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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by Social Care Wales for the Consolidation programme, including:
· applying analysis in assessment to inform interventions.
· working collaboratively with people in need of care and support, their careers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

Learner and employer learning agreement

At the end of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor/line-manager. Once the agreement has been signed, replace it in the correct section of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically using the portfolio proforma provided on Moodle. Portfolios must be complete at the point of submission. 

How to Submit your Portfolio

[bookmark: _Hlk518637269]The portfolio is submitted electronically by sending a Word document only through the University’s Moodle system (PDFs will not be accepted by Moodle). A second copy as a PDF document that includes all the required signatures must be submitted to the Local Authority Training Coordinator/Manager. Please see ‘FAQ How to submit your portfolio’ on Moodle for further details.

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four mandatory Consolidation workshops and by your mentor. Guidance on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Wherever possible the programme will try to ensure that staff who may have delivered training to you during the Consolidation workshops will not be involved in marking of your portfolio after submission. Portfolios are marked by appropriately qualified staff who are usually from outside of your own employing organisation. 

Submission of a Mentor’s report together with Line Manager’s verification is a compulsory requirement of the submission. Failure to include a signed Mentor’s report together with Line Manager’s verification will result in failure of the programme. The Mentor’s report together with the Line Manager’s verification will provide evidence of Professional Practice and professional supervision and observations that has been undertaken whilst following the Graduate Certificate in the Consolidation of Social Work practice pathway, which is equivalent to 7,000 words.

Dates of portfolio submission will normally be made available at induction, at consolidation workshops and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g., please use ‘xxx authority policy’;
· not identify any individual using services by name e.g., people in need of care and support and their careers. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individuals in need of care and support and/or their carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including specific medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although guidance will be provided at consolidation workshops about your portfolio, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and as detailed above.

Remember that the Portfolio is YOUR responsibility. You must not rely on anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important and breaches of the confidentiality rules may incur a penalty including a deduction of marks or a failure. Please see handbook for details. 



Dyslexia and other special circumstances

If you have any additional learning support needs that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help, but it is the learner’s individual responsibility to contact them. 
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Task 1

Developmental review – Part a

Guidance: 
This task should be completed by taking into account the work that you will have undertaken since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan. 
Task one (part a and b) should incorporate the use of a model of reflection.
You must meet the Learning Outcomes for this task (see appendix 5 of the handbook).
Please answer the question below. 


	Question:

[bookmark: _Hlk6242578]Using a reflective model critically reflect on your professional development since qualifying as a Social Worker. Make reference to the supervision, training, learning and research that has impacted on your work. Based on this and continuing to use a reflective model outline what you have identified and agreed with your manager and/or mentor for your development over the coming 12 months. You must demonstrate how you intend to meet all of the following learning outcomes: - 

· applying analysis in assessment to inform interventions.
· working collaboratively with people in need of care and support, their careers and other professionals.
· intervention and application of professional judgement in increasingly complex situations.

750 words (+/- 10%:  include your actual word count at the end of each section).


During this task, I will critically reflect upon my practice since qualifying, using (Rolfe et al, 2001) and what is known as the ‘So What’ Model. Other models were explored, however, found this most helpful.  I shall draw upon my practice experience so far, what has been identified, in terms of learning outcomes, and how these are intended to be met for my future learning.

My social work journey started in 2018. I joined a generic Childrens Team for a Local Authority (LA) then later the Child Looked After Team (CLA).  The LA is based in rural area of Wales where services are often limited, and transport can be problematic.  The individuals we work with, are care leavers over the age of 14.  My role as social worker in team (SW) is to ensure these children are looked after and their best interests adhered to, whilst preparing them for life of independence after they turn 18. 

Rolfe, starts the reflective process as What is? I was initially very nervous to start my new role, and was worried about all unknown situations I could find myself in.  I had very limited experience working with this age group and the Adverse childhood experiences (ACES) they encounter during their early years and how they it impacts later in life (Reiser et al, 2014).
With the support of my mentor, I was keen to undertake all learning opportunities I could find through LA training, group supervision, peer reviewed articles and sourcing online books through the university library.  
 To begin with, supervision was not regular,  I had  high case load, which left me feeling vulnerable to errors and became concerned  when it came to having enough confidence in applying interventions and professional judgement when I lacked the skills to put into practice.  
The consequence that arose from that, left me feeling incredibly anxious for the young people that I was supporting.  I was worried knowing I had professional status but lacked the confidence and skills.
 I will speak to my senior about having more reflective case supervision, I understand as my skills develop my confidence will grow. Supervision is not as reflective as I had learned to expect from when I was a student,  I questioned, how can I develop my understanding, to analyse my experiences to learn from them.    This is essential to analyse and evaluate critical thinking to inform my assessments and planning a course of action, this can help me evaluate my practice by gaining feedback to improve my work  (Brown, 2008).

Taking this into consideration, to develop my knowledge, I will ensure to undertake regular training to facilitate my awareness of the processes. For example, I have been given a date for the signs of safety training which will enable me to learn how to look at, what is working well during the assessment process whilst looking at what isn’t working well, and what needs to happen to change, this will be essential to informing interventions through analysis in my assessments.  Time, experience, and shadowing opportunities, will allow my confidence to grow and so will my professional judgment. I know good decision making is critically important, which will contribute to better outcomes for the individuals I am supporting. (A Turnell, 2014).

 One of my learning outcomes discussed during in supervision, is to be more inquisitive.   For example, a settled foster placement ended abruptly. During every visit, the foster carer would say how wonderful everything was, and no issues were identified. 
 If I had questioned on a deeper level, would the outcome have been any different. I had a significant learning experience that day and decided to book myself onto training on Disguised Compliance, to gain a deeper awareness about being more curious.  I felt,  I could have done more to protect the placement, if only I had a suspicion thing were not as they appeared.  

 I intend to achieve this through Collaborative working with other professionals and young people, sharing thoughts, could help recognise together as a group.  I will research a strength based questioning approach, so my assessments are thorough, accurate and appropriate. 
In future interventions, I will consider. the wider picture, questioning in more depth, thinking curiously and not placing too much weight on positive information. Howe, (2009), suggests using, Solution focused brief therapy which adopts the miracle question, reflecting on this, allows me to think about how I can undertake tasks differently moving forward.  Graybeal, (2001), states, questioning is an art which develops with practice.  I know, as my skills grow so will my confidence.
My professional development to date, has been flawed by sickness and restrictions in duties, however with the correct support in place I am hopeful I will overcome my barriers to move forward in my practice.   



Actual word count 791 +5%






















Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their careers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own designs at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their careers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _12/10/202 _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers. 

This observation was undertaken with a 16-year-old child who I will anonymise as 1, who is Looked After Child (CLA) under a s76 Voluntary Care Order of the Social Services and wellbeing Act (2014).  The purpose of the appointment, was a Statutory Visit under the Children Act (89) and was undertaken at the young person’s mother’s house where he had been staying, instead of his placement.
1 is from Wales and identifies as Welsh, although he does not speak the language, it is a big part of his identity. He is placed in an English residential home however, regularly crossed the boarder back home to a rural part of Wales.  Due to the difficulties of rurality, placements can be extremely difficult to find, and provision is not available (Anon., 2023).  Wales relies  heavily on private provision placements, rather than local Authority (LA).  The LA source and purchase placements through private providers. (Anon., 2022) reports, Wales are failing to provide appropriate placements to children and are outside their local area and separated from friends families and communities, at around 31%.  
Language need for 1, if 1 was Welsh speaking, would of impacted his ability to engage if he was unable to speak his native language.  I always greet individuals I work with in Welsh.  Language forms a part of the assessment, so it is vital they are able to speak the language they are comfortable with (Welsh Government, n.d.).
1 is a vulnerable young person who recently came into Care following his mother being unable to manage behaviours and increased concerns around who 1’s associates.  1 is open to the LA Child Exploitation Process and is subject to regular multi-agency Strategy Meetings which considers this risk.  There are concerns around links with drug dealing, and criminal behaviour.  1 is subject to a Youth Rehabilitation Order because of threatening a family member with an imitation weapon.   A brief case summary was given prior to the visit.  



Word count 322









	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   
You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and refer to “More than Just Words” (Welsh Government, 2012). 

During this observation, I considered my tools for participation, as this young person was usually difficult to engage.  Using a person-centred approach as a method of engagement and using the Motivational Interviewing (MI) technique. (Dunn, 2001). MI is not just a set of techniques for counselling, but a way of being with the individual. MI requires four basic communication skills, represented by the acronym QARS (Question, Affirmation, Reflective, Summary) that support and strengthen the process of generating change (Ogles, 2021). The difficulties of working with Young People (YP) is, they are a lot less predictable, in the context of working with YP, unpredictability and uncertainty needs to be incorporated due to various influences at play (Williamson, 1996).

I ensured to gain consent from 1 who confirmed he was happy for me to be observed.
The Active Offer (2012) was used to ask what his first language was.  1 spoke English and had very little understanding of Welsh.  I understand, that speaking a second language, can impair the individual’s ability to communicate effectively. In a study by Javier et al (1993) They discovered a link between repressed memory, of language recall, and the ability to discuss in fine detail with the first language.  An individual is much more likely to express emotional thoughts and feeling with a language they are most comfortable with, which is vitally important during the assessment process.

 I explained to 1, I was a newly qualified social worker, and part of this role was to undertake observations. We had a discussion about his wellbeing and what he had been doing. 1 would usually give one-word answers, so I decided to ask more open-ended questions to  get a more detailed response.  I ensured to use good eye contact, and asked questions with interest, using reflections and afirmations, to encourage the flow of conversation.

1 was part of the Child Exploitation Process (CE), due to concerns around criminal exploitation.  The purpose of the visit was to see if there were any further safeguarding concerns  we needed to know about.  I am aware, from my experience working in the Looked after childrens Team,  when YP are exploited, they are given cash or gifts for which they cannot account for.  This had been identified by his social worker previously, hence the reason he was in CE protocol. With this in mind, I ensured to ask appropriate questions and to listen intently to what he had to say, asking him to tell me a little more each time (NSPCC,nd).

1 responded well,  I ensured to ask appropriate and general engaging questions with humour, which was important for him to relax, which allowed 1 to  feel more comfortable with me.
I had never met 1, until now, nevertheless, he told me all about him falling out with a friend, and that friend was threatening violence.  I ensured to be professionally curious around what had caused this fall out and why.  I felt pleased he was able to discuss this with me on my first visit. which gave me the further confidence to utilise MI more often.   

1 told me, they had fallen out over a bike that his friend had taken off him, and this had caused the friendship to breakdown.  We discussed alternative ways to deal with the conflict, rather than me tell him, fighting was not the answer.  1 identified himself, he was better off reporting to the police.  MI allowed 1 the autonomy to make that decision himself, whilst we were having the discussion together. 
While we were talking, I located some expensive items.  In view of the CE concerns,   I  ensured to investigate  a little further. I asked if the items belonged to 1, which he confirmed they did.  I then probed a little further, around how these had been obtained and he provided satisfactory explanations, as later discussed with the social worker.  I noticed a box of designer trainers in the room and asked 1 about these.  1 showed me that the box was empty and that they had been  purchased for his sister by his mum.  I found the probing questions intrusive to begin with, as  my interactions with this YP were still in its initial stages, however felt this was essential due to concerns the LA had. 

The observation went as well as it could go, I was able to engage well with 1, bearing in mind I was asking him personal questions. It was not my intention to undertake the observation that day.  I was intending to observe the social worker, however, we decided that it would be a valuable experience for me to be observed.  In advance to the visit, I called 1 and asked him if the visit could be observed.  1 was happy for this to proceed.  
I felt positive having another SW involved, to have oversight of any safeguarding concerns, which I could have missed.  Prior to the visit, the observer and I had a conversation regarding family structure and concerns professionals had.  This was especially important, for me to gain an insight into the support networks he had.  I made notes prior to the visit, to ensure I covered everything I needed to.  
I found the notes handy to refer to however, I would later find they would not allow me to fall naturally into the flow of conversation.  I have learned they are better used as prompts and not rely on them fully.  

A reflective conversation with my observer on the way home, gave me the chance to discuss in full how it went.  We had a conversation about a friend of 1 , at this point, I could not recall the friend initially, however with a little prompting from the observer, I remembered what he had said.  I learnt from that experience to write simple notes down as prompts when I get back to the office as it was essential that nothing was forgotten.  Due to a new Dyslexia diagnosis, I have purchased some equipment to support me while I am on visits, to take notes that convert to text, so they can be added to case files, which will further support my learning and development.  

Whilst engaging with 1, I was being mindful of my responsibility of following the Codes of Practice (COP)  and how they give me the standards I need to work to.  I did not consciously think about the assessment style I was going to use, other than Motivational Interviewing (MI), however I could see how it linked to the Exchange Model.  The communication theory of Social Exchange says individuals communicate with others with the expectation that their communication will be equally reciprocated, with the role  to encourage individuals to develop their narrative as part of a process of exchange ( Homans, 1958).  Smale, (1993) proposes it is best to begin from an exchange approach, suggesting that social workers need to be honest and transparent with their YP with what is going to happen to the information they are going to collect. Being open with individuals can develop their confidence in the exchange as they have a greater understanding of the situation.  

Word count 1200

1300 (+/- 10%: include your actual word count at the end of each section).
















Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time? Or, if delayed, did he or she contact you?

	yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, she rang me before she came

	Were you clear why the social worker met with you today?

	They visit to see how I am doing

	How well prepared do you think the social worker was for his or her meeting with you?

	Yes, it was ok

	  How has the social worker listened to you and respected your views and wishes?

	Yes

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes, 



	How has the social worker’s involvement met your expectations for this visit?

	I do not know

	Are there any other comments or suggestions that you would like to make?
	No











                                                                            Task 3

Safeguarding and working in complex situations – Case Study

Guidance;
Please ensure that you meet the National Occupational Standards and assigned Learning Outcomes for this task (see appendix 5 and 6 of the handbook). 

	Question:
Complete a critically reflective case study based on an assessment that you have undertaken with others, in your own area of work, concerning the safeguarding of either an adult or a child. You must demonstrate how the case relates to or could relate to safeguarding legislation, policies, strategies and procedures (including demonstrating an understanding of the interface between social services provision in Wales with the United Kingdom, the European Union (EU) and outside the EU). You must demonstrate your understanding of the integration of analysis in assessment, collaborative working and professional judgements in increasingly complex situations and the use of social work theories. You must refer to the specific dimensions of working in Wales. 
4000 words (+/- 10%: include your actual word count at the end of each section).

I would always wonder how and why I come to conclusions in my work as a social worker, but through experience, I have come to the realisation, that it is down to reflection.  I believe, reflective practice is something we do consciously and unconsciously, it allows us to learn, plan, and understand complex issues with the individuals we work with.  In my experience, reflection has allowed me the time and space to process complex situations and has given me the ability make professional judgements in a planned and considered way and has supported my continued professional Development (CPD).  It can help to break down and process my decision making, when I undertake my assessments. 


According to legislation within the Childrens Act 1989 (CA) safeguarding is for everyone, and every organisation has the responsibility to protect children from any harm and promote their welfare and best interest. The united nations convention on the rights of the child (UNCRC) Article 1 defines a child as a person below the age of 18.  

In this task  I will critically reflect on a case study I undertook within the Looked after childrens team. Using Gibbs Reflective cycle (1988).

 I will refer to the young Person as 1.  1  was a 17-year-old girl, who lived with her uncle who was her kinship carer, on a s31 Care Order of the Childrens Act (89) due to parental neglect and drug use. 1 did not like social workers, she did not trust them,  I was newly allocated to her, so was still in the stage of developing a professional relationship.

The Uncle who I will anonymise as 2 became concerned after 1 became ‘romantically’ involved with a much older man of 37 who I will identify as 3. 3 is well known around the area as a heavy drug user and has spent time in prison for violence towards women. 1 had tried to keep the relationship a secret, as she was aware of what others would say. 2 had shared the concerns and that 1’ss behaviour had changed.  She had become more guarded, and reluctant to give details of where she was going. 2 brought the concerns to my attention, he became extremely worried about her behaviours, she was hardly at home, spending most of her time with 3.  When 1 was home, 2 was too scared to challenge her as she would gravitate more towards 3. 

I subsequently passed on the concerns to my manager, who advised I speak to 1 to gain more clarity over her relationship. Due to her being newly allocated, I decided to gently question her not to push her away. 1 agreed she was in a relationship, however, downplayed that it was just a bit of fun, she would not say if he had been violent towards her.  Based on the information 1 provided I submitted a Multi-Agency Referral Form (MARF) and requested a strategy discussion with the Police and my manager.  

Using the Wales Safeguarding Procedures (2019) as a guide to follow, to establish the legislation, principles and guidance, this would give me an overview of the ways I can protect 1 who could be at risk. The legislation followed was the Childrens Act 1989 which legislates for both Wales and England and, The Social Services and Wellbeing Act (2014), which gave me the legislation I needed to work to in Wales, for example preventative services to support 1 if it was established, she needed it.  1 lives in a rural area of Wales where, services are inadequately located, which usually involves a lot of travel by car.  In comparison to, the more urban parts of Wales or even England where services and transport links are far more freely available. The transport systems in this part of Wales is poor,  the local busses only pass through twice per day.  This can have a profound effect on social isolation, especially with vulnerable individuals needing additional support. (NOS KR3). 

The Wellbeing and Future generation Act 2015, aims to create a more equal Wales so all areas receive the same support and seeks to ensure the needs of the present are met without compromising the future generations. I have worked in Urban areas of Wales and rural.  The challenges of accessing provisions can be timelier for 1.  Staff recruitment can be difficult in this area of Wales, elevated levels of agency workers are employed, however do not last, due to the distance they have to travel around the LA.  This can have a lasting effect  on the levels of care, our young people receive, with many not wanting to invest time and energy with a worker that probably will not stay.  This has been especially true with 1. The volume of workers she has received has been high.  Previous workers had written in their case notes, a lack of engagement from 1, her uncle disclosed in a visit, it was because of the high volume of social workers she has had, 1 did not want to develop a relationship for fear of them leaving.  

Based on the information obtained from 1, a strategy discussion was held at the earliest opportunity, and all concerns were shared, it was agreed that a strategy meeting would be undertaken due to the police concerns over 3’s extensive violent history and to share information to safeguard 1. The Local Authority have a duty under the Childrens Act 1989 to initiate a s47 investigation if the LA suspects a child is likely to suffer significant harm.  

During the meeting, many other professionals shared the concerns over ‘the relationship.’  It was decided, although 3 had not been violent towards 1, due to previous concerns of physical violence towards women, she was at risk by virtue of being in an abusive relationship.  The National Database was searched, and further concerns were identified.  All professionals collectively agreed, that a single agency s47’investigation should be undertaken to gain further insight over her situation, however, I was to visit with the police first to give a joint agency Claires Law disclosure to 1  (Key Role 2). There was at times, conflict of opinions of other professionals due to the fact there had not been any physical violence between the couple, however, balancing the concerns against the possibility of physical violence triggered the s47 response.

At the start of the strategy meeting, I had used the word ‘relationship’ to explain the link between 1 and 3.  I was advised not to use that term by our CE lead as this denotes that two people are connected as equals, and this was not the case.  1 was still a child in the eyes of the law, and 3, an adult 20 years her senior.  I subsequently found it difficult to explain the link of the ‘relationship ‘with other professionals. Being told not to use this word, made me feel like I had done something wrong and embarrassed. I am newly qualified and i will learn the appropriate terminology as I develop into my practice by using more appropriate words to explain.  In hindsight I should have asked, what suitable word should have been used to describe the two of them. 

After the meeting, I had arranged with the Police officer to go and see 1, to undertake the  Claires Law disclosure,  under common law, it recognises that a disclosure of confidential information without consent or a court order may be justified in the public interest to prevent harm to others. The s47 was started the following day. I needed to plan how I was going to approach the investigation, so I collaborated with other professionals first.  In order to ask the correct questions, I decided to contact Women’s Aid (WA)and our Child Exploitation lead to discuss what I should be asking, and developed a safety plan surrounding the risks of leaving the relationship with Women’s Aid. I was advised that leaving an abusive relationship can be life threatening.  The Department of Health, (2005)   determine, that women are 70 times more likely to be killed in the weeks after leaving an abusive partner.
 
I felt incredibly worried about 1 and how we were going to safeguard her from potential violence.  The information provided by WA did not put my mind at ease, I felt an intense realisation I was a big part of keeping her safe.  But I would need 1 to collaborate with us.  I had to make sure, that whatever I was doing, I was following the procedures and guidance from other professionals.  
I initially felt apprehensive around the Claires Law disclosure as this was new to me, however the police officer had done this many times and had more information than I did, so  lead the discussion with her.  1 made it clear our concerns were unwarranted, 1 did not agree with the worries, however, reluctantly signed the disclosure document, nonetheless. Although I knew 1 did not agree, she was engaging, and I suspected there was more going on than she let on.  

This further fed into our fears over her reluctance to believe the information provided and 1 being very naïve over 3’s criminal past.  We also discussed, 3 is being exceptionally nice to her and very kind, which also shows a level of concern in the early stages of grooming and exploitation called ‘Love Bombing’. I have learnt from the advisors from WA, that it takes a  woman seven times to leave an abusive relationship before they leave for good.  (COP, 1,2,3,4).  The meeting with Woman’s Aid was extremely helpful in showing me what to look out for, and educating me on the difficulties faced by these women.

Although I felt apprehensive to start, I felt I was able to effectively work with the police officer to discuss the presenting issues, due to the discussion I had prior in professionals meeting.
I saw great value in developing the plan with other professionals when situations are complex.  I found that working with others allowed me to look at different perspectives and to think creatively outside the box.  Lack of collaboration and joined up working between other professionals is what usually gets highlighted in serious case reviews (BASW, 2015). In future situations I will ensure the joined-up working is as robust as it had been with 1.  

After the Claires Law Disclosure, I looked at what Theories and Methods I could use to keep me on focus.  Bearing in mind, the assessment is conducted at the point of referral and must be completed within 45 days and a qualified social worker must lead the enquiry. This was my first s47, so it was essential I get as much insight into what I needed to look out for.  I decided to use the Common Assessment Framework (CAF) to address 1’s unmet need and the issues surrounding 3.  The CAF will take into consideration of 1’s needs and support her Welsh language needs. 1 was English speaking and had very little understanding of Welsh, however I needed to ascertain this from the beginning, so 1 could communicate her wishes and feelings with the language she feels comfortable with (CCW) The Welsh Language Measure, 2011.) 

The S47 would consider the risk of ongoing significant harm by virtue of 3 offending and what possible next steps could be offered to 1 such as a referral to Multi Agency Risk Assessment Conference (MARAC) as a potential adult at risk of Domestic Violence, if this is deemed appropriate once the s47 is completed as 1 was about to turn 18.  (KR4)

Taking into consideration the national bodies that social work professionals must abide by to give  guidance on their practice, for example The British Association of Social Workers (BASW),  Social Care Wales (SCW) and the National Occupational Standards of Social Work (NOS). It is essential I use this to improve the quality and skills needed to do a proficient job in order to make informed decisions in the assessment process.  
I can sometimes feel an overwhelming sense of responsibility with the work I do, ensuring I work to the standards required can sometimes make you feel anxious that you may have missed something or you have not responded to a concern quick enough.  I keep these standards close by, so I am able to reference what I am doing at all times and checking with my seniors, even if it may seem meaningless. I have learned, that in this role it is our responsibility to work to the required standards what ever obstacles fall our way.

For the investigation (Key role 3) I planned to use Motivational Interviewing (MI) to engage with 1 and ensured to use a person-centred approach.   1 participated throughout the investigation, open ended, pertinent questions were asked, surrounding how he made her feel, how  they dealt with conflict and who was usually the most controlling in the relationship etc. 1 stated, she has never felt unsafe in the relationship and they have never disagreed to fall out, so they have never had to deal with any conflict.  1 also admitted the relationship is still in its infancy so they were very much still in the ‘honeymoon period’.  1 indicated, the Local Authority were over cautious, and they need not be. The Investigation was developed through conversation rather than a formal interview style, however, kept to topic by written pointers I needed to cover, with important questions related to exploitation etc. (KEY ROLE 3). I have learned to keep notes in bullet form to trigger my memory when writing up the assessment. This was identified, after a direct observation I had. It was observed, that I keep simple notes to trigger my memory when I need to write up my assessments.  
 
Although 1 did not agree with the concerns, she understood them, 1 signed the safety plan devised by Women’s Aid, so she was aware of what to do, should the relationship turn violent. Especially when, she should end the relationship. We discussed that abusive relationships could worsen after the relationship ends so it was important to follow the safety plan, 1 agreed.

I ensured to approach the investigation sensitively to minimise any distress to 1, whilst taking into consideration her wishes and feelings throughout so I could assess the circumstances surrounding the relationship more broadly.  I felt that I handled the situation well, considering this was my first s47 investigation.  I was nervous to begin with, as I felt very intrusive, however, after a little while my anxiety lessened as time went on.  I also sensed that 1 relaxed too. I subsequently made a conscious effort to maintain my nerves and to ensure my body language was non-threatening. Nicholson,et al, (2013)  claims that non- verbal behaviour can reinforce the individual to speak, for example head nodding is a sign of attentive listening.  This helped develop the communication process as 1 became much more relaxed. 

After the visit I considered the laws and legislation to protect 1, for example, they provide the key legislation in the work that I do: The Human Rights Act 1998 is a United Kingdom (UK) law that defends your rights in the UK, and sets out the rights and freedoms that everyone is entitled to. However, I found some conflicts that I would need to consider during the assessment, for example, Article 8 of the Human rights Act 1998 state, that 1 should have the right to respect her private life, and to forge relationships, and any involvement from the LA needs to be proportionate (HRA). This is also backed by the United Nations convention on the rights of the child 1988, and  embedded into Welsh Law, Where the rights can be compromised, if there are fears regarding the welfare of a YP.  For example, Article 19 states the right to be protected from abuse. According to (Parker & Bradley, 2008) when assessing, you should identify the strengths, and weaknesses and impact it would have on 1 if it was established, she was at imminent risk, whilst balancing risk and her need to a private life.   I ensured to integrate these laws within my assessment,  and within my analysis,  to ensure a balanced approach to the investigation. Wilkins, (2013) noted, that it is crucial for a SW to examine the information from the YP and we must do this on the focus of identifying and responding to risk. Wilkins, (2013) also claims that examining the elements of the assessment; will give us a better understanding of it.
 
Ever since I have been a student, it has been instilled into my practice to use the Signs of Safety model (SOS) as a way of focussing on the strengths, incorporating risks associated with danger and safety.  It was difficult using the SOS for 1 in its entirety as I needed to gather enough information regarding the risks involved with 3 to ensure the s47 outcome addressed the likelihood of risk for further action moving forward.  (COP 6). I decided to use the SOS as a way of explaining why we were concerned so 1 was able to understand fully  (A Turnell, 2014).

After analysing the findings, it was identified there were safeguarding concerns within the report, a risk management meeting was subsequently undertaken with other professionals, taking a multi-agency approach, to discuss the outcomes from the s47 before 1 turned eighteen. This investigation had proved difficult to establish if 1 was at imminent risk due to this being undertaken by virtue due to 3’s historic criminal history.  This relationship was still in its infancy and it was essential, to be mindful, this could change at any point.  1 had not disclosed any concerns relating to violence, either physical or emotional. The outcome of the s47 was: It was evident that concerns are substantiated, but the child is not assessed as continuing risk of significant harm.  Collaborative working had been extremely beneficial in this case and in future ones, not just for information sharing but to benefit from a wide range of support and pooling knowledge which allowed us to better navigate barriers (BASW, 2015). (KR5)

I ensured to seek my managers approval whilst going through the assessment as I initially felt worried about the completion of such an important investigation, I felt comforted that I was being supported to complete such a task for the first time, to ensure that the outcome was balanced and fair. I worried less about the process with the guidance from my senior, who encouraged and supported me throughout the process. This made me feel much less exposed and vulnerable to errors within the report.  In future, as I become more experienced I will still always seek my senior’s guidance and knowledge throughout my work, we are constantly learning in this role and its imperative to seek the knowledge of our peers.  

With the outcome of the assessment in consideration, although the risk was high of 1 being abused, there was no evidence to say that she had been hurt in any way.  Not long after 1 turned eighteen, she ended the relationship with 3, but it wasn’t without its complications.  1 sought support from the police to end the relationship safely, as there was a lot of verbal threats and coercive abuse from 3. 1 had used the Safety Plan to guide her way safely out of the relationship.  

As a social worker, I felt incredibly vulnerable to what I had investigated, as I wanted to ensure the safety of this YP but as 1 had just turned 18 and the Care Order had just ended, this now meant  1 had now become an adult and could make decisions for herself.  However, if the LA assessed she would need further support, then she could of done so but only if she agrees.  It was determined from the s47 that a CE worker would continue with the work with 1 while she navigated through the abusive relationship, in addition with the support of Women’s Aid.   

 1 had just turned 18 and was deemed to have the capacity to make her own judgements according to  The Mental Capacity Act 2005. Their principles state, she can make her own decisions if capacity is presumed.  1 decided she no longer needed the support from the LA  (KR6) so we had to step back as it was her choice to end our involvement and her wish to manage this herself with the help of her family.  
However, as 1 was a Care Leaver, although, she did not want support from the LA, she had care leaving status, which means under the SSWAW (2014) it places a duty on the LA to provide support for young children moving on from care until the age of 25.  The support provided, is intended to be comparable to that of a child who has not been looked  from his or her parents. 1 was allocated a Personal Advisor (PA) to help support 1 develop her independence for future.

Knowing she had  PA involvement, I still felt uneasy, I knew she was now an adult and could choose to end the support, however, I knew the risks involved with the breakup of an abusive relationship. I ensured to discuss this with her in detail, for her to understand the consequences.  Although 1 had ended the relationship, I knew the risks increased.  I know from data of The Office of National Statistics (ONS), 5% of adults in both England and Wales will experience domestic abuse at some time in their lives.  With this figure being so high, I decided, to undertake some further training to understand the reasons why, so I could at least look out for it, to further safeguard my young people on my case load in the future (COP 7).  

My overall experience with this investigation was mostly positive.  I am newly qualified, I will make mistakes and I will learn from them as I go along.  One of main concerns is making errors that could be at the detriment of the individual I am supporting.  I know if I follow law, policies and procedures with the guidance of my seniors  I will learn and develop as I gain more experience in my practice.  My leaning needs arise from developing my experience and knowledge around processes, which is growing, and my confidence is starting to emerge.  One of the main areas  I have learnt about, is myself and how much I strive to ensure that the individuals I work with are fully supported and their best interests are adhered to.  I have learned to always keep an open mind, and not to conclude my thoughts prematurely, as new facts emerge we need to be open, to change our thoughts.  I have learned there are many sides to a story and that my assessment must fully be related to the facts and which will help analyse the outcome. I have learned to look at my values to ensure my judgement is not affected by my actions when I make decisions.

I felt incredibly proud, knowing when the relationship ended with 1, she was able to fulfil the outcomes of the safety plan.  This must have been an extremely frightening time for her, knowing I was part of the plan to safeguard her, made me feel pleased  knowing she was able to flee the relationship carefully with the guidance of professionals and her family.

Just prior to 1 turning 18 and not yet an adult,  there were lots of discussions around dilemmas in her safeguarding. YP’s over the age of 16 or 17 can present tensions for professionals.  They are assumed by UK law, like adults, to have the capacity to consent to decisions or treatment, if they have the capacity to do so. Yet, unlike adults, if they refuse treatment it can, in some situations be overridden by someone with parental responsibility or a court. Mental Capacity Act, (2005). One area that presents a frequent challenge with young people with capacity is the tension between risk of harm, vs choice and autonomy.  However, individuals who work with young people have a responsibility to keep them safe and to take prompt action if welfare needs and safeguarding concerns are identified.
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Task 4

Safeguarding in an area which is not your main area of work.

Guidance: 
Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to demonstrate this. N.B. if your usual area of work is with children, please write about adult safeguarding. If you usually work with adults, then write about child safeguarding. Ensure you meet the learning out comes for this task (see appendix 5 of the handbook).

	Question a:
In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
This task will focus on the area of social work of adults in Wales.

The social services and wellbeing Act Wales (2014) s126 (p6) define an adult at risk, who Is experiencing, or is at risk of abuse or neglect, has needs for care and support (whether or not the authority is meeting any of those needs), and as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.
The SSWBA (Wales) Act 2014 – Working Together to Safeguard People, places a legal duty where individuals need to report to the local authority (LA) if they suspect an adult is at risk. The Act also requires that the local authority report to another LA if an adult is thought of being at risk is living or has moved from one area to another (Government, 2022).
The Wales Safeguarding Procedures (2019) allow practitioners to apply legislation to their practice, by giving pointers to provide information to complete the tasks.  The purpose being to standardise safeguarding throughout Wales and between other agencies.  
The risk factors of abuse in adults intensifies when an individual lacks mental capacity. The Mental Capacity Act (2005) is a law that protects individuals over the age of 16, every adult has the right to make their own decisions, however, at times this may not be possible, due to a compromise in brain function, for example; Alzheimer’s, Parkinson’s or a brain injury etc. and they may not understand what is going on. This is where the Act can protect individuals.  As they age, they may be physically dependent on others, their care givers may have complete control over their physical and emotional wellbeing.  The carer could take advantage of the relationship to abuse or exploit the individual (Biegel, 1991)
The main categories of abuse as defined in the SSWAW (2014) are: financial abuse; neglect; physical abuse; sexual abuse, emotional or psychological abuse, institutional / organisational abuse; discrimination and hate crime; domestic violence / domestic abuse; abuse by a stranger; and ‘mate’ crime. This list is not exhaustive, however, is touched upon in the Act.
The principles of the Act as outlined in part 7 the Codes of Practice (COP)  are to increase individuals engagement by making sure they have a voice and control over their care needs  and support, and  for their carers who need assistance;  prevention and early intervention, with the focus on delaying and preventing an individual’s problems before a crisis is reached;  the promotion of well-being and independence, if an individual does not meet the criteria for support, then preventative wellbeing services should be signposted.  Adults, are also best placed to judge their own wellbeing; co-production –meaning, individuals and professionals sharing information and working together equally within a  multi-agency partnership  to ensure, they plan and deliver the correct support in order to achieve better outcomes for individuals. 

Wales have 6 regional safeguarding boards and was set up under the SSWAW (2014) The National  Independent Safeguarding Board ensures to provide support and advice to the regional boards by working collaboratively to prevent abuse and neglect and ensuring other agencies and individuals are given appropriate and balanced responses when abuse or neglect have happened.
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	Question b:
Reflect on the difference between safeguarding in adults’ and children’s work.

I believe safeguarding adults share some similarities with safeguarding children, for example, what would raise alarm for children, would possibly raise alarm for adults at risk, however, according to  Koubel, (2016) the whole construction of working with adults is very different. 

It is my understanding, one of the fundamental differences between safeguarding in adults and childrens social work is an adult has the right to self-determination. Adults have the right whether they protect themselves or not, and the Law will only intervene in extreme situations, where it is determined they lack may capacity. Whereas Children, require safeguarding protection because of their youth and inexperience. 
There are some similarities with reporting risk,  between adults and childrens Safeguarding, where Individuals both have a duty to report Childrens and adults at risk to the Local Authority (LA). 

The main difference between adults and children is legislation.  A child can be removed from a risky situation via a court order, even if this goes against the wishes of the child. With an adult, this could only be done if there was a mental impairment or is a danger to themselves or others (Koubel, 2016)

Part 7 of the SSWBA (Wales) states ‘Safeguarding between Adults and Childrens runs throughout the whole Act and is everyone’s business. The safeguarding duty applies to people at risk, which includes children. Since the implementations of the Act came into force in 2016, had a significant impact on children and adults in Wales

When a child has been reported under a s130 the LA has a duty to make enquiries, and then decide on whether they need to take action, for example s47 childrens act 1989.

Additionally, after a safeguarding referral has been reported of an adult, the LA has a duty to make enquiries which should be performed within 7 days. An Adult protection support officer (ASPO) can apply for an order in the LA area in exceptional circumstances when attempts of contact of the adult has failed and is considered high risk (NHS, 2019). 
Mental capacity legislation is a framework for making decisions for anyone over the age of 16 who lacks capacity to make decisions for themselves.  A person must always be presumed as having capacity unless proven otherwise (MCA).  




. 
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Task 1 (Part b)
Developmental Review 

Guidance:
Please ensure you refer to a reflective model and that you met the require learning outcomes for this task (See appendix 5 of the handbook).

	Question:
Using a reflective model critically reflect on your development including reference to training, learning, research, and use of supervision since completing Task 1 (part a) (when you began the programme). 

[bookmark: _Hlk6242917]Consider in discussion with your mentor/supervisor/line manager the extent to which your learning needs has been achieved. Identify any additional learning needs to support your development in the transition to becoming an experienced practitioner in your future career. You must include a reflection on feedback that you have received from individuals in need of care and support and/or their careers and how this feedback has informed your future professional development.

750 words (+/- 10%: include your actual word count at the end of each section).


I will use Rolfe et al,(2001) for this next task in my portfolio.  There has been many chages since the start of my portfolio.  I have encountered some difficulties at work, where I became subject to an investigation, for allegedly not addressing a safeguarding concern immediately.  

My learning had haltered so was not able to fully achieve my potential until my restrictions had been lifted after nearly 2 years.  Now, the investigation has ended,  I am back undertaking my social work role, with a plan of how I am going to achieve my outcomes from part A.  My confidence was just starting to grow just before I went under investigation, where I was starting to feel like a Social Worker and not an imposter playing the role waiting to be found out.

My identified learning needs as I identified in part A, was to be more inquisitive and to be more professionally curious.   I decided to investigate this in more detail, and what it meant.  I sought some online videos by Maclean, (n.d.) on Professional Curiosity. I have learned, not taking things on face value but to have a respectful uncertainty, and to keep an open mind.  It is important to engage with individuals, do not presume, and seek further clarity.  I have learned to ask questions if I need to seek further information, to keep our young people safe from harm it is essential that Professional Curiosity is used in addition with Motivational Interviewing.   This model, focuses on open ended questions, i.e.. Tell me a little more about that?  Be open to the unexpected and challenge your initial assumptions, which can be fed into my assessment.

I have made a conscious effort to incorporate Professional Curiosity into my work, to get a fuller understanding of my Young People.  I have learned so much more about them than I had previously. I have adopted the use of written pointers in a note pad, to refer to, with a plan of what I would like to achieve from my visit and most importantly to think the unthinkable.

After much deliberation on part A, I saw that disguised compliance may have been a key factor why the foster carer had not been open and honest about the YP’s behaviours.  Being professionally curious then, could have potentially seen the issues surrounding the placement breakdown sooner.  According to research from the NSPCC, (2023) there is evidence to show that a professional who has a caring approach resulted in an increased level of trust, so therefore was more likely of disclosing any concerns.

Part A identified that Reflective Supervision was not like I had received as a student.  Since my restrictions have lifted,  there has been some improvement with Reflective Supervision.  Laming, (2003) Stipulated in his report, that high-quality supervision has long been viewed as a fundamental ‘cornerstone’ and ‘an integral element of social work practice.  I have found that reflective supervision can be timely, especially when as social workers we are up against tight timescales,  this is also noted by Hussain, (2018), the significant rise in demands and high caseloads reflective supervision can be lacking in quality.  
One of my leaning objectives from Part A established, I was to have a clearer understanding of policies and procedures.  After having a discussion with my mentor, she suggested, I get in touch with our Policy and development Officer.  In view of this, I ensured to  seek the knowledge of them to have some one-to-one training.  Here, I was shown how to access all the policies, so I felt confident where they were located so they were easily accessible when needed.  

Just after my investigation had finalised, I received an unexpected email from a foster carer, of a YP I was supporting who was very difficult to engage.  The email thanked me, for all the work I had done with her, expressing their gratitude, that I had gone above and beyond any other social worker had.  Receiving this was a wonderful boost to my confidence and morale.  As social workers, we often take the full bearing of people’s frustrations and disappointment, so this was a welcome reprieve. Knowing, that I had a positive input into this YP’s life gave me greater impetus and confidence knowing that I am doing the best for my YP.  Positive feedback was needed at this time in my practice. These comments, gave me a greater self-awareness that whatever frustrations they have towards, me, to keep going and not take it personally, which I will take on board throughout my future development.
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Please record in the table below the dates of each consolidation programme workshop you attended.  
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	Date Attended  

	1
	25/03/2021
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Notes 



Mentor’s report
[bookmark: _Hlk524429051]
	With reference to the three learning outcomes please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner at the outset of the programme in Task 1 (Part a) and the later perspective given in Task 1 (Part b). Where you have seen or discussed feedback from individuals in need of care and support and/or their carers with whom the learner has worked, you are encouraged to comment on this with regard to the learner’s development and their future development.


	I have been the learner’s mentor for the last three years of their practice following a return to work after a significant period of ill health.  The learner also refers to additional challenges they have faced within their professional practice since this return to work.  I have seen the learner show incredible resilience throughout this time.  I have never had the opportunity to undertake an observation of the learners practice, however have read the feedback from both the observation within this portfolio and the three observations from their first year in practice portfolio.  The practitioner feedback I have seen refers to the learner having a person-centred approach to practice and being able to form positive relationships with individuals, families and wider networks.  

In order to move forward professionally the learner needs to continue to develop their confidence and resilience when in discussion with seniors.  Within mentoring session’s the learner shows reflection and a willingness to learn and develop, however I feel they do not always have the confidence to do this within formal supervision sessions.  The learner would also benefit from tools to support their dyslexia.  

The learner has been keen to attend a variety of training sessions to develop their skills and knowledge, they learn best through visual, practical tools and discussion so should develop networks to back up written reading with follow up discussion.   The learner has shown passion and commitment to the Social Work profession and their own professional status as a qualified Social Worker throughout recent years.  












	Note for Mentor – Please ensure that you provide a signature of verification of this report in the section titled ‘Signatures and Line Manager Verification’
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Professional Qualification and date of qualification:

BSc Social work degree, 2012

Telephone number: 01686 617520

Email address:sarah.cummins@powys.gov.uk










Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality. I confirm that all work apart from comments by others (e.g., mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:    _R Hancock _ _ _ _ _ _ _ _ _ _ _ _ _ _   (Learner)

Date:        _25/02/2023 _ _ _ _ _ _ _ _ _




Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.


Signed:     S Cummins_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Observer)

Date:        _12/11/2022 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 




	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.

Signed_C Williams_______________________ (Mentor)

Date __24/02/2023_________________







 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken.
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner. 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).


















I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MENTOR:             _ CLAIRE WILLIAMS _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER:  _ _ _ _C Williams _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                _ _ _ _ _ _24/02/2023 _ _ _ _ _ _ _ _ _ _ _



REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF SOCIAL WORKER:  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
POSITION:                                            _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Rachel Hancock

	
Name of Team/Agency 
	Powys County Council

	
Name of Mentor 
	Claire Williams

	
Name of Line Manager 
	Meryl Ellis



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 
Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any weekday (or combination of days) as long this is (it) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 





Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 
 
· arrange for eligible staff to join the programme. 
· pay course fees directly to the University. 
· pay Porth Agored partnership fees for each learner.
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources.
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops. 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses.
· identify with manager/mentor and Training Coordinator/Manager any special requirements e.g., dyslexia and contact the University’s Student Services office directly about additional support that may be required; 
· attend induction and four Consolidation Workshops. These are mandatory components of the programme. 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales. 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio.
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).



Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person, or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme.
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University. 

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:…R Hancock……………….. Print Name:…Rachel Hancock………………… Date:………. 
(Learner)

Signed:………………….. Print Name:………………….Date:………. 
(Line Manager/Mentor)

Signed:…………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN THE PORTFOLIO.
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