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Good Afternoon. 
Thank you for this opportunity to discuss the importance of an intervention programme at X primary school. I am Ryan Colebrook, the year 5 teacher here at X primary. The idea has derived from the recent inspection which identified that X primary has a need to promote social and emotional development ensuring appropriate learning experiences for our pupils. The implementation of such an intervention corresponds to a strand of our school development plan (Appendix 3) giving us the ability to meet this issue. 
Being situated in a deprived area, 57% of our pupils receive free school meals (FSM). This is greatly higher than the Welsh average of 16%. I feel that intervention for social and emotional learning is imperative to the well-being of our pupils who are financially disadvantaged. 
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Poverty plays a major role in the lives of children and has a great influence upon their well-being and standards (Bradshaw, 2016). The recent Estyn inspection found that this is an issue that our school needs to develop as a matter of urgency. We must meet the expectations of the report to give our pupils the best education we can deliver. The Welsh Government and Estyn believe that the pupil development grant (PDG) is an ‘invaluable source of funding … to reduce the attainment gap’ (Welsh Government, 2017, p.20) ensuring academic, and social and emotional progress regardless of pupil’s upbringing (HMIETW, 2013).
Our school received a PDG of £100,350 from the Welsh Government this year with £81,449 set aside to be spent on interventions and support. We currently have several children attending school on a regular basis who have informed members of our teaching staff that they have “not had breakfast this morning”.  Why is this an issue that we, as a school are allowing? Poor nutrition is a barrier to the development of children’s ‘fine motor skills, language skills and personal-social skills’ (Lahey and Rosen, 2016). I propose that a proportion of the school PDG is put towards providing our pupils with a healthy snack each morning to help reduce these skills being delayed. Additionally, I propose that a larger amount of the PDG is used to implement intervention in social and emotional learning throughout our school.
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Interventions for social and emotional learning seek to improve pupil’s interaction with others and self-management of emotions, rather than focussing on academic development (Education Endowment Foundation, 2018). This is usually implemented in three ways (Classtime, 2018), being; 
· Classroom approach,
· Whole school approach,
· Multi-agency.
The classroom approach is where individual classes undertake mindfulness and foster persistence and determination to work together as a team. This is an effective and less costly approach which will develop social and emotional skills. However, this is not tackling the pupils with a greater need of development. 
A whole school approach surrounds the pupils in a positive ethos from all staff. It also links with the multi-agency approach where pupils across the school are taken out of sessions to spend time developing their social and emotional skills. 
A multi-agency approach would be necessary where a specialised programme can be implemented by an outside agency working alongside the school. I will discuss this in greater depth later in the presentation. 
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Nurture groups are an active intervention giving pupils a regular and familiar space to develop skills that are required for learning in a larger class. Nurture groups allow children to ‘build trusting relationships with adults’ who teach behavioural and social skills through play, and through participating in ‘family-type experiences, such as eating food together’ (Ofsted, 2011, p.4). This will allow the opportunity for staff to intervene with children to overcome barriers that are stopping them from learning and, in turn, help them to access their learning and develop their academic standards. This was evident on the recent visit I made to one of our partnered schools who already have nurture groups in place. Children told me that they found nurture groups “help us to concentrate in class because it gets everything off our minds and helps us feel fresh”.
Staff will aim to develop children’s social and emotional skills by supporting children to deal with their emotions effectively during difficult situations. If pupils wish to, this nurturing environment will be a time where they have a chance to discuss things that are upsetting them or situations they have found hard to cope with (e.g, social gatherings where children may have to interact with unfamiliar people, and changes to their lives such as a new arrival to the family or moving house) (Raising Children, 2018).   
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Whilst the intervention comes with many positive impacts to our pupils, there are also some barrier. Staff will need to receive training from an outside agency such as Nurtureuk to undertake a ‘National Nurture School Programme’ (NNSP). This training runs over a two-year period requiring the involvement of teaching staff as well as senior management. The programme focusses on the emotional and developmental needs as well as academic learning. It encourages staff to ‘develop personally and professionally … to enhance teaching and learning [and] promote healthy outcomes for children and young people’ (Nurtureuk.org, 2018). This huge advantage to our pupils does come at a cost of £1,775 (Appendix 4). However, the benefits of the nurture programme will outweigh this cost. 
Additionally, a small team of staff may be required to run the nurture groups. This could include current support staff being removed from their current roles, or possibly a new team brought in. 
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The Department for Education instructed Queens University Belfast to carry out an evaluation of the impact of nurture groups. This research found the impact to be ‘consistent and significant’ with a large impact in ‘improving social, emotional and behavioural outcomes’ of children (Sloan et al., 2016). This shows that the inclusion of social and emotional learning within primary schools has a positive impact on pupils living in poverty reducing ‘conduct problems and emotional distress’ (Payton et al., 2008) and having a four-month additional progress impact (EEF, 2018). 
With a changing curriculum following Donaldson’s report, social and emotional learning when taught effectively can meet some of the four approaches stated. Social and emotional learning programmes help to create ‘ethical informed citizens’ and ‘healthy, confident individuals’ (Donaldson, 2015) through developing ‘self-awareness, self-management and social awareness’ (Durlak et al., 2011, p.406) (Appendix 5). Donaldson states that ‘social and emotional aspects of learning [are] important’ for pupils’ development (2015). Additionally, social and emotional learning has been found to develop children’s ability to make responsible decisions. This also links to Donaldson and his idea that children should take ‘responsibility for their own learning’ (2015).
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Family background plays a vital role in developing children’s emotional regulation (Moris et al., 2017). A lack of parental engagement is evident in X Primary School. Many of our children, especially those receiving free school meals, find it hard when dealing with social situations. Children who come from backgrounds with a lack of parental engagement find it difficult to make relationships with peers and can behave in a negative way as a result (Bennathan and Boxall, 2012). These children often act inappropriately because they are not aware of the appropriate behaviours in certain settings. Children who come from a household without much adult support and interaction find it difficult to bond with other children and adults (Moris et al, 2007). Consequently, these children find it difficult to make relationships which can have a negative impact on their emotional wellbeing and social skills.  
Therefore, if our children are not having support from home that can help with their emotional wellbeing and social skills, these areas need to be targeted at school. Having interventions such as nurture groups gives children the chance to have a positive role model whilst undertaking everyday tasks, such as; communicating, eating, playing, following rules and dealing with emotions, that they do not receive at home. Thus, these interventions, which will focus on these important areas can allow children to develop their social skills in a ‘structured and predictable environment’ (Bennathan and Boxall, 2012).  This could have a positive impact on the child’s wider life as they will be able to apply the skills to other settings.
As well as focussing on these areas, effective interventions require thorough training for all staff to be aware of what is involved in the intervention as well as understanding the aims of the programme for individual pupils (Ofsted, 2009). Staff training is essential to ensure that the intervention is successful. However, the implication of this is the cost previously mentioned. 
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Progress will be made on many scales depending on the individual developmental needs of pupils with the well-being of children living in poverty being our focus. Well-being will be progressed through developing children’s social, emotional and behavioural skills, which, in turn is hoped that children will be given an academic advantage. For a larger attainment of progression, it is advised that children access the intervention at a young age (Bennett, 2008). However, older children may still develop greater in different aspects of the behaviour and academic achievements (Sanders, 2007, and Cooper and Tiknaz, 2005).
As part of the National Nurturing School Programme, we will receive training on self-assessment and planning tools to help track our progression. NurtureUK also undertakes an assessment when the programme is running to ensure we are delivering the intervention to the highest standard. The assessment is followed by a written report indicating areas for development and necessary action.
Pupil progression will be tracked with a review of individual pupils on a regular basis. This will be through using the Boxall profile (Appendix 6) and through discussions between nurture group staff and class teachers. A summary of progression will be prepared each term from the scorings on the Boxall profile. This should be sent home to inform of the child’s progression due to the intervention.  
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In line with the United Nations Convention on the Rights of the Child (UNCRC), the following rights will be respected;
Article 19 – Nurture groups give children a safe space where they will be able to communicate with a trusted adult of any issues. 
Article 24 – Children have the right to nutritious food and a clean environment. Deprived children may only receive their main meal of the day in school, this increases the importance of all children being able to have this nutrition.
Article 26 – Children have the right to benefit from the pupil development grant which is the governments provision to schools to support social security. 
Finally, article 28 –For children to access their right to education to become ‘ambitious, capable learners’ (Donaldson, 2015, p.4), children must first have the opportunity to develop positive social and emotional skills in order to progress in their academic skills. 
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I hope that you can see the impact that nurture groups can play on children’s social and emotional skills and wellbeing. I am sure we agree that these are fundamental skills that are essential for our children to be equipped with. Being in a school with such a high percentage of FSM, these are the areas that we need to target before the other skills of the curriculum. Our children need to be happy and safe and I believe that implementing nurture groups will set us on the path to improving these skills for our learners. 
So, let us meet the needs of our pupils and requirements of Estyn to continue our progression of becoming an excellent school. I would like to thank you for your time and attention today and if you have any questions I would now be more than happy to answer them.
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