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Section 1

According to Bradt (2015) leadership is about inspiring and enabling others to do their best together to realise a meaningful and rewarding shared purpose. He says leadership is not about the leader or about the team it's about the purpose. Connor (2014) describes a catalytic leader as someone who can communicate across organisations and sectors to inspire a new way of working that can ensure that it will achieve the highest aspirations of the whole community. He agrees with Bradt as he says that a good catalytic leader put the community outcomes before personal or organisational agendas.
Smith (2014) says that some catalytic leaders may start the process by asking key questions and encouraging people to explore this new approach whereas other catalytic leaders may support the ongoing process of implementation. Catalytic leadership exists in individuals as well as in organisations, Rees (2015) believes that even though peoples primary motivation for being a catalytic leader should be to support and help the community to solve problems and to achieve its goals there are a number of other benefits from taking on the role as a catalytic leader such as it will give the person he understanding of the bigger picture of their community as well as helping to shape their communities future. Webster's dictionary defined a catalyst as an agent that provokes or speeds significant change or action.
Hansen (2016) describes the first step to becoming a catalyst leader is to master the skills of a good leader on these are to actively listen to others provide a balanced feedback build trust within others collaboration an empowerment and which work that they align actions with strategy. He then says the way to then become a catalytic leader is to encourage people to try new things by looking at the potential in others that they cannot see in themselves and to give them the confidence and to get out of their comfort zone.
Davies (2017) Also says that ensuring that they provide a safe space for learning by creating an environment where people can safely learn through failure and by ensuring a safe space for someone to take appropriate risk can be liberating and inspirational.
Douglas (2019) discusses the importance of good leadership within a year early childhood education and care setting and that research has shown that children learn thrive and grow in a setting that has high quality interactions and relationships. She believes that there is a growing recognition that the level of good quality in an early childhood education and care setting can influence children's learning development and wellbeing. The children’s workforce development council states that early year’s professionals should lead practise in the workplace and inspire other practitioners around them. However, Clark (2012) found that many practitioners found this an issue that caused concern to many practitioners as many of them equated leadership as being in charge with a fact that they we're not in a position of authority. Clark continues to say that assessors were seeing many good examples of strong leadership from early years practitioners but when practitioners were questioned, they were sometimes insecure and they leadership role because of what they thought leadership meant.
Vygotskys (1978) Zone of proximal development is often used when discussed in children's development and learning however Engestom and Miettinen (1999) believed that this way of thinking could also be used when trying to get early years practitioners to understand the different dimensions of leadership in their role as practitioners.
Siraj-Blatchford and Manni (2006) talks about the new emphasis that is being put on the accountability and the achievement of excellence in the early years and the importance of having skilled and effective leaders in early years settings. Moyle's (2004 et al) agrees with this as they say that there has been a growing focus on leadership and the way that this makes the early years setting and unique sector. Rodd (2006) discusses that although leadership and management are recognised as distinct elements that often leadership is conjoined with the idea of authority and power. He says that often when leaders of practise are put in charge of bringing in quality of improvements and change in early years settings it can often lead to practitioners having very little understanding of what leadership in this scenario actually means. Aubrey (2007) agrees with this as they say that there is a difference between pedagogic leadership and what actually happens in practise in settings. They also say that with new and larger private setting off in the early years settings how old and managed by people who have little knowledge and understanding of best practise and theoretical knowledge of how early years settings should be run.
Goleman et al (2002) says that early years practitioners should offer opportunities to develop new styles of leadership in which there are more opportunities to be more inclusive and less hierarchical this will then move the early years settings away from the more traditional leadership models. Cwdc (2010) agrees with this way of thinking as this nondirective style of leadership approach builds incrementally rather some by a form of dramatic intervention. This then leads to early years practitioners choosing to work as change agents rather than a large transformation it brings about change in small steps that could have a big impact on ideas and views as it is often easier and more effective to bring in change using this method.
Goleman et al (2002) also believes in this method as they say but this method allows practitioners to be committed to their own uncle in professional development and this then leads to other practitioners in the setting feeling more supported to become more confident in what they are doing and then feeling the opportunity and confidence in becoming critically reflective of their own practise.
However, Avery (2004) points out that unless it is specifically contextual practitioners will tend to hold control and command as their basic leadership model. They say that this can then lead to tension in a setting as the practitioner the hold control can stop other practitioners feeling able to build their confidence and being able to reflect and change their own practise. Every says that it is therefore central to keep exploring the meaning of leadership within earlier setting and to be open to developing new ways of understanding and change.
Engestrom (2001) believes but through the process of exploration practitioners can work through this or approximate development to develop and transform their role in the early years practitioner. They say through this development practitioners can develop new ways of envisaging reaffirmed their own role through this process.
Whalley et al (2005) Agrees as they say that the early years practitioner is in a position of influence and that through this position, they can become a change agent and lead practise. They believe that through this wave change early years practitioner can become a catalyst within they sat in to bring about internal change to create something new and this links to what Goldman et al (2002) said that practitioners should offer opportunities to develop.
Covey (1990) says that leadership can be seen as systematic rather than individualistic construct and that this concept is supported an enforced by a social environment. He says that the early years practitioner can be the catalyst in bringing about quality improvement within a earlier setting through continuing to improve and reflect on their own self.
Pugh (2010) agrees with Avery (2004) as they say that recognising the importance of the early years in a child chance of food to success and the importance of good practitioners and strong leaders will mean that the importance of leadership within earlier setting will continue to prove important and will continue to grow and develop, he also says the role of the catalytic leaders but continue to move in parallel to the children to continue to create dynamic learning communities and to ensure lifelong learning.
Peters (2016) describes pedagogy as what we know about children and how they learn. To define the nature of a pedagogue the child needs to be considered as well as experiences the children have as well as the family and community and how these factors can influence each child holistic development and progress in learning. Therefore, it is important to have practitioners that understand and develop a shared pedagogue. 
O’Sullivan (2018) Describes a pedagogical leader as someone who understands how children learn and develop and is able to make that happen. She says that this should be the focus of every early learning practitioner. 
Bruners (1971) theory of learning says the children learn by revisiting skills that they gained through discovery and exploration with the help of a known adult or competent pier. Through this theory we know that babies and children learn best when the activities that they are set out by the practitioners are able to build on what the child already knows what they can do as well as what they are interested in.
Harris (2018) Says to be a good catalytic leader the practitioner should be able to step back and reflect on what they have done and are going to do, Evans (2014) also says that being able to step back and notice what the children are involved in is a skill that must be embedded into practise within all early years settings at the through reflecting on the learning for the child the practitioners can facilitate  a response to allow the child to further pursue their own thinking therefore by a practitioner being able to reflect and observe their own practise they can then help to improve the experience and learning that they are giving to the children in their care.























Section 2

In (1989) The United nations conventions on the rights of the child was passed by the United nations and was ratified in the UK in 1991. The UNCRC is made up of 42 articles which outline the civil political social economic and cultural rights of children.
According to Richards (2015) These are the rights that every child should have regardless of where  they are in the world. These rights should be met by the government of every country. The convention is separated in 42 articles. The rights in the treaty include the right to education, the right to play, the right to health and the right to respect privacy and family life.
Peters (2018) Says that all children should enjoy all the rights without discrimination on grounds such as disability sex race age or sexual orientation and whatever the circumstances in which they live or are cared for.
There are a number of historical events that changed children’s lives not only in Wales but the rest of the United Kingdom.
According to the NSPCC legislation to prosecute people who have been accused of child cruelty has been in force since the 1880s.  Overtime a number of factors including high profile child abuse deaths and subsequent inquest's have contributed to development of the child protection system that the United Kingdom has today.
Statutory child protection guidance across the United Kingdom is regularly reviewed and updated in consultation with stakeholders. (www.nspcc.org.uk)
In 1946 the care of children committee led by Dame Myra Curtis investigated and made recommendations about how care was provided for children who weren't able to live with their own parents or relatives in England and Wales.
Also in Scotland James L Clyde led the committee on homeless children in Scotland which had similar remit.
The recommendations of both of these committees contributed to the development of the 1948 Children Act.
Following on from this, the Children Act 1948 set out new support measures for children across the United Kingdom. Under the act local authorities had a duty to provide care for any child whose parents were unable to care for them if this was in the Childs best interests.
In 1975 following a public inquiry regarding the death of seven year old Maria Colwell who was killed after being returned home from foster care the inquiry found that she had been failed by the child protection system. The Children Act 1975 built on the 1945 act and highlighted the importance of children's welfare.
Then in 1989 the Children Act 1989 established the current legislative framework for the current child protection system in Wales and England. This set out that the welfare of the child should be the courts main consideration.
In 1990 The United Kingdom signed the United nations conventions of the rights of the child that sets out the rights of every child to grow survive participate and fulfil their potential.
In 2000 the Lord laming's report following the death of Victoria Climbie contributed to changes in the way that children services were structured in England and Wales.
Then in 2001 the children's commissioner for Wales act 2001 created the first children's commissioner post in the United Kingdom.
According to Gaffney (2016) the Children Act 1989 was a watershed moment in legislation to safeguard the rights and welfare of children. The act placed new responsibilities on local authorities and courts including ensuring that councils provide services for all children who are in need. Someone follows on by saying that the 2004 Children Act led to the adult and children services being separated.
The introduction of the United nations conventions of the rights of the child in 1989 brought with it a growing public interest and awareness of the separate and special interests of children. (www.uncrc.org/rightsofchildren)
According to Smith (2013) the use of a children's commissioner to help protect the rights of children was the best way of ensuring that the rights and interests of the children were protected.
Williams (2000) says that the call for the need of a children's commissioner has been happening for decades and in other countries around the world a children's commissioner has been appointed to meet the countries obligation under the convention to promote its principles and provisions.
Owens (2013) agrees with this as they say that in 1991 dude in a report called ‘Taking Children Seriously: A Proposal for a childrens rights Commissioner it stated that the United Kingdom needed to instate a childrens commissioner to protect children's rights.
The children's commissioner for Wales was introduced and created under the care standards Act 2000 and the children's commissioner for Wales act 2001.
According to Davies (2005) the main aim of the children's commissioner for Wales act 2001 is to safeguard and promote the rights of children and young people in Wales by providing independent and impartial advice on the United nations conventions of the rights of the child.
In the case standards Act 2000 a child is defined as a person under the age of 18 however the commissioner is able to act on behalf of a young person who has been placed in authority care who is over the age of 18 in some circumstances. (www.childcomwales.org.uk).
There are a number of different things the children's commissioner for Wales does. Some of these are to speak up for children and young people in Wales on important issues, they listen to young people to find out what matters and is important to them. They also influence government and other organisations that say they are going to make a difference to children and young people’s lives and make sure that they keep their promises to them.
In 2001 Wales appointed their first children's commissioner Peter Clarke who was the commissioner until 2008. According to Williamson (2003) Peters passion and his involvement of children and young people in this job underpinned by his independence and considerable powers set the tent for the commissioners who were to follow in Scotland, Northern Ireland and eventually England.
Peters concerns ranged from children who were sexually exploited as well as those who were sexually harmed.
In 2002 he wrote a report called Telling Concerns where he reviewed Department of Social services and produced practise guides on whistle blowing, children's advocacy and children's complaints as well as this he ensured that these were also written in format that made them accessible for children young people.
According to Jones (2008) his major inquiry was the Clywch Examinations into child sexual abuse in a Welsh secondary school which then resulted in new safeguards for children in Wales and went on to influence thinking elsewhere in the United Kingdom.
Peter Clarke once said that young people were frequently characterised as angels or demons and rarely as human beings and that the failure of systems procedures and professionals he believed was a failure to respect the needs and rights of children and young people and that it is important to give them the same priority as adults. (www.cypcs.org)
Adams (2012) said that by making respect the foundation of Peter Clarke's work he created a model not only what a commissioner could be for what a good service for children could look like.
In 2008 Wales then appointed a new children's commissioner Keith Towler. The first report that Keith Towler published as commissioner was all about children with disabilities having access to play. According to Keith this was the combination of a project that was started by Peter Clarke and was about analysing the content of local authorities play strategies and gathering the views of children and young people with disabilities. In his final year as children's commissioner he was appointed to assist on draught in a general comment for the United nations committee on the right of the child that wanted to give better attention to children's rights to play on participate in leisure activities in article 31 of the United nations conventions of the rights of the child. (WWW.cypcs.org)
Keith towler said that Wales and the Welsh government have taken big steps and promoted and implementing play as the right of every child and young person in Wales however he said that this is having little or no immediate effect for children and young people in Wales.
In 2010 the children and families Wales measure so Wales become the first country in the world to establish a duty in relation to play however Keith found that many local authorities will having difficulties identifying how many children young people with disabilities were living within their authority.
The United nations conventions on the rights of the child is imbedded in Welsh law however Keith towler said that even though this was ground breaking legislation there is a long way to go in Wales before this legislation has a long and lasting effect on children and young people in Wales.
Then we have currently Sally Holland as Wales’s children's commissioner who started her role in 2015 and will finish in 2022.
During Sally holland's role as commissioner her work has included children's mental health and wellbeing, anti-bullying strategies, reduce inequality and improving transitions to adult hood for children with learning disabilities. (www.childcomwales.org)
She has campaigned for changing the law so that children are given the same protection from assault as adults and wants to see all public bodies in Wales for children's rights at the heart of their work.
Under the curriculum and assessment Wales Act 2021 a children's human rights approach is a principled and practical framework for education settings to enable human rights education under the duties of the act.
According to Jones (2021) the framework will support leaders of education settings to develop a children's human rights approach within their setting. This will lead to all children learning about their rights in schools and children experiencing they write in all educational settings including their home.
Another way Sally Holland has brought in change towards children’s rights is the introduction of The Children (Abolition of defence of reasonable punishment) (Wales) Act 2020. From the 21st of March 2022 physically punishing children would be illegal in Wales. And according to the Welsh government (2022) this will protect children and  to help give them the best start in life.
The children and young people’s commissioner Scotland has very close views on children and young people’s rights as Wales’s commissioner, as Bruce Adamson’s work says that he wants to challenge people in power to keep human rights promises that they have made to children and ensure all children have all that they need to grow up in an environment of happiness love and understanding.
Scotland also brought in the law against physical punishment and discipline on children and young people in November 2020. Their act is called the children (equal protection from assault) (Scotland) Act 2019.





















Section 3

According to Children International (no year) children who grow up in poverty face constant daily hardships and harsh living conditions that could steal away their childhood. They say that the unrelenting stress of poverty could hinder a child's brain development that could have long term consequences on physical and mental wellbeing and that could lead to them having lifelong effects that would follow them into adult hood.
Owens (2017) says that for children in poverty childhood is a series of setbacks that never allows a child to get ahead or imagine a brighter and better future for themselves. They say that negative early experiences could impact a child's ability to grow learn and develop leaving them trapped into a cycle of poverty.
It is estimated that in 2018 eight point 6% of the worlds population was living in extreme poverty. (www.nspcc.org.uk)
Clark (2019) agrees with this as they say that most people are unaware of how poverty can influence children’s health and cognitive child development however poverty doesn't pack growth from early childhood started with break development that other body systems. They also say the poverty itself could negatively affect how the body and mind develop and that economic hardship can actively alter the structure of a child's brain.
According to Fisher (2016) children who directly or indirectly experience risk factors associated with poverty have higher chances of experiencing poor health problems as adults such a stroke heart disease obesity and even have a shorter life expectancy.
Turner (2019)  discusses the risk of children's mental health who live in poverty is greatly affected as low income parents add children are more likely to be affected by challenges with mental health a battle bus and that thing is better health problems could pay or child's academic achievement and their ability to succeed well in school.
The effect of poverty can place these children at a higher risk of involvement with children services as well as criminal services.
Nutall (2017) agrees with this as their findings suggest that children who are poor are more likely to be raised in impoverished neighbourhoods. And that these types of neighbourhoods tend to have concentrated levels of poverty, and these are often associated with difficulties in social issues, academic and behavioural. Their research has found that these children are more likely to live in neighbourhoods where they are exposed to greater environmental risk factors  and that these social economic risk factors may include malnutrition pollution lack of food economic hardship as well as violence and crime.
As a result of family income inequality poor children of all likely to attend schools in areas that have fewer resources less funded less parental involvement due to longer lower wage working hours. (www.all4kids.org) 
Rees’ (2020) report shows the children who directly or indirectly experience risk factors associated with poverty have a higher than a 90% chance Of having one or more problems with speech, learning and or emotional development.  Adults or children who are experiencing poverty at home often have difficulties with focusing in school.
However Cook (2018) discusses that it is important to recognise how poverty not only affects the children but how it also affects the household as a whole. They say the parents who are living below the poverty line often have difficulties meeting basic economic needs of their families such as paying for rent, food, utilities and childcare. As well as this parents who are struggling to meet the basic needs are more likely to suffer from stress and according to NSPCC (2017)  poverty status and stress are two of the consistent factors among perpetrators of child abuse and are intrinsically entwined,  they do say that they are multiple causes of child maltreatment but The links between poverty, stress, abuse and neglect cannot be ignored other children who experience these traumatic events (ACES) Are of health problems behavioural issues at these negative effects or adverse childhood experiences will lead to more problems as the child grows up.
Winston (2017) discusses the way that early intervention could have a log and lasting effect and change the lives of children who are living in poverty. They say that the current strategy to break the cycle of poverty in families is the two generation approach.
According to Lorson (2016) the two generation approach aims to improve the family's economic growth and circumstances by supportive parents both as workers and as parents. They say that if low income parents are provided with the opportunity to receive higher education they will then have the opportunity to compete for a better paid job.
Travis (2020) says that if low-income parents are provided with quality childcare and access to resources like children’s therapy then children will have the opportunity to have their development improve.
NHS Wales (2018) states that through ending intergeneration poverty it could greatly reduce the numerous health outcomes that could arise with children living in poverty.
By helping both generations reach their highest potential we are helping multiple generations rich economic growth in order to escape the cycle of intergenerational poverty. (www.all4kids.org).
According to Matthews (2019) Children who attend child care at an early age and whose parents have a high educational background, experience positive developmental benefits at a higher rate, compared to children who do not, including:
· By age 18 months, there is a significant difference in vocabulary between children whose parents have a high educational attainment and attend a high-quality child care, compared to children whose parents have a low educational attainment and low income. By age 3, children whose parents have a college degree have a vocabulary 2-3 times larger than children whose parents did not earn a high school diploma.
· By age 3, children with employed parents have a vocabulary of about 575 words compared to children with unemployed parents, who have a vocabulary of about 300 words.
· Children with educated parents have someone in their own home who understands the struggles associated with academics and can help them push through the everyday obstacles.
· Overall, parental education is indeed a significant predictor of child achievement. For example, in an analysis of data from several large-scale developmental studies, researchers concluded that maternal education was linked significantly to children’s intellectual outcomes even in the face of poverty. Additionally, an examination of the direct effects of parental education, but not income, on children’s standardized achievement scores found that both parental education and household income exerted indirect effects on parents’ achievement-fostering behaviours, and subsequently children’s achievement, through their effects on parents’ educational expectations.
(https://www.all4kids.org/news/blog/poverty-and-its-effects-on-children/)
By helping parents gain the resources and support needed to pursue an education it can not only help them and their children, but their entire family and community for generations to come.















Reference List

All 4 Kids (no year). Poverty and the effects on children. Available at: https://www.all4kids.org/news/blog/poverty-and-its-effects-on-children/ (Accessed 06/04/2022).

Aubrey, C. (2016) Leading and managing in the early years . 2nd ed. SAGE, London :

Bird, F. (2011) Voices from the voluntary sector : perspectives on leadership challenges . University of Toronto Press, Toronto, [Canada] ; Buffalo, [New York] ; London, [England] :; Toronto, [Canada] ; Buffalo, [New York] ; London, [England] :; Toronto, [Canada] ; Buffalo, [New York] ; London, [England] : doi:10.3138/9781442699915.

C. Cable, L. Miller, & R. Drury (eds.) (2012) Extending professional practice in the early years . SAGE, London :

Campbell-Barr, V. (2016) Quality and leadership in the early years : research, theory and practice . SAGE Publications Ltd, London :

Children and Young people now (no year) The children Act. Available at: https://www.cypnow.co.uk/features/article/the-children-act-1989-30-years-on (Accessed 12/04/2022). 
Children and young people’s commissioner Scotland (no year). Childrens Commissioner. Available at: https://www.cypcs.org.uk/about/commissioner/ (Accessed 11/04/2022).
Children international (no year). Global Poverty. Available at: https://www.children.org/global-poverty/global-poverty-facts?rs_id=451&utm_campaign=rkd_fy22&utm_medium=cpc+grant&utm_source=google&attr=rkd_search_grant&gclid=EAIaIQobChMIx8jVvZqj9wIVye3tCh1zsw10EAAYASAAEgIc__D_BwE (Accessed 03/04/2022).
Childrens Commissioner for Wales (no year). About the Commissioner. Available at: https://www.childcomwales.org.uk/about-us/the-commissioner/ (Accessed 16/04/2022).

Childrens Rights Alliance ( no year) UN Convention on the rights of the child. Available at: http://www.crae.org.uk/childrens-rights-the-law/laws-protecting-childrens-rights/un-convention-on-the-rights-of-the-child/ (Accessed 02/04/2022).

Clark, R.M. (2012) Reconceptualizing leadership in the early years . McGraw-Hill/Open University Press, Maidenhead :

Cooper, M. (n.d.) Everyday Teacher Leadership. A Reconceptualisation for Early Childhood. Journal of Educational Leadership, Policy and Practice. https://search.informit.org/doi/10.3316/INFORMIT.967638646549788.

Davis, G. (2016) Leading in early childhood . SAGE Publications Ltd, London :

Edwards, A. (2011). Building common knowledge at the boundaries between professional practices: Relational agency and relational expertise in systems of distributed expertise. International Journal of Educational Research, 50(1), 33–39. 

 Fairman, J. C., & Mackenzie, S. V. (2014). How teacher leaders influence others and understand their leadership. International Journal of Leadership in Education: Theory and Practice, 17(2), 1–27. 
Hadfield, M. (2015) Practice leadership in the early years : becoming, being and developing as a leader . Open University Press, Maidenhead, England ; New York, New York :; Maidenhead, England ; New York, New York :

Howard, C. (2017) Children’s mental health & emotional well-being in primary schools . Learning Matters an imprint of SAGE Publications Ltd, London :

Jones, P. (2018) Rethinking children’s rights : attitudes in contemporary society . Second Edition. Bloomsbury Academic An imprint of Bloomsbury Publishing Plc, New York :

Lindon, J. (2011) Leadership and early years professionalism [electronic resource] . Hodder Education, London :

Maholmes, V. (2014) Fostering resilience and well-being in children and families in poverty : why hope still matters . Oxford University Press, New York :

Meredith, P. (2018) Catalytic Governance : Leading Change in the Information Age . University of Toronto Press , Toronto : doi:10.3138/9781442620155.
Murphy, A. (2021) The Children’s Rights Approach to Early Childhood Education: Policy and Context in Wales. Taylor & Francis. https://repository.uwtsd.ac.uk/id/eprint/1829/.
NSPCC Learning (no year) History of Child Protection. Available at: https://learning.nspcc.org.uk/child-protection-system/history-of-child-protection-in-the-uk (Accessed 02/04/2022). 
Parker, P.S. (2020) Ella Baker’s catalytic leadership : a primer on community engagement and communication for social justice . University of California Press, Oakland, California : doi:10.1525/9780520972094.
Raelin, J. A. (2005). We the leaders: In order to form a leaderful organization. Journal of Organizational Studies, 12(2), 18–30. 
Robinson, V. (2011). Student-centered leadership. San Francisco: Jossey Bass.
Save The Children (no year). Eglantyne Jebb. Available at: https://www.savethechildren.org/us/about-us/why-save-the-children/eglantyne-jebb. (Accessed 05/04/2022).
Siraj, I. (2016) Effective and caring leadership in the early years . SAGE, [Los Angeles] :
Solikin M. Juhro, A. Farid Aulia, Donni Hadiwaluyo, Dessy Aliandrina & Edo Lavika (2020) The Role of Catalytic Collaboration in Leveraging Transformational Leadership Competencies to Generate Sustainable Innovation. International journal of organizational leadership. 9 (1), 48–. doi:10.33844/ijol.2020.60490.
The Guardian (no year) Childrens Services. Available at: https://www.theguardian.com/society/2007/feb/15/childrensservices.guardianobituaries. (Accessed 11/04/2022)
Thornton, K., Wansbrough, D., Clarkin-Phillips, J., Aitken, H., & Tamati, A. (2009). Conceptualising leadership in early childhood education in Aotearoa New Zealand. Wellington, New Zealand: New Zealand Teachers Council.
UNICEF (2019).UNCRC. Available at: https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf (Accessed 08/04/2022).
Waite, R. (2020) Adverse childhood experiences : what students and health professionals need to know . Routledge Taylor & Francis Group, London ; New York :; London ; New York :
Welsh Government (2022) Smacking Children. Available at: https://www.mygov.scot/smacking-children (Accessed 10/04/2022).
Welsh Government (2022). Ending Physical Punishment. Available at: https://gov.wales/sites/default/files/publications/2021-09/ending-physical-punishment-campaign-leaflet_1.pdf (Accessed 01/04/2022).







2

