Critical analysis of an inclusive leader's position within a given situation will be the focus of this section. At the same time as being a leader, one must also maintain an inclusive environment for all parties, organisations, and communities. (Ferdman et al 2020). According to the open society foundations (2019) Encouraging all to participate, recognising their voices, ensuring justice and equity, and fostering a sense of togetherness among all ethnicities are just some of the benefits of inclusiveness Additionally, Bourke and Titus (2019) argue that inclusive leadership demands the capacity to not acquire influence over individuals, but instead to collaborate others by employing excellent communication skills to be a productive leader instead of a dominating one. Because inclusive leadership is necessary for producing outstanding practice for individuals in environments, Hadfield et al (2015) state They also believe that inclusive leadership is vital because it encourages staff members to feel equal when it comes to worth and comfort in expressing their thoughts and ideas.
A professional came across the following scenario, and in their position as an inclusive leader, they were able to create an inclusive workplace that benefited the individuals concerned. John is the child belonging to a single father. The father has recovered from their addictions and is now able to be cared for by him on his own. Several families gaze at him, however, they don't speak to him as, he waits for John to arrive in the school yard, the practitioner observes When John greets his dad, Although John is intellectually successful, he is socially isolated. As a result of this experience, the practitioner made use of their inclusive leadership abilities to help John and his father feel more at home at school, which had a beneficial effect on their well-being. 
As a result of the father's history of drug abuse, several workers from a variety of agencies would be brought in to assist Tom's health and wellness as well as the dad's rehabilitation and his ability to parent (Lander et al 2013). The partnership between caseworkers and those who work with people who have problems with drug addiction has resulted in positive findings for Tom and also his dad because, in this particular circumstance, the dad has conquered his habit and shown that he is responsible for taking care of his child (Klass and Damour 2022). The father does not participate in the parent's evening and stays away from the practitioners   According to GOV.UK (2014) the father's insecurities and personal difficulties associated with the engagement of several agencies may well be the cause of the father's rejection of interaction, which in turn prevents possibilities for communication about the issue.
The participation of caseworkers may give the dad the impression that they are being evaluated and that they are being seen as an incompetent parent (Korpinen and Poso, 2021)  There is a widespread agreement that the manner in which individuals seem to want to lead their life is directly responsible for the fairness that results in individuals receiving what the justly merit. Segal (2020) states that  Because of this, the father can want to avoid having dialogues with the other families because he believes that, owing to the decisions he made in the past regarding his way of life, he does not deserve to be spoken to or considered as an equal to any of the other families. It is reasonable to assume that the father in this case becomes anxious when he is around teachers. Morin,(2021) Burstein and Ginsburg (2010) all state that if a youngster sees one of their parents being anxious, it's possible that the child will model their own behaviour after their parent's. Children look to adults for guidance on how to respond to various scenarios, and it is possible that children will exhibit the same emotions as their adult role models. Krisbergh (2019) supports this theory Therefore, Tom may be talking with the teacher in a nervous and constrained manner, just like the dad.
However, for inclusive leadership to be effective it should be implemented appropriately connections should develop (Cook, 2014). The teacher-child connection is not developing as he does not communicate with the practitioners. It is critical that all adults in Tom's life must be accessible to him this is a crucial issue to reflect upon if that practitioner is not approachable then inclusive leadership is not being used correctly According to the United Convention on the Rights of the Child   Article 13 states that every child has the right to be heard when expressing their thoughts, beliefs, and opinions. The UNCRC is normally displayed in a setting in order for children to see clearly their rights nevertheless, the question here is whether or not the teacher is allowing Tom the opportunity to have his voice heard, furthermore if adults do not take the time to listen to the children, they may conclude that adults do not regard or respect their opinions or perspectives (Q'Quigley,2020). However, when it comes to communicating with parents, several professionals lack the courage to do so. especially when they come from diverse backgrounds where judgments about families may be formed as a result and supported by GOV.Wales (2012) It is paramount that practitioners obtain adequate training. Practitioners who receive adequate training will be better to be able to provide inclusive practice as they help others learn how to avoid exclusion (Lee, 2021). 
Goodall et al (2010) and Kambouri et al  (2021) all state it is crucial to work along with families in collaboration in order to address the requirements of the child; doing so recognises a relationship across the school and home, and it helps families to feel appreciated by acknowledging that they serve a critical part in the lives and development of their child. In addition, Kendall et al (2010) Agree working closely with families is advantageous and has the potential to produce favourable outcomes when the process is effectively managed by a person who values inclusivity.  GOV.UK (2012) say that unfortunately, working with families is not without its challenges, such as family beliefs and views of their participation. Families' misperceptions about how important it is to work together as a team and their belief that the school does not want them to participate are both obstacles to an inclusive leader making it harder for families to want to participate.  GOV.Wales (2015). State that practitioners can have trouble involving families in collaboration because some families have had unpleasant experiences with schools and authorities in the past. This can make the family suspicious of leaders and practitioners. This kind of partnership and collaboration between parents will need a leader who is open-minded, interested, and caring.
People often judge and stigmatise single parents, which can make them feel bad about themselves and make it hard for them to ask for help (Carroll, 2019). Some people think that young, poor fathers are less likely to have enough money to take care of their children and don't care about their well-being, which makes parents at the school think less of them. Young dads have been represented as aggressive and criminals, while young moms have been portrayed as defenceless and alone, resulting in fathers' societal rejection. Similarly, Elliott (2016) observes that school collecting sites are female-dominated, with male figures being regarded as suspect, isolating dads, and preventing a sense of belonging in the setting. According to Baumberg et al (2020), benefit claimants of low socioeconomic class are subjected to negative attitudes and opinions, particularly if it is believed that they do not deserve to get the benefits they are seeking. Due to the fact that the father in this circumstance has a history of substance abuse, there is a possibility that he will be perceived as a freeloader and unworthy of equity. Because the negative reputation has an effect on the entire family and causes mental and social hardship, it is possible that this is why Tom is reserved at school and finds it difficult to get along with other children. The lack of financial resources makes it more difficult for children to participate in extracurricular activities and share their belongings with their peers, which can lead to feelings of marginalisation and humiliation among their peers (UK Parliament, 2021).  A child's happiness and contentment may be significantly impacted by their family's financial well-being, which is why children who are raised in low-income households are more likely to suffer from health and well-being issues. Furthermore, the Mental Health society (2022) says children living in poverty may suffer from sadness and lack of sleep because they are unable to participate in activities with their peers and because of their own fears about the future this is when organisations should step in and offer support.
Bowlby and Ainsworth attachment theory concludes that health and wellbeing are of the utmost importance during the first few years of a person's life. (McLeod, S. A. 2009). As a result, it is important to consider the environment, setting, and influential characteristics in which a child is raised in order to determine the appropriate level of additional support and to encourage positive future outcomes. Children who are brought up in households with low socioeconomic status and who are subjected to social exclusion have a decreased chance of developing in the future and a significantly increased likelihood of experiencing unemployment, low income, and social exclusion as adults (GOV.Wales 2021).  There are a whole number of advantages for individuals who participate in breakfast clubs at their schools. These programs offer children the chance to connect with individuals from a variety of different backgrounds, and this, in turn, encourages them to overcome challenges associated with social contact. Furthermore, Harris et al (2021) agree that children that are given breakfast in effort to facilitate a happy start to the day; as a result, this might boost Tom's wellness and ease some of the tensions that may arise owing to the fact that the father has a poor salary. In addition, practitioners should propose and urge Tom's father to let Tom join the school's breakfast club so that Tom may develop healthy eating habits.
Attachments in the welfare of children are important to good wellness and development; (Geiger et al, 2021).  (Moylett, 2022) states that practitioners have a responsibility to maintain that children are nourished, encouraged, and supplied with mutual respect in order for them to have a sense that they belong to the school community. Furthermore, Roffey (2012) agrees that Schools should provide students with the opportunity to develop a sense of belonging by fostering an inclusive atmosphere that encourages and facilitates the development of strong, healthy connections with both their peers and the adults who work in the school. however, Knowles (2011) argues that for practitioners to create an inclusive environment and help children feel like they belong at school and get help from their peers, they need to keep an open mind and look for and talk about the best ways to set up relationships so that children can fully connect with each other and learn the value of each person.  Practitioners have a responsibility to be mindful of school practices such as categorising children according to their abilities, which results in the isolation of children and eliminates possibilities for friendships and interactions between children of different groups Dunne, (2007).  In addition, because children are more likely to associate with other children who are similar to themselves and shy away from children who are different from themselves, opportunities should be created to educate children on the significance of inclusion and provide activities that all children can participate in on an equal basis (Theoharis 2020). Which will encourage the development of friendships and the process of inclusion for Tom.
Children are prone to being affected by and mimicking the actions of people who are physically closest to them (Nauert, 2018). Therefore, having inclusive attitudes is important for practitioners to have in order to affect the attitudes of children. However, because children are known to imitate the actions of their parents, it is possible that Tom will act timidly at school because he is modelling his behaviour after that of his father. Additionally, other children at Tom's school may socially exclude him because they are modelling their actions after those of their parents at the school collection point. Therefore, in order to facilitate Tom and his father's participation in the school community, practitioners are required to create inclusive settings throughout the entirety of the school (Ainscow et al 2016) The majority of schools depend on families as resources and support bases for volunteer work inside the school and should promote parental engagement. Harris et al (2019) state that  Parents should be encouraged to get involved in their children's education by encouraging the father to show that he has the abilities necessary to stop social isolation and to teach his children new ways of behaving, interacting, and thinking.
In a similar vein, several educational institutions encourage adult education by providing parenting skill seminars and guidance from local parenting organisations Parents who attend parenting support groups are able to speak with other parents who are going through similar experiences in a setting that is free from judgement (GOV.UK 2020). This enables them to get support and a feeling of belonging. In addition, participating in groups designed specifically for fathers offers a nurturing environment that fosters social interaction, opportunities to cultivate friendships, and support when difficult parenting issues are discussed and discussed in communities that understand the challenges involved (Rosenberg, 2016)  Practitioners might advise parents about local organisations. Encouraging the father to join local clubs and parenting programmes at school might boost social inclusion and Tom's welfare.
To summarise, within the context of the situation, there are a lot of different chances for practitioners to deliver inclusive practice. Practitioners have the chance to guarantee that Tom and his father do not experience social isolation and have a feeling of belonging inside the school as well as the surrounding community by ensuring that they have a sense of belonging. However, in order for this to take place, practitioners will need to engage in ongoing professional development in order to ensure that they are equipped with the knowledge and skills necessary to deliver inclusive leadership.

Section Two
In this section, we will conduct an in-depth analysis to determine whether or not the policy outlined in the New Curriculum for Wales supports inclusive leadership in the Early Years setting. Hallsworth et al (2011). States a policy may be defined as a purpose that is communicated, an action that must be carried out by responsible practitioners, a practice that is followed by governments and administrative agencies, as well as a proposal on a position or plan. Policy is crucial in education because it gives the advice to guarantee that every setting is on a comparable road to accomplishment and assistance to deliver the strongest overall results for children (GOV.UK, 2018).  This makes policy an essential component of education. As an example, a macro-level policy is a national policy issued by the government (Victor and Hijino 2017) whereas micro-level policies are more local in scope. Unlike micro-level policies, which could have been developed in an Early Years setting on their own, macro-level policies require an inclusive leader to be put into action.
The New curriculum that is being implemented in Wales has the goal of becoming a more welcoming curriculum (GOV.Wales, No Date). Instead of classifying children according to their ages, the Welsh government (2020) emphasises the ways in which the curriculum will help students advance individually throughout their educational careers. Inclusive leadership will be made easier to then achieve thanks to the progression stages that will eventually replace age-associated standardised testing. Nevertheless, according to Smith (2019), some obstacles prevent policies at the macro level from being applied as planned Professionals who have never taught in the contexts for which they are designing a curriculum are the ones responsible for developing that curriculum. Teachers sometimes see the policy as a document established by authorities who then tell them to just follow it, rather than adopting inclusive leadership to involve teachers in the process of developing new curricula. According to Day and Sammons (2017), curriculum designers do not have a firm grasp on how their plans will be implemented in the classroom. The New Curriculum for Wales allows for inclusive leadership to grow in the Early Years by incorporating practitioners. An additional benefit of participating in this initiative would be the option for practitioners of all backgrounds to feel valued and inspired as they learn new skills.
According to the Welsh Government (2020a). In order to raise educational standards and broaden chances for all potential learners in Wales, the creation of a new curriculum for Wales ought to be at the centre of all efforts made by individual schools, educational professionals, and the country as a whole. In an interconnected world, the overarching goal of the curriculum is to acknowledge and appreciate the many of societal cultures that exist, with the end goal of fostering equity, social stability, respect, and equality (Leicht,2018). As a result, a co-constructive method has been applied to the construction of the New Curriculum for Wales. This is in contrast to the educational policies that were in place in Wales previously, which used a structured methodology. The Welsh Government (2020b) states that education environments must collaborate with students, families, and the broader community to co-create a curriculum that is inclusive of their school. This will allow teachers to have a greater say in inclusive leadership and to improve the quality of education students get Because of this, the staff will have the ability to deliver an inclusive education that caters to the specific requirements of each child, thereby fostering a sense of pride in the child's personalities. This vision will also be supported by providing teachers with the tools and resources they need to design courses that value the efforts of all people and organisations. Educators agree on this in the professional standards for teaching and leadership, which state that a teacher's role includes both personal and professional obligations in order to effectively communicate a shared vision for education (HWB, 2018).  According to the Education in Wales: Our national mission statement (Welsh Government, 2020) states that educational achievement necessitates a collaborative effort that values the contributions of all students and recognises the value of their diverse backgrounds and perspectives. In a similar vein, as proposed by the Welsh Government the goals of the New Curriculum for Wales need to be put into practice by employing a strategy that focuses on the entire school rather than one that is driven by policy. As a result, leadership needs to be the primary factor in determining whether or not the curriculum will be successfully implemented. (HWB, 2018a) who suggests that the creation of value-driven, powerful, and visionary leaders is essential for the efficient implementation of the New Curriculum policy in Wales, agrees with this. He says that this is necessary in order for the policy to be successfully implemented.
Schuellka (2018).suggests that successful curriculum and inclusion policies should be put into place by all staff. However, the Professional Standards for Teaching (Welsh Government, 2020b) don't include anything in writing to help the professional development of staff at all stages of their careers. So, if a group of practitioners, like those who want to be inclusive leaders, aren't allowed to learn new things to help them grow professionally, it could be hard for the curriculum to be put into place and for all learners to be included. Inclusion is required by policy according to the New Curriculum for Wales; nonetheless, the educational administrators and teachers are the ones who will determine how effective it is. This is backed by Bourke and Titus, (2020) who note that perhaps the effectiveness of inclusive leadership requires on the understanding, attitudes, and values of all staff members and future leaders. This lends credence to the statement. Others claim that instructors may not have the self-assurance, competence, or abilities necessary to become inclusive leaders; as a result, building a curriculum for educational establishments can contribute to a far less inclusive policy if the employees do not understand the significance of inclusion. The Welsh Government (2021) says that the New Curriculum for Wales policy needs a lot of trust that leaders and teachers know what they are doing and are ready to follow the rules and practicalities of change. But the skills and knowledge of leaders and staff must be managed so that they can design and run the curriculum and lead inclusively. This is because it has been found that curriculum policy proposals and implementation in educational settings don't always match up. For this reason, measures are needed to support ongoing understanding and development to help future inclusive leaders with the considerable need for a lead agency to promote the adoption and success of the new curriculum. Similarly, a lack of clear guidance and awareness of how to construct policy intents and conceptions puts potential inclusive leaders in a difficult position for professional autonomy.


Section Three   
How to encourage inclusive leadership in Early Childhood settings.
Creating an inclusive atmosphere for children and their families is a vital part of any Early Years setting that fosters a sense of belonging (Denise, 2019).  A leader who is open-minded, empathic, compassionate, and willing to take action to improve the well-being of children and families in the community is essential to inclusive leadership. In order to practise inclusive leadership, professionals must be well-versed in and comprehend many aspects of various people's cultures and needs. Talking with the children and families helps the practitioner develop a better grasp of how they experience new situations as well as their own cultural necessities. When a practitioner listens to the children and their families’ stories, they will gain a better understanding of their specific needs, which is inclusive leadership. Within Early Years settings, promoting inclusive leadership can be accomplished through the utilisation of inclusive, high-quality literature. Practitioners can use this material to teach children, families, and other staff members about their peers' varied cultures, faiths, and lifestyle demands. Early Years settings must encourage inclusive leadership by ensuring that their resources are diversified and culturally inclusive so that children from many cultures may learn in several ways. It is of the utmost importance that we continue to advocate for inclusive leadership. This is because the absence of inclusive leadership has a detrimental impact on the mental and emotional health of children. After all, it causes them to have a sense of being excluded and makes them not feel as though they belong.
To summarise, fostering inclusive leadership is an essential component of creating an environment that is welcoming to people of diverse cultural backgrounds. It is possible to foster inclusive leadership by reading works of literature that are representative of all cultures and by conducting in-depth interviews with families to learn about their core values and beliefs. It is essential to have leadership that is inclusive if one wishes to improve the children's emotional well-being and achieve the most favourable outcomes for the children who are served by the organisation.
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