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Reflection on delivering a Welsh lesson to a year one class

Lesson video available at: https://youtu.be/bPaCe6UhUmE 

This assignment will focus upon the reflection of a Welsh lesson carried out in a year one class. The reflection will be conducted following an Assisted Reflective Conclusion (ARC) model which consists of four elements. These four elements include discussing feelings regarding the experience, followed by a discussion of the positives and downfalls of the lesson. The positives and downfalls will then be evaluated which will aid in setting targets for future lessons. Before the lesson commenced, I felt confident due to the careful planning of the activities. This confidence quickly turned into excitement approaching the beginning of the lesson as I was eager to witness how the learners would react to the activities. During the lesson, there was a positive attitude to learning displayed by the learners who were very eager to become involved in the activities and in some instances anticipating questions being asked and attempting to answer them beforehand. All the activities were also appropriate and accessible to all learners in the class making it a very enjoyable experience for all involved with the lesson. However, there are still elements of the lesson that can be refined and improved to further increase the learners’ understanding of the Welsh language. 

Continuing forward to the second stage of the reflection model, the strengths and limitations of the lesson shall now be discussed. The starting point for this discussion shall be the story where the learners were asked to identify an item of clothing that the main character (Tedi Twt) was wearing. The learners firstly achieved this orally before being asked to point at the item of clothing that that they identified on the white board. This ensured that the learners have a good understanding of the item of clothing that they identified, and this eliminated any misconceptions that the learners had regarding the names of clothing. This proved beneficial as it is evident in the that video one learner had a misconception of one the items. Attempts were made in order to correct this misconception before asking the class to identify the item that the learner was pointing to. Asking the whole class to aid their peer proves beneficial as Cole and Cole (2008) recognise that learners have the ability to identify with one another more easily compared to the teacher. Considering this, due to the information coming from a peer compared to the teacher it should be more impactful in eliminating the misconception. Efforts to eliminate misconceptions of pronunciation came through fluent reading and pronouncing every word to the best of my ability. The expectation is that through modelling smooth and fluent reading, the learners will mirror the fluency demonstrated by the practitioner and become fluent readers themselves making them more confident and accurate in their reading (Kona, 2006). 
Looking back on the lesson, the pace of the reading was very quick, therefore, making it difficult for learners to follow the story on the whiteboard. I believe the increased pace resulted from an over excitement of delivering the lesson. Other improvements that could be implemented in future story readings is to use different voices during the story. This would aid in pupils’ engagement which is encouraged by Cunningham, Cunningham and Hall (2011) who recognise that learners are overjoyed to have contrasting voices within a story. The lack of voices for the characters stemmed from a fear that through attempting the voices, I would mispronounce some of the items of clothing. Alongside, the slower pace and the acknowledgement of the use of voices, the addition of actions would be of benefit to the learners. Although some actions were used in order to convey meaning it was very infrequent, therefore if the frequency was increased it would enable the learners to subconsciously make connections between the language and the actions (Baker, 2014). 

There was one activity that was not very successful within the lesson and would require adaptation for future lessons if implemented and this was the dice activity. Learners would roll the dice and insert the image it landed into the since pattern “Dw i’n gwisgo…”. However, due to there being only being one dice available to insert the images into and a vast majority of the learners being eager to interact and roll the dice it proved a problem. Some learners began to get restless and disengage with the activity as they felt excluded as they were not able to roll the dice. Therefore, for future sessions more dice shall be acquired to carry out this activity as all learners will be included. The next activity required the learners to work in pairs and was considerably more successful than the previous task. As is evident in the video, I directed certain learners to work together, with the aim of this to mix the higher and lower ability learners. The higher attaining learners then became be a more knowledgeable other to the lower ability which will greatly aid the learning (Vygotsky, 1978). This proved successful as all learners were eager to become involved and provided suitable and accurate answers to the question and also demonstrated good pronunciation when asking the question. Nevertheless, further improvement can be made to this activity through challenging the learners of a higher ability. This can be achieved through having the more capable learners listing at least three items of clothing in response to the question. Further challenge can be offered through asking the learners for the colour of the clothing through the question “pa liw ydy?”. It is important that the learners are challenged in order to advance their learning. However, when challenged it should be with sensitivity and care (Welsh Government, 2015).

The final activity within the lesson was the most successful with the whole class becoming involved and seemingly enjoying calling out the items of clothing. The repetition of naming the items of clothing can prove very beneficial as through the materials being presented verbally and visually it will not overload the learners working memories (Hattie, 2012). Other positives from this activity include behaviour management as one learner became distracted during this activity but was quickly brought back on task when asked to independently repeat “sbectol haul”.  However, reflecting on this section of the lesson, this highlighted that my pronunciation of “sbectol haul” requires further development which can be achieved through further practice. Another element that was successful and can be implemented more frequently within sessions was asking a learner to lead the class. This was even more significant as the learner who led the class is normally very shy. To further improve the lesson this strategy of teaching will be implemented more frequently to develop the learning, as much like the peer correction learners find it less challenging to identify with one another (Cole and Cole, 2008).

In conclusion, the majority of the activities used within this lesson have had a positive impact on the learners and can be utilised again in further sessions with some improvements considered. The story reading proved effective and the interactive element of pointing to the screen when identifying the clothing worked very well and the central character is recognisable to the learners. Despite this, further improvement can still be made such as a slower pace, more actions to accompany the reading as well as a change in voice for the characters. The dice activity that followed the story was less successful with learners’ becoming distracted  and frustrated when not selected to roll the dice. Nonetheless, this was recognised quickly, and learners were swiftly moved onto the next activity. Allowing the learners to work in pairs for an activity proved very beneficial as the more able learners were able to assist their peers. However, if the higher ability learners are not being challenged then in future sessions, they shall be asked to identify a great number of clothes and the colours of the clothes. Lastly was the drilling activity which was seemed to be greatly enjoyed by the learners. This was successful due to variation in noise level, making it more interesting for the learners when calling out the items of clothing. Another element that contributed to the success was a learner leading the class compared to the teacher which could be used more frequently due to the positive reaction within this lesson. Due to this being a positive lesson, the learners of the year one class now have a basic understanding and can identify clothing which can be built upon and continuous positive experiences such as this will aid in the development of Welsh as a second language. 
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Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Jacob Owens
	Class:
	Year 1

	AoLE or Subject
	Language, Literacy and Communication 
	Date:
	31/01/20

	Lesson Focus:
	Welsh language development 

	Meaningful links to Curriculum 
	Welsh development 
Listen to familiar and unfamiliar voices.
Speak clearly, using simple words, greetings and expressions

	Meaningful links to:
Cross Curricular Responsibilities
	

	Personal Targets (Linked to QTS and identified in weekly review)
Behaviour management 





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Identify items of clothing in Welsh 
Use the correct sentence patterns 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To identify the clothing in the Welsh language 
Sound out the Welsh words that prove tricky 
	What a good one looks like 
Formative Feedback




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
15 minutes
	Explain to the class that there will be a focus on clothing throughout the story. 

Have the story ready on the board when explaining the focus for the activity.

Question the learners:
What is the title of the story?
Pwy ydy hwn? – Dyma Tedi Twt
Grandewch ar y stori

Read the story to the learners. Attempt to use a different voiceS when a character speaks in order to engage the learners.

During the story question the learners:
Beth mae Tedi Twt yn gwisgo?- Mae Tedi Twt yn gwisgo…

Once the learners have answered the question instruct the learner to come to the board and point to the item of clothing.

Use the drilling technique:
Mae… gyda fi. Oes… gyda ti?- oes or nac oes.

Once the story has concluded, use the cards to quiz the learners on the items of clothing. Hold up the card and instruct the learners to collectively call out the item of clothing using the Welsh language.

Now instruct the learners to pair up and ask each other the question:
Beth wyt ti’n gwisgo?
Dw i’n gwisgo…

Listen for good examples. Once identified, ask the learners to stand and ask the questions in front of the class. Use clap and copy to stop the class and their questioning.

Learners will roll a dice and insert the item it lands on into the sentence 
“Dw i’n gwisgo”

Disperse the learners into the different activities 

	Sit quietly and listen carefully to the story being read. 

Raise hands when question can be answered.

When asked the learners will come to the board and point to the item of clothing that Tedi Twt is wearing.

In pairs as the question:
Beth wyt ti’n gwisgo?
Dw i’n gwisgo…

Roll the dice and insert the item it lands on into the sentence
Dw i’n gwisgo…

As a class, collectively call out the items of clothing on the cards






	Ted Twt PowerPoint 


	

Teaching & Core Learning
40 minutes 
	Teacher led activity
Inform the learners that they shall be playing a game of Welsh Bingo.

Provide learners within the group a bingo card, felt pen and a rubber.

For the first game, the teacher will be the bingo caller and use the flash cards from the introduction.

The bingo caller will ask
“Oes… gyda ti?”

The player who has the item of clothing on their card will respond 
“Oes mae… gyda fi”

Once a game has been completed the learners will take over the bingo calling, and the teacher will provide support.


	Listen to the question being posed by the bingo caller.

Answer the question using the sentence pattern 
“Oes mae… gyda fi” if the item is present on the bingo card.



	Flash cards 
Bingo sheets 













	

Plenary
10 minutes
	Once the task is complete, mix up all the cards and select one image from the pile. Ask the learners to find the appropriate sentence from the pile to match the image. 
	Scan through the sentences on the table and select the appropriate sentence to the image being help up.
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Resources: Flash cards 
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Resources: Bingo cards 
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Feedback from class teacher 
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Evidence of correcting a learner’s work
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