closely link with what the children are currently studying within their lessons in class, whilst also allowing time for them to socially interact with parents and children who are in the same situation as themselves, enabling them to feel safe and at ease. It will also allow for the parents to understand, familiarise and interact with our curriculum. Research from Estyn (2015) shows that family learning ‘not only makes for better relationships with parents but also has a significant impact on pupils’ standards and progress.’. 
I believe it is important that we run this intervention out for the foreseeable future. It is vital that throughout their time within our School we enable the children and their parents to have access to these learning programmes as it allows for constant engagement and continued support. Research has also showed that ‘language acquisition in a three month period of teaching can be lost after an additional three months’ Walker (2014) if not reinforced. I believe integrating this programme within our School policies can only encourage more families with EAL to want to attend our School and we in the future can be one of the leaders within this field. I also believe engaging with WAG (2015) family and community engagement toolkit can prepare our staff in implementing this intervention successfully. Supporting this intervention will ensure that the teachers have sufficient time to prepare and plan for the programmes before the children and their families join our School to ensure that the programme runs as smoothly as possible.
One of the advantages of implementing this intervention throughout our School is that it would not require any additional training or funding, it will however require teachers to spend their time after School hours working in an area in which they have not spent their time before. I do feel a suggestion would be to work through a timetable to ensure that the same teachers are not taken away from other responsibilities each week, however that will be down to the Headteachers discretion.
Regarding monitoring and progression this will be completed by conversations and teacher observations. The teachers will take time to converse with both children and parents ensuring they are comfortable and feel as though they are making progress. They will also assess their work through formative assessment looking at success criteria and pupil and parent engagement. For this intervention to be successful the parents and children need to feel comfortable with their teachers and feel that they can express any worries or struggles they may have. Thus, building and fostering a safe and caring environment. One of successful futures 4 purposes outlines that we develop our children in to ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ Donaldson (2015) I trust that if we successfully implement this intervention within our school it will help us meet this purpose.
For this intervention to be successful many of the stakeholders within the School must be fully involved with the programme starting with yourselves the governors, the Headteacher, teachers, parents and then children. It is important that we take a whole School approach towards this intervention ensuring everybody is invested within the programme. In regards to the classroom we must ensure that the childs first language are valued and supported, I have found fantastic Arabic resources on many online platforms one in which is Twinkl, which is a resource website that we use within our School. We should encourage our teachers to interact with these resources and use them at their own discretion, research has shown fostering and understanding an EAL childs first language can help improve well-being and self-esteem The bell foundation (2017).
I do fully accept and understand there will be limitations to this intervention. As I have previously mentioned it may be seen as exclusive. Another may be the lack of parent and child attendance, we must understand that the parents of these children may be working during these hours, that is why I believe holding two of these sessions weekly enables the parents or guardians of these children to set aside at least one of those days each week to attend the programme. I suggest that the classroom teachers of the children frequently liaise with the parents and guardians informing and reminding them of when these programmes are taking place and frequently reminding them of the benefits that they will have not just for their children but for themselves also. Attendance registers will be something that will be put in place for the teachers to monitor any children or parents who are frequently missing the programme. I will then liaise with parents and get to the source of why they are not attending and try solving any issue that they may have. 
If this intervention does prove to be unsuccessful there are other alternatives, we as a School can use. For example, employing an Arabic translator, this has clear benefits for example the children will have first-hand experiences with an adult who can speak their first language, any issue or any words or problems they require translating there would be somebody on hand to do so. Unfortunately, there are limitations to this firstly is funding, even though there are grants and additional funding available for us as a School to assist with this such as the minority ethnic achievement grant (MEAG) which we could look at to help us employ a translator. Though I believe employing one or two translators would not be sufficient enough for the everyday and future development of the children, not with there being such a large cohort and mixed age group of children entering our school, I believe one or two translators would not be enough to cover their needs, I accept short term it could help a small group of the children but there would not be enough funding available to ensure every EAL child has a translator on hand to ensure their needs are met. In turn ensuring each child has that equal opportunity.
Finally, I feel if you agree to run this intervention throughout our School it can only have a positive effect not only on the children and parents in consideration but our School also. It will help us understand and gain a deeper understanding of their culture and views. It will help with both pupil and parent voice by giving them the opportunity to interact with the teachers and senior management in a place where they are all coming from similar grounds. I trust from the successful implementation of this intervention it can help us all become more ‘ethical, informed citizens of Wales and the world’ Donaldson (2015). 
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