	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Understanding the definition and qualities needed for classroom management 

	Which aspects do you consider could have been improved in this piece of work?
	I could have included more about the Montessori schools

	What have you found most satisfying whilst undertaking this submission?
	[bookmark: _GoBack]Understanding the role of praise within the classroom and how effect it is on a children learning and development.



Classroom management is an essential feature of a positive and effective teaching environment, with the purpose being to ensure lessons run smoothly with the prevention of disruptive behaviour and successful engagement from the students (Ginott, 1975). Thus resulting in an increase in the student’s motivation, learning and developing which supports the students on their journey to reach their full potential (Ginott, 1975).  
Slavin (2014) states that classroom management refers to the range strategies that teachers use in order keep students within the classroom focused, organised and productive whilst learning. When teachers use these strategies effectively it can have expand the student’s intellectual, emotional and social skills (Slavin, 2014).
According to the Welsh Assembly Government (WAG) (2012) effective classroom management comes down to the teacher’s skills and how effective these skills are in creating a structured classroom setting. It can be very challenging for teachers to teach a variety of students who all have different attention spans, behaviours and needs, but once the teacher creates a positive learning environment, the students learn to know what it is expected from them (WAG, 2012). 
Positive learning environments and structures within the classroom are key features to an effective teaching environment according to Montessori who believes that setting a routine from day to day is important within a classroom as it may be the only place where the child experiences consistency (Isaacs, 2012). 
In order to have be successful in classroom management, it is imperative that various key features are met, including, creating an engaging learning environment that is organised, colourful and relates to the student’s interests, setting high expectations for the children is important so that the children aim high themselves and are encouraged to achieve their goals, stimulating learning experiences that are creative and age suitable, motivating resources, and encouragement of positive behaviour, e.g. start charts and pupil of the week (WAG, 2012). 
Encouragement of positive behaviour links in with both Skinner’s behavioural theory (Skinner, 1938) and the social discipline model (Payne, 2015) as they both place an importance on the role positive reinforcement places on a child’s behaviour, such as praise.
With the teacher being a crucial key feature to having successful classroom management, there are many skills and characteristics that need to be met by the teacher first of all (Anderson, 2004). The teacher needs to be organised and patient whilst being engaging and listen and understand the needs of the students (Anderson, 2004). The teacher also needs to be able to establish a relationship with the students and showing interest in their likes and dislikes, this importance is stressed by Vygotsky as he believes that communication with others is a major part of the expansion of a child’s language (Derry, 2013). 
However, it is also important at the same time to refrain from making friendships and creating classroom rules in order to build respect and prevent misbehaving, this connecting with the cognitive theory which states that it is vital to ensure the reinforcement of rules to in order to provide an effective learning environment where children can grow and develop their skills (Pritchard, 2014). 
The 21st century definition of classroom management in very different in comparison to years and years ago, students used to be sat in rows and had to sit in silence whilst they listened to the teacher. The teacher was the main focus of the lessons, whereas now children are encouraged to be more active in their learning. Dewey (2015) believed that children learn better when their freedom for independent learning is encouraged. 
Throughout this assignment, there will be various links to theoretical frameworks, including some already mentioned, such as the behavioural theory, the social discipline model, the cognitive theory, and others, such as, humanistic theories and the well managed classroom theory. The main focus of this assignment will be on the role of praise in the classroom, however, other approaches will be considered.
Brophy (1981 pg.270 cited in Tauber, 1991 pg.196) states that praise is when teachers react positively towards a student when they produce good work or display good behaviour and effort which advances on a simple positive feedback.
According to the WAG (2012) praise is a very successful strategy used in schools which focuses on the student’s efforts rather than their achievements and does so by encouraging children to engage in the preferred behaviour. Praise helps to encourage students to continue their learning as once the teacher has given them praise for their efforts which is well deserved and specific, the children get competitive with each other over who gets the most praise, which helps to positively manipulate their behaviour (WAG, 2012).
In order for praise to be effective it is essential that children are only praised for their efforts, not their intelligence, especially for children who already know that they have done well. For example, praise by saying ‘well you must have put a lot of effort into that, well done’. This is emphasised in Carol Dweck’s theory, she believes that children praised on their intelligence will gain a fixed mindset, which is where they believe you are what you are and there’s nothing you can do to change it. 
However, according to Dwech (2012) if we are to praise effort instead, children will develop a growth mindset which focuses on the notion that their intelligence can be improved and the harder they work, the more they will develop and learn. This results in an aspiration to make a difference to their lives and improve their learning as much as they possibly can. 
Dwech (2012) suggests a good example of getting children into a growth mindset is re-drafting their work, having a rough copy and a best copy, this way the children are striving for higher levels and it makes the children want to do better the second time around. 
This also links in with Austin’s butterfly example. Austin was a first grade student from Boise, Idaho who was asked to draw a picture of a butterfly which was the same as the photo he was given (EL Education, 2018). First of all, Austin forgot about the picture he was given and just drew a picture of a butterfly from his mind (EL Education, 2018). Austin then took advice from his classmates on how he could improve his picture, he did up to six drafts, each time receiving both praise and criticism from his classmates, and on his sixth draft he drew a picture that looked just like the original picture he was given (EL Education, 2018). This is now used as a project within schools to prove to children that with each draft, they learn and develop each time (EL Education, 2018).
In an Estyn report (2017) it was found that the approach of praising effort over intelligence was successful. Staff within the school encouraged the children to face their challenges and learn from mistakes, this resulted in the children becoming independent in their learning and encouraged the children to have a growth mindset. The children reportedly enjoy being challenged and feel more confident because of the praise and positive language they receive from the teachers. 
Another effective form of praise is peer praise. WAG (2012) states that by encouraging students to praise one another on their efforts, a fun and positive classroom setting is created which helps to successfully motivate the children to engage in positive decisions. A way in which this could be introduced in by cheering or clapping for their classmates whenever they see someone else putting in effort or doing something positive (WAG, 2012). This encourage children to have positive peer relationships and get involved in team work and working together, building an overall inclusive classroom.
Peer praise links in a humanist approach to learning, as this approach is person-centred and highlights the importance of encouraging positive peer relationships, in order to create an inclusive environment (Perkin-Thomas, 2018). By creating an inclusive environment, it means that children always have a friend to rely on, this is especially important for children who have Special Education Needs (SEN) or Additional Learning Needs (ALN) as sometimes these children can struggle, socially, emotionally and intellectual and so having a peer that they can receive support from is vital (Perkin-Thomas, 2018). 
A way of boosting peer praise that is brought into schools today, is by using the technique of telling tales, but the opposite effect, so instead of telling on your peer for using negative behaviour, children are encouraged to tell the teacher when they see another peer using positive behaviour (Perkin-Thomas, 2018). It is important for the teacher to praise both the children demonstrating positive behaviour and the child who told the tale, as it will break a negative cycle and encourage children to look out for the positive behaviour and can help build positive peer relationships (Perkin-Thomas, 2018). This could also be used as a whole school approach as it could promote peer relationships with children throughout the school not just in their class.
By using praise in situations such as the one just discussed, praise is being used as a positive reinforcement to positively manipulate student’s behaviour. This is using a behaviourism approach which means the praise is encouraging the good behaviour because the children want to be praised again (Skinner, 1998). 
Another example of praise being used as a positive reinforcement, is reward charts (Perkin-Thomas, 2018). This is where children receive a star next to their name on a chart every time they demonstrate positive behaviour (Perkin-Thomas, 2018). Once the children have a certain amount of stars next to their name, they receive a reward, for example, choosing the story of the day (Perkin-Thomas, 2018). 
Giving students rewards when they show good behaviour means that they are more likely to carry this behaviour on and encourage them to develop their positive behaviour (WAG, 2012). In order for rewards to be successful, it needs to be ensured that the rewards are something the children really want and that the rewards are age appropriate (WAG, 2012).
A theorist that supported this behaviourism approach is B.F Skinner. Skinner (1998) proposed the theory of a process called operant conditioning which suggests that learning takes places through positive reinforcement, e.g. rewards or praise. This means that by rewarding the children with a star on the reward chart, this is reinforcing the behaviour and as a result, the behaviour is more likely to reoccur (Skinner, 1998). Skinner studied the effect of operant conditioning by carrying out experiments on animals that he placed in his ‘Skinner box’ (Skinner, 1998). The box dispensed food out whenever the animal pressed a certain lever and learnt quickly that every time it pressed the lever it received food (Skinner, 1998). From this, Skinner identified positive reinforcement (Skinner, 1998).
Reward systems and positive reinforcement has been shown to be effective within school today. An Estyn Best Practice report on Christchurch CP School shows that their curriculum follows a supportive environment where their behaviour is openly discussed about and good behaviour is enhanced through rewards and positive reinforcement (Estyn, 2015). Estyn (2015) states that pupil who have been using these approaches have shown significant improvement with their learning and development.
However, there are limitations to praise sometimes as praising children who already hold a negative opinion of themselves, can result in the child distrusting the teacher as they feel that the teacher has only praised them to make them feel better and that it is not genuine, this does not help the student to deal with their problems either (Willingham, 2009). It is also possible to over praise children, this results in the children viewing praise as no longer being an achievement (Willingham, 2009). 
In order for the teacher of the class to overcome this limitation, an alternative approach is that the teacher must listen to that child and understand their feelings and needs (Boekaerts, 2002). Passive listening is a very effective way to let children know that you are listening, this is when you rephrase what the child has just told you which will lead to them assessing their own feelings and encourages them to be more open, acting more like a counsellor than a teacher (Boekaerts, 2002). This can then allow the teacher to suggest ways in which they can overcome this feeling and start to build a positive relationship with the students (Boekaerts, 2002).
Passive listening uses a cognitive approach to learning and manipulation of behaviour, as it is allowing the child to work out for themselves what is wrong and assess their own feelings (McLeod, 2015). The cognitive approach stresses the importance of giving students personal responsibility and helping them learn that they have choices in every situation (McLeod, 2015). A theorist that supported this approach is Jean Piaget. Piaget believed that cognitive development is a procedure that happens because of biological growth and interaction within their environment and not because intelligence is a fixed trait. Piaget (1936, cited in McLeod, 2015 pg.1) states that children learn by making mistakes and need opportunities to be independent in their learning (McLeod, 2015).
This alternative approach also relates to the Humanist approach as the teacher is showing empathy and care for the child, which helps to raise their self-esteem, this is a major key feature to the Humanist approach (Pritchard, 2014). One theorist who used a humanist approach is Abraham Harold Maslow. In 1954, Maslow created a Hierarchy of Needs which is a template for teachers to ensure that all the children’s needs are met, physically, emotionally, intellectually and socially (McLeod, 2017). 
Maslow’s Hierarchy of needs includes five sections, each one of these sections need to be met before the child is able to move onto the next section (McLeod, 2017). The first section introduces the physiological needs, e.g. the teacher ensuring that the students are eating well and are healthy, the next section is safety, e.g. the teacher making sure that the environment is safe for learning (McLeod, 2017). The third section is love and belonging, this links to passive listening, the child is receiving care from the teacher and so a positive relationship is formed and results in the child having a sense of belonging (McLeod, 2017). The fourth section is esteem, the student would gain self-esteem from receiving empathy and care from the teacher and building a connection (McLeod, 2017). Last of all, the section at the top of the hierarchy is self-actualization, by achieving this, a student will feel empowered and will be able to achieve the best to their ability (McLeod, 2017). 
This theory supports the alternative approach of passive listening as the teacher is able to create an opportunity for the student to open up and identify their own needs, therefore they are then able to move up on the hierarchy of needs and reach their full potential.
To conclude, there are many forms of praise, and all have shown to be successful in promoting positive behaviour, which then allows the teacher to create good classroom management and results in all students learning and developing to their full potential. 
Both Estyn Best Practice reports found that praise in schools is successful. Estyn (2015) found that pupils who were rewarding for positive behaviour, benefited in their learning and showed significant improvements. Whilst Estyn (2017) found that praise benefit the pupils by encouraging them to have a growth mindset and aim for goals that they never thought they could achieve before.
Hook and Vass (2004) states that everyone benefits from praise and positive reinforcement as it is something that everyone strives for, for example, doing well in your job as an adult, your behaviour is positively reinforced through getting a promotion, whereas Boekaerts (2002) states that praise is only age appropriate for children, and as we get older praise becomes less important.
However, it is shown that praise is only effective when it is used properly. One example of this is that research has shown that if Maslow’s Hierarchy of needs are not met, then a child is more likely to be disinterested in praise and will see it as a form of feeling sorry for them (McLeod, 2017). This then results in the child distrusting the teacher, and therefore is more likely to act up and negatively behave. 
Furthermore, Alfie Kohn’s Classroom Management theory states that children’s behaviour cannot be manipulated by praise, only discipline (Melia, 2013). The theory suggests that children learn by mistakes and eventually form themselves into well-behaved children (Melia, 2013). Kohn also believes in giving children their own freedom when it comes to learning, which results in positive behaviour as they are not forced into anything (Melia, 2013). Kohn stated that once rewards stop being given to children, their behaviour will revert back and result in an unmanaged classroom, which does not assist the student’s academic achievements and will end up in the student being unmotivated and uncontrollable (Melia, 2013).
However, all theories discussed within the assignment could work well alongside each other rather than contrasting with each other to create for effective results of praise and positive reinforcement, for example Skinner’s operant conditioning theory could be brought in with Kohn’s theory to use rewards as positive reinforcement for good behaviour and discipline as negative reinforcement for bad behaviour.
Overall, praise can be successful but most of the time it is only successful if it is used effectively and along with other approaches, such as the passive listening which links in with Maslow’s Hierarchy of needs, and Kohn’s Classroom management theory, for example praise could be used as well as discipline in order to successfully reinforce good behaviour. Praise has also shown success in encouraging positive peer and teacher/student relationships, which increases self-esteem and self-actualization, resulting in students reaching their full potential (Perkin-Thomas, 2018).
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