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Presentation
My personal reflection
To obtain the John Muir award, I attempted to conserve a local area which has a significant meaning to me. I chose to explore the River Taff for my project. I spend a lot of my time in the summer and spring months paddleboarding with my friends in the water there. I started paddleboarding just over 3 years ago and the River Taff was one of the first places I visited when I toko this up as a hobby. One of the reasons this place is important to me is because I often visited there with my family when I was growing up. I also enjoy the tranquillity of the area, the water is calm and peaceful, I enjoy watching the waves as the ripple along the river, I enjoy listening to the birds singing as I paddle along along the water. I find it exciting spotting the wildlife, seeing whether I see any grey herons, swans or mallards. The occasional boat does drive past which makes the experience quite exciting as I balance on my board in the water. I recently found out that my star sign (cancer) is a water sign, this perhaps explains why I am so drawn to the water. I created a poem for children to listen to which I thought may encourage them to just listen and observe the natural world around them. Sitting, listening and observing is something I love to do when out on the water. 
My launch site located at Channel view on the river Taff is only a 20-minute drive from my house, so it is also easily accessible to me. 
I had observed on my many trips up and down the river that there is a lot of plastic pollution in the water, usually it builds up along the banks and is predominantly found nearer the bridges that can be found crossing over parts of the rivers. It was after I observed this rubbish that I started to notice pedestrians throwing rubbish into the water as they crossed the bridge. I enjoy being in the water but both myself and other paddleboarders find the rubbish off putting hazardous when paddling on the river. The rubbish often turns the water murky destroys animal habitats. 
I found that over recent years the amount of plastic pollution has increased which can have devastating effects on both humans and wildlife. I have experiences of the plastic getting tangled around my fins and paddles on my board but also have seen plastic getting tangled on wildlife in the area. A few times, I have seen swans injured or tangled in the plastic packaging or netting, this often requires calling a specialist to come and help them. I learnt about the harmful plastic cycle to animals such as fish ingesting microplastics and the harmful effect this can have on other animals who may eat them such as the grey heron. Humans may also eat these fish, which may have ingested these microplastics, causing humans potential harm also. I had learnt that this type of plastic pollution doesn’t just occur in the River Taff, but also along other rivers, lakes, oceans and seas across the world.
I hadn’t heard of the John Muir award prior to undertaking this project but the knowledge and understanding I gained about protecting our environment from my research demonstrated the importance of protecting our planet for future generations. I decided to do something to fix the problem of plastic pollution in the river taff. I decided to create a net from an old football post to catch and collect plastic pollution from the water and take it to the correct recycling facilities. I did this several times and the amount of rubbish I collected was shocking to me. The aim of this was to promote the health of the natural environment. My friends who accompany me when paddleboarding, also wanted to collect litter from the water with an aim to protect the wildlife in the area. 
I felt quite overwhelmed by the quantity of plastic pollution and really wanted to share my findings with my family and friends. I received a large amount of support from them who were equally as shocked to see the quantity of rubbish found in the waters. A lot of my friends and family have now opted for more sustainable and renewable items rather than items that can’t be reused. 
I have shared my research and knowledge with my setting who are keen to explore participating in the John Muir award with different classes across the school. I think it is important to educate the children on how things such as plastic can have a negative impact on wildlife in the present and the future. When educating the children in my class about my research, they were eager to get involved and “save our planet”. The children took part in creating wildlife crafts and they listened to stories about plastic pollution. I found that the practical saving animal tuff tray activities really made an impact on the children and showed them how important it is to protect our wildlife through the correct disposal of our waste. I really emphasised the importance of reduce, reuse and recycle to my colleagues, students and friends. This concept I believe is not discussed in enough detail. I have also been sharing save the ocean posts on my social media pages to spread awareness of plastic pollution and the devastation that can be left in its path. 
To conclude, the john muir ward has really highlighted my love of nature and the natural environment. The water and nature found in this area provides homes for wildlife. This area was valuable to use in my project as there is a variety of wildlife that is at risk of being harmed due to plastic pollution in the water. I often find that I have a busy schedule and sometimes struggle to find time outdoors. However, during this project I have been spending more time in the natural environment, I really feel like my emotional well-being has been greatly improved from this process. I believe that the award has signified to me the importance of protecting nature and forming connections with it. I therefore felt motivated to take the steps to protect it. 
I’m now going to move onto part 2
Sustainability is a concept which appears to be increasingly discussed within the early years. Brundtland defines the concept of sustainability as the means to satisfy the requirements for present generations without jeopardising the capacity of future generations from meeting their needs (Tomsen, 2013). It is suggested that educating children on sustainability is significant. Taylor, Quinn and Eames (2015) state that the education of sustainability among young children is vital in generating a sustainable future. Thus, by educating children, practitioners may be nurturing a more sustainable future. However, Huggins and Evans (2018) note, there is a lack of literature and research which focuses on educating young children on sustainability. This lack of literature may indicate potential issues with how to go about educating children on sustainability. Early years experiences may support education for sustainability. 
Collins and Garrity (2023) imply that educating children on sustainability promotes global citizenship. Global Citizenship Foundation (2022) define global citizenship as an outlook in which individuals think responsibly to care for others and the planet. Davis (1990) states that practitioners should educate children on active citizenship as it promotes the idea that they are allowed to act upon their ideas. 
However, as Wheeler (2023) explains, the depiction of children as advocates for social change does not educate children on the impact economic factors have on them as sustainable citizens. Therefore, it may be beneficial for practitioners to consider educating children on sustainable citizenship. Sustainable citizenship was outlined by UNESCOs aim to protect the lives of the people and the planet (Sageidt and Heggen, 2021). Thus, citizenship may highlight to children the importance of sustainability through its protection of them and their world. 
Siraj-Blatchford and Brock (2017) concludes that empathy is a crucial aspect of sustainable citizenship. Moreover, the Welsh Government (2017) encourages practitioners to promote empathy in early years settings. Thus, with the need to care for others and the need to care for nature, practitioners may find it advantageous to promote the importance of empathy to children. Spiteri (2021) concluded that early experiences with nature promote later future conservation of it. Subsequently, if practitioners provide children with early experiences with nature, it may encourage motivation to be engaged with sustainability later in life. Chawla (2015) and Adams and Savahl (2017) found that nature benefitted children’s health and well-being. If children were educated on this, perhaps they may want to protect and care for it to ensure their own better health and well-being in the future and the better health and well-being for future generations. Malaguzzi highlighted the effect that the environment has in a child’s learning and development (Biermeier, 2015). Thus, if a child is thriving in an outdoor environment, it may be advantageous to protect that environment.  
In relation to caring for others and the world, respect may be discussed. Malti, Peplak and Zhang (2020) state that respect is required in all aspects of daily life. The foundation phase also emphasises the need to care for others and the environment (Welsh Government, 2017). 
A means of caring and respecting the environment may be conserving it. The Woodland Trust (2020) describes conservation as the means to protect an area and the wildlife within it. Practitioners could use real life experiences to encourage children to participate in conservation activities. Downing, Spencer and Boon (2006) imply real-life learning experiences is significant for children’s understanding. Thus, real-life learning experiences could be advantageous to educate children on sustainability. The woodland trust (2020) suggests that children can be involved in conservation by taking efforts to recycle or keeping to paths in wooded or natural areas. Practitioners could utilise outdoor learning when undertaking these activities with children. 
 Otto and Pensini (2017) found that outdoor experience enables children to form connections with the outdoors and the natural environment.  Froebel (no date, cited in Lilley, 1967) states that it should be required in early years setting for children to experience learning in the outdoors. However, Richardson (2013) states that for outdoor learning experiences to take place, an interested adult is required. Thus, if practitioners are uninterested in outdoor learning, children may be prevented in learning in the outdoors and therefore, be restricted in their learning of sustainability. 
Outdoor learning sometimes requires a hands-on learning experience. Whilst discussing Froebel’s ideas, Wardle (2021) suggested that the outdoors provides the opportunities for children to adventure and explore through this hands-on learning. Similarly, Bruner stated the vitality of practitioners providing hands-on learning for children to develop deeper understandings within their learning (Wardle, 2021). Therefore, if practitioners were to educate children on sustainability within an outdoor environment, the children may develop a better understanding of the concept of sustainability. Moreover, Murphy (2018) notes that Piaget concluded that hands on learning allows children to find answers for themselves. Thus, an outdoor learning experience may provide children with opportunities to explore sustainability issues independently. 
Furthermore, outdoor learning experiences may provide children with opportunities to discover and understand sustainability issues independently. Montessori stresses the significance of children guiding their own learning and development (Montessori Society UK, no date). Outdoor learning experiences may allow children to lead their own learning through their opportunities for independence. Additionally, Montessori Australia (no date) explain that independent learners feel confident in their own abilities. Thus, if children had this independence, they may feel confident enough in their ideas of actions to take to tackle issues such as climate change. Children are advantaged from independent learning experiences gained in outdoor environments (Froebel 1967 as cited in Tovey, 2012). Therefore, practitioners may find it advantageous to provide outdoor learning experiences to promote a child’s independence. 
Despite the benefits of outdoor learning, some may argue that it is not always accessible. Factors such as access and fears regarding the outdoors and nature may prevent outdoor learning experiences from occurring. Keith (2017) concluded that not enough children have access to outdoor learning environments within early years settings. Oberle et al. (2021) found that practitioners were concerned about educating outdoors and therefore lacked motivation. Subsequently, these children may be prevented from benefiting from accessing sustainability education from these outdoor environments. 
Moreover, the role of the adult may play a role in sustainability education. Froebel emphasised the need for practitioners to listen to and respect a child’s suggestions (Tovey, 2020). This may relate to the concept of an ‘enabling adult’. The Welsh Government (2023) describe enabling adults as practitioners who listen and support children’s ideas. Children may have differing opinions to the practitioners regarding sustainability, but practitioners may find it advantageous to still listen and support these ideas. Tinney and Merriman (2018) found that the role of the adult in sustainability education was to support children through their learning. Thus, a supportive practitioner may encourage this learning to occur. 
The John Muir award is a hands-on environmental scheme. John Muir award birthplace trust (2024) state that the aim of the John Muir award is to connect people with nature. An aspect of this scheme is sustainability. The John Muir Trust (2019) explains that the award encourages people to examine issues regarding sustainability, encouraging people to take responsibility and care for nature. Therefore, it could be suggested that the John Muir award may be beneficial for children as it promotes the idea of caring for nature which may protect the requirements needed for future generations. The Welsh Government (2008) concluded that children should be educated in sustainability so that they can develop an understanding of the interconnected world. By educating children on sustainability, they may better understand how their actions and other people’s actions can have an impact on nature and the world. This could be done through the outdoor learning experiences previously mentioned. 
However, it could be argued that the John Muir award focuses on the environment. The John Muir trust (no date) explain that John Muir focused solely on the environment. Therefore, it could be argued that other aspects of sustainability such as citizenship should be explored in education. 
Our common future 1987 otherwise known as The Brundtland report was developed to model the concepts for sustainable development (Federal office for special development ARE (no date). 
However, this report has been critiqued. Sen (2014) suggested that a deeper understanding of sustainability would include views on a human’s freedoms in addition to their needs. Therefore, when educating children on sustainability, practitioners may find it beneficial to educate them on their freedom of choice to provide a deeper understanding of it. 
There are 17 sustainable development goals which have been adopted by all the United Nations. The goals explain that aspects such as ending poverty and quality education are required to promote the health of the people and the planet (United Nations, no date). Thus, for sustainability to occur, inequalities need to be reduced. The John Muir trust (no date) state that the John Muir award can be critiqued due to John Muirs discrimination of native people. UNICEF (no date) describes article 2 of the United Nations Convention on the Rights of the child hereafter UNCRC which states that no child should be treated unfairly. Therefore, the prevention of discrimination may contribute towards sustainability. 
There is an emphasis placed upon sustainability in the curriculum. The Welsh Government (2022) state that sustainability became a compulsory aspect of the curriculum. UNESCO (2024) provides practitioners with guidance on how to adopt a holistic approach to tackling climate change within the curriculum. It may be beneficial for practitioners to consider adopting a holistic approach when educating children on the significance of sustainability. The Welsh Government (2022c) discusses the need for children to be ethically informed citizens. This relates back to the citizenship aspect of sustainability which as a curriculum requirement, practitioners should strive to meet. The Welsh Government (2012) also discusses the education for sustainable development and global citizenship hereafter ESDGC as guidance to inform people on how to find solutions to climate issues. The information provided from the ESDGC can provide practitioners with the knowledge on how to educate children on these issues. Tinney and Merriman (2018) noted that the ESDGC demands for practitioners to utilise cross curricular education to educate children on environmental issues. Practitioners could utilise experiences such as outdoor learning, to promote sustainability education in cross-curricular areas such as science or maths.  
The curriculum for non-maintained settings highlights the purpose of cynefin. The Welsh Government (2022b) defines this as the place children feel they belong with the communities and environment around them. Thus, the natural world around them contributes towards cynefin. Australian children’s education and care quality authority (2020) found that young children’s experiences of outdoor environments promote their sense of belonging. Children therefore may be benefited from simply having experiences in the outdoors.
Furthermore, Wales has adopted, the well-being of future generations (Wales) act 2015. This act aims to improve the well-being in Wales, in the hope that it will create an environment that supports people in the present and the future (Welsh Government, 2024). Subsequently, this act adopts the ideas of sustainability by examining the needs of the present and future. There is an emphasis placed on preparing children for their future. Davis (1990) concluded that the planets ability to provide the natural resources for human survival is being diminished. As a result, it may be advantageous to educate children on the possibilities that future generations may be at risk of not having their needs met.
Mackay (2012) explain that children should be educated on sustainability and allowed to contribute their ideas. Thus, if practitioners are educating children on sustainability, children could develop their critical thinking skills to find solutions to climate issues. Froebel suggested that children should have options and have opportunities to find solutions to problems (Tovey, 2020). Additionally, the UNCRC article 12 supports the idea that children can have views on issues which may affect them (UNICEF, no date). Their views and ideas may contribute towards solving issues such as climate change. Ramathan, Han and Matlock (2016) imply that educating children on sustainability is necessary to prevent further climate issues. Thus, by educating children on issues such as climate change, they may be able to assist in preserving the future of the planet. 
Furthermore, Huggins and Evans (2018) state that sustainability should be promoted through everyday practice allowing children to develop problem solving skills. Walker (2016) explains that children are vital in finding solutions to climate issues. A child’s ability to problem solve sustainability issues may contribute towards their ability to their understanding of why sustainability may be important. Education Wales (2022) describes healthy confident individuals within the four purposes in the curriculum for Wales who can overcome problems. Therefore, sustainability may be linked to aspects of the curriculum by encouraging children to overcome problems. Samuelson and Park (2017) note that for children to develop an understanding of sustainability, creative, real-life experiences is necessary. Malaguzzi and the Reggio Emilia approach highlight the vitality for creativity in children’s learning (Biermeier, 2015). Subsequently, sustainability education may provide opportunities that promote this creativity and enhance children’s learning. Additionally, Tinney and Merriman (2018) concluded that practitioners who encourage the development of sustainability through creative and experimental learning, are promoting the better health of future generations. Thus, the opportunities to be creative may solve these sustainability challenges. 
It is implied that high quality education is needed to make an impact. Kelly (2016) and Birth to Five Matters (no date) suggest that progressive learning and development occurs through high quality experiences. Additionally, Samuelson and Park (2017) suggest that for the effective education of sustainability, quality education needs to occur. Thus, practitioners may find it advantageous to provide high quality learning experiences to effectively educate children on sustainability. 
To conclude, both current legislation and early childhood philosophy emphasises the need for children to be educated on sustainability. There is a significance placed on the need for children to be educated on global citizenship due to its interrelations with sustainability. Theorists such as Frobel, Malaguzzi and Montessori are significant due to their views on nature, outdoor learning and caring for others. It is implied that experiences such as the John Muir award, or general outdoor learning are beneficial in the education of sustainability for young children through the connections made with nature. Thank you, do you have any questions? 
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