ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	During my teaching practice, I wanted to identify the pupil’s prior knowledge of the topic within the lesson that I have planned. To do this, research on effective questioning was in order. The findings that I got from the research allowed me to develop knowledge on ‘Bloom’s Taxonomy’ and useful question stems which are questions that are classified into different types. Which gave me an idea of the structure of questions that I can include in my lessons to investigate prior knowledge then progress onto high quality talk as open ended questions can lead to a class discussion. I wanted to open a class discussion within my lessons and by asking open ended questions allowed me to do this. I did this by asking a question for example, ‘who can tell what this means?’. Then once a pupil gives me an answer, I progressed the questions with different types of questions, such as Explaining ‘can you explain?’, Giving examples ‘can you give an example of?’, Assumptions ‘How do we know that’? and forming an argument ‘Why do you think that?’. I asked these questions to different pupils within the class and not just sticking to one individual. Which began the class discussion with the teacher (myself) to identify what the pupils know about the topic then the lesson progressed into the main teaching once an idea of what the pupils already know has been identified or an explanation has been given by the pupils using these questions. 

The second, AfL strategy I wanted to include in my teaching was to get the pupils to self-assess their own work once it has been complete. The school require the children to self-assess or self-mark their work as this is within the marking policy of the school. The pupils do this by using a traffic light sort of scheme. Once the pupils complete the work in their book, they get a red, yellow, or green coloured pencil and colour a square then write in Welsh and English the reason for their colour, such as green ‘I got it’ or ‘gwaith arbennig’. I wanted to include this in my lessons to identify the pupils understanding of the work that I set them.


	What have you learned?

	The importance of including AfL strategies within my teaching practice allowed me to develop my teaching methods as I experienced using different strategies to develop learning. Also, my own knowledge as researching into effective questioning was done. The use of questioning in my lessons will be on-going and I have included the use of questioning within all my plans as I feel the outcome of using questions for understanding was successful. I feel I learnt a lot from getting the pupils to identify their prior knowledge and to listen to learners as engagement within class discussions and TTYP (talk to your partner) allowed learners to participant in learning and develop their knowledge.  
The pupils self-assessing their work not always went to plan as time ran out which left the pupils not having time to self-assess their work. Also, if work is complete the outcome could not always mean the children are self-assessing with honesty. They can put a green colour but that doesn’t necessarily mean they understood the tasks and all work is complete successfully.


	What next?

	From identifying research into the use of questioning within lessons. This allowed me to use this method of AfL in my lessons to develop children's learning and discussion within the classroom, which helps the pupils communication and oracy skills. From this experience I will always try and include questions in my lesson plans to get understanding and develop learners. Making sure the target audience of questions is though upon, such as age of the pupils and then the questions and be adapted for suitability. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	During these two lesson it involved a class ‘carousel rotation’. The pupils that were grouped to be with me were of a mixed ability group. The pupils read a book called ‘Dutch Adventure’ on the first day and 'Vanishing Cream' on the second day. They highlighted prior knowledge as some of the group members have read this book before. The children demonstrated learning and interaction by trying their best when reading the two pages each. They showed willing to try to break a word down if they couldn’t read it and with guidance and support, they achieved this. The children completed the comprehension well as they knew what happened in the story to answer the questions successfully. The comprehension sheet was created by myself, to include questions from the book. The other learners in the room had other things to be getting on with, for example one group were creating sentences with the phonics soundings, and the other group had to complete their 'reading eggs' activity on the laptops and the class teacher called them one by one to read individually. This swapped throughout the week. 

	What have you learned?

	I introduced the book to the group of learners and asked a learner to read the title. The children highlighted to me that some of them have read this before which allowed me to identify prior knowledge. I questioned the children on the book during reading, to identify the children's knowledge to show they are listening and following the story. I had a discussion with the children during the story also to ask what they think may happen in the story from what we already have read. I feel this allowed for engagement and interaction as the children may become disengaged with just continuous reading.​​​​​​​
To develop within this type of lesson where myself and the children are sat at a table reading and answering questions. It could be developed by myself asking the children to help each other if somebody gets stuck on a word as this will show me that the children are paying attention and following along with the story.


	What next?

	For progression, the learners can try and read the word without looking at me for support and guiding them to break the word down. It would be the learners to identify that they must break the word down first before looking for support.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	The lesson was planned alongside the school’s approach to 'Parliament Week'. The lesson started by giving a brief introduction of what parliament week will be about and why we are participating in this week of learning. I feel I should have explained what the word parliament meant as this would have helped some of the learners to understand the reasons behind the lesson. These learners being the Low Ability. I feel I explained the debate positively and began a class discussion with asking questions for understanding to identify prior knowledge this led the pupils to discuss and feedback to me anything they know of the topic. Pupils almost leading the leading in a discussion with myself, the teacher. I progressed the learning by giving an in-depth explanation to the LA and breaking it down in simple form, so they understood. I feel I hooked the leaners by showing videos of 'What is a debate?' and 'what makes a good debate?'. I questioned the children on these videos to identify learning and what they took from these videos. To develop the children's ideas before showing them a video of two students their age having a debate. From identifying what makes a good debate, this led onto the main debate question that I created for the children to engage with and have a debate on with their peers.

	What have you learned?

	I feel I should have gone into more detail to explain why we are participating in parliament week as a school. This would have given the children an insight into the houses of parliament and the use of debate within politics. Stating the reason why we are participating in a debate lesson today. I learnt very quickly that I must differentiate the classes work as this class had 3 groups of learners, HA, MA and LA. I feel I used differentiation well as I had a mixed ability of 3 groups where the HA will engage with the LA in the debate to encourage them. 

	What next?

	Next steps for progress could allow the children to plan a debate between a group of them and putting their debate skills learnt from this lesson into action. The children could then identify what each group were saying and notice how different groups use their debating skills.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	This lesson was planned to link with the puppet design lesson and links with the DCF lesson of internet safety/privacy which I delivered to the Year 4 class. The lessons LO's was to understand what a script is and to identify the layout of a script to create their own script. We also discussed what is included in a script. The pupils were asked to sit in their pairs that we created prior to the lesson for this task. To start the lesson, I introduced the learning objective to the children and the spoke briefly about the task. I asked the children to TTYP (talk to your partner) to discuss what they think a script is. I then asked for hands up and choose individuals for feedback. Some good answers were given which led into the next activity which the question 'What is included in a script' was asked. We discussed this and had feedback from pupils and added to the ideas already on the board/PowerPoint slide. I showed the pupils an example script I created to highlight what is expected of them. The use of the 'Colon and Italics' were described to the pupils for them to include in their scripts. I asked for two volunteers to come to the front and act out the script for me. The two volunteers preformed the script using the stage directions as guidelines. To show why we have stage directions (voice and positions). I asked the pupils 'why I had red font on the characters names, feelings and internet safety problem' This was asked for the children to identify what needed changing in their script. The children then had to think of other words they could use for a feeling. We shared ideas as a class and wrote them on the PowerPoint slide. I also asked pupils to get a dictionary to identify words, to encourage independency. 
The lesson ran all afternoon, the children had to create their own scripts in the pairs. It was a form of an I.T lesson as the children had to create a word document on the laptops provided. Then print a script each to glue into their books and a spare to practice their lines. 


	What have you learned?

	My teaching within this lesson developed, as my behaviour management during the lesson improved. When some children become distracted, I stopped the lesson and gave authoritative commands to the children which made them listen. I also used my range of voice as before I may have been too polite, whereas, the children needed more of a warning to stop misbehaviour and not paying attention to the lesson.

	What next?

	To progress the learning, the pupils will be able to put their scripts to the test and preform them. The pupils will use their scripts and stage directions to perform with their puppet characters to highlight the importance of internet safety to their peers and Year 3 classes which this was set up for. 





ECAD6008- Part 2
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

Introduction
The aim of this paper is to explore the pedagogical principle that is Assessment for Learning (AfL). The purpose of this pedagogical principle has been given as an area to develop one’s experience of how to effectively plan and prepare, to implement the principle in the teaching of a lesson. The pedagogical principle of Assessment for Learning (AfL) has been identified as an area to explore upon as the curriculum of Wales is changing in 2022, and the Welsh Government (2020) states, assessment is a fundamental part of Curriculum for Wales and is integral to the learning process.

To explore Assessment for Learning (AfL) there are several strategies in which, can be implemented into lesson plans to develop learning. These strategies or four elements can be given as sharing criteria with learners, quality of questioning or talk, use and quality of feedback and lastly, peer and self-assessment (Black and Wiliam, 1998). The focus of AfL has been chosen as the topic of interest within this paper because the experiences using the four elements of AfL has increased an interest. The strategies or elements in which are suggested by Black and Wiliam, allowed for different strategies in which teachers can include in their teaching method to benefit all learners within the classroom. This paper will highlight the literature to develop professional learning and future progression steps to take forward and be mindful of whilst applying these strategies in future lesson plans. As an area of development, the paper will justify the steps to take to successfully be able to effectively use AfL strategies in lessons with confidence, emphasising the importance of using AfL to progress learning for children and young adults, but also identify the limitations of using these strategies. 



Critical Reflection/Literature Review 
I became aware of Assessment for Learning (AfL) through interactions with peers and colleagues to learn what AfL stands for and how important this principle can be for classroom learning. Broadfoot et al. (2002) define AfL as the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning and to get to where they want to be. I was new to this methodology, and I was privileged enough to development my understand of AfL to test and share during my teaching practice. To gain experience within this field of teaching and learning I used AfL strategies in lesson plans to trial and error some of these strategies with learners to identify if the strategies work within the classroom. To identify these strategies there a several documents highlighting four key elements for AfL in which was summarised in the introduction. Although, there are limitations to this. These are associated with the work of Black and Wiliam, also linked with the Assessment Reform Group (Stobart, 2008, p. 147). Based on the evidence given to highlight the key four elements of AfL, this illustrates the interest of how Dylan Wiliam conducts his work of the five key strategies of formative assessment (Wiliam, 2018). These five strategies are of interest as they link with the four strategies of AfL, but Wiliam suggests ‘eliciting evidence of learning’ as one. The assumption of this strategy can be given as what the learners produce to show learning which can arguably be shown as incorporating questions. Didau (2014) suggests that learning is invisible at the point of teaching, and therefore believes formative assessment cannot work. Formative assessment can be though as to inform what can be done to support learning, as Wiliam (2011) highlights this by describing assessment as the bridge between teaching and learning.
Firstly, I will discuss how the experience of using the strategy of questioning in the classroom affected teaching and learning. During my teaching practice, I wanted to identify the pupil’s prior knowledge of the topic within the lesson that I have planned. To do this, research on effective questioning was in order. The findings that I got from the research allowed me to develop knowledge on ‘Bloom’s Taxonomy’ (Anderson and Krathwohl, 2001) and useful question stems (Fisher, 2005). Which gave me an idea of the structure of questions that I can include in my lessons to investigate prior knowledge then progress onto high quality talk as open ended questions can lead to a class discussion. This allows the learners to talk about the learning in their own way to develop and improve understanding (Black and Wiliam, 1998). I wanted to open a class discussion within my lessons and by asking open ended questions allowed me to do this. The research in this area of questioning highlights the enhancement of class discussions and learning strategy (Chin and Osborne, 2008). By experiencing a class discussion, it was evident how this links with the examples of research developed by Black and Wiliam (1998). Based on this research which includes the teacher, can unconsciously respond to pupils and develop the pupils’ answers for them, one can conclude that this unconscious response is clear from my practice as I was a witness of my own trial and error regarding the use of questioning and quality of talk. This experience of class discussion challenged my approach for future lessons with the theory in mind to be less involved in the discussion which could result positively or even negatively. The concept of Wiliam (2018) key strategy of eliciting evidence of learners as mentioned above. Rather interested me hence the reason to state this concept once again. As this is evident of incorporating questions in learning, it became an interesting point in the theory as it gave me the opportunity to use questions to stimulate discussion. Which brings forward another limitation of my practice from using this theory. From trying to create an effective learning environment in the classroom for discussion also questioned my ability with finding out what pupils know and everything to do with their understanding, or ‘provoking thought’ states Didau (2014). This may leave gaps in my knowledge of producing questions and discussion and further professional knowledge and practice may need to be a thinking point.
My experience led me to use these questions for example, ‘who can tell what this means?’. Then once a pupil gives me an answer, I progressed the questions with different types of questions, such as ‘can you explain?’, ‘can you give an example of?’, and an assumption question ‘How do we know that?’. This was used from identifying the questions stems by Fisher (2005). I asked these questions to different pupils within the class and not just sticking to one individual. Which began the class discussion to identify what the pupils know about the topic then the lesson progressed into the main teaching once an idea of what the pupils already know has been identified or an explanation has been given by the pupils using these questions. The experience of using questioning as an AfL strategy enhanced understanding of the concept of questioning but led me to challenge the ability to use questions. The idea of using question strategies seemed to be a positive whilst planning the lesson as my ideas of questioning was to stand at the front of the classroom and ask for hands up or ask the question which allows the pupils to raise their hand and give an answer. From identifying many ways of how to incorporate AfL into a lesson the Welsh Government (2010) guidance of assessment for learning in the classroom is a positive approach to look at in fine detail for my future development. There are many ways in which you can incorporate questioning into the classroom, and I feel the way in which I presented it could have been done more effectively. For effective responses, first I should have made sure if the learners understand the terms of my questioning skills such as using analysis questions developed from ‘Blooms Taxonomy’. In comparison with my experience, research completed by Wright and Nuthall (1970) suggests that no matter how well-designed the questions are, teachers use responses to questions to decide to move on with the lesson which can led to overlooking the fact that learners can demonstrate learning but also learners can forget (Didau, 2014). This gives a limitation of the way I produced questions but also develops an understanding of how teachers can progress without taking a thought to other learners in the classroom. This was a limitation of my practice of using questioning. This could also identify as a positive of the use of questioning as Black and Wiliam (1998) suggest given questions of good quality can be a success for good quality of feedback. This can conclude that the research found by Black and Wiliam (1998) identifies questioning and feedback can relate to each other as it has been shown to improve learning with specific guidance. It is argued that students asking questioning themselves is the more effective way in learning. Although, this was not evident in my experience it is a rather important part of classroom questioning. It has allowed for an interest of AfL questioning techniques to go unnoticed. I was led to believe that it was teachers who asked the questions and students answered, which some literature suggest. Almeida (2012) opened this research of student led questioning, which suggests students asking questions is a key element in the learning process. The questions students ask helps their learning as they try to merge their prior knowledge and new information to understand and learn. Besides helping students learn, student questioning can also guide teachers. Some researchers have explored the potential for using students’ questions to influence the curriculum (Rop, 2002). This has developed my understanding of the misconception of questioning and has allowed for the next steps of personal development to investigate further research of this strategy of questioning. The implications of this form of questioning have been unnoticed due to the bias of many literatures informing teacher led rather than student led. To add to this discussion a view of Wiliam (2018) he states questions to encourage students thinking are not easy to generate but they are crucially important if we are to improve the quality learning. Which he then highlights a limitation to this but suggesting teachers do not have the time to develop such questions. From this evidence, this is significant because the use of students leading the questions could arguably be more effective and it is worth a consideration.
However, this leads onto the second of my AfL strategies in which I wanted to focus on within my experience. This is self-assessment, or as Wiliam (2018) states it as Activating Learners as Owners of Their Own Learning. Under this title within Wiliams’ book, there is a chapter involving self-assessment which I would like to examine. Like many of us, we would first see the term self-assessment and think children are giving themselves a score on tests or grading their tests. This is summative assessment in which case, there has been research proving children can assess in that manner, but this doesn’t apply to the self-assessment in the AfL strategies. The AfL self-assessment within the book, explains the research carried out by Fontanta and Fernandes (1994) where it allowed students to chose from a set of organised tasks depending on their ability levels. Then evaluate their own work once complete. The teachers developed this for twenty weeks and the children evaluated and progressed by adding in their own learning objectivities as the weeks progressed. This was done to investigate the learning process by using self-assessment. By the end of twenty weeks the research showed that learning had almost doubled the rate at which the children were learning prior to using self-assessment. The reason I found this investigation interesting, is due to my own experiences with using self-assessment in the classroom. I was introduced to self-assessment on teaching practice, where the teacher explained how each child self-assess their own work after every lesson. Which draws into comparison the investigation with Wiliam’s book. It interests me as during my experience of using self-assessment when teaching, it suggested the level of independency regarding the children. In which is stated by Broadfoot et al. (2002) under the principle of ‘develops the capacity for self-assessment’, independent learners could seek out and gain new skills. The children knew to self-assess straight away once the lesson and work tasks were complete. This can be argued that the children are positive towards learning or a limitation of expectations to self-assess are there and not much time or effort is taken into consideration. My experience of embedding self-assessment in the classroom required the pupils to get a red, yellow, or green coloured pencil and make the colour clear on their book or worksheet, then write in Welsh and English the reason for their colour, such as green ‘I got it’ or ‘gwaith arbennig’. This way of including self-assessment has been given as many methods in the literature, and this can be aimed as traffic-lighting. There are limitations regarding the theories of self-assessment and Tierney and Charland (2007) argues that there is not enough research to suggest methods such as traffic-lighting to self-assess or self-mark are clear and evident to develop children’s learning. However, to argue this point Black and Wiliam (1998) suggest self-assessment has had success in learning with children from the age of 5 upwards. The experience of using the AfL strategy of self-assessment developed an understanding of the different methods in which can be used to deliver this method in the classroom. Although, some theory suggests that traffic-lighting may not be proven a success, there are always counter-arguments to suggest otherwise. This enhanced my experience as I identified pupils gaining that independency to self-assess their work. Even though, there could be a manner of question to challenge their ability to assess their work, such as give a green colour to show they understood the work but not necessarily telling the truth, I feel children are honest and would tell the teacher if they did not understand the work because the work wouldn’t be completed. Black and Wiliam (1998) state that children are generally honest and reliable in assessing themselves and sometimes can be over critical. It is suggested to develop learning within self-assessment the children must have a clear picture of what is expected from them during the lesson then develop into completing the tasks (Black and Wiliam (1998). This can be closely linked with sharing the criteria within a lesson, or as Wiliam (2018) titles it, Clarifying, sharing, and understanding learning intentions and success criteria. Although, this means sharing the success criteria in formative assessment, for AfL there are strategies in which allows you to present this as sharing the learning objective with the classroom. I have experienced using this method, sharing the learning objective with learners. Furthermore, brings the four AfL strategies I’ve presented together, as planning the lesson to show the learning objective, allows for questions to be asked about what is expected by the end of the lesson, which increases feedback to the learners and by the learners knowing what is expected of them within the lesson, this allows them to effectively self-assess their work at the end of the lesson. 

Conclusion 
To conclude, the experiences I have had with AfL strategies has allowed me to gain more knowledge of the methodology regarding questioning, feedback, sharing criteria and self-assessment. This has improved my professional knowledge of how to implement these AfL strategies within planning, preparing, and teaching of a lesson plan. With the evidence of literature regarding questioning and how to effectively use questioning in a lesson, has developed one’s experience of implementing this strategy of need of improvement for future steps. To progress for future reference, this illustrates of how my experience of using questioning can improve. As previously discussed in this paper, I have identified ways in which can improve my professional experience. There is a guide by the Welsh Government (2010) titled, how to develop thinking and assessment for learning in the classroom. I will be referring to this document throughout to progress for future steps. Within this document, it became of interest to me of the wide range of ways teachers can use AfL strategies in the classroom. Firstly, regarding my experiences in questioning, for future reference this guide provides a method of using questioning in the form of a strategy named question bubbles. As discussed in the paper, my use of questioning was to present the questions verbally. I would improve on my experience by using this strategy of question bubbles. This will help with guiding the leaners to visually see the questions as the questions will be presented on templates in which can help learners to understand and see examples of questions used for clarifying, justifying and alternative views. This will help with the limitation of my questioning backed by theory as to whether the children understand the questions in the form of using questioning techniques such as ‘Blooms Taxonomy’ and question stems. Considering the research of student led questioning within the discussion element of this paper, the Welsh Government document explores a method where learners set questions. This is something that can be applied from my experiences into future experiences. This opens the potential for improving quality of questions and quality of talk. This will help me apply what I have learnt from past experiences to implement a new way of using questioning for future teaching practice. The Welsh Government (2010) guide allows me to identify the self-assessment method which I incorporated into lessons. The traffic-lighting is recommended to use as a AfL strategy as it states it is a successful tool for developing skilful thinking and assessment for learning. My experience of using this method is positive and for future reference I will continue to use this method. To improve my experience of self-assessment I would like to implement more strategies, such as applying a method called thumbs up, thumbs down which can be used for younger learners and even older learning as the concept remines the same. Based on the past experiences of using AfL strategies, there is a consideration to progress professional development for future steps. By identifying more strategies to use in the classroom will allow for development in this area to progress not only one’s learning but to improve children’s learning. 
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